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Executive Summary

Contributions of PEDP Il to the development and strengthening of the Primary Education in
Bangladesh are immense. It covers various aspects of Primary Education: infrastructure
development, enhancement of the quality of education including near universal coverage for
both boys and girls.

Programme Brief

Name of the Project “Second Primary Education Development Programme (PEDP-II)”
Sponsoring Ministry/ Division | Ministry of Primary and Mass Education (MOPME)

Executing Agency Directorate of Primary Education (DPE)

Location of the Project All divisions, all districts, all Upazilas and all Unions of Bangladesh

¢ Implementation Period (PCR): July 2003- June 2011
¢ Financing Status
(in lakh Taka)

Description Estimated Cost Actual %
Latest Revised expenditure

a. Total (b+d) 749,982.58 706,381.24 94.18

b. GOB Taka 246,905.27 229,061.74 92.77

c. Foreign Currency 47,872.35 39,142.35 81.76

d. Project Aid (cte) 503,077.31 477,319.50 94.88

e. RPA 455,204.96 438,177.15 96.26

Source: PCR of MOPME

Ten International Donors provided financial and technical support: ADB, IDA, DFID, EU,
Netherlands, Norway, CIDA, SIDA, UNICEF and JICA.

Objectives of PEDP-Il were to: improve the quality of primary education through PSQL
standards; ensure primary education accessible to all children: of special needs, tribal and
vulnerable; introduce pre-primary education; increase enrolment, attendance and cycle
completion rate; adopt a child-centered approach; increase contact hours for quality
education; undertake institutional reforms in education management for effective
decentralization and the devolution of decision making; strengthen and build the capacity of
the school management system; ensure good governance by establishing accountability and
transparency; supply textbooks and teaching and learning materials free of cost; revise
curricula; introduce terminal examination; extend Wide Area Network (WAN); and
strengthen the role of the community especially parents, in running and supporting their
schools.

PEDP-Il Schools (GPS, RNGPS, PTI attached & Community schools) and Components
A. Construction Works: Construction, extension and renovation of GPS class rooms with
fittings: high or low bench, chair, table, wall almirah, black boards; Construction of toilets;
Sinking tube-wells; and Repairs & Maintenance of government primary schools.

B. Other Interventions: Training (local): Teachers training and SMC members training;
Supplementary Reading Materials (SRM) and Teachers guide; Curriculum Revision;
Textbooks, Teaching learning Materials & Education Kit--60829 schools; Social
mobilization: Different Social Mobilization activities; Equitable allocation; SLIP; Innovative
Grant; Monitoring and evaluation; Storage facilities at school; and Primary Education
Terminal Examination.

Interventions A and B were implemented in GPS only, while interventions B only were
implemented in RNGPS, PTI attached and Community schools.

Rationale of the Project: Prior to PEDP, high drop out rate, low performance of the
students, very high student-teacher ratio, less contact hour, high level of students'
absenteeism, poor physical facilities of schools, lack of teaching leaning materials were the



formidable challenges for primary education in Bangladesh. These factors were contributing
for the low quality of the primary education. Realizing this, the MOPME took steps to
strengthen and vitalize the primary education through allocation adequate resources and the
immense importance of enhancement of quality and universal access to the primary
education in Bangladesh by planning and implementing PEDP.

Objectives of the current assignment of impact evaluation were to: review the
implementation status in respect of financial and program activities identifying any shortfall, if
any; reflect on the rationale of programme concept and design; assess benefits of the
program; identify strengths, weaknesses, and opportunities of the implementation of the
programme; and recommend steps for sustainability and improvement of performance of the
program.

Study Methodology (see Chapter Il at pages 4-8): The survey was conducted
administering both quantitative and qualitative methods of investigations through a
comparative study. The evaluation design treated the schools, where construction works
were undertaken, as Intervention sample. The Comparison sample comprised schools
without construction works under PEDP-Il. Both the Intervention and the Comparison
samples were exposed to works/activities conducted other than construction, and these are
social mobilization (awareness building), training, supply of teaching materials, furniture,
equipment, text books etc. This was a cross-sectional survey. Multistage random sampling
was used to select respondents. The sample schools were selected through systematic
random sampling from an overall sample frame of schools (with construction works). At the
first stage, from the 6 divisions (including Rangpur), 140 sample government primary
schools (GPS: schools with construction works) were selected randomly. For comparison, a
random sample of 47 schools as Comparison were selected randomly from the same 128
Upazilas of Intervention sample. Target population of the quantitative survey were the
students aged 6 — 10 years (boys and girls from grade I-V). The Sample Size for Intervention
Schools was estimated by using scientific formula. The estimated sample size of students for
140 GPS (Intervention schools) was 2100. For Comparison schools, an additional 705
students (33% of Intervention Schools) were selected randomly.

In-depth Qualitative Investigations were conducted to investigate the status of PSQL in
respect of the schools both in the Intervention and in the Comparison samples: 187
Intensive Interviews with Teachers in the schools; 146 Intensive interviews with
Program Officials at Upazila, District and National levels; 62 FGDs with members of SMC;
280 Intensive interviews with Parents of the students at Community level; Physical
observations of 140 Intervention GPS: classrooms, toilets and tube-wells; Physical
observations of 187 Intervention and Comparison Samples to verify the status of size
and distribution of students. In addition, quality of class participation, only at grade V
level by both the teachers and students were observed and conducted class tests to
assess academic performance of grade V students. Documents search and Literature
reviews were conducted. A Local level workshop was conducted at Gazipur District with
school and community level stakeholders.

Data Collection (see Chapter Ill at pages 9-11) : Hundred percent of the sample data
collection was completed successfully, except in case of program personnel, in which case
their non availability was the main obstruction for interviews. The data collection instruments
were designed by experienced and expert professionals of READ and IMED. The
questionnaires were reviewed during training of the Field Investigators, and each instrument
was thoroughly pre-tested.

Findings and Discussions

Assessment of Physical and Financial Targets--PCR (see Chapter IV Section 1 at
pages 13-16): The implementation period of the project was from July 2003 to June 2011.
By the latest data (as per PCR of IMED), it has been observed that financial targets
achieved is 94.18%, while the physical targets achieved is 98%. The allocations for the
project under civil works was 400008.96 lakh taka against an actual expenditures of



390108.79 lakh taka, which is 97.52% financial progress and the physical progress is 98%.
The allocations for the project for manpower support was 108645.89 lakh taka against an
actual expenditures of 103702.50 lakh taka, which is 95.44% financial progress and the
physical progress is 95.43%. The allocations for the local training was 54150.74 lakh taka
against an actual expenditures of 50094.88 lakh taka, which is 92.51% financial progress
and the physical progress is 100%. The allocations for the project under Curriculum Revision
was 4016.54 lakh taka against an actual expenditures of 3892.05 lakh taka, which is 96.90%
financial progress and the physical progress is 100%. The allocations for Teaching, Learning
Materials & Educational Kit was 7067.42 lakh taka against an actual expenditures of 7060.59
lakh taka, which is 99.90% financial progress and the physical progress is 98.11%.: The
allocations for Social Mobilization was 3306.81 lakh taka against an actual expenditures of
3674.88 lakh taka, which is 111.13% financial progress and the physical progress is 100%.
The allocations for Monitoring and evaluation was 131.89 lakh taka against an actual
expenditures of 33.33 lakh taka, which is 25.27% financial progress and the physical
progress is 100%. The allocations for Repairs & Maintenance was 10,656.55 lakh taka
against an actual expenditures of 9460.00 lakh taka, which is 88.77% financial progress and
the physical progress is 100%. The allocations for SLIP was 17,443.00 lakh taka against an
actual expenditures of 12591.12 lakh taka, which is 72.18% financial progress and the
physical progress is 90%. The allocations for Terminal Examination was 1,475.00 lakh taka
against an actual expenditures of 1557.77 lakh taka, which is 105.61% financial progress
and the physical progress is 100%.

Problem of Project Management and Implementation (see Chapter IV, Section 2 at
pages 17-18): From 2003 to 2011 (8 years) five project directors were appointed with
average duration of 1.6 years. Initially till beginning of 2005, two full time project directors
were appointed each for a period of 5 to 6 months only. PCR also indicates that delay of
implementation occurred due to gaps between GOB's PP and the DPs' documents; some of
the items were not clearly defined in the PP. The monitoring system also could not assure
effective verification of the 120 innovation grants to different stakeholders. The Upazila
Primary Education Officers complained that they were not contacted properly and their
complaints were not heeded to. The school teachers and SMC members complained about
lack of quality of the construction and about their non participation (as they were not
consulted and involved) to supervise the construction works.

Assessment of Construction of the Infrastructures (see Chapter IV, Section 3 at pages
19-28): According to the targets of PEDP-II, each selected GP school was to be provided
with at least two constructed classrooms, one toilet and one tube well. Accordingly, it is
estimated that 140 sample schools would have constructed 280 classrooms. In the study, it
is found that there are 303 classrooms constructed under PEDP-II (additional 8%
constructed). Of the 140 schools with constructed class rooms, 49 schools have class rooms
in good condition and 91 schools have class rooms with problems. PEDP Il installed tube
wells in 16 schools. Of the 120 schools now with tube wells, 92 are functioning. PEDP-II
constructed toilets in 20 schools. Of the 134 schools now having toilets, 125 are being used.

Sample Characteristics (see Chapter IV, Section 4 at page 29): Students: The mean
age of students is 10 years irrespective of gender and intervention or comparison samples.
Prior to setting of the Tube wells and Toilets in the intervention schools (GPS: before PEDP-
), the incidences of diarrhoea was at 14% level, while it declined to 7% (half of the previous
rate) after construction of the tube wells and toilets under PEDP-II. Teachers: Distribution by
gender: 61-68% male and 32-39% female. Of the sample teachers, more than 80% (both
from Intervention and Comparison) were Head masters. The mean age of the teachers is 44
(45 from intervention and 44 from comparison). Parents: Mean age of the parents is 38:
Fathers' age Intervention: 42 and Comparison: 43 and Mothers' age Intervention: 33 and
Comparison: 36. Average education of the parents is grade 8. Average monthly family
income is Tk. 10,223. Income of the parents, irrespective of intervention or comparison
samples, is comparable.



Pre-Primary Education, Accessibility Enrolment, Attendance and Primary Education
Cycle Completion Rate, Child-Centered Approach and Class Test (see Chapter IV,
Section 5 at pages 30-36): Pre primary education programs are operational in 95% of the
schools in the Intervention schools, whereas in only 79% of the schools in the Comparison
samples, such program is currently operational. On gross (106.32%) and net enrolment
(95.25%), the rates achieved are very high both for intervention and comparison sample
schools. The primary level completion cycle remains at high level (Intervention: 62.00% and
Comparison; 60.02%). The transition rate from grade V (primary schools) to grade VI
(Secondary schools) is also very high: Intervention: 98.72% and Comparison; 97.23%. The
results show that the there is one teacher per 46 students. Sharp differences are observed
on the status of enrolment of students with disability between intervention and comparison
sample schools; in the former (intervention) according to the estimates of the students,
about a fifth (19%) of them are disabled, while in the latter (comparison ), it is only 4%. In
the intervention schools, the most predominant method used for teaching is Learning by
doing (using teaching aides/materials), while in the comparison schools, it is Teaching
through entertainment. The achieved score of the intervention schools is ranked as 'Good'
and comparison schools as 'Fair'. Class test results comparatively by three categories of
schools demonstrate that the students in the schools with quality construction (77%) have
performed better than the students from the schools with problematic construction (74%) and
schools with no construction (74%). Results of z test evidence that the finding is statistically
significant. Good class room environment is an incentive for better concentration by the
students than those who do not have same environment.

Institutional Capacity of Primary Education (see Chapter IV, Section 6 at pages 37-42):
More than two thirds (67%) of the teachers (Intervention: 66% & Comparison: 70%) received
in-service training on Methods of training; Subject based training; Management training; and
social mobilization. 59% of the teachers felt that the training duration was sufficient. Nearly
two thirds (61%) of the teachers claimed that the training met the expected standards of
quality training. Hundred percent of the schools have SMC (11 members per SMC). On
average, 3 out of 11 members have been trained on school management. Usually SMC
meetings are held once a month. Hundred percent of the members affirmed that they have
been taking decisions on school matters in SMC meetings. Supervision and monitoring of
the schools, training of teachers and coverage of more poor and vulnerable students and
preparing children through pre primary education are some of the most essential core
reforms advocated by the stakeholders. The community stakeholders have prioritized
community level dissemination programs through group discussions, meetings, and Uthan
Baitahaks (69%).

Strengths and Weaknesses of PEDP-Il (see Chapter V at pages 46-48)

Infrastructure Construction: Classrooms, Tube wells and Toilets: Strengths: Against
the target of constructing 280 class rooms, 303 classrooms (additional 8%) were
constructed. Of the 140 schools with constructed class rooms; 49 schools have class rooms
in good condition. Of the 120 schools now having tube wells, 92 are functioning. Of the 134
schools now having toilets, 125 are being used. Weaknesses: 91 schools have class rooms
with problems. In 60% schools, the length, width and height of the classrooms are less than
the PP design measurement. 20 schools do not have tube wells, and in 28 schools, these
are not functioning. 6 schools do not have toilets, and 9 are not at all usable. Thirty percent
of GPS reported common toilets used by both boys and girls. 46% of the GPS schools have
reported separate toilets for teachers. None of the school has any toilet accessible to
physically disabled children.

Accessibility and Quality of Primary Education: Strengths: Pre primary education
programs are operational in 95% of the schools in the Intervention areas. Gross (106.32%)
and net enrolment (95.25%) rates are very high both for intervention and comparison sample
schools. The primary level completion cycle remains also at high level (Intervention: 62.00%
and Comparison; 60.02%). The transition rate from grade V (primary schools) to grade VI
(secondary schools) is also very high (Intervention: 98.72% and Comparison; 97.23%). The



results show that the teacher student ratio is one teacher per 46 students. Weaknesses:
Only 12% of the mothers, both from intervention and from comparison ascertained that the
teachers give adequate time for pre primary education. Only 19% of the teachers both from
intervention and comparison confirmed that additional class rooms were available for the pre
primary education. 9% of the teachers from the intervention areas claimed that they were
trained specially to implement pre primary education.

Institutional Reforms: Strengths: On average, 41% of the teachers affirmed that additional
time is invested for the students of grade V. About a quarter of the teachers also mentioned
that coaching classes are organized on need basis. In the terminal examination, the
consolidated 3 years' result show that in the year 2012, 96.07% in Intervention and 94.01%
in Comparison qualified; in the year 2011, 94.71% in Intervention and 93.80% in Comparison
qualified; and in the year 2010, 90.52% in Intervention and 89.47% in Comparison qualified.
Communication and reporting from Upazila to district is through internet. Almost hundred
(94%) percent of the parents reported that the SMC meetings are held as per schedule and
about two thirds (67%) of the parents confirmed their attendance in the SMC meetings.
Hundred percent of the members affirmed that they have been taking decisions on school
matters in SMC meetings. 57% of teachers identified SMC as an institution for ensuring
good governance. The community stakeholders have prioritized community level
dissemination programs through group discussions, meetings, and Uthan Baitahaks (69%).
100% of the students claimed that they received for the first time the text books in time.
93% of the students observed that they enjoy comfortable sitting arrangement. 79% of the
students claimed that the teachers are not late, while only 52% said that the teachers are
never absent. Weaknesses: 33% of the teachers did not receive in service training. Only 3
out of 11 members of SMC have been trained on school management. 21% of the students
said that the teachers are late, and 48% said that the teachers (though not frequently) are
absent.

Recommendations for Sustainability and Improvement for Future PEDP Ill and IV (see

Chapter VI at pages 49-50)

On Management and Implementation

« As many as 5 Project Directors served PEDP-II for a period of 8 years with average
duration of only 1.6 years and especially, in the initial years, the transfers occurred more
frequently; hence the concerned authorities in future, may consider the tenure of the
Project director for the whole period of the Project duration to ensure continuation of
project management leadership (PD).

« Experiences of the areas of conflict between MOPME and DPs might have been reduced
clarifying the terms and conditions more succinctly; there can be joint DP and GOB
committees for improving coordination among them to maintain a positive level of
support and confidence of the government and DPs.

« Review project performances on supervision and monitoring at least on yearly basis.
Accommodate new activities and funding within PEDP framework and make the planning
and budgeting process flexible, predictable and closely linked to monitoring and updated
data. Improve the reporting quality and introduce a result-based monitoring system.

« The capacity of the teachers through training need to be enhanced in order to encourage
them to invest more time on pre primary education and also on coaching the vulnerable
and special need (tribal) students.

e Adapted measures to improve the management and implementation programs through
further decentralization of powers and functions at the SMC and upazila levels.

On Infrastructure Construction and Use

e Provide construction manual including plans, cost estimates in simple Bengali so that
SMC and PTA members understand it and can oversee the activities.

o Before commencement of the construction, FGDs could be arranged for increased
awareness and interest of the community on the construction activities.

« SMC to be made responsible for supervision and monitoring of implementation of the
construction activities.



« Community may be motivated to carry out repair and maintenance for minor problems.

On Accessibility and Quality of Primary Education

« Pre Primary education programs need to be strengthened to a great extent.

« There is scope for large scale consideration of installing facilities for disabled students
in the schools.

« Efforts should be taken to make teaching more Child-centered emphasizing on various
teaching methods: focus on the need and demand of the child, role play, remedial
measures: corrective actions for weak students, participatory/group teaching, monitoring
method: assistance by strong students to weak students.

« Interms of achieved scores class performances ranked now at '‘Good'; it is imperative to
further improve class room performances to 'Very Good' level in the near future.

On Institutional Reforms

. Increase the frequencies of in-service training covering 100% of the teachers: emphasize
on subject based training, management training, and training on quality assessment.

. Plan phase wise coverage of subjects: through three consecutive terminal examinations.

. Strengthen the WAN operations from schools to Upazilas, which is yet inefficient.

« Train all the SMC members on school management, development and technical quality
enhancement programs: now 3 out of 11 SMC members are trained.

. Strengthen supervision and monitoring of the schools, training of teachers and
coverage of more poor and vulnerable students and preparing children through pre
primary education.

« Hold increased community based rallies and campaigns/observe national days and
organize more sports, games and cultural functions as part of social mobilization.

« Remove notable absenteeism (20%) of teachers through greater degrees of
supervision both by program personnel and community including SMC and PTA.

Impact of PEDP-Il (see Chapter VIl at pages 51-53): Infrastructure development facilitated
expansion of schools with increased enrolment of students and teachers; community gained
by providing remarkable opportunities to eligible children (6 to 10 years) irrespective of
gender, poor and non poor status. Expansion of the school facilities also allowed recruitment
of as many as 45000 teachers, of whom 60% were women. PEDP-II contributed to the
achievements of higher levels of quality education by the students belonging to schools
where constructions were done properly. Ninety five percent of GPS (Intervention schools)
ascertained introduction of pre primary education in the schools, which is by itself an
enormous opportunity for hitherto un-attending eligible school children to pursue and
complete primary education successfully. 100% of the SMCs are formed and are holding
meetings regularly with almost full participation of male and female members. Community
people both male and female (including parents) are participating and demonstrating their
support and ownership of the educational institutions. Increased and higher rates of student
enrollment and qualifying ascertain higher levels of quality in the primary education. The
rates of incidence of diarrhoea was 14% prior to installing tube wells and toilets in the
schools, while during post PEDP-II, it has declined to 7%, a clear impact on both morbidly
and to some extent on child mortality.

Conclusion: Ninety four percent of financial and 98% of physical targets have been
achieved by PEDP-Il. Students from GPSs with constructions with no problem (49: 35%)
have achieved higher average scores (77%) in their class tests on five subjects compared to
those students from GPSs with problems (91: 65%) in the constructions (average scores:
74%) and those from Comparison schools with no construction (average scores 74%). This
finding is statistically significant (z test). These results itself justify the investments incurred
by PEDP-II for the schools with quality constructions. The sample schools have achieved
remarkable performances in terms of enrolment, cycle completion and also transition from
grade V to grade VI. In future, RNGPS may be transformed into GPSs, which would mean
tremendous expansion of management responsibilities of the Directorate of Primary
Education. Further decentralization of power and authorities at field level will strengthen
Primary School Quality and its management, particularly through community participation.

Vi



Chapter—I
Background Information

Background Information of the Project

Bangladesh has one of the largest primary education systems in the world with an estimated
18 million primary school aged children (6 to10 years) and 320,000 teachers in more than
78,000 schools. The Primary Education Compulsory Act passed in 1990 made primary
education free and compulsory for all children up to Grade 5.

The Government of Bangladesh recognizes education as a means of reducing poverty and
improving the quality of life for children as a long term impact. As a signatory to the
Convention of the Right of the Child, the Government of Bangladesh, with assistance of
development partners, has made positive steps towards fulfilling children's rights to
education, the Education for All and Millennium Development Goals. As a result, the country
has made significant progress towards universal primary education, achieving gender parity
with high enrolment rates. With a view to improving the quality of primary education, the
Government of Bangladesh has undertaken a coordinated and integrated sub-sector
programme known as PEDP-II with the assistance of donors. The programme is designed to
improve the quality at all levels in the primary education sub sector. Following International
Donors provided financial and technical support: ADB, IDA, DFID, EU, Netherlands, Norway,
CIDA, SIDA, UNICEF, JICA.

Programme Brief

Name of the Project “Second Primary Education Development Programme (PEDP-II)”

Sponsoring Ministry/ Division | Ministry of Primary and Mass Education (MOPME)

Executing Agency Directorate of Primary Education (DPE)

Location of the Project All divisions, all districts, all Upazilas and all Unions of Bangladesh

e Financing Status
(in lakh Taka)

Description Estimated Cost Actual expenditure %
Latest Revised

a. Total (b+d) 749,982.58 706,381.24 94.18

b. GOB Taka 246,905.27 229,061.74 92.77

c. Foreign Currency 47,872.35 39,142.35 81.76

d. Project Aid (cte) 503,077.31 477,319.50 94.88

e. RPA 455,204.96 438,177.15 96.26

Source: PCR of MOPME
¢ Implementation Period (PCR): July 2003- June 2011

Objectives of the Programme

e To improve the quality of primary education in Bangladesh through the
introduction of Primary School Quality Level (PSQL) standards;

e To make primary education accessible to all children including special needs, tribal
and vulnerable children of Bangladesh;

e To make provision for pre-primary education in the existing primary schools;

e Toincrease enrolment, attendance and primary education cycle completion rate;

e To adopt a child-centered approach in the classroom;



e Toincrease contact hours for quality education;
e To fully integrate the PEDP-II activities within the organizational and operational
systems of MOPME and the DPE;
e To undertake institutional reforms in education management for effective
decentralization and the devolution of decision making;
e To strengthen and build the capacity of the school management system at
central and field levels;
e To ensure good governance by establishing accountability and transparency at all

levels;

o To supply textbooks and teaching and learning materials free of cost;
e To make revision of primary education curriculum for grades 4 & 5 and
certificate-in-education (C-in-Ed) curriculum for PTI);
e Tointroduce primary education terminal examination;
e To extend Wide Area Network (WAN) up to Upazila level field offices of DPE to achieve
the goal of Digital Bangladesh; and
e To strengthen the role of the community especially parents, in running and
supporting their schools.

PEDP-II: Major Interventions/Components

The chart below briefly delineates the major interventions/components of PEDP-II. PEDP-II
covered GPS, RNGPS, PTI attached school and Community schools. The construction
components which covered 52% of the financial expenditures was only applicable for the
GPS, while the other components were implemented in all the four types of schools. The
overall geographical coverage of PEDP-Il was all over Bangladesh.

Types of Project interventions/components: for details see appendix--li Location
school
Government A. Construction Works: All over
Primary v Construction, extension and renovation of GPS Class Rooms with Bangladesh
School (GPS) fittings: High or low bench, chair, table, wall almirah, black boards

v Construction of toilets

v Sinking tube-wells

v Repairs & Maintenance of government primary schools
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Supplementary Reading Materials (SRM) and Teachers guide
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Rationale of the Programme

Bangladesh made remarkable progress in improving social conditions, particularly in the field
of health, education and population. But the human development indicators in Bangladesh
are low. The pace of human development was encouraging in last few years, but in some
cases it was not satisfactory. High drop out rate, low performance of the students, very high
students- teacher ratio, less contact hour, high students absenteeism, poor physical facilities
in schools, lack of teaching leaning materials were the great challenges for primary
education in Bangladesh. These factors were contributing much for low quality of the primary
education. Realizing this immense importance, it identified the need for the government to
ensure adequate resource allocation for the improvement of primary education.

Objectives of the Assignment

To review the implementation status of the programme in respect of financial
aspect and the major program activities related to development of primary
education and the reasons for their shortfalls;

To review the rationale of the programme in respect of concept and design;

To assess some of the expected benefits of the program in terms of employment,
women participation, self-employment and overall reduction of poverty;

To identify the strengths, weaknesses, opportunities and external threats
towards implementation of programme activities; and

To recommend for more sustainability and improved performance of the
program in future or next phases of the program.

Scope and Assigned Tasks

Review the implementation status of the programme in respect of financial aspect
and major components;

Review the programme design and major activities of the programme;

Assess the intended impact of the programme as assumed in the DPP;

Review the strengths, weaknesses and external threats towards the programme
implementation;

Arrange a local level workshop in any of the programme areas to hold decision with
stakeholders and beneficiaries during data collection;

Prepare evaluation report based on the data collected from the programme areas
and get approval from the authority concerned; and

Arrange a national level workshop for dissemination of the study findings and finalize
the report incorporating workshop inputs.



Chapter—II
Study Methodology

Following maijor tasks were completed as part of the study methodologies:

e Reviewed the implementation status of PEDP-Il comparing financial and physical
progress by components, which was primarily accomplished through documents
review, particularly PCR, PP and IMED evaluation reports.

o Assessed intended proximate impact (outcome) of the programme as assumed in the
DPP. The impacts assumed in the DPP are i. increased gross and net enrolment in
the primary schools; ii. reduced drop out and in the overall to improve the quality of
primary education in Bangladesh through introduction of PSQL Standards. This
aspect of the targets has been assessed at the institution level (Primary Schools)
through both quantitative survey, i.e. interpersonal interviews with samples of
Primary Schools students, and through qualitative investigations, i.e. intensive
interviews with teachers and program officials, FGDs with the SMC members,
physical observations of samples of schools, and intensive interviews at the
community level with parents' samples. In addition a local level workshop was
conducted in the district of Gazipur (with Secretary IMED as the Chief Guest) to
obtain opinions and comments of the concerned stakeholders.

o Reviewed the strengths, weaknesses and external threats towards the programme
implementation: both quantitative and qualitative findings and literature reviews
ascertained this aspect of investigations.

To conduct the Impact Evaluation, we have estimated the net effects (Gross Effects--
Confounding Effects/ Errors = Net Effects) of the interventions, which are measured through
comparative study (Experimental/Intervention-Comparison groups). Current PEDP-II
evaluation was primarily focused on schools where construction works were carried out as
substantial amounts of programme resources (390,108.79 lakh taka: 52%) were invested
under construction: extension of class rooms, toilets, tube-wells (water supply). Hence the
evaluation design treated the schools where construction works were undertaken as
Intervention Institutions. The Comparison Institutions (comparable schools from same
sample upazilas) comprised of schools without construction works under PEDP-II. In the
schools, both in the Intervention and in the Comparison, works/activities conducted other
than construction are social mobilization (awareness building), training, supply of teaching
materials, furniture, equipment, text books etc (which could be fully or partially implemented).
The diagram below illustrates the core methodology adapted for the current study.

Diagram on core methodology of the current study

Intervention Schools Samples: Comparison Schools Samples: 47
140 Government Primary Schools (GPS) (26 GPS, 14 RNGPS and 7 others types of
schools)

Characteristic: Construction works Characteristic: Construction works

carried out during PEDP-II not carried out during PEDP-II

Other possible activities/interventions: Possible activities/interventions: social
social mobilization (awareness building), mobilization (awareness building),
training, supply teaching materials, training, supply teaching materials,
furniture, equipment, text books etc. furniture, equipment, text books etc.




Key Performance Indicators:

Primary School Quality Level
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Participation in primary education:

Gross and Net Intake Rates (GIR and NIR);
Gross and Net Enrolment Rates (GER and
NER)

Internal education of primary education
Repetition Rates in all Classes

Survival Rate to Grade 5

Coefficient of Efficiency: consequences of
repetition and dropout on efficiency of
education process of producing graduation
from grade 5

Years input per graduate per
wastage of primary education system
Process Indicators

Pupil Teacher Ratio (PTR)

Student Absenteeism

Number of Schools on Single Shift
Percentage of Primary School Teachers with
C-in-Ed Training

Transition Rate (TR) from Class 5 to Class 6
Number of Disabled Children in the Schools
Proportion of Class 5 Students for Primary
Education Scholarship Examination
Proportion of Class 5 Students qualified in
the Primary Education Scholarship
Examination

gender:
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School facilities /environment

New classrooms constructed: Only for Intervention
Properly  constructed classrooms: Only for
Intervention

School toilets provided: Only for Intervention
School water supply provided: Only for Intervention
Children attending school

Numbers of pupils in each class reduced
Pupil-teacher ratio reduced

Increased school contact hours

Status of training and teaching methods and
materials

Initial teacher training

In-service training of teachers

Subject based training

Teaching method in class room

Teacher guides, aids and equipment provided
Head teacher training

Textbook availability

Student texts for each subject

Teaching aids

School Management Committee (SMC) training
Children with special needs attending school
Physically disabled children

Children from religious minority

Tribal children

PEDP assessment indicators:

o Assess gap between financial targets and achievements

e Assess gap between physical targets and achievements

¢ Review relevance of programme design and its effectiveness
e Determine future interventions for improvement of PEDP-III




A. Sample Design for Quantitative Institution (Schools) Level Students' Survey

According to DPP, 52 percent of the total amount of PEDP-II funds were spent on
construction work (Class room extension, renovation, toilet construction, and tube-well
setting for water supply). The sample schools were selected through systematic random
sampling from an overall sample frame of schools (with construction works) prepared
consulting Project Document and also LGED. All the 140 sample schools under the
Intervention areas were also observed to verify the status and quality of the construction
works. Target population of the quantitative survey were the students aged 6—10 years (boys
and girls from grade I-V). This was a cross-sectional survey.

Multistage random sampling was used to select respondents. At the first stage, from the 6
divisions (including Rangpur), 140 sample government primary schools (GPS: schools with
construction works) were selected randomly. For comparison a random sample 47 (33% of
the intervention sample) of Comparison were selected randomly from 128 Upazilas. The
non-intervention comparison schools without construction comprised 26 GPS, 14 RNGPS
and 7 others types of schools. Finally, required number of students from each class were
selected randomly from the selected schools: Intervention (140 GPS) and Comparison
Samples (47: GPS, RNGPS and others).

Sample size: The Sample Size Intervention Schools was estimated by using the following
formula

7% _z[(P(1- P + P.(1 - P.]]

Where:

z =1.96 (z value at 95% confidence level)

p1 = 0.520 (52 percent students attained in grade V in 2005; [ref. baseline survey])

p. = 0.635 (Assume 63.5% students are attending five grade) [in 2010 the rate was 60.2%,
considering 1.6% annual growth rate, PP]

n = sample size

d=relative precision level 3%

d:

Using the above formula we got n=2055 students, Let us consider total sample students for

140 GPS (Intervention schools) were 2100. For Comparison schools, an additional 705

students (33% of Intervention Schools) were selected randomly. Size of the Comparison

sample was kept lower than that of the Intervention sample on the grounds that:

i. Current investigations did not have to conduct assessment of the Comparison sample
schools on the construction works, which covered 52% of PEDP-Il investment costs; and

i. PEDP-Il programme interventions particularly focused on the Government Primary
Schools.

Selection procedures of Schools and Students for the Intervention areas:

For Intervention Sample Schools and Students: According to the sampling formula as
above, 15 students were allocated per school on average. There were wide variances in the
number of students per school: 51 to 1477. For this reason, the allocations of students per
school were segmented in the following manner:

e 53 Schools with median or above median (average) number of students were assigned
with 20 students per GPS Intervention school: 10 in grade V; 6 in Grades Ill--1V; and 4 in
Grades I--Il.

e 87 Schools with below median (average) number of students were assigned with 12
students per GPS Intervention school: 6 in grade V; 4 in Grades lll--IV; and 2 in Grades
I--Il.



Detailed distribution of students according to above criteria by schools by Intervention and
Comparison samples shown in Tables at appendix-l.

Table 1: Summary Sample

Sample Categories | Division | District | Upazila School | Students Nos

Nos Nos Nos Nos Boys Girls Total
Intervention Sample | 6 52 128 140 1050 1050 2100
Comparison Sample | 6 30 44 47 352 353 705
Total 6 52 128 187 1402 1403 2805

B. Samples for Qualitative In-depth Investigation
In-depth Qualitative Investigations were conducted to investigate the status of PSQL in
respect of the sample schools both in the Intervention and in the Comparison samples:

187 Intensive Interviews with Teachers in the schools: Intervention: 140 and
Comparison: 47;

146 Intensive interviews with Programme Officials at Upazila and District levels;

62 FGDs with members of SMC: Intervention: 47 and Comparison samples: 15. Both
men & women members of SMC were participants in the FGDs: 6 participants per FGD;

280 Intensive interviews with Parents of the students at Community level: From
Intervention: 210 and from Comparison: 70 parents;

140 Physical observations of Intervention GPS: constructed classrooms, toilets and
tube-wells were verified;

187 Physical observations of Intervention and Comparison Samples: carried out to
verify the status of size and distribution of students;

In addition quality of class participation only at grade V level by both the teachers
and students were observed and conducted class tests to assess academic
performance of grade v students;

Documents search was conducted to obtain vital national data;

Literature search and reviews: PCR and IMED Monitoring Reports to compare
physical and financial targets and achievements; and

A local level workshop was conducted at Gazipur District to obtain opinions and
comments of the concerned stakeholders from 4 Primary schools: from each school one
head teacher, one teacher, one parent, one SMC member attended. The workshop was
participated by the Secretary IMED, DG IMED, Directors IMED, Other senior officials of
IMED, Executive Engineer, LGED, Concerned UNOs, UEO, DEO and Advisor PEDP.



Input Output Matrix

The flow chart below illustrates the linkages between Programme Obijectives, Interventions,
Outputs and Outcome specifying the target population of PEDP-II and the long term impact
on the society.

Flow Chart 1: Matrix on Input Output Targets and Impact Outcome of Programme

Outputs/Process Outcome: Target population:

Class rooms constructed
properly

Contact hours between teachers

and students enhanced
School toilets, water supply
provided

Text books and learning
materials supplied

Social mobilization conducted:
community-parents support
gained

Institutional reforms
(decentralization) done
Capacity built, SMC
strengthened

Teachers trained

Curricula modified

Terminal Examinations
introduced

Monitoring supervision system
strengthened

Impact Outcome of Project:

PSQL Improved

Pupil teacher ratio reduced
Inclusive education achieved
% disadvantaged children
accessed

% Tribal children accessed
Gross enrolment rate

Net enrolment rate
Attendance rate

Primary education Cycle
completion increased and drop
out rates reduced

Child centered approach
achieved

v

Students: GPS,
RNGPS and
CS/INGO
Teachers

SMC
Community:
Parents
Special area
(Tribal) and
needs
(vulnerable and
disabled)
MOPME, DPE
officers and
staffs from
national to field
level

Long term impact:

v

Increased
levels of
employment
generation
Enhanced
levels of
women
participation:
equity and
parity
Opportunities
for self
employment
Overall
reduction of
Poverty

Study design including data collection instruments (questionnaires, checklists and
guidelines) were focused on the components/content specified in the matrix above.



Chapter—lii
Data Collection

The study was implemented in 6 Divisions, 52 Districts and 128 Upazilas all over
Bangladesh comprising a total samples of 2805 students (2100 for Intervention Samples and
705 for Comparison Samples). The ratio of boy and girl students was 50:50. The study was
implemented in the four broad phases: Preparatory Phase, Data Collection Phase, Data
Consolidation and Analysis Phase and Report and Dissemination Phase. READ
implemented the study in the following steps.

Development of Data Collection Instruments (Questionnaires, Guidelines and
Checklists): To meet the objectives of the study, the following thirteen types of data
collection instruments, both for quantitative and qualitative investigations were developed
and also reviewed during training through field pretests by the investigators and Technical
Committee and Steering Committee of IMED and approved by concerned authority of IMED.
The data collection instruments were:
1. A pre-coded Structured and Standardized Questionnaires for interpersonal interviews
with sample Students at institution/school level
2. Semi-structured open ended questionnaires for Intensive Interviews with Teacher in
the school
3. Semi-structured open ended questionnaires for Intensive Interviews with Parents of
the students at Community level
4. Semi-structured open ended questionnaires for Intensive Interviews with programme
officials at Upazila and District levels
Checklists for Physical Observations of Class Room of the School on civil works
Checklists for Physical Observations of Toilet of the School
Checklists for Physical Observations of Tube-Well of the School
Checklists for Physical Observations of School: Teaching learning materials
received, kits, training
9. Checklist for Observation of grade V students’ class participation and performance
using 5 point scale
10. Multiple Choice Question (MCQ) paper for testing grade V students’ knowledge
11. Guideline for Focus Group Discussions with SMC Members (Community Influential)
12. Checklist for collecting data/information through records (secondary sources:
documents search) form District level
13. Checklist for collecting data/information through records (secondary sources:
documents search) from Upazila

©No»

The above data collection instruments were designed by experienced and expert
professionals of READ, which were thoroughly reviewed during training of the Field
Investigators and each instrument was thoroughly pre-tested at comparable areas of the
proposed sample spots. The data collection instruments were finalized incorporating all the
feedbacks from the pre-tests and reviewed and approved by the Technical and Steering
Committees of IMED.

Recruitment of Survey Manpower: In total, 23 eligible survey manpower were recruited by
READ for data collection. The recruitment criteria included their educational background,
ability to interact with people, willingness to stay in the field and previous experience in other
surveys. The distribution of recruited manpower for field data collection for the survey was as
follows:

e Field Investigators — 15

o Field Supervisors— 5

¢ Quality Control Officers—3



Training of Survey Manpower: All the recruited manpower for field investigation was
trained for 5 days, of which, 2 days were for field practices combined with pre-testing of data
collection instruments. The remaining 3 days were in class room lectures and role play
practices. The training was conducted from 10" March 2013 to 14" March 2013. The training
was conducted in a participatory method and all the trainees participated actively in different
sessions. The training program was conducted by the resource persons of READ and was
enriched by active participation of the concerned IMED officials, DG, DPE and concerned
officials of LGED.

Pre-testing and Finalization of Data Collection Instruments: During the training of the
survey manpower, 2 field visits were performed for field practice combined with pre-testing of
the data collection instruments under intensive supervision of expert professionals and
consultants of READ. The field visit was conducted in areas outside selected sample sports
at Savar Upazila of Dhaka District in between the training (on 12 and 13 March 2013).
During the field visits, each data collection instrument was pre-tested/completed several
times by the Field Investigators. After the field practice, a whole day training session was
held for review of field experiences. Based on the observations in the field practice and
suggestions made by the team and reviewed and approved by the Technical and Steering
Committees of IMED, data collection instruments were further modified and finalized.

Data Collection from Field: At the end of the training program all the field personnel
involved with the study were briefed about their field assignment and overall management of
data collection activities. A well designed field movement plan for effective implementation of
the survey was developed and all the team members were briefed about the advance field
action plan properly. Prior to study in the field, necessary request letters from IMED, DPE
and LGED were obtained to elicit cooperation from the field offices of the respective
agencies. Data for the study were collected during the months of March & April 2013.

Monitoring, Supervision and Quality Control: Each Field Team was guided and managed
by one Field Supervisor, who regularly maintained contacts with the Team Leader,
Consultants and Field Coordinator in READ office to report on day to day basis on the
progress of data collection at respective areas. The field supervisor in each team was
responsible for ensuring supervision and management of each team at the field level by
assigning and taking stock of team’s day’s work by individual interviewers; arrange and
accommodation, coordinate with local influential and maintain regular liaison with READ
office at Dhaka. The Field Supervisors in addition to their functions of supervision and field
management ensured quality control checks through random interviews.

In addition 3 Quality Control Officers were checked data collection through random
interviews and ensured accuracy and comprehensiveness of the collected data. Moreover
Team Leader, Consultants and Quality Control Officers monitored per team regularly to
ensure through random site/spot and back check the validity, reliability and quality of data
collected from the field. Quality Control of the filled in questionnaires was ensured by the
Consultants, READ Quality Control Officers and the Supervisors through random checks of
selected questions of the filled in interviews (LQAS method). In addition, concerned
personnel of IMED also visited the field for enhanced data quality checking.

The distribution of targeted and completed interviews of both quantitative survey and
qualitative investigations is shown in the table - 2 next page:
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Table 2: Distribution of targeted and completed survey data collection of both

quantitative and qualitative investigations

Data collection methods & Project/Intervention Comparison areas Total Total
Category of Respondents areas completed
Targeted | Complete | Targeted | Complete | Targeted | Complete (%)
d d d

» Quantitative Schools Level Students' Survey

e Boys 1050 1050 352 352 1402 1402 100%

e Girls 1050 1050 353 353 1403 1403 100%

Total interviews at Schools | 2100 2100 705 705 2805 2805 100%

Level Students' Survey

> Qualitative Investigations

. Intensive Interviews with 140 140 47 47 187 187 100%
Teacher

. Intensive Interviews with 210 210 70 70 280 280 100%
Parents of the students

e Intensive Interviews with | 205 146 205 146 1%
Programme officials at
upazila and district level

e  Physical Observations of 140 140 140 140 100%
Class Room of the School

e  Physical Observations of 140 140 140 140 100%
Toilet of the School

e  Physical Observations of 140 140 140 140 100%
Tube-Well of the School

e  Physical Observations of 140 140 47 47 187 187 100%
School for other than civil
works component

e  Physical Observation of 35 35 12 12 47 47 100%
grade V students’ class
participation and
performance using 5 point
scale

e  Test grade V students’ 35 35 12 12 47 47 100%
knowledge

e  Focus Group Discussions | 47 47 15 15 62 62 100%
with SMC Members

e  Local level workshop 1 1 1 1 100%

Problems Encountered During Data Collection: Predominantly, problems were faced
when attempts were made to collect data from Upazila and District Offices, where the
targeted officials (respondents) could not afford adequate time for interviews. Besides,
expected data records were not available. However, READ interviewers made repeated

attempts to complete the

interviews; and from READ office,

the problems were

communicated to the concerned officials of the Directorate of Primary Education with copy to

IMED.

1




Chapter—IV
Analyses of Findings

Data Consolidation and Analysis

Data collection and data consolidation occurred simultaneously. Completed interview
schedules were brought to READ office Dhaka phase by phases for thorough editing and for
data processing. Data consolidation activities, such as editing, coding, translating, classifying
and data entry into the computer software for analysis were carried out simultaneously. Data
cleaning (consistencies checks) was also performed through computer programming.
Frequency tables (one, two or multiple ways) were prepared for interpretations and
analyses. Statistical and computer tools (SPSS and d-Base, EPI soft wares, Fox pro) used
for data analysis.

The analyses of process indicators included: Pupil-teacher ratio; student absenteeism;
single shift schools (school contact hours); teachers with training; schools with construction
and also quality of construction and effective functionality class rooms (furniture) schools
water use and use of toilets by students by gender, availability of text books and teaching
and learning materials, status of training of teachers: initial and in service, decentralization
and authority of SMC.

Data analyses of the current study focused on the following major areas of investigations:

o Assessment of Physical and Financial Targets & Achievements: Summary of PCR;
e Problem of Project Management and Implementation;
e Assessment of Construction of the Infrastructures;

e Sample Characteristics: Socio-Demographic and Economic  Information:
comparability of Intervention/Project and Comparison samples: Students, Teachers
and Parents;

e Pre-primary education, Accessibility enrolment, attendance and primary education
cycle completion rate; special needs, tribal and vulnerable, child-centered approach
and Class Test;

e Institutional Strengths of Primary Education: Contact hours, In service Training of
Teachers, Terminal Examination, Wide Area Network (WAN), Strengthen SMC and
PTA, Good Governance--Accountability & Transparency, Institutional reforms; and

e Summary Assessment of PEDP performance by objectives and targets.
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Section 1: Assessment of Physical and Financial Targets &
Achievements: Summary of Project Completion Report (PCR)

Directorate of Primary Education (DPE) under the Ministry of Primary and Mass Education
(MOPME) executed the programme “Second Primary Education Development Programme
(PEDP-II)". Programmes included construction of class rooms; toilets; sinking tube-wells;
repair and extension UEO offices; renovation and extension of PTls; construction of URCs.
In addition to these, construction of DPE, extension and renovation of NAPE, supply
equipment, classroom furniture, school calendar, brochure, training, meetings, workshops,
seminars, social mobilization (awareness building), supply of textbooks, teaching, learning
materials, educational kits, storage facilities, innovative grants etc.

Implementation Period: The implementation period of the project was originally scheduled
from July 2003 to June 2009. Subsequently the project period was revised and extended up
to June 2011 as shown in the chart below.

Implementation Period as per PCR Actual Implementation period
Original Latest Revised
July 2003 to June 2009 July 2003 to June 2011 July 2003 to June 2011

Reasons for Project revision: The justifications for revision are:

e To utilize the unspent fund through adjustment among the items and
complete the incomplete activities/works with needed changes;

e To extend implementation period of the program by one more fiscal year (2010
- 2011) up to June 2011 to complete project activities;

e To accommodate the increased cost of manpower for one more year;

e To undertake additional construction works: 1,000 classrooms in 500 government
primary schools and reconstruction of one District Primary Education Office;

e To make the pre-primary classes operational in the existing primary schools;

e To make provisions for Wide Area Network system up to Upazila level field offices of
DPE and expansion of ICT lab in all PTls of the country;

e To bridge the gap between the PEDP-Il and the PROG 3 (follow on program of
PEDP-II);

e To implement the SLIP activities with increased coverage through transferring funds
to bank accounts of the primary schools;

e To introduce terminal examination at the end of grade 5 in order to ensure quality
primary education; and

e To carry out nation-wide survey on children education and literacy in order to identify
the primary school going age of children so as to ensure 100 per cent enrolment by
2011.

13



Following analyses of physical and financial targets and achievements are done using
data furnished in the Project Completion Evaluation Report of IMED dated 19. 9. 2012.

Table below specifies the revised budget and targets; and the expenditures and
achievements by individual years from 2003 through 2011.

Table 3: Distribution of revised budget and targets, and the expenditures and
achievements by individual years from 2003 through 2011
(in lakh Taka)

Financial Revised budget and Targets Expenditure and Achievement
years

Total Tk. PA Total Tk PA
2003-04 1000.00 1000.00 0.00 922.15 922.15 0.00
2004-05 24010.00 7152.61 16857.39 23745.72 4045.72 16700.00
2005-06 94857.68 28012.00 66845.68 94472.59 27726.91 66745.68
2006-07 7666.25 26064.69 50598.56 74030.11 25668.19 48361.92
2007-08 111435.00 | 37886.00 73549.00 105736.32 | 32736.09 73070.32
2008-09 1119502.00 | 38317.00 81185.00 1117243.36 | 37793.00 79450.36
2009-10 168418.00 | 56185.00 112233.00 164750.03 | 55149.11 109600.92
2010-11 133075.66 | 43948.66 89127.00 125480.96 | 42020.66 83460.30
Total 728961.59 | 238565.96 | 490395.63 | 706381.24 | 229061.74 | 477319.50

Source: Project Completion Evaluation Report of IMED 2012

Item wise yearly financial and physical targets and achievements: By the latest data (as per
PCR of IMED), it has been observed that financial targets achieved is 94.18%, while the
physical targets achieved is 98%.

Civil works: The allocations for the project under this item was 400008.96 lakh taka against
an actual expenditures of 390108.79 lakh taka, which is 97.52% financial progress and the
physical progress is 98%.

Machinery and Equipment and Computer Peripherals: The allocations for the project
under this item was 5994.84 lakh taka against an actual expenditures of 5225.37 lakh taka,
which is 87% financial progress and the physical progress is 92%.

Vehicle: The allocations for the project under this item was 3888.14 lakh taka against an
actual expenditures of 3792.86 lakh taka, which is 97.54% financial progress and the
physical progress is 100%.

Manpower: The allocations for the project under this item was 108645.89 lakh taka against
an actual expenditures of 103702.50 lakh taka, which is 95.44% financial progress and the
physical progress is 95.43%.

Furniture: The allocations for the project under this item was 19,094.37 lakh taka against an
actual expenditures of 19056.04 lakh taka, which is 99.80% financial progress and the
physical progress is 100%.

Training (Local): The allocations for the local training under this project was 54150.74 lakh
taka against an actual expenditures of 50094.88 lakh taka, which is 92.51% financial
progress and the physical progress is 100%.

Training (Overseas): The allocations for the overseas training of different country under this

project was 1613.04 lakh taka against an actual expenditures of 1149.73 lakh taka, which is
71.27% financial progress and the physical progress is 100%.
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Workshop/ seminar: The allocations for the project under this item was 884.90 lakh taka
against an actual expenditures of 764.28 lakh taka, which is 86.36% financial progress and
the physical progress is 100%.

Printing, binding, carrying & CD VAT: The allocations for the project under this item was
884.90 lakh taka against an actual expenditures of 764.28 lakh taka, which is 86.36%
financial progress and the physical progress is 100%.

SRM and Teachers Guide: The allocations for the project under this item was 68280.17
lakh taka against an actual expenditures of 58579.33 lakh taka, which is 85.79% financial
progress and the physical progress is 100%.

Curriculum Revision: The allocations for the project under this item was 4016.54 lakh taka
against an actual expenditures of 3892.05 lakh taka, which is 96.90% financial progress and
the physical progress is 100%.

Teaching, Learning Materials & Educational Kit: The allocations for the project under this
item was 7067.42 lakh taka against an actual expenditures of 7060.59 lakh taka, which is
99.90% financial progress and the physical progress is 98.11%.

Social Mobilization: The allocations for the project under this item was 3306.81 lakh taka
against an actual expenditures of 3674.88 lakh taka, which is 111.13% financial progress
and the physical progress is 100%.

Innovative Grant: The allocations for the project under this item was 1,196.00 lakh taka
against an actual expenditures of 1156.78 lakh taka, which is 78.80% financial progress and
the physical progress is 100%.

Third Party Supervision: The allocations for the project under this item was 500.00 lakh
taka against an actual expenditures of 392.04 lakh taka, which is 78% financial progress and
the physical progress is 100%.

Survey/study: The allocations for the project under this item was 3381.62 lakh taka against
an actual expenditures of 3087.98 lakh taka, which is 91.31% financial progress and the
physical progress is 100%.

Teachers’ registration board: The allocations for the project under this item was 5.00 lakh
taka. But no money was spent for this item during project implementation period.

Monitoring and evaluation: The allocations for the project under this item was 131.89 lakh
taka against an actual expenditures of 33.33 lakh taka, which is 25.27% financial progress
and the physical progress is 100%.

Professional fee (civil works): The allocations for the project under this item was 8412.50
lakh taka against an actual expenditures of 6997.71 lakh taka, which is 83% financial
progress and the physical progress is 100%.

GIS database: The allocations for the project under this item was 142.67 lakh taka against
an actual expenditures of 77.06 lakh taka, which is 54% financial progress and the physical
progress is 100%.

NAPE QIC: The allocations for the project under this item was 12.00 lakh taka against an

actual expenditures of 0.00 lakh taka, which is 0% financial progress and the physical
progress is also 0%.
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Equitable allocation: The allocations for the project under this item was 6807.54 lakh taka
against an actual expenditures of 3695.36 lakh taka, which is 54.28 % financial progress and
the physical progress is 100%.

Documentation center: The allocations for the project under this item was 3.28 lakh taka
against an actual expenditures of 2.28 lakh taka, which is 69.51 % financial progress and the
physical progress is 100%.

QSTF: The allocations for the project under this item was 8.00 lakh taka against an actual
expenditures of 7.28 lakh taka, which is 91% financial progress and the physical progress is
100%.

Technical Support at District level: The allocations for the project under this item was
726.40 lakh taka against an actual expenditures of 546.75 lakh taka, which is 75.26%
financial progress and the physical progress is 100%.

Storage facilities (at school): The allocations for the project under this item was 2197.69
lakh taka against an actual expenditures of 2197.69 lakh taka, which is 100% financial
progress and the physical progress is 100%.

Repairs & Maintenance: The allocations for the project under this item was 10,656.55 lakh
taka against an actual expenditures of 9460.00 lakh taka, which is 88.77% financial progress
and the physical progress is 100%.

Medical expenses: The allocations for the project under this item was 490.5 lakh taka
against an actual expenditures of 451.34 lakh taka, which is 92.10% financial progress and
the physical progress is 100%.

Consultancy (International): The allocations for the project under this item was 6491.43
lakh taka against an actual expenditures of 6183.06 lakh taka, which is 95.24% financial
progress and the physical progress is 90.26%.

Contingency: The allocations for the project under this item was 5256.66 lakh taka against
an actual expenditures of 5011.27 lakh taka, which is 95.33% financial progress and the
physical progress is 100%.

CDVAT: The allocations for the project under this item was 1,5000 lakh taka. But no money
was spent in this item during project implementation period.

SLIP: The allocations for the project under this item was 17,443.00 lakh taka against an
actual expenditures of 12591.12 lakh taka, which is 72.18% financial progress and the
physical progress is 90%.

Invisible expenditure: The allocations for the project under this item was 500.00 lakh taka
against an actual expenditures of 0.00 lakh taka, which is 0% financial progress and the
physical progress is also 0%.

Terminal Examination: The allocations for the project under this item was 1,475.00 lakh

taka against an actual expenditures of 1557.77 lakh taka, which is 105.61% financial
progress and the physical progress is 100%.
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Section 2: Problem of Project Management and Implementation

From 2003 to 2011 (8 years) five project directors were appointed with average duration of
1.6 years. Initially, till beginning of 2005 two full time project directors were appointed each
for a period of 5 to 6 months only, which means that when the project was being organized
and negotiations for funding were being finalized the management leadership was not stable
(fluctuating). Only at the mid period, one project director served for a period of 41 months,
but immediately after that, another project director came for 6 months only. Following that
from the year 2009 till end of the project (June 2011), one project director was in position.
Frequent changes of project directors might have affected smooth management and
implementation of the programme.

PEDP-II was funded by 10 different donors (DPs) and to liaise with them a committee was
formed and was functioning. The donor fund that was considered as the parallel fund of the
donor agencies could not be shown in the DPP. As a result, how much funds the donors
spent for what item (purpose) could not also be identified (source PCR by IMED 2012).
Originally also PEDP-II budget was 493,308 lakh taka, which is 52% of the revised budget of
taka 749,982.58. The original budget was raised because it was not fully consistent with the
agreement with DPs. PCR also indicates that delay of implementation occurred due to gaps
between GOB's PP and the DPs' documents; some of the items were not clearly defined in
the PP. The Development Partners endorsed a financing plan for PEDP Il at a total cost of
US$1,103 million. As implementation of PEDP |l was designed to follow sub-sector wide
program approach, the Development Partners urged the GOB to ensure flexibility for smooth
implementation and change/modification depending on the requirement, which could not be
envisaged/ forecast during preparation stage of the program.

A monitoring system was developed to asses the levels of achievements of PSQL standard
formed on the basis of both baseline survey and annual school census conducted by PEDP-
II. But in the PCR, it was opined that data reliability of annual school census was needed to
be verified. The monitoring system also could not assure effective verification of the 120
innovation grants to different stakeholders. The funds allocated for monitoring and evaluation
was 131.89 lakh taka against and actual expenditure of only 33.33 lakh taka (25.27%). Since
the PCR does not specify the status of physical achievements of monitoring and evaluation,
one can not be assured that monitoring and evaluation activities were conducted effectively.
To substantiate this, following findings of survey investigations at field level with PEDP
officials are rather valid testimonies to support that monitoring activities were not fully and
effectively carried out:
e The Upazila Primary Education Officers complained that they were not contacted
properly and their complaints were not heeded to;
e In majority of the cases, construction works have been completed without assuring
quality; and
e The school teachers and SMC members also complained about lack of quality of the
construction and about their non participation (as they were not consulted and involved)
to supervise the construction works.

The PCR prepared by IMED urges (as recommendation) to strengthen monitoring and
supervision of the SMC and the supervisory activities of the Upazila Education Officers.

PEDP-II attempted to achieve inclusive education by enhancing accessibility to all children
including special needs, tribal and vulnerable children of Bangladesh. Due to the lack of
institutional experience and capacity, opportunity for special needs, tribal and vulnerable
children was not created to the expected level. Further to mention that the in-service training
programs did not include inclusive education as a component for teachers' training.
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Shortages of teachers in the classrooms obstructed full implementation of pre primary
education in GPS. Current study findings show that only 19% of the teachers claimed the
additional classrooms were available for pre primary education; and about a tenth of the
teachers from the intervention areas claimed that they were trained specially to implement
pre primary education.

Partial progress has been achieved on undertaking institutional reforms in education
management, and it's effective decentralization and the devolution of decision-making. The
problem was primarily non adoption of a Devolution Plan designed as part of the
Organizational Development and Capacity Building (ODCB) Guidelines. The ODCB was not
approved by MoPME. Nevertheless, DPE implemented approximately 60% of the provisions
in the Devolution Plan. The plans included the recruitment of 4™ class employees, transfer of
3" and 4" class employees, transfer, financial benefits, leave etc. of teachers, required
actions in the areas of finance and procurement. Other activities including approval of
Organizational and Institutional Review and HRD Strategy and HRDM Action Plan, scaling
up of SLIPs and UPEPSs, reconstitution of the procedure of SMC membership, and
preparation of organizational management manual, which included a devolution plan along
with job descriptions of all DPE personnel (assistant teachers to DG, DPE), career path, and
revised recruitment and promotion rules, all these were not addressed for implementation.
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Section 3: Assessment of Construction of the Infrastructures

Constructions of Classrooms with verandah, black board and wall almirahs, Tube Wells,
Toilets and Ramps were undertaken in the Government Primary Schools (GPS samples
from Intervention only); during PEDP-II. Current investigations by READ assessed the status
and quality of the PEDP-Il constructed infrastructures through on the spot physical
verifications with a checklist.

Findings on Direct Observations of Classrooms (with verandah, black board
and wall almirahs), Tube Wells and Toilets of Government Primary Schools

140 GPS sample schools were observed through physical verification of classrooms (table
4), tube wells (table 5) and toilets (table 6) and result are shown below:

Table 4: Location of the Sample Schools of Observed Classrooms

Divisions | Districts | Upazilas | Number Sample Coverage for physical verifications of civil works: 20% of
of total coverage: Intervention Samples Schools: 140
schools
Number of Classrooms constructed per school
2 3 4 5 Total
classrooms | classrooms | classrooms | classrooms | classrooms
Dhaka 13 33 38 70in 35 9in3 0 0 79in 38
schools schools schools
Chittagong 9 29 32 50in 25 15in5 4 in 1school 0 69in 32
schools schools schools
Rajshahi 14 29 29* 42 in 21 21in7 0 5in 1 school 68 in 29
and schools schools schools
Rangpur
Khulna 6 13 14 26in 13 3in1 0 0 29in 14
schools schools schools
Barisal 6 16 18 32in 16 3in 0 5in 1 school 40in 18
schools 1schools schools
Sylhet 4 8 9 18in9 0 0 0 18in9
schools schools
Total 52 128 140 238in 119 51in 17 4 in 1 school 10in 2 303 in 140
schools schools schools schools

* One school classrooms destroyed by river erosion in 2012.

Among the selected 140 sample GPS schools, 119 (86%) schools are constructed with 2
classrooms each, 17 (12%) schools are constructed with 3 classrooms each, one is
constructed with four classrooms each, and 2 are constructed with 5 classrooms each. The
average project target was to construct minimum 280 classrooms. Findings of physical
observations evidence that 303 classrooms (additional 8%) were constructed. Targets for
construction of class rooms were exceeded in all the divisions except in Sylhet, where it is
even (target and achievement match).
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Construction and Completion Year of the Classroom

The line graph below specifies the distribution (trend) of the constructed classrooms by
project period (2003-2011).

Nunrber of Schools

Year Wise Classrooms Construction
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Classrooms in 14 (10%) sample schools were constructed during the first five years of the
project. However in the last three years, class rooms in the rest 126 schools were

completed.

Classrooms Measurement: Fourty percent (40%) of the class rooms were constructed as

per the project design, while in 60% schools, the length, width and height of the classrooms
are less than the PP design measurement.

Condition of the Tube Wells of PEDP-II: Out of 140 schools, in 16 schools tube wells were
installed by PEDP-II, while in the rest 124 schools, either had tube wells or were installed
during 2003 -2011 by other sources.

Table 5: Location of the Sample Schools and Number of Tube Wells Observed

Divisions Districts | Upazilas | Number | Schools with Tube wells Schools Tube wells

of Functioning Not without constructed
Schools functioning | Tube well | under PEDP-II
(Number of
schools)

Dhaka 13 33 38 22 12 4 3

Chittagong 9 29 32 24 4 5 4

Rajshahi and 14 29 29 21 5 3 3

Rangpur

Khulna 6 13 14 9 4 0 0

Barisal 6 16 18 9 3 6 5

Sylhet 4 8 9 7 0 2 1

Total 52 128 140 92 28 20 16

Out of 16 observed sample tube wells under PEDP-II, 10 tube wells are functioning well.
One tube well is not functioning well because water is not available during dry season and its
handle is very hard to press. The rest 5 tube wells are currently not functional at all.
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The bar graphs below illustrate the status and condition of the Tube Wells in the schools
explained above.
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Condition of the Toilets of PEDP-Il: Out of 140 schools, in 20 schools, toilets were
constructed by PEDP-II, while for the rest 120 schools, either toilets were constructed earlier
or during 2003 -2011 by other sources.

Table 6: Location of the Sample Schools and Number of Toilets Observed

Divisions | Districts | Upazilas | Number Schools with toilets Schools Toilet

of without constructed

Schools | Functioning Not toilets under PEDP-II
functioning (Number of
schools)

Dhaka 13 33 38 35 1 2 3
Chittagong 9 29 32 31 1 0 8
Rajshahi 14 29 29 26 3 0 3
and
Rangpur
Khulna 6 13 14 12 2 0 2
Barisal 6 16 18 14 1 3 4
Sylhet 4 8 9 7 1 1 0
Total 52 128 140 125 9 6 20

Out of 20 toilets under PEDP-II, 16 toilets are functioning well. Two toilets are not in good
condition (walls are cracked, plaster is removed, toilets are not clean). The rest 2 tube wells
are currently not functional due to lack of water connection.

The bar graphs below illustrate the status and condition of the Toilets in the schools
explained above.
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Separate toilets

Some of the schools were observed to have separate toilets for teachers only and for Girls
and Boys.

Table 7: Status and distribution of Toilets separately for teachers only and for Girls
and Boys

Divisions Total Only Only Only | Only | Teacher Male Female | Teacher | Teacher
number | teach students boy girl and teacher | teacher and and
of toilet er both boy student | and boy | and girl girls boys

and girl s

Dhaka 35 19 14 9 8 9 2 1 2 0
Chittagong 31 11 5 8 6 18 0 0 2 1
Rajshahi & 26 15 8 8 9 8 0 0 1 2
Rangpur

Khulna 12 6 6 1 1 5 0 0 0 0
Barisal 14 7 5 3 5 1 1 1 0
Sylhet 7 0 0 0 0 6 0 0 0 0
Total 125 58 38 29 27 51 3 2 6 3

Twenty three percent of total GPS reported to have separate toilets for boys, whereas 22%
of GPS reported separate toilets for girls. Thirty percent of GPS reported common toilets
(used by both boys and girls). 46% of the GPS schools have separate toilets for teachers.
Forty one percent of GPS have common toilets for both teachers and students (boys & girls).
Whereas only 5% of GPS have common toilets for teachers and girls; 2.4% have common
toilets for teachers and boys; 2.4% have common toilets for male teachers and boys; and
2% have common toilets for female teachers and girls (Table 7).

Toilets Accessible to the Physically Disabled Children: None of the schools has any
toilet accessible to physically disabled children.

Present condition of Roof, Wall, Floor, Door, Window and Furniture of the observed
sample classrooms:

The evaluation team has done detailed study and review of the project work and the
following assessments are given on the present conditions of Roof, Wall, Floor, Door,
Window and Furniture of the observed sample classrooms:

Roof: Out of 140 observed sample schools, roof of the class rooms of 128 (91%) schools
are in good condition: there are no cracks, broken parts and intact plasters, while in 12 (9%)
schools the roofs are not in good condition: roofs are soaking, minor cracks or plasters not
intact.

Wall: Out of 140 observed sample schools, walls of the class rooms of 92 (66%) schools are
in good condition: there are no cracks, broken parts and intact plasters, while in 48 (34%)
schools the walls are not in good condition: walls are soaking, minor cracks or plasters not
intact.

Floor: Out of 140 observed sample schools, floors of the class rooms of 85 (61%) schools
are in good condition: there are no cracks or broken parts, while in 55 (39%) schools the
floors are not in good condition: floors are damp and settled with minor cracks.

Door: Out of 140 observed sample schools, doors of the class rooms of 96 (69%) schools
are in good condition: there are no damage (broken parts) and locks and handles working
properly, while in 44 (31%) schools the doors are not in good condition: minor damages with
broken parts, somewhere locks and handles do not work properly or are broken.

Window: Out of 140 observed sample schools, windows of the class rooms of 87 (62%)
schools are in good condition: there are no damage (broken parts) and catch hooks working
properly, while in 53 (38%) schools, the windows are not in good condition: minor damages
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with broken parts, somewhere catch hooks and handles do not work properly or are broken.

Furniture: Out of 140 observed sample schools, furniture of the class rooms of 83 (59%)
schools are in good condition: there are no broken chairs and benches, while in 57 (41%)
schools, the furniture are not in good condition: minor damages with broken parts, materials
(wood) are not good quality, termites eaten up some parts of the furniture.

The bar graphs below illustrate the conditions of the class room components explained
above.
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In total, in 49 schools all the components (roof, wall, floor, door and window) of the class
rooms were observed to be in good condition and the table-8 below shows the distributions
of these schools by divisions.

Table 8: Good conditions of Roof, Wall, Floor, Door and Window of the classrooms of
the observed schools by divisions

Divisions Districts Upazlilas Number of Overall good condition
Schools

Dhaka 13 33 38 10 (26%)
Chittagong 9 29 32 15 (47%)
Rajshahi and 14 29 29 7 (24%)
Rangpur

Khulna 6 13 14 9 (64%)
Barisal 6 16 18 4 (22%)
Sylhet 4 8 9 4 (44%)
Total 52 128 140 49 (35%)

From 140 sample schools, 49 (35%) were observed to be completed free of any problem or
defect. School class rooms in 90 (64%) sample schools are with moderate defects and one
school (name Shaber Algee in Ulipur upazilla of Kurigram district under Rajshahi division),
where PEDP-II constructed two classrooms including tube well and toilet which are
destroyed by river erosion in 2012.

Sample Photographs of Good Construction Schools

o T T — T
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Status and Current condition of Black Boards, Wall Almirahs, Ramp and Furniture

Following are the division wise observation of Black Boards, Wall Almirahs, Ramps and
Furniture:

Dhaka division: There are 38 sample schools of Dhaka Division covering 33 Upazials of 13
Districts. READ field teams physically investigated black boards, wall almirah, ramps and
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition,
usable or not. The observed findings of the items are summarized below:

> Black board: All schools (100%) have received black board but there are variation of
number of black boards given to each school classrooms. 26 (68%) schools received
single black boards for each classroom; and 12 (31%) schools received two black boards
for each classroom. Out of total observed black boards, 76% are in good condition and
24% of the black boards are not in good condition: minor crack, broken parts, painting
faded.

> Wall Almirah: It is been observed that 5 (13%) schools did not get wall Aimirah, and 33
(83%) schools received one almirah for each classroom. Out of total observed wall
almirahs, 53% are in good condition and 34 % are not in good condition: minor crack,
broken parts, lock and handle not working.

> Ramp: 31 (84%) schools have ramps and 6 (16%) schools have no ramp. Out of total
observed ramps, 71% are in good condition and 11% are not in good condition: no soll
in both side of slopes, soil eroded from the approach, plaster damaged.

> Furniture: All the schools (100%) that have constructed class rooms were supplied with
furniture (high and low benches). It has been observed that, 55% furniture are in good
condition and 45% are not in good condition: some broken parts, cracks, termites eaten
up some parts, materials not of good quality.

Chittagong division: There are 32 sample schools of Chittagong Division covering 29
Upazials of 9 Districts. READ field teams physically verified black boards, wall almirah,
ramps and furniture of the classrooms, which are supplied by PEDP-II and its status, present
condition, usable or not. The observed findings of the items are summarized below:

» Black board: Only one school did not get black board but 18 (56%) schools received
single black board for each classroom; and 13 (41%) schools received two black boards
for each classroom. Out of total observed black boards. 90% are in good condition and
10% of the black boards are not in good condition: minor crack, broken parts, painting
faded).

» Wall Almirah: It is been observed that 10 (31%) schools did not get any wall almirah,
and 22 (69%) schools received one wall almirah for each class room. Out of total
observed wall almirahs, 86% are in good condition and 14% are not in good condition:
minor crack, broken parts, lock and handle not working.

» Ramp: 26 (81%) schools have ramps and 6 (19%) schools have no ramp. Out of total
observed ramps, 77% are in good condition and 23% are not in good condition: no soil in
both side of slopes, soil eroded from the approach, plaster damaged.

» Furniture: All schools (100%) that have constructed classrooms were supplied with
furniture (high and low benches). It has been observed that, 78% furniture are in good
condition and 22% are not in good condition: broken parts, cracks, termites eaten up
some parts, materials not good quality.
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Rajshahi and Rangpur Division: There are 28 sample schools of Rajshahi and Rangpur
Divisions covering 28 Upazials of 14 Districts. READ field teams physically verified black
boards, wall almirah, ramps and furniture of the classrooms, which are supplied by PEDP-II
and its status, present condition, usable or not. Out of 29 schools, 1 school classrooms
eroded by river. The observed findings of the items are summarized below:

»

Black board: All schools (29) have received black boards and among these, 12 (41%)
schools received single black board for each classroom; and 17 (59%) schools received
two black boards for each classroom. Out of total observed black boards, 66% are in
good condition and 34% of the black boards are not in good condition: minor crack,
broken parts, painting faded.

Wall Almirah: It is been observed that 9 (31%) schools did not get wall almirah and 20
(69%) schools received one almirah for each classroom. Out of total observed wall
almirahs, 60% are in good condition and 40% are not in good condition: minor crack,
broken parts, lock and handle not working.

Ramp: 24 (83%) schools have ramps and 5 (17%) schools have no ramp. Out of total
observed ramps, 83% are in good condition and 17% are not in good condition: no soil in
both side of slopes, soil eroded from the approach, plaster damaged.

Furniture: All schools (100%) that have constructed class rooms were supplied with
furniture (high and low benches). It has been observed that, 55% furniture are in good
condition and 45% are not in good condition: some broken parts, cracks, termites eaten
up some parts, materials not good quality.

Khulna Division: There are 14 sample schools of Khulna Division covering 13 Upazials of 6
Districts. READ field teams physically verified black boards, wall almirah, ramps and
furniture of the classrooms, which are supplied by PEDP-Il and its status, present condition,
usable or not. The observed findings of the items are summarized below:

»

Black Board: All school (14) have received black boards and 9 (64%) schools received
single black board and 5 (36%) schools received two black boards for each classroom.
Out of total observed black boards, 86% are in good condition and 14% of the black
boards are in not good condition: minor crack, broken parts, painting faded.

Wall Almirah: It is been observed that 8 (57%) schools did not get any wall almirah and
6 (43%) schools received one wall almirah for each classroom. Out of total observed wall
almirahs, 67% are in good condition and 33% are not in good condition: minor crack,
broken parts, lock and handle not working.

Ramp: 13 (93%) schools have ramps and 1 (7%) schools have no ramp. Out of total
observed ramp, 85% are in good condition and 15% are not in good condition: soil in
both side of slopes, soil eroded from the approach, plaster damaged.

Furniture: All schools (100%) that have constructed class rooms were supplied with
furniture (high and low benches). It has been observed that, 71% furniture are in good
condition and 29% are not in good condition: some broken parts, cracks, termites eaten
up some parts, materials not good quality.
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Barisal Division: There are 18 sample schools of Barisal Division covering 16 Upazials of 6
Districts. READ field teams physically verified black boards, wall almirah, ramps and
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition,
usable or not. The observed findings of the items are summarized below:

>

Black Board: All school (100%) have receive black boards. 12 (67%) schools received
single black board and 6 (33%) schools received two black boards for each classroom.
Out of total observed black boards, 78% are in good condition and 22% of the black
boards are not in good condition: minor crack, broken parts, painting faded.

Wall Almirah: It is been observed that 7 (39%) schools did not get any wall almirah and
11 (61%) schools received one wall almirah for each classroom. Out of total observed
wall almirahs, 36% are in good condition and 64% are not in good condition: minor crack,
broken parts, lock and handle not working.

Ramp: 14 (78%) schools have ramps and 4 (22%) schools have no ramp. Out of total
observed ramps, 71% are in good condition and 29% are not in good condition: no soil in
both side of slopes, soil eroded from the approach, plaster damaged.

Furniture: All schools (100%) that have constructed class rooms were supplied with
furniture (high and low benches). It has been observed that, 67% furniture are in good
condition and 33% are not in good condition: some broken parts, cracks, termites eaten
up some parts, materials not good quality.

Sylhet Division: There are 9 sample schools of Sylhet Division covering 8 Upazials of 4
Districts. READ field teams physically verified black boards, wall almirah, ramps and
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition,
usable or not. The observed findings of the items are summarized below:

>

Black Board: All school (100%) have received black boards. 5 (55%) schools received
single black boards for each classroom; and 4 (44%) schools received two black boards
for each classroom. Out of total observed black boards 78% are in good condition and
22% of the black boards are not in good condition: minor crack, broken parts, painting
faded.

Wall Almirah: It is been observed that 2 (22%) schools did not get any wall almirah and
7 (78%) schools received one wall almirah for each classroom. Out of total observed wall
almirahs, 86% are in good condition and 14 % are not in good condition: minor crack,
broken parts, lock and handle not working.

Ramp: 8 (89%) schools have ramps and 1 (11%) school has no ramp. Out of total
observed ramps, 63% are in good condition and 37% are not in good condition: no soil in
both side of slopes, soil eroded from the approach, plaster damaged.

Furniture: All schools (100%) that have constructed class rooms were supplied with
furniture (high and low benches). It has been observed that, 67% furniture are in good
condition and 33% are not in good condition: some broken parts, cracks, termites eaten
up some parts, materials not good quality.

Summary of the findings:

e 1% schools did not get any black board,

e 59% Schools received one black board only,
e 40% schools received two black boards,

e 29% schools did not receive almirah, and
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e 16% schools have no ramp.
e 39% furniture, 21% black board, 24% wall Almirah and 16% ramps are not in
good condition.

Cleanliness status of the Classrooms
The following are the division wise observation of the status of Cleanliness of the classrooms

» Dhaka Division: In Dhaka division, out of 38 sample schools, 23 (61%) schools’
classrooms are found completely clean, 9 schools (24%) moderately clean, and 6 (26%)
schools’ classrooms are not at all clean or dirty.

» Chittagong Division: In Chittagong Division, out of 32 sample schools, 23 (72%)
schools’ classrooms are found completely clean, 2 (21%) schools moderately clean, and
2 (7%) schools’ classrooms are not at all clean or dirty.

» Rajshahi and Rangpur Division: In Rajshahi and Rangpur Divisions, out of 29 sample
schools, 19 (66%) schools’ classrooms are found completely clean, 10 (34%) schools
moderately clean, and none of the school found not at all clean or dirty.

» Khulna Division: In Khulna Division, out of 14 sample schools, 13 (93%) schools’
classrooms are found completely clean, 1 (7%) school moderately clean, and none of the
school found not at all clean or dirty.

» Barisal Division: In Barisal Division, out of 18 sample schools, 11 (61%) schools’
classrooms are found completely clean, 6 schools (33%) moderately clean, and 1 (6%)
school’ classrooms are not at all clean or dirty.

» Sylhet Division: In Sylhet Division, out of 9 sample schools, 8 (88%) schools’
classrooms are found completely clean, 1 school (12%) moderately clean, and none of
the school found not at all clean or dirty.

Condition of Lighting and Ventilation facility in the Classrooms

Dhaka Division: In Dhaka division, out of 38 sample schools, classrooms in 34 (89%)
schools have sufficient lighting and ventilation, 4 schools (11%) are with moderate lighting
and with defective ventilation.

Chittagong Division: In Chittagong Division, out of 32 sample schools, classrooms in 30
(94%) schools have sufficient lighting and ventilation, 2 schools (6%) are with moderate
lighting and with defective ventilation.

Rajshahi and Rangpur Divisions: In Rajshahi and Rangpur Divisions, out of 28 sample
schools, classrooms in 26 (93%) schools have sufficient lighting and ventilation, 2 schools
(7%) are with moderate lighting and with defective ventilation.

Khulna Division: In the Khulna Division out of 14 sample schools, classrooms in 13 (93%)
schools have sufficient lighting and ventilation, 1 school (7%) is with moderate lighting and
with defective ventilation.

Barisal Division: In Barisal Division, out of 18 sample schools, classrooms in all 18 schools
(100%) have sufficient lighting and ventilation.

Sylhet Division: In Sylhet Division, out of 9 sample schools, classrooms in all 9 schools
(100%) have sufficient lighting and ventilation.
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Summary Findings of Infrastructures and Supplies

According to the targets of PEDP-II, each selected GP school was to be provided with at
least two constructed classrooms, one toilet and one tube well. Accordingly, it is
estimated that 140 sample schools would have 280 constructed classrooms. In the
study, it is found that there are 303 classrooms constructed under PEDP-II (additional
8% constructed). Of the 140 schools with constructed class rooms; 49 schools have
class rooms in good condition and 91 schools have class rooms with problems. Schools
having problems in roof, wall, floor and in ramp are mostly with cracks, soaking, plaster
fallen, floor settle down, side earth eroded or washed away. In case of doors and
windows, defects identified are cracks, parts broken, locks and hooks not working
properly or broken, low quality materials provided. In case of furniture defects identified
are cracks, parts broken, termites eaten up. In case of black boards defects identified are
cracks, parts broken, painting faded, surface finishing not properly done. In case of
almirahs, defects identified are cracks, parts broken, locks not working properly or
broken, low quality materials provided.

PEDP-II installed tube wells in 16 schools. Out of 140 schools, 104 schools either had
tube wells or some of these were installed during 2003 -2011 by other sources, while 20
schools do not have tube wells. Of the 120 schools now with tube wells, 92 are
functioning and 28 are not functioning. In case of tube wells, defects identified are that
water is not available round the year, or are contaminated with arsenic or with heavy
concentration of iron.

PEDP-II constructed toilets in 20 schools. Out of 140 schools, 114 schools either had
toilets or some of these were constructed during 2003 -2011 by other sources, while 6
schools do not have toilets. Of the 134 schools now with toilets, 125 are being used and
9 are not at all usable. In case of toilets, defects identified are wrong sewerage system,
stool clearing (passages/pipes) defective or are not properly constructed, pans broken,
safety tank broken/damaged or properly not done, wall and floor cracked and plasters
falling, doors broken and locks not working.

Impact of PEDP-Il Constructions:

During observation of the sample schools; discussions (FGDs) with the community people/
SMC and PTA members and also findings from the Local level workshop following impacts
have been assessed and identified:

o Despite some problems in the construction, schools are accommodating students in
greater numbers.

« Construction of two class rooms, provided for appointments of more teachers
enhancing the employment rate in the community.

e During construction work, labor force employed included women; hence job
opportunities were created for them.

e Construction of class rooms also provided meeting spaces for SMC and PTA
encouraging increased community participation in the management of the GPS.

e Increased accommodation in GPS also mean increased enrolment, which in turn
possibly encouraged more poor students (especially girl students) in the GPS.
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Section 4: Sample Characteristics: Socio-Demographic and
Economic Information: Comparability of Intervention and
Comparison samples: Students, Teachers and Parents

Intervention sample comprises 140 Government Primary schools with PEDP-II construction
components (GPS), while the Comparison samples are distributed as follows: 26 GPS, 14
RNGPS and 7 Community Schools, and all are without PEDP - Il construction components.

Students: In total 2805 students were interviewed and of them, 75% are from intervention
and 25% are from comparison samples. Sample students are equally divided by gender. The
mean age of students is 10 years irrespective of gender and intervention or Comparison
samples.

Prior to setting of the Tube wells and Toilets in the intervention schools (GPS: before PEDP-
I), the incidences of diarrhoea was at 14% level, while it declined to 7% (half of the previous
rate) after construction of the tube wells and toilets under PEDP- Il. However, during the post
project period, the percent of girls (10%) suffering from diarrhoea is just double than that of
the boys (5%), which may mean that access of the girl students to the tube wells and toilets
is relatively low (see table--9).

Table 9: Proportion of students suffering from Diarrhoea comparative at pre and post project
intervention periods (setting of tube wells and toilets): in %

Status

Before Intervention

After Intervention

Boys

Girls

Total

Boys

Girls

Total

% students with diarrhoea

12

15

14

5

10

7

The mean number of days a student remaining absent in last 3 months (from the date of
data collection) in the intervention schools is lower (2) than those in the Comparison schools

(4) (see table -10).

Table 10: Proportion of students remaining absent from schools in last 3 months

comparatively by Intervention and Comparison

Status Intervention Comparison
Boys Girls Total Boys Girls Total
Mean days 3 2 2 3 3 4

Teachers: In total, 187 teachers were interviewed, of whom 75% are from intervention and
25% are from comparison samples; while their distribution by gender is: 61-68% male and
32-39% female. Of the sample teachers, more than 80% (both from Intervention and
Comparison) were Head masters. The mean age of the teachers is 44 (45 from intervention
and 44 from Comparison). As regards the teachers' professional training (C-in-ED, B.Ed,
and M.Ed), data show that except training at B.Ed level, current status of training does not
vary much between comparison and intervention, while on B.Ed, 23% are from Intervention
and 15% are from Comparison.

Parents: In total 280 parents were interviewed, of whom 75% are from intervention and 25%
are from comparison; 50% are fathers and 50% are mothers. The mean age of the parents is
38: Fathers' age Intervention: 42 and Comparison: 43 and Mothers' age Intervention: 33 and
Comparison: 36. Average education of the parents is grade 8. Eighty percent of the mothers
are housewives irrespective of Intervention or Comparison samples. Fathers' occupations
are farming, businesses and service and these are comparable in terms of distributions by
intervention and comparison. Average monthly family income is Tk. 10,223. Income of the
parents, irrespective of intervention or comparison samples, is comparable.

Table 11: Monthly Family Income by Intervention & Comparison Samples: Fathers' estimates

Income Category (in Taka) Intervention: % Comparison: % Total: %
Below 6000 32 35 32
6000-10000 49 55 51
10001+ 19 10 17

29




Section 5: Pre-primary Education, Accessibility Enrolment,
Attendance and Primary Education Cycle Completion Rate; Special
Needs, Tribal and Vulnerable, Child-Centered Approach and Class
Test

Pre-Primary Education

According to the estimates of the teachers, Pre primary education programs are operational
in 95% of the schools in the Intervention samples, whereas in only, 79% of the schools in the
Comparison samples, such program are currently operational. Twelve percent of the
mothers, both from intervention and from comparison ascertained that the teachers give
adequate time for pre primary education. About a fifth (19%) of the teachers both from
intervention and comparison confirmed that additional class rooms were available for the pre
primary education. About a tenth of the teachers from the intervention areas claimed that
they were trained specially to implement pre primary education, while none from the
comparison samples claimed the same. About 70% of the parents both from intervention and
comparison mentioned that teaching method followed in the pre primary education was
based on students' familiarization of alphabets.

Test of Hypothesis of opportunities of Pre primary education programs between
Intervention and Comparison Sample: %

The Chi-Square value of 11.28 with 1 degree of freedom indicates that the opportunity of Pre
primary education programs is highly significant (less than 1 percent significance level) in the
intervention schools than in the comparison schools. This finding reflects that the opportunity
of Pre primary education programs in the intervention schools is significantly (statistically)
higher than that in the comparison schools.

Accessibility: Enrolment, Attendance and Primary Education Cycle
Completion Rate

Following data are consolidated and analyzed obtaining data from the records of the sample
schools (observed) and then compared with the national data:

Table 12: Enrolment, primary education cycle completion rate and other rates by
sample schools compared with the national data

Rates Current Evaluation Study: 2013 Primary School
Intervention | Comparison Total Census 2011
Gross Enrolment Rate: GER 107.42% 105.75% 106.32% 101.5%
Net Enrolment Rate: NER 96.12% 94.37% 95.25% 94.9%
Gross Intake Rate: GIR 123.76% 121.01% 122.35% 125.9%
Net Intake Rate: NIR 96.23% 95.02% 95.73% 99.9%
Repetition Rate: RR 11.20% 10.72% 11.01% 11.1%
Students Teacher Ratio 45 48 46 53
NER of (Tribal) 61.97% 60.23% 61.27% -
NER of (Disabled Children) 21.55% 27.19% 22.39% -
Primary Education Cycle 62.00% 60.2% 60.97% -
Completion Rate
Transition Rate 98.72% 97.23% 98.38% 97.5%
(from grade V to VI) (2008)

In terms of these rates, there is hardly any difference between the samples from the
intervention and comparison, and the findings are almost comparable with that of national
rates. On gross (106.32%) and net enrolment (95.25%), the rates achieved are very high
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both for intervention and comparison sample schools. The primary level completion cycle
remains also at high level (Intervention: 62.00% and Comparison; 60.2%). The transition rate
from grade V (primary schools) to grade VI (Secondary schools) is also very high
(Intervention: 98.72% and Comparison; 97.23%). The results show that the teacher student
ratio is one teacher per 46 students, whereas the overall national rate is one teacher per 53
students (table 12). Here it may be mentioned that the national estimated rate could be back
dated, as there are reports as many as 90,000 teachers have been additionally recruited in
the near past and moreover numbers of Primary schools are continuously increasing. Even
this study evidences that several additional class rooms have been added during PEDP- II.

Special Needs: Disabled

Sharp differences are observed on the status of enrolment of students with disability
between intervention and comparison sample schools; in the former (intervention)
according to the estimates of the students, about a fifth (19%) of them are disabled, while in
the latter (Comparison), it is only 4%.

More than two thirds of the teachers from the schools in the intervention samples claimed
that the schools have facilities for the students with disability, while such claims have been
made only by 19% of the teachers from the Comparison samples. The facilities available for
the students with disability are shown in the table-13 below:

Table 13: Distribution of the facilities for children with special needs (disability and
other vulnerabilities: poverty) by intervention and comparison sample: %

Types of facility Intervention Comparison Total
n=140 n=47 n=187
Arrangement of ramp 66 11 62
Provide wheel chair 1 0 1
Students with defects of short sightedness provided with 4 22 6

seats in the front

Special arrangements for entering the classroom 4 22 6
Special sitting arrangement in the classroom 11 11 11
Adapt teaching methods required for mentally disabled students 4 0 4
Provide stipend 14 22 15
Provide text book in free of cost 8 0 8
Government allowance 5 33 8
Teaching arrangements for additional hours if required 4 0 4

Two thirds of the schools (66%) within intervention samples have ramps, while only one
tenth (11%) of the schools from comparison areas have the same facility. As regards other
provisions, like awarding stipends, facilities for short sightedness, special arrangements for
entry into the class rooms are more available in the sample schools within Comparison
areas (table 13).

Test of Hypothesis of ramp between Intervention and Comparison Sample: % *

Arrangement of Intervention Area | Comparison Area | Total Value of Chi-
Ramp Square

Yes a=66 b=11 a+b=77 34.176

No c=34 d=89 c+d=123

Total a+c=100 b+d=100 200

* a = intervention 'yes'; b = comparison 'yes'; ¢ = intervention 'no'; and d = comparison 'no'

The Chi-Square value of 34.176 with 1 degree of freedom indicates that the arrangement of
ramp is highly significant (less than 1 percent significance level) in the intervention schools
than in the comparison school (table 13). This finding reflects that availability of the
proportion of ramp in the intervention schools is significantly (statistically) higher than those
in the comparison schools.
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Child-centered approach

Estimates of the teachers have been obtained to identify the extent of use of various
methods used to promote child centered approaches in the schools. Table-14 below
delineates the methods used.

Table 14: Distribution of methods of teaching used as child-centered approach by
intervention and comparison areas: %

Steps taken Intervention | Comparison Total
n=140 n=47 n=187
Learning by doing: using teaching aides/materials 56 34 50
Teaching through entertainment 33 40 35
Child-centered method: as per need and demand of the child 13 9 12
Role play 9 19 12
Remedial measures: corrective actions for weak students 9 6 9
Participatory/group teaching 8 6 8
Monitoring method: Assistance by strong students to weak students 5 9 6

In the intervention areas, the most predominant method used is learning by doing: using
teaching aides/materials, while in the comparison areas it is teaching through entertainment
(table 14).

Test of Hypothesis of Learning by doing using teaching aides/materials between Intervention
and Comparison Area: % *

Learning by doing Intervention Area Comparison Total Value of Chi-
using teaching Area Square
aides/materials

Yes a=56 b=34 a+b=90 9.142

No c=44 d=66 c+d=110

Total a+c=100 b+d=100 200

* a = intervention 'yes'; b = comparison 'yes'; ¢ = intervention 'no'; and d = comparison 'no’

The Chi-Square value in this case is 9.142 with 1 degree of freedom. This also is indicative
of the fact that learning by doing is being practiced in the intervention schools more
intensively than in the comparison schools (table 14). This Test is also highly significant (at
less than 1% level of significance).

Class Test (in grade V)

Class tests were administered with the grade V students of both intervention schools and
comparison schools. The tests were designed comparable to that of the terminal
examination at the primary level. The tests covered five subjects: Bangla, Mathematics,
English, Science, and Social Science. The results of the tests (aggregated/consolidated
scores) are shown table 15 below by subjects and by Intervention GPS with good
construction; Intervention GPS with problems of construction; and Comparison School with
no construction.

Table 15: Distribution of test scores with grade V students in 3 categories of schools:
%

Subject Intervention GPS with Intervention GPS with Comparison School with
good construction problems of construction no construction
Bangla 87 80 80
Mathematics 83 82 85
English 79 74 72
Science 74 73 72
Social Science 63 61 60
Average 77 74 74
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The test of equality of two means (Ho: x, = x,against Hy: g, > 1, ) where y,and u,are
the population means of the scores obtained from the intervention schools and comparison
schools on 5 subjects (e.g. Bangla, English, Mathematics, Science and Social Science)
respectively. We have considered the following z test as a test of equality of two means:

-7

Z = =2.00
2 2
Six+siy
n, n,

Where xand yrepresent the average sample scores obtained from the 5 subjects
mentioned above, sf and si indicate the sample variances of the said scores from sample

intervention schools and comparison schools respective. n _and n, are the sample sizes of
intervention schools and comparison schools respectively.

We assume that the class test performances (table 15) of the students of the intervention
schools with quality construction would be better than both the intervention schools with
problematic construction and those of the comparison schools (with no construction). The
test has been specified as a one-tailed test. The z-value of 2 reflects the fact that the null
hypothesis (Hy) can be rejected at 5% level of significance. The reference value is 1.645. In
other words, we have to accept the alternative hypothesis, which indicates that the
performance of the students (the average scores in 5 subjects mentioned above) of the
intervention schools with quality construction appears to be better than that of the
intervention schools with problematic construction and those of the comparison schools (with
no construction).

Assessment through Observations of Class Performance and Environment

Five point Likert Scale [Excellent (5), Very good (4), Good (3), Fair (2) and Poor (1)] were
administered through classroom (grade V only) observations of 35 schools each from
intervention and comparison samples to assess:

e Class room environment,
e Teaching methods and techniques followed, and
e Participation of students in the learning process.

4+ Class room environment was assessed by status of lighting and ventilation;
cleanliness; availability blackboard/chalk board, exhibition of teaching aides, overall
classroom situation, adequacy of seating arrangements.

4+ Teaching methods and techniques were assessed by the status of greeting by
teachers, declaration of lessons, use of teaching aides, presentation style of teachers,
asking questions in the class, assistance to the weak students, use of blackboard/chalk
board, opportunities of asking questions by the students, teachers reactions to the
queries of the students, movements of teachers in the class room.

4+ Participation of the students in the learning process was assessed by the standard
of teaching by learners' need, standard of teaching as per presentation by teachers',
ensuring participation of learners in the teaching learning process, arrangements of
completion of works by the learners, arrangements of group performance, standard of
acknowledging correct responses of the learners (expressing thanks), reactions of
teachers on the wrong responses.

33



The table-16 below shows the results/outcome of the classroom observations as assessed
by adapting Likert's 5 point scores.

Table 16: Consolidated Five Point Scales Scores comparatively by 35 Intervention and
35 Comparison Schools: total consolidated scores

Components/areas of tests Intervention Sample | Comparison Sample
Schools: Schools:
Consolidated Scores | Consolidated Scores
Class room environment
Status lighting and ventilation 128 99
Cleanliness 112 100
Availability blackboard/chalk board 106 105
Exhibition of teaching aides 97 97
Overall classroom situation 82 56
Adequacy of seating arrangements 115 82
Median scores 107 98
Teaching methods and techniques
Greeting by teachers 123 105
Declaration of lessons 119 105
Use teaching aides 102 100
Presentation style of teachers 106 67
Asking of questions to the class 93 70
Assistance to the Weak students 85 68
Use of blackboard/chalk board 118 107
Opportunities of asking questions by the
students 104 102
Teachers reactions to the queries of the
students 97 96
Movements of teachers in the class room 106 97
Median scores 105 99
Participation of the students in the learning
process
Standard of teaching by learners' need 109 102
Standard of teaching as per presentation by
teachers 107 97
Ensure participation of learners in the teaching
learning process 108 107
Arrangements of completion of works by the
learners 106 96
Arrangements of group performance 107 96
Standard of acknowledging correct responses
by the learners (expressing thanks) 114 105
Reactions of teachers on the wrong responses 103 97
Median scores 107 97
Median scores of Class room environment 107 98
Median scores of Teaching methods and 105 929
techniques
Median scores of Participation of the 107 97
students in the learning process
Overall Median 107 98

The highest average score could be 175 (excellent: 35 schools x score 5) and the lowest
score could be 35 (poor) only. Overall median score achieved by the intervention
Schools is 107, and by the comparison schools is 98 (table 16). The achieved score of
the intervention schools is ranked as 'Good' and comparison schools as 'Fair'. On the 8
indicators, the scores of the intervention schools are much higher than those of the
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comparison schools and these are statistically significant at less than 1% level: Status of
lighting and ventilation; Cleanliness; Overall Classroom; Adequacy of seating arrangements;
Greeting by teachers; Declaration of lessons; Presentation style of teachers; and Use of
black board or chalk board.

Tests of equality of two variances

H ,:There is no difference between the variances obtained from intervention and
comparison areas.

H | There is difference between the variances obtained from intervention and comparison
areas.

MS
The test statistics is: F= MSB ~ with (a-1) & a(n-1) degrees of freedom
F- F-
Mean Sum of calculated | tabulated

Indicators d.f Sum of squares Square o MS,

MS,
1. Status of lighting Mean sum of F1=16.239
and ventilation f =(a-1) square
2. Cleanliness b Sum of Square between group; | between F2=15.78
3.Overall Classroom | Where a= S, =n, - Y): + n(Y, - Y)?* | 9roup; F3=30.73 _
4.Adequacy of Numbers of S, F4=24.83 F=4.063
seating groups. MS, =—= .
arrangements /b With 1 &

i = 44 d f.

f.Grﬁetmg by Sum of Square within group; F5=28.94
eachers f =a(n-1) S - Y TV (Y T
6.Declaration of w W z{( w— 1)+ (Y, —Y,)"}| Mean sum of F6=21.24
lessons square within
7 Presentation style | Where n= group; F7=21.21
of teachers Numbers of Sy
8.Use of black board | Observations MS,, = A LEEE
or chalk board w

The above F- tests show highly significant values for all the 8 different indicators used in the
study. In other word, students of intervention schools enjoy better facilities compared to
comparison schools in case of all the 8 indicators. The F-values are highly statistically
significant at less than 1% level of significance.

Summary Findings:

e Pre primary education programs are operational in 95% of the schools in the Intervention
schools, whereas in only, 79% of the schools in the Comparison samples, such program
is currently operational. Twelve percent of the mothers, both from intervention and from
comparison samples ascertained that the teachers give adequate time for pre primary
education. About a fifth (19%) of the teachers both from intervention and comparison
samples confirmed that additional class rooms were available for the pre primary
education.

e On gross (106.32%) and net enrolment (95.25%), the rates are very high both for
intervention and comparison sample schools. The primary level completion cycle
remains at high level (Intervention: 62.00% and Comparison: 60.2%). The transition rate
from grade V (primary schools) to grade VI (Secondary schools) is also very high:
Intervention: 98.72% and Comparison; 97.23%. The results show that the there is one
teacher per 46 students.
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Sharp differences are observed on the status of enrolment of students with disability
between intervention and comparison sample schools; in the former (intervention)
according to the estimates of the students, about a fifth (19%) of them are disabled,
while in the latter (Comparison), it is only 4%.

In the intervention areas, the most predominant method used for teaching is Learning by
doing (using teaching aides/materials), while in the comparison areas, it is Teaching
through entertainment.

The achieved score of the intervention schools is ranked as 'Good' and comparison
schools as 'Fair'. On the 8 indicators, the scores of the intervention schools are much
higher than those of the comparison schools, and these are statistically significant at less
than 1% level: Status of lighting and ventilation; Cleanliness; Overall Classroom;
Adequacy of seating arrangements; Greeting by teachers; Declaration of lessons;
Presentation style of teachers; and Use of black board or chalk board.

Class test results comparatively by three categories of schools demonstrate that the
students in the schools with quality construction have performed better than the students
from the schools with problematic and schools with no construction. Good class room
environment is an incentive for better concentration by the students than those who do
not have same environment.
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Section 6: Institutional Capacity of Primary Education: Contact
hours, In service Training of Teachers, Terminal Examination,
Wide Area Network (WAN), Strengthen SMC and PTA, Good
Governance--Accountability & Transparency, Institutional reforms

Contact hours

Normal time for Primary School hours for single shift is about 6 hours, while for double shifts:
2 and a half hour for the grades 1 and 2; and for grades 3, 4, and 5, it is 4 hours (break time
excluded). On average, 41% (intervention: 43% and comparison 36%) of the teachers
affirmed that additional time is invested for the students of grade V. About a quarter of the
teachers also mentioned that coaching classes are also organized on need basis. On
average per school, increment of contact hour has increased by half an hour; hence the
yearly increase of contact hour per school is 143 hours. However this increment excludes
the extra coaching hour implemented for the grade V students. If it is at least 1 hour per
school another additional increment of contact hour per school is 285 hours. Hence total
contact hours may have increased by 428 hours.

In service Training of Teachers: Teacher

More than two thirds (67%) of the teachers (Intervention: 66% & Comparison: 70%) received
in-service training and the areas of training included:

o Methods of training: Teaching methods in class room (overall, intervention and
comparison each 21%); and Need based training (overall: 14%, intervention: 16% and
comparison: 6%);

e Coverage of Primary Education: Pre primary Education (overall: 14%, intervention: 9%
and comparison: 15%) & inclusive education (overall, intervention and comparison each
9%);

e Subject based training (overall: 10%, intervention: 11% and comparison: 6%);
Management training: School administration (overall: 10%, intervention: 11% and
comparison: 9%); and Supervision and technical support (overall: 8%, intervention: 8%
and comparison: 9%);

e Community awareness campaign: Awareness and motivation of community people
(overall: 2%, intervention: 2% and comparison: 0);

¢ Institutional formal training: C-in-ED (overall: 10%, intervention: 11% and comparison:
9%); B.Ed (overall: 21%, intervention: 23% and comparison: 15%); M Ed (overall: 4%,
intervention: 4% and comparison: 3%)

About half (51%) of the teachers claimed that the in service training was conducted following
the revised new curricula. Again about half (59%) of the teachers felt that the training
duration was sufficient. Nearly two thirds (61%) of the teachers also claimed that the training
met the expected standards of quality training.
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Terminal Examinations

Table 17 below shows the results of the terminal examinations by 3 consecutive years:
2010, 2011 and 2012

Table 17: Distribution of 3 consecutive years' results of terminal examination by
intervention and Comparison samples:

Samples 2010 2011 2012

Boys Girls Total Boys Girls Total Boys Girls Total

Intervention 91.12% | 90.05% | 90.52% | 95.43% | 94.10% | 94.71% | 96.21% | 96.00% | 96.07%

Comparison 90.56% | 88.92% | 89.47% | 94.81% | 93.02% | 93.8% | 94.00% | 94.01% | 94.01%

Overall qualifying percent in the terminal examinations for three consecutive years are:

For the Intervention Schools: 2010--90.52%; for 2011--94.71%; and for 2012--96.07%; and
For the Comparison Schools: 2010--89.47%; for 2011--93.80%; and for 2012--94.01%.

In both the Intervention and in the Comparison schools, the rates of qualifying increased
continuously for all three years, meaning that these categories of schools persistently were
achieving increased levels of educational performances as revealed by the terminal
examinations.

Wide Area Network (WAN)

Teachers pass on information to the Upazila level through mobile phones (91%); by directly
sending data through messengers or personally visiting (66%); and also through
correspondences (15%). Upazila level program personnel share data with the district level
mostly through internet system/e-mails (53%).

Strengthen SMC and PTA

Hundred percent of the schools have SMC (11 members per SMC) and the members are
taken from among parents (5), teachers of the concerned school (2), teachers of High school
(1), UP member (1), donor of land (1), and person interested in education (1). Of the SMC
members, 4 are females. On average, 3 out of 11 members have been trained on school
management. Usually SMC meetings are held once a month. Hundred percent of the
members affirmed that they have been taking decisions on school matters in SMC meetings;
the areas of making decisions are: Participation on school development works (50%); Home
visit to reduce dropout/follow up (33%); Ensure student attendance (26%); Activities perform
for quality education of school (21%); motivate/Counsel parents (19%); Ensure teacher
attendance (10%); Take decision on annual action plan/scheme of work (10%); and
observance of national days (9%). Almost hundred (94%) percent of the parents reported
that the SMC meetings are held as per schedule and about two thirds (67%) of the parents
confirmed their attendance in the SMC meetings.
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Measures taken to ensure Good Governance--Accountability and Transparency for
the schools

Table 18 shows the distribution of the Teachers, Program personnel and the Community
Stakeholders on the measures taken to ensure Good Governance--Accountability and
Transparency in the schools.

Table 18: Distribution of the Teachers, Program personnel and the Community
Stakeholders on the Measures taken to ensure Good Governance--Accountability

and Transparency in the schools

Measures % Teachers % Program % Community
Personnel (FGD)
Through interventions by SMC 57 42 30
Through Supervision monitoring 29 22 50
Through PTA meetings 13 5 25
Keeping records and documents 23 9 0
Through reports/ technical information 5 20 0
Involvement community stakeholders 5 4 30

SMC has been identified by all three respondents as one of the most important measures to
ensure good governance including transparencies and accountability: teachers 57%;
Program personnel 42%; and community stake holders 30%. The next most important
measure identified is supervision & monitoring: teachers 29%; Program personnel 22%; and
community stakeholders 50%. A quarter of the community stake holders (25%) emphasized
on the involvement of PTA to ensure good governance including transparencies and
accountability (table 18).

Institutional Reforms

Table 19 next page specifies the suggestions of the five important stakeholders of primary
schools on future reformative actions for improving quality and strength (coverage) of
primary education system. The suggestions are segmented in five broad categories:
Infrastructures; Coverage; Entertainment; Equipment / logistics; Equipment/ logistics and
School management and quality
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Table 19: Reform actions suggested by the stakeholders of Primary schools

vulnerable &
ethnic groups

Respondents | Suggested reforms
Structural/ Coverage Entertainme | Equipment | School
infrastructures nt llogistics management
and quality
Students increased class | more schools | sports, games | Furniture, Voices of
rooms, adequate | and teachers, teaching students
and better | award more aides through
furniture stipends student council
increased
utilities: tube well,
toilets
Teachers Funds for repair | More trained | Good library Furniture, More powers
and maintenance | teachers teaching to SMC and
aides more
supervision
and technical
support
SMC Funds for repair | More Space for | Furniture, train SMC
and maintenance | classrooms sports and | teaching members,
games aides make the
suppliers and
contractors
answerable to
SMC
Parents/ Repair of tube | More schools | Participation Facilities Frequent
community wells and toilets and trained | of parents | for disabled | meetings of
teachers, and and PTA
increased pre | community in | disadvanta
education school ge learners
facilities entertainment
program
Program Allocation of | Recruitment of | More  funds | Increased Strengthen
Personnel more funds for | more female | for facilities for | SMC and train
repair & | teachers/ entertainment | ICT SMC
maintenance, head teachers, members,
improved increased local level
communication enrolment  of monitoring &
system (improved | students from supervision by
roads) poor, SMC & PTA

The reform actions underscore particularly infrastructural improvements, enhancement of
management and quality, especially through local interventions like more roles for SMC
and PTA. Supervision and monitoring of the schools, training of teachers and coverage of
more poor and vulnerable students and preparing children through pre education are some
of the most essential core reforms advocated by the stakeholders. The students also

expected some roles in the management of the schools (table 19).

40




Social Mobilization

Table 20 below specifies the suggestions of the four important stakeholders of primary
schools on Social Mobilization interventions for strengthening (coverage and quality)
primary education system. The suggestions are segmented in six broad categories: Group
discussions, home visit, meetings (Ma Samabesh, guardians, PTA, SMC, Uthan Baitahak);
launch school feeding system; Rallies and campaigns/observe national days; Organize
sports and games and cultural functions; Conduct Exhibitions, fairs; and Meetings with
students.

Table 20: Suggestions by the stakeholders for improving community awareness and
support for Primary schools through social mobilization

Interventions % % % %

Community | Students Teachers Program
personnel

Group discussions, home visit, meetings 69 45 59 50

(Ma Samabesh, guardians, PTA, SMC,

Uthan Baitahak)

Launch school feeding system 60 40 20 15

Rallies and campaigns/observe national 55 51 52 42

days

Organize sports and games and cultural 32 62 48 20

functions

Conduct Exhibitions, Fairs 58 42 28 25

Meetings with students 10 45 15 10

The community stakeholders have prioritized community level dissemination programs
through group discussions, meetings, and Uthan Baitahaks (69%). They (60%) have also
advocated for increasing inputs for feeding programs, which is also supported by the
students (40%).

All the three groups (majority: > 50%) advocated for holding increased community
focused rallies and campaigns/observe national days.

62% of the students and 48% of the teachers underscored the importance of sports,
games and cultural functions as an important medium of social mobilization.

The community (58%) advocated for holding educational fairs and exhibitions with
more participation of the women.

45% of the students desired consultations with them on school management through
meetings.

Summary

More than two thirds (67%) of the teachers (Intervention: 66% & Comparison: 70%)
received in-service training on Methods of training; Subject based training; Management
training; and social mobilization. 59% of the teachers felt that the training duration was
sufficient. Nearly two thirds (61%) of the teachers claimed that the training met the
expected standards of quality training.

In the terminal examinations, the consolidated 3 years' result show that in the year 2012,
96.07% in Intervention and 94.01% in Comparison qualified; in the year 2011, 94.71% in
Intervention and 93.80% in Comparison qualified; and in the year 2010, 90.52% in
Intervention and 89.47% in Comparison qualified.
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Teachers pass on information to the Upazila level mostly through mobile phones (91%).
Upazila level program personnel share data with the district level mostly through internet
system/e-mails (53%).

Hundred percent of the schools have SMC (11 members). On average, 3 out of 11
members have been trained on school management. Usually SMC meetings are held
once a month. Hundred percent of the members affirmed that they have been taking
decisions on school matters in SMC meetings. Almost hundred (94%) percent of the
parents reported that the SMC meetings are held as per schedule, and about two thirds
(67%) of the parents confirmed about their attendance in the SMC meetings. SMC has
been identified by all three respondents as one of the most important measures to
ensure good governance including transparencies and accountability.

The reform actions underscore particularly infrastructural improvements, enhancement
of management and quality, especially through local interventions like more roles for
SMC and PTA. Supervision and monitoring of the schools, training of teachers and
coverage of more poor and vulnerable students and preparing children through pre
education are some of the most essential core reforms advocated by the stakeholders.

The community stakeholders have prioritized community level dissemination programs
through group discussions, meetings, and Uthan Baitahaks (69%). They (60%) have also
advocated for increasing inputs for feeding programs, which is also supported by the
students (40%). All the three groups (majority: > 50%) advocated for holding increased
community focused rallies and campaigns/observe national days. 62% of the students
and 48% of the teachers underscored the importance of sports, games and cultural
functions as an important medium of social mobilization.
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Section 7: Summary Assessment of PEDP performance by
objectives and targets

Objectives: PEDP-II

Current study: achievement & Assessment

To improve the quality of
primary education in
Bangladesh through the
introduction of Primary
School Quality Level
(PSQL) standards

e Out of 140 GPS surveyed under the study only 49 (35%) schools have quality
constructions completed;. The students of the intervention schools with quality
construction appears to be better (77%) than those of the intervention schools
with problematic construction (74%), and those of the comparison schools with
no construction (74%).

e Out of 20 toilets constructed by PEDP-II, 16 are functioning now.

e Out of 16 tube well installed, 10 are functioning now.

e Class tests administered on five subjects at grade V level showed the average
achieved results by the students at the level of 'Good' for the intervention
schools.

e The achieved score of the intervention schools is ranked at 'Good' and
comparison schools, it is 'Fair'. On the 8 indicators the scores of the
intervention schools are much higher than those of the comparison schools
and these are statistically significant at less than 1% level: Status of lighting
and ventilation; Cleanliness; Overall Classroom; Adequacy of seating
arrangements; Greeting by teachers; Declaration of lessons; Presentation
style of teachers; and Use of black board or chalk board.

e Pre primary education programs are operational in 95% of the schools in the
Intervention schools, whereas in only, 79% of the schools in the Comparison
samples, such program is currently operational. Twelve percent of the
mothers, both from intervention and from comparison samples ascertained that
the teachers give adequate time for pre primary education. About a fifth (19%)
of the teachers both from intervention and comparison samples confirmed that
additional class rooms were available for the pre primary education.

e On gross (106.32%) and net enrolment (95.25%), the rates are very high both
for intervention and comparison sample schools. The primary level completion
cycle remains at a very high level (Intervention: 62% and Comparison; 60.2%).
The transition rate from grade V (primary schools) to grade VI (Secondary
schools) is also very high: Intervention: 98.72% and Comparison; 97.23%. The
results show that the there is one teacher per 46 students.

To make primary education
accessible to all children
including special needs, tribal
and vulnerable children of
Bangladesh

Enrolment of students with disability in the GPS is now 19% as per estimates of
the students; while 66% of the teachers claimed that there are facilities (ramps)
for the disabled children.

To make provision for pre-
primary education in the
existing primary schools

According to the targets of PEDP-II, each selected GP school was to be provided
with at least two constructed classrooms, one toilet and one tube well. Accordingly,
it is estimated that 140 sample schools would have constructed 280 classrooms. In
the studyj, it is found that there are 303 classrooms constructed under PEDP-II
(additional 8% constructed) and these classes helped enhancing facilities for pre-
primary education. 95% GPS are now operating pre-primary education.

To adopt a child-centered
approach in the classroom

In the intervention areas, the most predominant method used is learning by doing
(56%); Teaching through entertainment (33%). Learning by doing is practiced
through adoption of assigned activities.

To increase contact hours
for quality education

On average per school increment of contact hour has increased by half an hour;
hence the yearly increase of contact hour per school is 143 hours. However this
increment excludes the extra coaching hour implemented for the grade V students.
If it is at least 1 hour per school another additional increment of contact hour per
school is 285 hours. Hence total contact hours may have increased by 428 hours.
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Objectives: PEDP-II

Current study: achievement & Assessment

To fully integrate the PEDP-

Il activities within the
organizational and
operational systems  of

MoPME and the DPE

PCR findings show following achievements on this:

a. All PEDP-II is done by the existing line division DPE and it’s field offices

b. A major achievement is the ownership of the program approach by the
Government as an important factor contributing to effective implementation of
PEDPIl. DPE has successfully integrated and institutionalized PEDPII
activities including the new initiatives including SLIPs, UPEPs, National
Student Assessment, School Census Survey, the four Strategies and Action
Plans under Component 4 etc. (Inclusive Education).

c. The National Plan of Action (NPAIlI) has been approved and under
implementation. The NPAIl serves as a framework and gives policy directions
for the development of education including the primary education sub-sector in
Bangladesh.

d. NCTB, NAPE, and field level institutions (DPEOs, UEOs, PTIs, URCs, etc.)
have been strengthened under PEDPII through the creation of the Primary
Education Wing (at NCTB), organizational development, training of staff,
provision of technical assistance, civil works and equipment (at NAPE), and a
computer laboratory and ICT equipment at PTls.

e. The Program Management Unit at DPE has acquired knowledge and
experiences in managing and implementing a large scale SWAP such as
PEDPII. Capacity of staff has been strengthened through overseas training,
specialized training, and technical support in various areas including MIS and
Results-Based Management (RBM).

To undertake institutional
reforms in education
management for effective
decentralization and the
devolution of  decision
making

The reform actions underscore particularly infrastructural improvements,
enhancement of management and quality, especially through local interventions
like more roles for SMC and PTA. Supervision and monitoring of the schools,
training of teachers and coverage of more poor and vulnerable students and
preparing children through pre primary education are some of the most essential
core reforms advocated by the stakeholders. The community stakeholders have
prioritized community level dissemination programs through group discussions,
meetings, and Uthan Baitahaks (69%). They (60%) have also advocated increased
inputs for feeding programs, which is also supported by the students (40%). All the
three groups (majority: > 50%) advocated holding of increased community focused
rallies and campaigns/observe national days. 62% of the students and 48% of
the teachers underscored the importance of sports, games and cultural functions
as an important medium of social mobilization.

To strengthen and build the
capacity of the school
management system at
central and field levels

Hundred percent of the schools have SMC (11 members per SMC). On average, 3
out of 11 members have been trained on school management. Usually SMC
meetings are held once a month. Hundred percent of the members affirmed that
they have been taking decisions on school matters in SMC meetings. Almost
hundred (94%) percent of the parents reported that the SMC meetings are held as
per schedule, and about two thirds (67%) of the parents confirmed about their
attendance in the SMC meetings. SMC has been identified by all three
respondents as one of the most important medium to ensure good governance
including transparencies and accountability.

To ensure good
governance by establishing
accountability and
transparency at all levels

SMC has been identified by all three respondents (teachers, community and
program personnel) as one of the most important measures to ensure good
governance including transparencies and accountability: teachers 57%; Program
personnel 42%; and community stake holders 30%. The next most important
measure identified is supervision & monitoring: teachers 29%; Program personnel
22%; and community stakeholders 50%. A quarter of the community stakeholders
(25%) emphasized on the involvement of PTA to ensure good governance
including transparencies and accountability.

To supply textbooks and
teaching and learning
materials free of cost

Students are happy, as 100% of them received text books in time. 100% of the
intervention sample schools received black boards, furniture, almirahs and
essential learning materials--chalk, duster, glob, flipchart.
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Objectives: PEDP-II

Current study: achievement & Assessment

To make revision of primary
education curriculum for
grades 4 & 5 and
certificate-in-education (C-
in-Ed) curriculum for PTI

The issue of curriculum revision has been included in the Assurances (No. 26 and
31) of PEDP-II. The process of revising the primary curriculum has started in July
2010. The revision is expected to be completed under PEDP lll. The PCR of IMED
report that curricula for grade 1V, V and for C-in Ed have been already revised and
used.

To introduce primary
education terminal
examination

In the terminal examination, the consolidated 3 years' result show that in the year
2012, 96.07% in Intervention and 94.01% in Comparison qualified; in the year
2011, 94.71% in Intervention and 93.80% in Comparison qualified; and in the year
2010, 90.52% in Intervention and 89.47% in Comparison qualified.

To extend Wide Area
Network (WAN) up to
Upazila level field offices of
DPE to achieve the goal of
Digital Bangladesh

Teachers pass on information to the Upazila level through mobile phones (91%);
by directly sending data through messengers or personally visiting (66%); and also
through correspondences (15%). Upazila level program personnel share data with
the district level mostly through internet system/e-mails (53%).

To strengthen the role of
the community, especially
parents, in running and
supporting their schools

Almost hundred (94%) percent of the parents reported that the SMC meetings are
held as per schedule and about two thirds (67%) of the parents confirmed their
attendance in the SMC meetings.

To increase enrollment,
attendance  and  primary
education cycle completion
rate

See table below

The table 21 below compares different rates cited by different sources as indicators of the
quality of primary education performances. The rates (GER, NER, RR, STR, TR, CCR) by
sources (Baseline Survey 2005, School census 2011, READ Impact evaluation Study 2013,
and the Targets set in the Annual Sector Performance report of 2010) are compared.

Table 21: Comparison of different rates cited by sources as indicators of the quality of
primary education performances

Rates Baseline School Current Targets of

Survey 2005 Census of Evaluation PEDP
2011 Study of 2013

Gross Enrolment Rate: GER 93.7 101.5% 107.42% 98%

Net Enrolment Rate: NER 87.2 94.9% 96.12% 90%

Repetition Rate: RR 10.5 11.1% 11.2% 10%

Primary Education Cycle 52% 60.2% (2010) 62% 55%

Completion Rate CCR

Transition Rate 98% 99% 96%

(from grade V to VI) TR (2008)

Students Teacher Ratio STR 54 53 45 46

Gross Enrollment Rate target was 98%, while the baseline findings was 93.7% and the
school census reports it as 101.5%, and the finding of the READ study is 107.42%. GER
finding of the current study exceeds the baseline by 13.72% and that of the target by 9.42%
signifying increased enrollment. Similarly, the findings of the READ study evidence that
PEDP Il at completion achieved additional percentage of net enrollment by 8.92% over the
baseline and by 6.12% over the estimated target. The repetition rate remains almost
constant and it is slightly more than the target. The Cycle Completion rate achieved by
PEDP Il according READ study has improved by 7% over the estimated target and by 10%
over baseline. The transition rate from grade V to VI as per findings of the READ study is
99% which is 3% higher than the estimated target and 1% higher than the rate reported by

school census.
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Chapter—V
Strengths and Weaknesses of PEDP-II

The section summarizes the strengths (achievements enhancing coverage and quality),
weaknesses (deficiencies and gaps between expected and actual) of the PEDP-II
implementation during 2003 through 2011. The section is rather an analytic summary of
what has been discussed in the preceding sections. During the local level workshop the
teachers, SMC members, IMED, Local Government representatives and the district and HQ
level Education Ministry officials concluded that PEDP-II achieved a lot, particularly in terms
of coverage (Enrolment, Cycle Completion and Transition), but side by side, a lot still
remains to be fulfilled to reach a standard of effective and quality education in the Primary
level. Following are the discussions on major areas of PEDP-II interventions underscoring
the strengths, weaknesses and recommendations to alleviate the weaknesses.

Infrastructure Construction: Classrooms, Tube wells and Toilets

Strengths

Against the target of constructing 280 class rooms, 303 classrooms (additional 8%) were
constructed. Targets for construction of class rooms were exceeded in all the divisions
except in Sylhet, where the target and achievements are even. Of the 140 schools with
constructed class rooms; 49 schools have class rooms in good condition. Most of the class
rooms were constructed as per the project design. Of the 120 schools now having tube
wells, 92 are functioning. Of the 134 schools now having toilets, 125 are being used. Twenty
three percent of total GPS reported to have separate toilets for boys, whereas 22% of GPS
reported separate toilets for girls.

During observation of the sample schools; discussions (FGDs) with the community people/
SMC and PTA members and also findings from the Local level workshop following impacts
have been assessed:
« Despite some problems in the construction, schools are accommodating students in
greater numbers.
e Construction of two class rooms, provided for appointments of more teachers
enhancing the employment rate in the community.
o During construction work labour force employed included women: creating jobs for
them.
« Construction of class rooms also provided meeting spaces for SMC and PTA
encouraging increased community participation in the management of the GPS.
« Increased accommodation in GPS also mean increased enrolment, which in turn
possibly encouraged more poor students (especially girl students) in the GPS.

Weaknesses

91 schools have class rooms with problems. These schools have problems in roof, wall, floor
and in ramp mostly with cracks, soaking, plaster fallen, floor settle down, side earth eroded
or washed away. In 60% schools, the length, width and height of the classrooms are found
to be less than the PP design measurement.

In case of doors and windows, defects identified are cracks, parts broken, locks and hooks
not working properly or broken, low quality materials provided. In case of furniture, defects
identified are cracks, parts broken, termites eaten up. In case of black boards, defects
identified are cracks, parts broken, painting faded, surface finishing not properly done. In
case of almirahs, defects identified are cracks, parts broken, locks not working properly or
broken, low quality materials provided.
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20 schools do not have tube wells, and in 28 schools, these are not functioning. In case of
tube wells, defects are that water is not available round the year, or are contaminated with
arsenic or with heavy concentration of iron. 6 schools do not have toilets. and 9 are not at all
usable. In case of toilets, defects are wrong sewerage system, stool clearing
(passages/pipes) defective or are not properly constructed, pans are broken, safety tank
broken/damaged or properly not done, wall and floor are cracked and plasters are falling,
doors are broken and locks are not working.

Thirty percent of GPS reported common toilets (used by both boys and girls). It is observed
that 46% of the GPS schools have reported separate toilets for teachers. Forty one percent
of GPS observed common toilets for both teachers and students (boys & girls), whereas 5%
of GPS reported common toilets for teachers and girls, 2.4% common toilets for teachers
and boys, 2.4% common toilets for male teachers and boys and 2% common toilets for
female teachers and girls. Out of 140 sample schools, it has been observed that none of the
school has any toilet accessible to physically disabled children.

Accessibility and Quality of Primary education

Strengths

Pre primary education programs are operational in 95% of the schools in the Intervention
areas. Gross (106.32%) and net enrolment (95.25%) rates are very high both for intervention
and comparison sample schools. The primary level completion cycle remains also at high
level (Intervention: 62.00% and Comparison; 60.02%). The transition rate from grade V
(primary schools) to grade VI (Secondary schools) is also very high (Intervention: 98.72%
and Comparison; 97.23%). The results show that the teacher student ratio is one teacher per
46 students, whereas the overall national rate is one teacher per 53 students. More than two
thirds of the teachers from the Intervention schools claimed that those schools have facilities
for the students with disability. Two thirds of the schools (66%) within intervention samples
have ramps. In the intervention areas, the most predominant method used is the learning by
doing: using teaching aides/materials. Observations of class room performances were
ranked at 'Good performance’ (for both intervention and comparison schools) according to
scores assigned through five points scaling for measurement.

Weaknesses

Only 12% of the mothers, both from intervention and from Comparison ascertained that the
teachers give adequate time for pre primary education. Only 19% of the teachers both from
intervention and comparison confirmed that additional class rooms were available for the pre
primary education. 9% of the teachers from the intervention areas claimed that they were
trained specially to implement pre primary education.

Institutional Reforms

Strengths

On average, 41% of the teachers affirmed that additional time is invested for the students of
grade V. About a quarter of the teachers also mentioned that coaching classes are also
organized on need basis. 67% of the teachers received in-service training. About half (51%)
of the teachers claimed that the in service training was conducted following the revised new
curricula. Again about half (59%) of the teachers felt that the training duration was sufficient.
Nearly two thirds (61%) of the teachers also claimed that the training met the expected
standards of quality training.
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In the terminal examination, the consolidated 3 years' result show that in the year 2012,
96.07% in Intervention and 94.01% in Comparison qualified; in the year 2011, 94.71% in
Intervention and 93.80% in Comparison qualified; and in the year 2010, 90.52% in
Intervention and 89.47% in Comparison qualified. Communication and reporting from
Upazila to district is through internet. Almost hundred (94%) percent of the parents reported
that the SMC meetings are held as per schedule and about two thirds (67%) of the parents
confirmed their attendance in the SMC meetings. Hundred percent of the members affirmed
that they have been taking decisions on school matters in SMC meetings. 57% of teachers
identified SMC as an institution for ensuring good governance.

The community stakeholders have prioritized community level dissemination programs
through group discussions, meetings, and Uthan Baitahaks (69%). They (60%) have also
advocated for increasing inputs for feeding programs, which is also supported by the
students (40%). All the three groups (majority: > 50%) advocated for holding increased
community focused rallies and campaigns/observe national days. 62% of the students and
48% of the teachers underscored the importance of sports, games and cultural functions
as an important medium of social mobilization. The community (58%) again advocated for
holding educational fairs and exhibitions with more participation of the women. 45% of the
students desired consultations with them on school management through meetings.

100% of the students claimed that they received for the first time the text books in time.
93% of the students observed that they enjoy comfortable sitting arrangement. 79% of the
students claimed that the teachers are not late, while only 52% said that the teachers are
never absent.

Weaknesses

33% of the teachers did not receive in service training. In service training coverage by areas
of training is meager: Methods of training (21%); Need based training (14%); training on Pre
primary Education (9%); Subject based training (10%); Management training (11%); Training
on Community awareness campaign (social mobilization: 2%). Communication from school
level to Upazila is not efficient; physical reporting and reporting through verbal statement
using mobile phone is the common practice. Only 3 out of 11 members of SMC have been
trained on school management. Very meager proportions of the community viewed SMC as
an effective instrument to ensure good governance. 21% of the students said that the
teachers are late and 48% said that the teachers, though not frequently, are absent.
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Chapter—VI

Recommendations for Sustainability and Improvement for

Future PEDP lll and IV

On Management and Implementation

To overcome the challenges and impediments experienced during PEDP-II on management
and implementation, following recommendations are given:

As many as 5 Project Directors served PEDP-II for a period of 8 years with average
duration of only 1.6 years and especially, in the initial years, the transfers occurred more
frequently; hence the concerned authorities in future, may consider the tenure of the
Project director for the whole period of the Project duration to ensure continuation of
project management leadership (PD).

The documents of PP and that of the DPs were in some cases on funding were not
matching and also not clearly defined, as a result, the project was revised causing delays
in implementation. Experiences of the areas of conflict between MOPME and DPs might
have been reduced clarifying the terms and conditions more succinctly; there can be joint
DP and GOB committees for avoiding such hurdles improving coordination among them
to maintain a positive level of support and confidence of the government and DPs.
Ensure more effective harmonization among the development partners and between the
government and the development partners.

PP did not specify the frequencies of evaluation and the monitoring system; at least this
is not reflected in the PCR. Moreover study findings showed that the Upazila Primary
Education Officers complained about the absence of consultations/contacts with them by
their superiors reflecting again the lacunae in supervisory and monitoring interventions.
In future, there should be detailed action plans on Supervisory and monitoring system
specifying the tasks (inputs) and the outcome (expected progress achieved due to
supervision and monitoring), which should be reviewed for identifying the performances
on supervision and monitoring at least on yearly basis (reviews). Accommodate new
activities and funding within PEDP framework and make the planning and budgeting
process flexible, predictable and closely linked to monitoring and updated data. Improve
the reporting quality and introduce a result-based monitoring system.

The capacity of the teachers through training need to be enhanced in order to encourage
them to invest more time on pre primary education and also on coaching the vulnerable
and special need (tribal) students.

Literature reviews identified that the problem was primarily non adoption of a Devolution
Plan designed as part of the Organizational Development and Capacity Building (ODCB)
Guidelines. The plans included the recruitment of 4™ class employees, transfer of 3™ and
4™ class employees, transfer, financial benefits, leave etc. of teachers, required actions
in the areas of finance and procurement. If such plan already exists, it may be reviewed
and adapted to improve the management and implementation programs through further
decentralization of powers and functions at the SMC and upazila levels.

On Infrastructure Construction: Classrooms, Tube wells and Toilets

To ensure sound and good construction works in GPS, following recommendations are
given:

Provide construction manual including plans, cost estimates in simple Bengali so that the
community people (SMC and PTA members) understand the same and can oversee the
activities.

Before commencement of the construction a focus group discussion could be arranged
(participants will be PEDP Officials, LGED engineers, contractors, SMC, PTA members
and community people: UP chairman and members and interested personnel) for
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increased awareness and interest of the community on the construction activities.

SMC to be made responsible for supervision and monitoring of implementation of the
construction activities.

Repair and maintenance for minor problems, the community may be motivated to ensure
carrying out of the jobs in time.

On Accessibility and Quality of Primary Education

The community, i.e., the mothers (only 12% affirmed about the system) is not yet
convinced about effective operation of the Pre Primary Education system in the schools.
Pre Primary education programs need to be strengthened to a great extent.

Rates of enrolment of students with disability has been mentioned only by about a fifth
of the schools, meaning that there are scopes for large scale consideration of installing
facilities for disabled students in the schools.

Performances of the schools on Child-centered method: as per need and demand of the
child, Role play, Remedial measures: corrective actions for weak students,
Participatory/group teaching, Monitoring method: Assistance by strong students to weak
students are very poor. The need is to emphasize these approaches more vigorously in
the schools to make those increasingly child centered.

The overall environment of classrooms in terms of achieved scores remains at a mid
level, i.e. only 'Good'. But it is an imperative that the quality of Primary education has to
be further improved and class room performances should be scaled up to 'Very Good'
level if not at ‘Excellent’ level in the near future.

Strengthen in-service training of teachers, particularly on subject based training giving
more emphasis on Science (ICT), English and Mathematics.

On Institutional Reforms

Increase frequencies of in-service training and aim at covering 100% of the teachers to
receive in-service training covering variegated training areas, like subject based training,
management training, training on quality assessment and enhancement of primary
education.

Terminal examinations have to be planned for phase wise coverage of subjects through
three consecutive terminal examinations.

Steps should be taken to strengthen the WAN operations from school level to Upazila
level, as this phase of communication is not yet efficient.

Only 3 out of 11 members of SMC received training, it is vital to render training to all the
SMC members, particularly on school management, development and technical quality
enhancement programs.

Supervision and monitoring of the schools, training of teachers and coverage of more
poor and vulnerable students and preparing children through pre primary education are
the most essential core reforms advocated by the stakeholders.

Hold increased community focused rallies and campaigns/observe national days and
organize more sports, games and cultural functions for intensive and extensive social
mobilization.

Primary education in some instances (about 20%) evidence that the teachers are late
and absenteeism still exists in some form; this problem can only be overcome by
greater degrees of supervision both from program personnel and community including
SMC and PTA.
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Chapter—VII
Impact of PEDP-II

As per findings of the current impact evaluation

Bangladesh Primary Education Annual Sector Performance Report 2011 enunciates that the
overall goal of PEDP-II is to pursue universal primary education and sustainable socio
economic development and equity as envisaged in MDGs. Keeping this in perspective, the
key findings of this study are analyzed and are presented to underscore the possible impacts
of PEDP-II.

The maijor intervention of PEDP-II is infrastructure development: construction and furnishing
of classrooms, establishing tube wells and toilets. Of the 140 GPS survey under this study, it
was observed that 35% of the schools were completed with quality, while in the rest of the
schools the constructions and furnishing were completed, but with problems. This
infrastructure development facilitated expansion of schools with increased enrolment of
students and teachers. As a result, community gained by providing remarkable opportunities
to eligible children (6 to 10 years) irrespective of gender, poor and non poor status exposed
to basic education and allowing them to pursue completion of their studies followed by
prospects of income earning opportunities in the fields of agriculture, fisheries and small
enterprises. Expansion of the school facilities also allowed recruitment of as many as 45000
teachers, of whom 60% were women and thus opened the enormous positive social
changes on community level employment and women empowerment (PCR of MOPME, point
4.8 and page 25). The study findings also showed that quality construction, a major
investment under PEDP-II, contributed to the achievements of higher levels of quality
education by the students belonging to schools where constructions were done properly
signifying that in future, good quality construction of schools can contribute to increased
quality of education. Moreover, during construction of schools a large number of women
laborers belonging to the poor segment of the society participated and gained economically.

Ninety five percent of GPS (Intervention schools) ascertained introduction of pre primary
education in the schools, which is by itself an enormous opportunity for hitherto un-attending
eligible school children to pursue and complete primary education successfully. The result is
that such intervention has influenced reduction of high dropouts, and strengthening of weak
students' capacity to education particularly from poor, vulnerable and malnourished groups.
Besides, introduction of pre primary education has also increased recruitment of two
teachers per school additionally--again a tremendous gain for community level employment.

Another important area of PEDP-II intervention is to promote participation of the community
in the management of the schools and flourishing their sense of ownership in running the
schools. The findings of current study show that 100% of the SMCs are formed and are
holding meetings regularly with almost full participation of male and female members and as
per their claim they are empowered to take decisions on the management of the school. This
is certainly a tremendous social change where the community people both male and female
(including parents) are participating demonstrating their support and ownership of the
educational institutions. Due to the construction of two additional classrooms in GPS, SMC
and PTA are getting more space for holding meetings.

Increased and higher rates of GER, NER, rates of completion cycle, rates of qualifying the
terminal examinations and the rates of transition from grade V to grade VI over last three
years (2010, 2011 and 2012) supported by the findings of this study, certainly ascertain the
levels of achievements of quality in the primary education. These have been possible for the
reform actions envisaged and implemented by PEDP-II in the form of curricula revision,
increased contact hours, improving teaching methods, in-service training of teachers,
supplies of text books and educational materials and equipment to the schools.
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Sixty six percent of the GPS have already introduced ramps to facilitate access to disabled
children to the schools, and this is again a positive change of social values and norms
supporting development of disadvantaged population in the community. Presently, 19%
special needs learners are getting opportunity for education in the primary schools.

In the teaching learning process, teachers are applying learner centered method, learning by
doing (activity method), role play and participatory method. This is an impact of the project
because before implementation of the project, teachers very rarely applied such methods,
which is ensuring regular attendance of the students. The project created inclusive
educations, which recovered the capacity of students, who were previously lagging behind
as learners and were failing to achieve the levels achieved by the rest of the students in the
class.

Training opportunity of the project created provisions for the Bachelors degree holders for
B.Ed in primary education. As a result, teachers who are completing B. Ed are equipped with
higher knowledge and techniques. This will create an edifice for universalization of primary
education (Up to grade-VIII).

Health impact of PEDP-II is very clearly established by the current study findings, as prior to
sinking of tube wells and establishing toilets in the schools, the rates of incidence of
diarrhoea was 14%, while during post PEDP-II, it has declined to 7%, a clear impact on both
morbidly and to some extent on child mortality.

Conclusion

Ninety four percent of financial and 98% of physical targets have been achieved by PEDP-II.
More than one third of the sample intervention schools (49:35%), the completed construction
works are in good condition; while in the rest of the intervention schools (91: 65%), there are
some problems observed through physical verifications. Despite these constraints, the
sample schools (both intervention and comparison) have been achieving remarkable
performances in terms of enroliment, cycle completion and also transition from grade V to
grade VI. SMCs in the schools are operation at hundred percent level and the SMC
members claimed that they can take decisions regarding school management, except
complaints lodged by them on their failure to ascertain accountability of the construction
works. In the intervention schools, proportion of students with disability is 19%, while in the
comparison, it is only 4%. The high rate of net enrolment in the schools (both intervention
and comparison), prove that the primary education is accessible by poor/vulnerable and non
poor, and also boy and girl students. The most remarkable achievement is that the qualifying
level at grade V is also very high (above 90%), which has been increasing over the years- a
clear evidence of enhancement of the quality of education at the primary level. Almost
hundred (94%) percent of the parents reported that the SMC meetings are held as per
schedule, and about two thirds (67%) of the parents confirmed about their attendance in the
SMC meetings, which is also an evidence of high level support of the community for primary
education. On performances on the vital indicators of educational achievements, the
differences between intervention (GPS) and comparison (GPS and NGPS mixed) schools
are negligible, meaning that the overall Primary Education standards, despite some
problems, have improved remarkably. However, the Pre Primary Education interventions are
lagging behind substantially; efforts on this through inputs at the school and at the
community levels are required to a large extent.

In future, RNGPS may be transformed into GPSs, which would mean tremendous expansion
of management responsibilities of the Directorate of Primary Education. Here it may be
mentioned that absenteeism on the part of the teachers is still at 20% level. Under this
context, one of the policy implications could be that to ensure quality of performances by
primary schools, quality supervision is a priority need. To achieve quality management and
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supervision, one may perceive that the relevant authorities of the Directorate of Primary
Education may be significantly decentralized (delegated) at the divisional/regional levels or
at the district levels.

Currently the ratio of male and female teachers, and also that of the members of SMC is 1
female per 2 males. This discrepancy, since the girl and boy students are about 50:50, may
be removed gradually. Share of the community in the maintenance and management of the
schools, in terms of financial contributions to ensure good physical environment of the
schools (Class rooms, Tube Wells and Toilets) may be enhanced.

Already PEDP-IIl is being implemented and PEDP-IV is under consideration. According to
DG, DPE, the project despite previous challenges has overcome major hurdles and
achieved almost universal enrolment irrespective of gender and socio-economic status.
However, levels of Primary Education Cycle Completion Rate remains at 61% reflecting
comparatively persistent high rates of dropout. Future PEDP project would obviously
prioritize enhancement of quality of education and quality of school environment ensuring
upgrading of essential infrastructures, such as classrooms, tube wells and toilets. The most
remarkable success of PEDP-II is that the community leaders and parents are actively
participating in the management of the Primary Schools—a landmark achieved in
transforming Primary Schools as institutions owned by the Community.
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Appendix—I
List of Sample Intervention & Comparison Schools

Table 1: List of Intervention Sample 140 Govt. Primary Schools (GPS)

SI. Division District Upazilla/Thana | School School Student % Sample
No. code No students
1. Dhaka Narayangonj Narayangonj- S | Jalkuri Uttor 311011404 | 1477 3.89 20
2. Chittagong Chittagong Ctg.City corp Dakkhin Kattali 411150302 | 806 212 20
3. Dhaka Gazipur Gazipur-S Mirza Pur 307010101 | 769 2.03 20
4. Dhaka Mymensingh Iswargonj Shohagi Bazar 303071001 | 710 1.87 20
5. Dhaka Gazipur Sreepur Beraider Chala 307040606 | 705 1.86 20
6. Rajshahi Bogra Dhupchancia Dhupchancia 110040306 | 596 1.57 20
Balok Model
7. Dhaka Kishoregonj Tarail Jawar 305040202 | 570 1.5 20
8. Chittagong Comilla Monohargonj Ashir par 406021201 | 539 1.42 20
9. Chittagong Brahmonbaria Brahmonbaria- Mohanpur 405010703 | 529 1.39 20
S
10. Chittagong Chandpur Faridgonj Pal taluk 407060102 | 485 1.28 20
11. Chittagong Comilla Barura Chotatulagaon 406081205 | 458 1.21 20
12. Dhaka Faridpur Saltha Bahir Dia 314021202 | 450 1.19 20
13. Dhaka Narshingdi Raipura Dailot Kandi 308021602 | 452 1.19 20
14. Chittagong Chittagong Chandanish Chamudaria 411100506 | 410 1.08 20
15. Chittagong Bandarban Rawangchati Chyanga 415030207 | 401 1.06 20
16. Chittagong Comilla Burichong Panch kitta 406090506 | 401 1.06 20
17. Dhaka Faridpur Boalmari Joy nogor 314030402 | 403 1.06 20
18. Dhaka Mymensingh Phulpur Ponguai 303111104 | 400 1.05 20
19. Dhaka Madaripur Shibchar Nilokhi Bondor 315020801 | 373 0.98 20
20. Chittagong Comilla Brahmanpara Bagra 406070405 | 360 0.95 20
21. Rajshahi Joypurhat Akkelpur Gopinathpur 109010207 | 361 0.95 20
22. Sylhet Moulvibazar Sreemangal Srimangal 604060302 | 360 0.95 20
23. Dhaka Narayangonj Araihazar Brahmondi 311040303 | 354 0.93 20
24. Rajshahi C. Nawabganj Nawabganj—S | Haripur 112030153 | 350 0.92 20
25. Chittagong Chittagong Fatikchari Chand pur 411040301 | 347 0.91 20
26. Dhaka Madaripur Madaripur- S Char Kalika Pur 315031110 | 341 0.9 20
27. Chittagong Brahmonbaria Kasba Dalipataisar 405030401 | 337 0.89 20
28. Dhaka Faridpur Madhukhali Gondho Khali 314050102 | 336 0.89 20
29. Dhaka Gopalgon;j Muksudpur Hazragati 317051202 | 339 0.89 20
30. Chittagong Chittagong Satkania Churamoni 41120602 | 330 0.87 20
31. Dhaka Gopalgon;j Gopalgonj-S Matla 317030106 | 328 0.86 20
32. Rajshahi Panchagarh Debiganj Mowmary 101030805 | 325 0.86 20
33. Dhaka Jamalpur Sarishabari Manijalia 301010303 | 323 0.85 20
34. Chittagong Chandpur Kachua Nischanta pur 407020709 | 315 0.83 20
35. Dhaka Tangail Mirzapur Kamar Para 306071004 | 310 0.82 20
36. Rajshahi Serajgonj Sahajadpur Baro Dhunail 115080404 | 312 0.82 20
37. Chittagong Noakhali Begumgonj Rajullapur 409021601 | 303 0.8 20
38. Dhaka Narshingdi Monohardi Syedpur 308010806 | 303 0.8 20
39. Barisal Patuakhali Galachipa Galachipa Model 301 0.79 20
505020303
40. Chittagong Chandpur Chandpur-S Gulisha 407011006 | 300 0.79 20
41. Chittagong Noakhali Companigonj Purbo char 409050304 | 300 0.79 20
Hazari
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42. Khulna Bagerhat Kachua Masni 210010105 | 300 0.79 20
Sl. Division District Upazilla/Thana | School School Student % Sample
No. code No students

43. Khulna Satkhira Ashashuni Swet Pur 208010304 | 300 0.79 20

44, Rajshahi Lalmonirhat Aditmari Charita Bari 103010603 | 301 0.79 20

45, Rajshahi Rangpur Pirgacha Behari 105050103 | 301 0.79 20

46. Rajshahi Serajgonj Belkuchi K.C LAXMIPUR 115060506 | 299 0.79 20

47. Dhaka Narshingdi Baelabo Amlabo 308030208 | 294 0.77 20

48. Rajshahi Dinajpur Birol Jagatpur 103091003 | 288 0.76 20

49. Barisal Jhalokathi Jalokathi-S Baidara Pur 503020803 | 281 0.74 20

50. Chittagong Chandpur Matlab uttar Milar char 407081403 | 280 0.74 20

51. Rajshahi Gaibandha Shaghaghata Badinar Para 108060805 | 280 0.74 20

52. Chittagong Comilla Comilla South Doshari Chow 406020310 | 275 0.72 20

53. Chittagong Feni Dagonbhuiya Waziria 410020709 | 273 0.72 20

Total 21641 students from 53 schools with average of 408 which is more than average ( 271) of total 140 schools

54. | Chittagong Chittagong Ctg.City corp Agrabad T&T 411090406 | 270 0.71 12

Colon
55. | Chittagong Chittagong Ctg.City corp Nasiraybad Colony 411170306 | 270 0.71 12
GPS

56. | Chittagong Comilla Chouddagram Chand Kara 270 0.71 12

57. | Dhaka Gazipur Gazipur-S Kaultia 307010207 | 268 0.71 12

58. | Chittagong Chittagong Sandwip Bashiria 411030503 | 264 0.7 12

59. | Rajshahi Serajgonj Tarash Kalu Para Bash 115050605 | 265 0.7 12

Baria
60. | Chittagong Comilla Meghna Khandar gow 406130204 | 260 0.69 12
61. | Dhaka Rajbari Rajbari- S Ruppur 313011501 | 261 0.69 12
62. | Khulna Jessore Jekargacha Nayra 206041003 | 262 0.69 12
63. | Dhaka Faridpur Alfadanga Char Narandia 314070602 | 253 0.67 12
64. | Khulna Magura Sreepur Nabagram 205040105 | 254 0.67 12
65. | Dhaka Gopalgonj Kasiani Dokkhin Char vat 137020403 | 250 0.66 12
Para

66. | Dhaka Gopalgonj Kasiani Horidas Pur 317020206 | 250 0.66 12

67. | Dhaka Kishoregonj Itna Goara Pathar 305130107 | 251 0.66 12
Kandi

68. | Chittagong Bandarban Thanchi Thanchi Bazar 414050102 | 245 0.65 12
Model

69. | Rajshahi Bogra Sherpur Chalk Pathalia 110090903 | 247 0.65 12

70. | Dhaka Gopalgonj Gopalgonj-S Purbo Arpara 317030702 | 244 0.64 12

71. | Dhaka Madaripur Shibchar Bagmara 315020803 | 242 0.64 12

72. | Rajshahi Serajgonj Raigonj Char Brahma 115070907 | 243 0.64 12

Gachha

73. | Rajshahi Pabna Suganagar Raishimul 116011006 | 234 0.62 12

74. | Khulna Khulna Paikgacha Amur Kata 209070502 | 231 0.61 12

75. | Barisal Barisal Banaripara Saliabakpur 501060505 | 229 0.6 12

76. | Dhaka Gopalgonj Gopalgonj-S Latif pur 317030804 | 229 0.6 12

77. | Rajshahi Natore Singra Kalam Special 114060408 | 229 0.6 12

78. | Rajshahi Thakurgaon Thakurgaon -S | Chhit Chila Rang 102011102 | 226 0.6 12

79. | Sylhet Sylhet Biswanath Ghagutia 602040813 | 226 0.6 12

80. | Chittagong Chittagong Patiya Mohira Hekhin 411050902 | 220 0.58 12

81. | Rajshahi Gaibandha Fulchari KismothDhali 108040706 | 221 0.58 12

82. | Rajshahi Pabna Santhia Chapri 116070203 | 219 0.58 12

83. | Khulna Bagerhat Chitolmari Dakkhin Shaildha 210020210 | 217 0.57 12

84. | Khulna Jhenaidah Harinakunda Taherhuda 204060302 | 217 0.57 12

85. | Khulna Jhenaidah Kaligonj Kaligonj 204011203 | 216 0.57 12

86. | Barisal Barisal Uzirpur Bharsha Kathi 501020711 | 209 0.55 12
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SI. Division District Upazilla/ School School Student % Sample
No. Thana code No students
87. | Barisal Patuakhali Kolapara Uttar Kapra 505010608 | 208 0.55 12
Bhanga
88. | Chittagong Chandpur Shahrasti Daiara 407050605 | 210 0.55 12
89. | Dhaka Mymensingh Bhaluke Mahamud Pur 303040506 | 210 0.55 12
Girl's
90. | Rajshahi Pabna Bera Dudulia kol 116050608 | 210 055 |12
91. | Sylhet Sylhet Golapgonj Sundishail 602080901 | 207 055 |12
92. | Barisal Patuakhali Patuakhali-S Sreeram pur 505040402 | 205 0.54 12
93. | Barisal Perojpur Nesarabad Jagannath kati 502060604 | 204 0.54 12
94. | Rajshahi Gaibandha Palashbari Mahadipur 708030513 | 206 0.54 12
95. | Sylhet Moulvibazar Kamalgonj Kumra Kapan 604020509 | 206 0.54 12
96. | Barisal Bhola Borhanuddin Uttor Char Titia 506040503 | 199 0.52 12
97. | Chittagong Chittagong Ctg.City corp Madarbari 411090903 | 198 0.52 12
98. | Rajshahi Gaibandha Gobindogan;j Kalika Doba 108022009 | 188 0.5 12
99. | Rajshahi Naogaon Niamatpur Ramgaon 111040709 | 191 0.5 12
Shahapur
100. | Khulna Jhenaidah Shailkupa Raj Nagar 204050205 | 186 0.49 12
101. | Khulna Khulna Dumuria P.K.Balabunia 209030706 | 185 0.49 12
102. | Rajshahi Lalmonirhat Hatibandha Dolapara 105060113 | 184 0.49 12
103. | Barisal Bhola Charfassion Char jamuna 506011101 | 182 0.48 12
104. | Dhaka Jamalpur Islampur Jiga Tola 301060105 | 181 0.48 12
105. | Dhaka Netrokona Netrokona- S Birampur 30405201 182 0.48 12
106. | Rajshahi Dinajpur Chirirbandar Paschim Bara baul | 103040706 | 183 0.48 12
107. | Chittagong Comilla Daudkandi Hasna bad 406051302 | 177 0.47 12
108. | Dhaka Manikgonj Harirampur Syed Nogor 309050903 | 177 0.47 12
109. | Dhaka Tangail Bhuapur Rayer Bashalia 306110207 | 179 0.47 12
110. | Rajshahi Dinajpur Dinajpur-S Uthrail Dhamahar 103060304 | 176 0.46 12
111. | Sylhet Sunamgon;j Shalla Atgaon 415040102 | 171 0.45 12
112. | Dhaka Gopalgonj Muksudpur Bhatra Bezar 317050406 | 167 0.44 12
113. | Rajshahi Kurigram Ulipur Shaheber Alga 107012302 | 165 0.43 12
114. | Barisal Patuakhali Dumki Char garabdi 505070303 | 155 0.41 12
115. | Dhaka Madaripur Rajoir Shakhar Par Kopoli | 315040402 | 154 0.41 12
116. | Barisal Bhola Daulatkhan Durlov pur 506030504 | 153 0.4 12
117. | Barisal Patuakhali Patuakhali-S Tush Khali 505041201 | 153 0.4 12
118. | Rajshahi Rangpur Pirgonj Raiuty Shadullapur | 105040909 | 153 0.4 12
119. | Sylhet Sunamgon;j Derai Datta Gram 604090206 | 148 0.39 12
120. | Rajshahi Kurigram Kurigram- S Shib Ram 107020807 | 145 0.38 12
121. | Chittagong Chittagong Raojan Gohira Madrasha 411020402 | 139 0.37 12
122. | Khulna Jessore Monirampur Harihar Nagar 206060703 | 140 0.37 12
123. | Barisal Bhola Tozumuddin Uttor Chandi pur 506020310 | 135 0.36 12
124. | Barisal Patuakhali Kolapara Dhan khali 505010905 | 135 0.36 12
125. | Dhaka Gopalgon;j Tungipara Madhu khali 317040147 | 137 0.36 12
126. | Khulna Bagerhat Kachua Paratap Pur 210010202 | 128 0.34 12
127. | Barisal Barguna Patharghata Mather Khal 504020306 | 119 0.31 12
128. | Khulna Jessore Bagarpara Jadabpur 206050903 | 114 0.3 12
129. | Sylhet Sunamgon;j Derai Nachni-2 601090504 | 113 0.3 12
130. | Barisal Barguna Bamna Kakchira Golak 504040402 | 108 0.28 12
Kashi
131. | Dhaka Gopalgonj Kotalipara Suagram 317010104 | 107 0.28 12
132. | Sylhet Habiganj Nabiganj Rankari Para 603020613 | 105 0.28 12
133. | Sylhet Sylhet Beanibazar Fulmolik 602110107 | 103 0.27 |12
134. | Barisal Jhalokathi Rajapur Nizam 503040510 | 97 0.26 12
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SI. Division District Upazilla/ School School Student % Sample
No. Thana code No students
135. | Chittagong Khakgrachar Panchari Bara Panchari 413030302 | 98 0.26 12
North
136. | Khulna Khulna Dighalia Mohisdia 209060408 | 74 0.2 12
137. | Chittagong Rangamati Juraichari Sukna Chari 414050207 | 73 0.19 12
138. | Rajshahi Dinajpur Khanshama kumaria-2 103020110 | 72 0.19 12
139. | Dhaka Gazipur Kaliganj Uttar Raznagar 307020212 | 58 0.15 12
140. | Barisal Perojpur Nazirpur Chapakhali 502020608 | 51 0.13 12
Total students in 87 schools is 16296 with average of 187 per school which is lower than average (271) of 140 schools
Total student 37937
Average Student 271
Average % 0.7
Minimum Student 51
Minimum % 0.13
Maximum Student 1477
Maximum % 3.89
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Table 2: List of Comparison Sample Primary Schools

Sl. No. | Division District Upazilla/Thana Sample Schools Sample
students
1. Dhaka Narayangonj | Narayangonj Sadar | Shimrail GPS 15
2. Dhaka Mymensingh | Iswargonj Bagber GPS 15
3. Dhaka Kishoregonj | Tarail Akurpur Primary School 15
4. Chittagong Chandpur Faridgonj Faridganj South GPS 15
5. Dhaka Narshingdi Raipura Sapmara GPS 15
6. Chittagong Comilla Burichong Sadekpur GPS 15
7. Dhaka Madaripur Shibchar Char Shekhpur GPS 15
8. Sylhet Moulvibazar | Sreemangal Chandranath GPS 15
9. Chittagong Chittagong Fatikchari Anwar Ali Registered Primary School 15
10. Dhaka Faridpur Madhukhali Paitpara Registered Primary School 15
11. Dhaka Gopalgonj Gopalgonj Sadar Konagram GPS 15
12. Chittagong Chandpur Kachua 56 No Kachua Registered Primary School 15
13. Chittagong Nokhali Begumgonj Dokkhin Miapara Non Government Primary 15
14. Chittagong Chandpur Chandpur Sadar Sardar Khan GPS 15
15. Khulna Satkhira Ashashuni Kunduria GPS 15
16. Rajshahi Serajgonj Belkuchi Pirar Char Non Government Primary School 15
17. Barisal Jhalokathi Jalokathi Sadar Rampur Model Primary School 15
18. Chittagong Comilla Comilla South Choto Sharifpur 15
19. Chittagong Chittagong Ctg.City corp Muradpur GPS 15
20. Chittagong Chittagong Sandwip Purba Kachia Par GPS 15
21. Dhaka Rajbari Rajbari Sadar Sreepur GPS 15
22. Khulna Magura Sreepur Goalpara Registered Primary School 15
23. Dhaka Kishoregonj Itna Panchashia Registered Primary School 15
24, Dhaka Gopalgon;j Gopalgonj Sadar Sonakur GPS 15
25. Rajshahi Pabna Sujanagar Shantipur GPS 15
26. Dhaka Gopalgon;j Gopalgonj Sadar Tarargati GPS 15
27. Sylhet Sylhet Biswanath Kalijuri Registered Primary School 15
28. Rajshahi Pabna Santhia G.C. Puran Dulauri Registered Primary School 15
29. Khulna Jhenaidah Kaligonj Paikpara GPS 15
30. Chittagong Chandpur Shahrasti Dohosri Registered Primary School 15
31. Sylhet Sylhet Golapgon;j Rankeli Naoa Gram GPS 15
32. Rajshahi Gaibandha Palashbari Parbatipur GPS 15
33. Chittagong Chittagong Ctg.City corp Alhaj Sufia Khatun Community School 15
34. Khulna Jhenaidah Shailkupa Jhaodia GPS 15
35. Barisal Bhola Charfassion Uttar Madraj GPS 15
36. Rajshahi Dinajpur Chirirbandar Uttar Chirir Bandar 15
37. Dhaka Tangail Bhuapur Tarail GPS 15
38. Dhaka Gopalgonj Muksudpur Tengra Khola GPS 15
39. Dhaka Madaripur Rajoir Kandi sakarpar 15
40. Rajshahi Rangpur Pirgonj Sukan Chowki GPS 15
41. Chittagong Chittagong Raojan Dash Para GPS 15
42. Barisal Patuakhali Kolapara Panchjunia Registered Primary School 15
43. Barisal Barguna Patharghata Badur Tala GPS 15
44, Barisal Barguna Bamna Maddha Amtoli Non Government Primary 15
School
45. Sylhet Sylhet Beanibazar Candda Gram RNGPS 15
46. Khulna Khulna Dighalia Dighalia Community School 15
47. Dhaka Gazipur Kaliganj Tumalia Community School 15
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Appendix—lI
Component of PEDP-II

Items of work (as per PP)

1. Civil Works

Construction, extension, renovation and fittings of GPS Class
Rooms--40870

Construction of toilets-- 23002

Sinking tube-wells--17275

Repair and extension of UEO offices--456

Construction, renovation and extension of PTls hostel--53

Construction and fittings of URCs--397

DPE HQ: academic building repair, renovation and extension-1

Extension and Renovation of NAPE--1

Extension and Renovation of DPEO--58

Residential building at CHT--10

Community School (CS)-- 395

Repairs & Maintenance of government primary schools

2. Machinery and
Equipment: 109450
different items

Photocopier machine

Duplicating Maching

Fax Maching

Weighing machine

School bell

Lift

500 KV Generator

Telephone

Inter-com

3. Furniture: Different items

High or low bench

Chair

Table

4. Training (local)

C-in-Ed—112950
(Training on academic supervision, subject based training, school
management for teachers)

Subject based- 615500 and Need based

SMC members training—185940
(Training on local level planning, computer & ICT training, office
management, financial management, staff development training)

SMT/ACS--64879

Teachers training--111025 (GPS, RNGPS, COM)

5. Training (overseas)

MoPME, DRE HQ, field level offices of DPE and concerned
ministries

6. Computer peripherals:
5585 different items

Computer for UEQ, PTI

Computer Lab for PTls

Laptop for model school

Multimedia projector for model school

Screen

IPS

Internet connection for all primary school

Software for office management for MOPME and DPE

Assessing the strength and establishing and operation of Wide
Area Network (WAN)
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Items of work (as per PP)

7. Supplementary Reading | Supplementary Reading Materials (SRM)-- 7198181 copies
¥| : ;‘zﬂgz (gsulij'\g) and Teachers guide--3799998 copies
8. Curriculum Revision Grade iv & v Curriculum
C in ED Curriculum
9. Textbooks, Teaching Education tool kit
learning Materials & School bag
Education Kit--60829 Sports materials
schools Development of curriculum and a guideline for teachers and
supervisors
Training manuals
10. Social mobilization: School Level Implementation Plans (SLIP)
Different Social Awareness and sensitization of field level officers, teachers and
Mobilization activities local community especially parents
Observation of education fair
Distribution of school Calendar
Distribution of school Brochure
11. Equitable allocation Promotion and training in support of Inclusive education: Training of
Trainers (TOT) program for PTI super and Instructors, URC
Instructors, Assistant Instructors, ADPEOs, UEOs, AUEOs and
persons involved in inclusive education implementation.
Orientation Workshop, Implementation/ Planning Meeting on IE
Action
Implementation of special Needs Children Education Plan
Implementation of Tribal Children’s Education Action plan including
provision of special physical facilities in inaccessible area
Support for Early Childhood Education (Baby Class Equipment and
Materials)
12. Storage facilities at Procurement of almirah
school
13. Vehicle Jeep- 42
Microbus-8
Car- 2
Motorbike-1598
14. Manpower--47358
15. Innovative Grant
16. Workshop/ Seminar
17. Textbook printing, binding, carrying & CD VAT
18. Third Party Supervision
19. Survey/study
20. Pr. Teachers’ Registration board
21. Monitoring and evaluation
22. Professional fee against civil works
23. GIS database
24. NAPE QIC (budget in incremental operating cost)
25. Documentation center
26. QSTF
27. Technical Support at District level
28. Repairs & Maintenance of government primary schools
29. Medical expenses
30. Consultancy (International)
31. Consultancy (Local)
32. Contingency
33. School Level Implementation Plans (SLIP)
34. Primary Education Terminal Examination
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Appendix—lil
Detailed Tables of Findings: Students, Teacher & Parents

Table 1: Number of students by gender

Respondents Intervention n-2100 Control n-705 Total n-2805
Boy 50 50 50
Girl 50 50 50
Total 100 100 100
Table 2: Distribution of students by age: in years
Age (in years) Intervention n-2100 Control n-705 Total n-2805
Boys Girls | Total Boys Girls | Total Boys Girls | Total
Mean 10 10 10 10 10 10 10 10 10
Minimum 8 8 8 8 8 8 8 8 8
Maximum 14 13 14 13 12 13 14 13 14
Table 3: Designation of the teacher: in %
Designation Intervention n=140 Control n=47 Total n=187
Head master 87 94 89
Assistant teacher 13 6 11
Total 100 100 100
Table 4: Number of teacher by sex: in %
Sex Intervention n=140 Control n=47 Total n=187
Male 61 68 63
Female 39 32 37
Total 100 100 100
Table 5: Distribution of teachers by age: in years
Age (in years) Intervention n=140 Control n=47 Total n=187
Mean 45 44 44
Minimum 26 32 26
Maximum 44 62 62
Table 6: Distribution of parents by age: in years
Age (in years) Intervention n=210 Control n=70 Total n=280
Father | Mother Total Father | Mother Total Father | Mother Total
Mean 42 33 37 43 36 40 42 34 38
Minimum 24 22 22 30 27 27 24 22 22
Maximum 65 45 65 62 50 62 65 50 65
Table 7: Distribution of parents by education
Educational Intervention n=210 Control Total
qualification n=70 n=280
(class passed) Father | Mother | Total Father | Mother | Total Father | Mother | Total
Mean 8 8 8 7 8 8 8 8 8
Minimum 0 0 0 0 3 0 0 0 0
Maximum 14 16 16 12 14 14 14 16 16
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Table 8: Distribution of parents by occupation: in %

Occupations Intervention n-210 Control n-70 Total n-280
Fath | Mother | Total | Father | Mother | Total | Father | Mother Total
er

Housewife 0 80 39 0 84 41 0 81 39
Farming 40 3 22 50 0 26 42 3 23
Business 35 2 19 30 5 17 34 2 18
Service 20 15 18 20 11 16 20 14 18
Day Laborer 5 0 2 0 0 0 4 0 2
Total 100 100 100 100 100 100 100 100 100

Table 9: Status of having provision for pre-primary education in the school: in %

Status Intervention n=140 Control n=47 Total n=187
Yes 95 79 91

No 5 21 9

Total 100 100 100

Table 10: Types of making provision for pre-primary education in the school: in %

Types of facility Intervention Control Total
n=133 n=37 n=170

Well teaching arrangement 25 16 23

Availability of educational materials 19 19 19

Additional classroom 19 19 19

Arrangement of sports and entertainment 8 19 11

Supply text books in free of cost 18 22 18

Trained teacher 9 0 7

Arrangement of food 1 5 2

Enrolment through survey 1 0 1
Table 11: Parent’s perception on facility for pre primary education in their child school: %

Responses Intervention n-210 Control n-70 Total n-280

Father | Mothe | Total | Father | Mothe | Total | Father | Mothe | Total
r r r

Yes 83 92 87 85 74 80 83 87 85

No 17 8 13 15 26 20 17 13 15

Total 100 100 100 100 100 100 100 100 100

Types of faculties

Teaching method 71 67 69 75 42 59 87 70 78

followed in the pre

primary education

based on students

familiarization of

alphabets

Availability of 69 65 65 73 40 57 85 68 76

classroom

Teacher give 13 12 12 5 5 7 12 9

enough time for

teaching

Provide materials in 5 3 4 15 21 18 9 9 9

free of cost

Well sitting 3 5 4 0 0 3 4 4

arrangement

Supply text book in 0 3 2 0 11 0 6 3

free of cost
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Table 12: Distribution of students by the status of having physical disabled students in their

class: in %
Status Intervention n=2100 Control n=705 Total n=2805
Boys | Girls | Total Boys Girls | Total Boys | Girls | Total
Yes 19 19 19 4 5 4 16 16 16
No 81 81 81 96 95 96 84 84 84
Total 100 100 100 100 100 100 100 100 100

Table 13: Distribution of teachers by status of received training under PEDP-II: %

Status

Intervention Control Total
n=140 n=47 n=187
Yes 66 70 67
No 34 30 33
Total 100 100 100
a. Types of received training n=92 n=33 n =125
System of teaching in class room 21 21 21
Need based Training 16 6 14
Pre-Primary Education 9 15 14
Inclusive Education 9 9 9
Subject based Training: English, Mathematics and Science 11 6 10
School administration 11 9 10
Supervision and technical support 8 9 8
Awareness and motivation of community people - 2
C-in-ED 11 9 10
B Ed 23 15 21
M Ed 4 3 4
Multiple responses
Table 14: Status of training conducted according to new curriculum: %
Status Intervention n=92 Control n=33 Total n=125
Yes 51 52 51
No 49 49 49
Total 100 100 100
Table 15: Status of sufficient duration of training: %
Status Intervention n=92 Control n=33 Total n=125
Yes 58 64 59
No 27 9 22
Total 100 100 100
Table 16: Distribution of teacher by their comments on quality of the training: %
Status Intervention n=92 Control n=33 Total n=125
Very good quality 8 9 8
Good quality 54 48 53
Moderately good quality 15 3 12
Not good 23 39 27

Table 17: Status of having/existing school management committee (SMC) in the school: in %

Status Intervention n=140 Control n=47 Total n=187
Yes 100 100 100

No 0 0 0

Total 100 100 100
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Table 18: Frequencies of SMC meeting held

Responses Intervention n=140 Control n=47 Total n=187
Mean number 30 30 30
Minimum 20 20 20
Maximum 30 30 30

Table 19: Status of decision making power of SMC on the school matters: in %

Status Intervention n=140 Control n=47 Total n=187
Yes 100 98 100

No 0 2 5

Total 100 100 100

Table 20: Types of activities performed by the school management committee: in %

Types of functions Intervention Control Total
n=140 n=47 n=187
Participation on school development works 49 51 50
Ensure student attendance 29 17 26
Activities perform for quality education of school 23 17 21
Home visit to reduce dropout 18 23 20
Give advice to guardian/ parents 17 26 19
Take decision in annual action plan 8 13 10
Ensure teacher attendance 12 4 10
Observed national days 10 9 9
Observe result of school examination 5 2 4
Ensure enrolment 5 9 6
Arrange Uthan Baithak 2 2 2
Take decision in annual sports, result publishing day, stipend 10 6 3
Assistance of book distribution - 6 2
Table 21: Status of school management committee in the school: in %
Responses Intervention Control Total
Father | Mother | Total | Father | Mother | Total | Father | Mother | Total
Status of holding
meeting of SMC
Yes 94 97 95 90 95 92 93 96 94
No 6 3 5 10 5 8 7 4 6
Status of participation
in the meeting
Yes 68 65 67 55 84 69 65 70 67
No 32 35 33 45 16 31 35 30 33
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Appendix—IV
Findings of Local Level Workshop

As a requirement of the study, a local level workshop to assimilate the stakeholders’ direct
opinions on “Second Primary Education Development Progmamme (PEDP-II)" was
organized and conducted by Research Evaluation Associates For Development Ltd.(READ),
with the technical guidance of Implementation Monitoring and Evaluation Division (IMED),
Ministry of Planning at the project area, LGED Conference Room, Gazipur District, on 17"
April 2013 at 09:45 am. Secretary, IMED, Mr. Mohammad Mejbahuddin was the chief guest
of the workshop. Director General, IMED, Mr. Syed Md. Haider Ali presided over the
workshop. A total of 45 persons participated in the workshop and they are:

Participants Identity Total Male Female
IMED Officials: Secretary, Director General, Director, 8 6 2
Assistant Director, Programmer

ADC, Gazipur 1 0 1

Deputy Director, DPE

N|—
RN RN
-

District Primary Education Officer and Assistant District
Primary Education Officer

Upazilla Educaiton Officer 3 2 1

Beneficiary parents of students 5 2 3
Head master, Assistant teacher 5 4 1

President of SMC 6 5 1

Imam 1 1 0
Local Journalist 1 1 0
LGED Offiicials: Consultant, Executive Engineer 3 3 0
READ Officials: Managing Director, Consultant, 9 7 2
Additional Director, Deputy Director, Assistant Director

Total Participants 45 33 12

Inaugural Session: Managing Director, READ, Dr. Syed Jahangeer Haider, delivered
welcome address and outlined objectives of the evaluation study, its scope and
methodology. He expressed that data collected from this workshop will be compared with
collected data from the field and report will be finalized accordingly. Dr. Haider urged the
participants to be franked and give their opinions openly on the project performances, and
help READ to undertake effective analyses for the evaluation study with valid and
comprehensive data.

District Primary Education Officer in her deliberation outlined that the project began with
enthusiasm and energy to implement in a very effective way but keeping in complete in one
project another project take up (overlap project). The project is completed in a way for which
it was taken up or not, that is not known. It is helpful to know about the earlier program to
implement the follow-up program.

PEDP- II & Il Consultant of LGED Mr. Ataulllah Bhuyain explained in detail about the
program and also mentioned that, LEGD was involved in completion of civil works of the
primary schools since 1990. He also mentioned the reasons and status of PEDP-II
implementation. He mentioned that limited land, manpower and resources are the main
barriers for 100% completion of the project.

Additional District Commissioner Shanewaz Dilruba Khan in her speech conveyed thanks
and mentioned they have achieved enough in education sector. She added many of the
targets of PEDP-Il component are close to the targets. However she mentioned that beside
many other problem girls’ toilet and boundary walls could not provided.
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Mr. Mohammad Mejbahuddin, Secretary of IMED, Planning Ministry, in his welcome speech
said that, PEDP- Il is a big project and under taken (almost 9000 crore taka) lots of activities.
In order to develop primary education quality, child centered education system has been
improved and introducing the education management system to the guardians and develop
the sense of ownership through incorporating SMC. The idea is that next education program
would be much better from the learning of this PEDP- Il workshop. He has requested for
open discussion so that it would help us for better understanding.

Director General, IMED and President in the Inaugural Session of the workshop, Mr. Syed
Md. Haider Ali, in his address urged upon all to perform their respective assigned roles and
make the workshop participatory and effective. He also requested the participants to express
the strengths and weakness of the PEDP-II. He thanked the Secretary, IMED, and others for
attending the workshop.

Working Session: The Working Session was moderated by Dr. M.A Wahab, Consultant,
READ and he used pre structured guideline specifying major issues concerning
implementation of the Program. Threadbare discussions took place in the workshop pointing
out the benefits (strengths) and difficulties (weakness), created by the concerned program
operation.

The salient points raised by the participants in the workshop are presented herewith:

Information of project implementation
e Under the PEDP-Il, repair renovation of government primary school building,
construction of class room, extension and renovation of UEO offices, construction of
URC, construction of PTI hostels, extension of district primary education offices and
training of the teachers etc. are done.
e Two class rooms have been constructed in Kawlotia, Mirzapur, Uttar Rajnagr and
Barotopa schools.
No toilet constructed
No tube well installed
There were supposed to be installed Flag stand but not done
Ramps supposed to be constructed in the school for the physically disabled children
but not done.
No boundary wall constructed
e Under the Program, benches, chairs, tables, almirahs, black boards etc. were
delivered to class room.
¢ Face to face sitting benches were given.
¢ No discussion made with the SMC during the implementation of the project.
e SMCs were not asked about the work and no completion certificate obtained from
them.
¢ Initially design schedule/estimate of the schools were submitted but later not done or
process was not maintained. For these, many of the questions raise of many people
what was proposed and what done. As the schedule/estimate was in English that
was difficult to understand by many school authorities.

Supervision Information
o LGED Officers did not supervise construction works. The contractors completed the
works as they feel suitable.

Maintenance of the project
e For the maintenance and repair-renovation the school authority receive money and
the SMC do the necessary maintenance works. Moreover School authority through
SLIP receives 30 thousand taka yearly.
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Maintenance work is done by local resource generation
LGED maintenance period is one year

School Management Committee

The School Management Committee received School Management Training
Monthly at least one SMC meeting held.
SMC is responsible for overall management of the school

Evaluation of the Training

Teachers received C-In-Ed, Need Based and Subject Based training under this
program
School Management training given to the SMC members under this program

Strengths/benefits of the Project:

Under the PEDP-II activity civil works, repair renovation of government primary
school, class room construction, extension and renovation of UEOQO offices,
construction of URC, construction of PTI hostels, extension of district primary
education offices and training of the teacher, model school construction etc. are
done.

Big classroom has been constructed under the project that create better sitting
arrangements and better light and ventilation

Twolthree storage foundation given for the school

Earlier they had class under the tree but now in the 2 storied building

Different kinds of educational materials/tools were supplied to attract the student to
come to school

Ramp were provided for the physical disabled children

Quality education could provide to the poor children

2 teachers were appointed for the 2 new classrooms

Under the project SMC members were provided training

Passing rate has been increase due to the teachers have trained and achievement is
95% to 96%

100% enroliment

Decreased drop out

Increased attendance than before

Primary education terminal examination passing rate is 100% and all the student get
admitted in Grade VI

Received the text books in time and also provided it to the students in time.

New text book helps to be creative both teachers and students

Weekly and fortnightly examination held

Cultural entertainment program are conducted in the school. To make the students
creative every weak Thursday just before the end of the class hour, cultural program
such as, poem recitation, drama, song and dance are arranged.

Under the project, by the supervision and direction of the Upazilla Education Officer,
the quality of the education enhanced

Under the project ‘Ma Samabesh’ has been arranged

A lot of teaching and learning materials/educational tools has been provided under
the PEDP-II that lead to increase the quality of the education and improve education.
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Weaknesses of the Project

Most of the civil works was very poor and a few of them lead to questionable

Within a short time of the construction completion of the civil works cracks, plaster
default and class room floor settle and in the Veranda. LGED officers mentioned that
because of poor curing it happened as well as they mentioned many other problems.
The work was completed in 2011, and at the supervision time in 2012, it was found
that Ramp, veranda, floor of the classroom settle down.

Ramp casting was not properly done. From the ramp side earths eroded so approach
raised from the ground level as a result of the physically disabled children could not
go to classroom.

Students get hard due to the poor quality of window glasses installed and that breaks
often.

After completion of works in a few days cracks developed, plaster fallen. When
LGED Engineers are asked their

Furniture provided under the project was very low quality. Chairs, tables and benches
are very fragile and it broke within 6 months

There is no facility for the physically disabled children

It was planned to developed ramp for the physically disabled children but did not
implemented in some places

Room casting was not properly done, floor was raised and that become difficult for
the challenged people.

LGED officers did not supervise the works. Contractors just did on their own way.

In most of the schools, toilet was not constructed

In most of the schools, tube well was not installed

No Flag stand was installed but it was in the plan

No school boundary wall constructed

There are no room for pre-primary children

Contractors did not make any consultation with SMC members during the school
construction

Contractor did not pay attention to SMC’s opinion as the contractor are not liable to
SMC'’s, so they don’t bother to take clearance certificate from the SMC

After completion of the work it was planned to take clearance certificate from SMC
but it did not happened

SMC members notify the problems doing the construction and informed the concern
engineers but it did not worked out

In the beginning of the program schedule (Estimate of works) and plan of schools
were given to SMC, later on these practice abandoned. In this reason question arise
what is in the plan and what is provided.

Where and what type of work is going on was never shared by the Upazilla Engineer
with the District Education Officer

In the program there was a provision for appoint of 2 teachers for 2 new classrooms
but one teacher has been appointed in some schools

None of the 4 schools have either toilet or tube well which is in functioning condition
Proper handover has not been done after the civil work

From 2005 to 2008 quality of the work was extremely poor

It was mentioned by the LGED consultant that due to the manpower shortage proper
supervision of the work was not possible.

At a time there are lot of schools were constructed but due to the manpower shortage
the quality of work was very poor.
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Recommendations for future improvement and sustainability of the Programme

To avoid such situation and poor quality of work under the similar type of project in future the
following major suggestions need to be considered

e Security money should be kept for 3 years instead of 1 year and that will help to get
improve quality of work
Written document needed for the legibility of the civil works
No compromise for quality work
Need close monitoring
Provide Bangla copy besides the English copy of the estimates/schedule
SMCs need to be included in the supervision work of the program implementation
work
Taking endorsement from SMC should be followed
At the time of handover of school, clearance certificate should be taken from SMC
Need Based and Subject Based training is required as per new curricula
Face to face sitting arrangement based bench should not provide as in the school
students do not sit like this
Glass should not be given in window as it causes casualties to children
¢ Maintenance work of toilets should be done by own resource of school

President of the workshop and Director General, IMED closed the workshop giving thanks to
all the participants
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Appendix—V
Photographs of Local Level Workshop at Gazipur and
Photographs of Observed Sample Schools

Photographs of Local Level Workshop at Gazipur

Photographs of Observed Sample Classroom, Tube Well, Toilet & Other Supplies
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Appendix—VI

Data Collection Instruments (in Bangla)
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dig- 1
i0Zxq cv_igK ikqlv Dbgb KgmiP (icBiWic-2) ki K cKiti cfie gjigb

Rixc ckgvjv: kv xi Rb’

TKmboi| | | |

figkit Ammvjvg AvjvBKg] Augiv bW (MielYv cizdb) 1 ABGgBIW (criKiby gSYijq) Gi c 1K gW chiq
gjvgb Rixtci DTk GimiQ| cv gk I MYiklv g3Yvjq KZK eGRwZK Dbgb mnthib ms™vi Au_K mnigZiq 2003 -
2011 mij “w2xq cvigk 1kqlv Dbgb KgmiP (icBic-2)” kxlK cKifi KR eV engZ nigiQ] wzZiq cv_igk ik
Dbgb KgmiP (icBiWic-2) cKiTi gj DiTK 1Qj gvomaiZ cv_igK ie~"vjq e'e v ceZibi gia'tg cv_igK iklvi gitbibgp,
mKj 1kTi Rb™ cv_igK ikqvi mihw iidZKiY, cik-cv_igK ikqivi mthiM "ZiKiY, cv gk wkqv ~Tti fiZ, Dei iz
Ges cv_igK kP mguBi nvi enxKiY, TkYiKEq kK K ikLY tkLibv Kihpug cezb, ikqlvi MYMZ gib Dbgtbi
Rb* cW™wb mgq evoviby, tiebugij” cv'eB I 1kqglv DcKiY miein Kiy, cv_igk mgvchy cixvi md_ wkv ™1 ciiPq
NUviby, MiRU evsjvik Movi J19T° g chitqi DctRjv Aidimi mvi_ cvigK ikqlv Ara™R1i 1qBW Grigv thUlqiK
Mio tZvjv, gwéigiWay miein I Zvi mid_ wkv_xt™ i ciiPg NUitbv Ges ie™"vjq ciiPigbv I mnigZy ¢ ™vib mgiR ietkl
Kti gizi-iczii Figke kiSkiiKiY| eZgib Rixtci DITK' ni’Q 0Zxq cv_igK 1kqlv Dogb KgmiP (icBic-2) cKifi
cfie gjvgb Kiv] Aigiv G maiK Aichvi gj elb gZvgZ msMini Rb™ GimiQ|

Aicib gjelb Z_"v"1q G MielYvi KR mnthuMzy KitZ citib] Avchii 1™ 1gv Z_" TagiT MielYi KitRB e'eliZ nie|
Avchvi t7qv Z_" madY iMicb ivLv nfe] Avchvi AbgiZ tctj Awg mflvrKil Ti* KitZ cwi |

myadj —j PryZKiYt
1. ciRt mywadj gt th ~¢j icBWic-2 cKT KZK tkiYKY mn iDeligqj 1 Ugtju wigZ nigiQ Ges ikqly
DcKiY, tUibs mn Ab'b” mieav tctqiQ

2. KbUj mmj ~ gt th —dj icBWic-2 cKi KZK tkiYKT, WDeliqj 1 Ugtju wigZ ngib 1KS 1kqlv DcKi,
tUibs mn Ab“ib” mieav tctgtQ

“dji aibt 1. miKwi cBgui —j (GPS):
K. Model School L. Non- Model School

2. beUbKZ temiKwi ciBgwi —j (RNGPS)
3. KigDibil ~j (CS)
4. ciffigjK —j (Experimental School: PTI Attached)

TR T VKON ettt b bR Rt enas

MKV MAYKVEXE BUG: o mvTrkKvl MREYT ZWL: oo
MOTBRITE DUG: oo e ML e
TKvQUFIU KBUGG AIIMETE BIG: oo ZWIL: i,

mvqlrkvi MnYt TEIMIAL o TKEMGQL oo
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ImKkb- 1t ciiPiZgjK Z_vejx

DEi vzii aibt 1T 2. Qul
0TI | O
Q/QITHT ICZVE NG T oo QI/QUTHE QUZUE DG oo e
Looegmt s (cY eQi)
2. QUI/QUTKE 1CZi IKIIVZ T ZH T oo, (tkYr cik)
3. QI/QIE QVZii IKIVZ T ZU oo (tkYr cik)
4. QI/Qivi iczyi tekit
1. KiKR 3. eemy (1176 KI'0) v 5. teKi
2. "b gRIi 4. PKE (6 KI'D) o 6. AW (b7 Ki'h) .ooveeeeee

5. QI/Qixi gizvi fckit

1. Minbx 3. I"b gRi 5. PiKiix (1h170 KI'D) vovevveviiienciie
2. KilKIR 4. eemv (1m0 Ki'h) cvevveeernes 6. AW (D170 Ki'h) ceovcicee
6. criedii g gumK Avg (MKj Drimi AigigiFia)t «oooevevereeecieee UiKy
7. Kb tkiY{Z co? 1. c_gtky 2.0zqtky 3. Zzigtkiy 4. PZ_tkiY 5. cAg tkiY
8. 1z tkiyiZ tgl KZW ielq (Subject) covtbing? ............ W
K. ielqg,1jv (Subject) DijL Ki?

9. G dj fiZ nlqi AdM Ab" tKvb ~¢j covtjLy KifQvik? 1. nv 2. b
10. Zig tKb G ~¢j fiZ niqQ?

11. 1Zvgii tkiYiZ tgU QiT-QuT msL'v KZ? U e Rb (O[T J— Rb Qi:...... Rb
12. 1Zugii tkiY1Z kviniK cizeUr tkib QiT-QuT AwQ 1K? 1. nv 2. by
K. nvnij, kiniK cizeUr QiT-QuTi msL'v KZ? 1[0V Rb T Rb Qt:....... Rb
13. tZugvi “dji oW vtbi mggmiP 1K (7§ KLb Ti* ng Ges KLb eU ng)?
TP ATimgy e, tkEnlgii mgg: oo

fmKkb- 2t cKT e/ Tewgb ma(iKZ Z_"
14, tZgi™i ~dj Km i'gibgY Kiv nigiQ ik? Lnv 2. b

K. ~d§ Kim i'g tbgviYi dij tZvgut™ i/QiT-QulE i 1K 1K mieay nigiQ?

15. tZugii™i 4 Ughju AvQik? 1. nv 2. bv(16bs ctk hib)
K. nvnij, 10iJ Ges tgiqi™i1 Rb™ Avjv'yv UgijU AQ IK? Lonv 2 b
L. Ugtju eZgub eenii Kiv ni"Q 1K? Lnv 2.
M. Zig ~4ji Ugtju e'envi Ki 1K? Lnv 2 b
N. Ugtjiu e by AQ 1K? L 2 b
0. UgtjU e'envi Kivi Rb™ cubi e'e v AiQ IK? 1. nv 2. b
P. cubi Rb" 1K e'e v AiQ?

1. WUDeliqj 2. cKi 3. Kg 4. Uvc/miciB 5. AbW" (Ib17 0 KI'D) v
Q. Ugtjiu meevb 1™t niZ tavgui e v AQ IK? L.nv 2 by
R. Ugtjuil ~1j PJwKvgxo mgtq Zvjvex /el K iK? L 2
S. Ugtju tKgb cri®@i cii"Qb?

1. LeB cri®vi 2. Cli®ui 3. fgglU cri®i 4. Acii®ui 5. AZ'S Acii®ui

T. dJ UgtjU Kl KuitY tZugv™ i tK K mIgaU NEOIQ? oo
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U. “¢ji Ugtju e'envi KiitZ 1Zvgiv tKib mgm™vi mefLib nl iK? 1. v 2. b
V. n'vnij, 1K aitbi mgmvi meilib nl?

16. (hviv 15 bs cik bi etjiQ Zt™ 1 1IRTAM Ki*b), TZigiv TKi_ig UGEFU €'emii Ki? woovvvvvveciccieeceeeen,
17. tZwgt™ i d4j WDeliqj AdQIK? 1. nv 2. b (18bs ctk hib)
K. nvnij, WDeliqjw Py (mPj) AvQiK? 1 nv 2. by (18bs ctk hib)
18. (hwiv 17 Ges 17 K bs ctk by ef1Q Zvt™ i iRtAM Ki*b), "¢j tZvgiv tKv v T 1K cub e'enii Ki? ..ocvvvvevreennn.

19. (th th Drimi K_v ejte tmB Drimi big ati iRtAm Ki'b) eZguth thLib t_tK cub e'envi KitQv cubi DrmiUi Pricik tKgb
CIi@vi -cii"Qb?
1. LeB cri@ui 2. Cli®ui 3. fgglU cri®i 4. Acii®ui 5. AZ'S Acii®ui
20. 1Zvgiv 4 J cnb K IK KR €MIT KE? oot bbb e

21. "~ &j cubi DrmiU _vKvi KviY 1Zvgu ™ 1 K UK MIEAY NEGEQ? ..eovereieeeees et

22. ~dji cubi DrmiU e’envi KifZ tZugiv tKvb mgmvi mafLib nl 1K? 1. nv 2. b
K. n" nij, K aithi mgmvi majlib nl?
1. WUDe l1qjiUiZ ht_6 crigwy cub DIV by 3. me mgh cubi micvB _viK by
2. WUDeligjl PictZ Ké ng 4. AW (101760 Ki'h) o

23. " t_iKebigtj” mvVK mgiq cV'eB iciqQ iK? 1. n 2. by
24. Zyg MZ mBvin g KZi™b Kidm Abci Z iQEJ? v 1"b (Cdji nmRivLvZviTLb)
25. MZ enlK cirfhg Zig tg KZ bei 1eigiQ? ..o, ("4ji1 Result sheet 1"Lb)
26. tZigit™i Kem mKj QI-Quli™i emvi ee v AvQ 1IK? 1. n 2. b
27. tZugt™ i Kém Adjv eiZdmi chit e'e”v AQ 1IK? 1 nv 2. by
28. tZuigit™ i Ik TKE™ i Ktm 7 idZ A nii tKgh?

1. 7 emvi AiM Aitmb (100% Gi Dcti) 2. WK mgiq Aitmb (100%) 3. K wPr 171iZ Aitmb (95%)

4. tKib tKvb mgtq t7vi ng (90%) 5. cigB 17vitZ Admb (70%)
29. tZvgi i WYKL 1 ~dj Aber Z _Kvi i tKgh?

1. Abci Z _vtKb by 2. K wPr Abci Z _viKb 3. tKib tKib AbciZ _wKb

4. cioB Abci Z Kb 5. AiaKisk mgq Abci Z Kb
30. fZigi™i ~dj retbv™b evikvgjK tKib Abdiibi AriqiRb Kiv ng 1K? 1. nv 2. b
K. n'vnij, IK aitbi Aboitbi AdqRb Kiv ng?

1. enlK pwov ciZzthwMzy 2. ci uiieZiYr Abdib 3. mis 1ZK Abdib

4. kv tgju 5. 1'wj evierfb i"em D~ hich 6. Ab'b” (1m0 Ki'b) .o
L. Gmg T Abdith 1Zigvi 1cZi-gizv AskMnY Ktib 1K? 1. nv 2. b
31. codjLvKiiZ tMij tZvgvi gv_viSgiSg Kii 1K? 1 nvy 2. by
32. covwjLi KitZ tMij PviL Svcmi ev Kg t$LviK? 1. n 2. b
33. hiLb tZvgt™i ~d¢j wWDeliqj Qjbv ZLb K tZvgiv cigB fcilUi AmiL fMiZ 1K? 1. nv 2. b
K. n'vnij, eQti uK niti?

1. AlaKisk mgq 2. cigB mgq 3. tKib tKvb mgq 4. giSgta’ 5. K™ wPr

34. MZ1Zb gvim tZugvi Wigniqu nigiQ vK? 1 nv 2. by
35. MZ1Zb gdm Zig Am"Zvi KvitY KZi"b Kitm Abct Z iQEj? oo b (i wRivLZviTLb)
36. {ZigivewoiZ gjZviMi Rb™ K aithi ciqlibv e'envi Ki?

1. 7V 'mefZ cgliby 3. SjsS cigLiby 5. yis 1 e Zix cvgliby

2. MZ cigLvby 4. cigLvby biB (tSvc Svo/gW/tLvjv Rig) 6. AbW (Ibi"6 Ki'b) .............
37. “d4j Ugtjiu hvlgri mgqg tmiUj eenvi Ki 1K? 1. ny 2. b
K. ewotZ UgtjtU hvlgvi mgq tmi0j e'envi Ki 1K? 1.0y 2. by
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38. 1kiKi ~9Zv maik t

Kifm ctek K ik TK-ikiqTKy t1Zvgvi ™ i mi_ KKj terbgqg Kiib Kb t 1. nvy 2. v

IKYTK-ikiqTKv Kvim tZvgvi bvg ati WiiKb iKby t 1. nv 2. b

IKYTK-1kiqTKv Kvim iVKgZ covb iKby t 1. nv 2. b

Zig hv eJ1Z Pul ik TK-1kiTKv Zv ThiZ Pvg iKbv/iKIv_d ™ i Pun™vi ciZ gibithiie | 1. n'v 2. by

:':i:JTVtK-wkwﬂKv tZvgvt™ 1 mevi mi_ GKiKg e’envi/APiY Kii Kbt 1. nv 2. by

IKYTK-1kiqTKv $ZvgitK minvh™ KitZ mgq 1~ b/thb ikhy t 1. nv 2. by

IKYTK-1kiqTK K veby F1q/DigiM th tKib ck iIRAmM KitZ cvi Kby t 1. nv 2. b

IKTK-1kiqTKyv Fij tiRvé Kivi Rb”memgqg Drmin b 1Ky t 1. nv 2. b

IKTK-1kiqIKv Lvive KiR / fiRvé - Gi Rb" kw T t™b Kby t 1. nv 2. b

IKYTK-1kiqTKv Kvim tZvgvt™ i thfite corb Zv 1Zvgiv mniR eSiZ cvi Kbt 1. nv 2. b

1KYVt i oiZ IkTK-1ki K™ i AWPiY / e'enii tKgbt 1. LeB DEg 2.DEg 3. fij
4. tgiigil Frj 5. v bg

IKYTK-iki T Kvi ik qTv"vib Zig KZUK mS6 t 1. LeB mS6 2. mS6 3. fgivgiu mS6
4. mS6 bg 5. GiKewtiB m36 bq

39. Zig 4 tKvb mgmvi moflib ntq WK IK?

K. n'vnij, 1K aithi mgmvi malib nl?

ab’er” 1~ 1q mqrkvi tkl Ki'b
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dig- 2

i0Zxq cv_igK ikqlv Dbgb KgmiP (icBiWic-2) kil K cKiti cfie gjigb
lbieo AvijwPhii ckgygv: cab ik[iKi Rb’

tkmbei | | [ ]

figkit Ammvjvg AvjBKg| Avgiv bW (MielYv cizdb) 1 ABGgBIW (ciiKibv gSYvjq) Gi c K gV chig
gjvgb Rixtci DTk GimiQ| cv_igK I MYikYlv g8Yvjq KZK eGRWZK Dbgb mnthib ms™vi Au_K mnigZigq 2003 -
2011 midj “w2xq cv gk 1kqv Dbgb KgmiP (icBic-2)” kxlK cKifi KR eV engZ nigiQ] wzZiq cv_igk ik
Dbgb KgmiP (icBiWic-2) cKiTi gj DiTk 1Qj gvomaiZ cv_igK ie~"vjq e'e v ceZibi gia'tg cv_igK iklvi gitbibgp,
mKj 1kTi Rb™ cv_igK ikqvi mihw iidZKiY, cik-cv igK ikqivi mthiM “ZixKiY, cv gk wkeqv ~Tti fiZ, Dei iz
Ges cv_igK kP mguBi nvi eixKiY, tkiYKH wkiKe K kLY tkLitby Kihug cezb, ikqlvi MYMZ gwb Dbgtbi
Rb™ cW™wb mgq evoviby, iebugij” c'eB I 1kqlv DcKiY miein Kiy, ci_igk mgvchx cixivi mid_ vk ™1 criPq
NUviby, iRUvJ evsjvik Movi j19T° g chitgi DctRjv Aidimi mii_ cv gk ikTlv Ara™Rii 1qBW Grigr thUlqiK
Mio tZvjv, gwéigiWay miein I Zvi mid_ wkv_xt™ i ciiPq NUitbv Ges ie™"vjq ciiPigbv I mnigZy c™vib mgiR ietkl
Kti gizi-iczii Figky kikijxKiY] eZgib Rixtci DITK ni’Q 0Zxq cv_igK 1klv Dbgb KgmiP (icBiWic-2) cKifi
cfie gjvgb Kiv] Aigiv G maiK Aichvi gj eb gZvgZ msMini Rb™ GimiQ|

Aicib gjeb Z_"v™1q G MielYvi KR mnthuMzy KitZ citib] Avchii 1 1gv Z_" TagiT MielYi KitRB e'eliZ nie|
Avchvi t7qv Z_" madY iMicb vl nfe] Avchvi AbgiZ tctj Awg mflvrKil Ti* KitZ cwi |

myedj g PryZKiYt
3. ciRf mwalj gt th ~¢j wcBWic-2 cKi KZK tkiYKY mn wWDeligj 1 Ugiju ibigZ nigiQ Ges kqlv
DcKiY, tUibs mn Abb™ mieav tcigQ

4. KbUij mw(j gt th d¢j icBiWic-2 cKT KZK tkiYKT, WDeliqj I UgtjU ihigZ ngib 1KS 1kqlv DcKiY,
tUibs mn Ab"ib” mieay tciqiQ

“dji aibt 1. miKwi cBgui —j (GPS):
K. Model School L. Non- Model School

2. beUbKZ temiKwi ciBgwi —j (RNGPS)
3. Kigbibil ~j (CS)
4. ciffigjK j (Experimental School: PTI Attached)

TR T IVKUDN ettt bbbt

MUTVEKVE MRYKVIXT V0 e meTurKvi MniYa Zwik: oo,
MCTIBRITE DVG: e WL oo
KU U KU AIIMETE BIG: e ZUIL: woviiiieiceeeeee e,
miqlvrKvi MnYt TEIMOAL e TKEMGOL oo

BUrinfDayit™ i Rb™ ibf kovt  BUvirfDovi miurkvi Ti*i AvM t_tKB DEi vZutK ckgijig elYZ “cte Ges eZgitb0 mgtqi eWL'v 1 iq
tbteb] Icte) Ges leZgutbil eWL'v ntjt 1. fcte § A wr b 6 ~#j 1cBWic-2 cKT e/ eigb KIR tkI nlqii ctei mgq Ges 2. leZgbl
ejtZ miawKyi MntYi Zwil niZ MZ 12 gvimi GKUr Mo mgq| mgtqi GB mimte Octe Ges eZgw0 mgiqi Z_" AbiZ nie|
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ImKkb- 1t ciiPiZgjK Z_vejx

cext 1. cab kK 2. AW (DEFL KEM0) e
It 1. ci'l 2. ginjv

101111 AR (cY eQti)

IKTWMZ ThIMZU T e

KZi™b hver IkTKZy tckig KgiZ AitQb? (10T TR [o L T

KZi*b hier G ~¢j KgiZ AiQb? 10 o1 R

KZi™b hver eZgib ct™ KgiZ AifQb? (<107 I [0[[1) I

Aicib tKib tKib 1elig e b Ktib?

COoNOR~ N E

K. Arcib tKib cxiZiZ cWV b Kiib?
1. fjKPi cxiZz 2. AskMnY cxiZz  3.1k¥t 1 DethuM e b exiz 4. Abvb™ (ibim 6 Ki'h) .....coeve.e.

10. Avchvi ~dj fmigdvi cxiZiZ cixfiiMnY cxiZ Kie 3K Ti* nigiQ? o mij
11. GKRb KK mimie Aichvi “wgzZ /KZe" K 1K Ges tKib KifRi Rb" 1”tb KZ mgq e'q Kfib?

T msS1 wgZ /KZe €'19Z mgq (igibiv)

1.QT-Qult™ i covthy

2.1Ljvajv 1 retbi"bgjK KihpigEeaw Kiy
3.QM-QuTt i Kihpg ZZweaw Kiv
4.civvthlqv Ges Lvzy t~Lv

5.ckmibK KIR

6. g 19YveTY Kiv

kv ™ 1 icZigizoi mid_ e'BMZFde 1Ly Kiy
8.GvimajxZ Dei 1iZ

9.AbWb” (b1~ 6 Ki'h) c.vvvvvenee

12. MZ 1 eQti/MZ wkqvetl Avcib KZib ~j mspuST KiiR, QiU ev Ab” tKib KR KvitY ~dj Abci™ Z 1Qtjb?

Abci WZi KiiY KZi"b Abci Z 1Qtjb?
1. ckimibK KiR (thgb:eiEi UKy msMn, c'eB mshin)
2. cikqItY AskMnY

3. thilii tbeUb

4. 1beiPb

5. e'BMZ PiKrmv mspuS 1
6

7

8

9

. QiZZKyjxb QU

. "DIgiEK QiU

. AIRZ QU

. Ab” tKib KiitY (ibi™6 Ki'b) .............
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tmKKkb- 2t IcBiWic-2 cKiTi e/ Teigh matiKZ Z_-

13. Avchi™ 1~ ¢j 2003-2011 mitji gia” icBiic-2 cKiti giatg iK 1K KiR nigiQ Ges iK 1K mieiwn tcigiQb?

K. Civil Work P. Training c"ib

1. Km i‘gibgiy 16. C-in-Ed cikqlY

2. UgtjUibgyy 17. Subject based cik{Y

3. WDeligj vcb 18. Need based ckY

L. Machinery and Equipment mieivn | 19. GmGgim (SMC) tgavit™i kY

4. T Nl 20. SMT/ACS

Computer peripherals mieiin 21. iet™ 1k cik Y

5. jwclc Q. Teaching learning Materials & education Kit miein

6. guéigiWgy ciRti 22. Education tool kit

7. Thb 23. g e

8. BDicGm (UPS) 24, iLjvi miAg

N. Furniture miein R. Social Mobilization

9. DPteA 25. School Level Implementation Plans (SLIP)

10. hiP teA 26. gW chigi KgKzy, ikIK Ges ~vbig RbMb etk Kti ikqlv_xi
ArffieKt™ i miPZb I mste bkij Kiv (Awareness and
sensitization)

11. 1Poii 27. 1k9Iv fg v

12. 1Uiej 28. T KU

13. 7 quj Avjgui 29, School Brochure

0. SRM and Teachers guide miein 30. fgivgZ 1 ifTYviefY KiR

14. SRM 31 AbTD" (D170 Ki'D): e

15. Teachers guide

14. J9'gilv Abhigr cKiii KIR Ges miein mivKfite nigiQj 1K? 1. nv 2. by
K. brnij, K IK KiitY KiR Ges miein mVKfite nqib?

15. cKTi el eigbKvtj “vhig cizibrai gvatg tKvb mevirfkb Kigil Q§ 1K? Lnv 2. b
16. cKi el eigbKitj “vbig cizibial™ i tKib gZvgZ thlqv niqiQj 1K? 1L.nv 2. by
17. wcBWic-2 cKiti ArlZig Aichii ~¢j KZWU Kimi‘g tbgvY Kiv nigiQ (Ta ciR: ~ dji Rb)? ............... W

K. cKifi AilZig Aichii ~¢j th KiU Kimi‘g ibgY Kiv nigiQ Zv ciquRibi Zjbvg hi 6 1K? L.y 2. by
18. Avchvi “#ji Kim i‘g e’envti QIT-QuTiv tKib iKg mgm'vi ma§Lib nt"Q 1K? Ly 2

K. nvntg, Km i'g eenti QiE-QuTiv ik iK mgmvi MOSLID NE7Q? ceocveveoveeeececeseseeeeeee ettt sssesssss s sssss s snsnsnsnns
19. Kimi‘g h_h_fite iqYe Y 1 ms wi Kiv ngiK? 1. nv 2. b

Ko DU DER, KUY DEJL KE'BE oveviveiiieicte sttt sttt sttt st bbbttt bbbt
20. icBiWic-2 cKiti AvlZig Archvi ~¢j Kz UgtjUibgy KivnigiQ (Ta ciRt “¢ji Rb)? e (1

21. Achii “dj fgU KZwW Ugtiju AQ? {0

K. 1Qij Ges tgigt™i Rb™ Avjv v Ugiju AuQ 1K? Lnv 2 b

L. Ugtju e'endi QiT-QuTiv tKib iKg mgm'vi mafLib ni"Q 1K? Ly 2. b

M. nvntj, Ugtju e'envti QIT-QuTav ik 1K mgmVi M NF7Q? cooocveveeveciecie et
22. UgtjU h_vh_fite 197Yvie Y I ms wi Kiv ngiK? L.nv 2. by

Ko DB, KUY DEJL KE'BE ovivicviciei ettt ettt bbb bbbt

23. icBWic-2 cKiti AvlZig Avichvi ~ ¢j iUDeltqj ich KivnigiQ 1K? (Ta ciR: dji Rb") Lnv 2 b

24. Avchii 4 WDeligj AuQuK? 1. nv 2. bv(25bs cik hib)
K. nvnij, wWDeligjil P (mPj) AQ IK? 1. nv 2. bv (25bs ctk hib)
25. (hviv 24 Ges 24 K bs ctk bv efj10 Zvt ™ i iRtAm Ki‘h), ~¢j Avchii tKi v T 1K cub e'enii KEib? ...,
26. 1WUDeltqj / cubi DrmU e"eniti QiT-QuiTiv tKib iKg mgmvi meflLib ni"Q 1K? L.nv 2. b

K. nvntj, WDeliqj / cubi DrmU e"envti QuT-QuT iv ik 1K mgmvi MaSLD NF"Q2 ovoveeeieeeeeeeeeeee e

27. UDeliqj / cubi DrmiU h_vh_fiie iYdeqTY 1 ms wi Kiv ng iK? Loy 2 by

Ko BV NEJ, KUY DEL KE'BE oottt st

28. Aichii giZ, 1cBWic - 2 cKi ietkl Panv malb (DcRuZ, cizeUr, AbMmi 1 miear elAZ) ikimn mKj 1kvi Rb™ kv
mihiM AQ 1K? L0 2. by
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K. nvnij, DcRuZ, kviniK cizeUx, AbMmi 1 meay etAZ 1k¥t™ i Rb™ 1K aithi mihiM miear ABQ? ..o,
29. Aichii " dJ cK-ciigK ikivi (hviv c_g tkYdZ GLbI FiZ nagib 1Zgb 1kt~ i Rb) tKib mthiM AitQ 1K?
1. nv 2. b

K. nvnij, cK-cv_igK ikvi (Pre-Primary Education) Rb" 1K aithi mth miear AQ? ....ovvvevceiicce e,
30. cV™1b mgq evovtbii Rb™ Avchii 4§ 1K CTEC ThIQU NEQIQ 2 coeee e
31. “dj FiZi nvi eixi Rb", Dol iZi mii enxi R, IT-Quilt™ i Sti cov Kigtq Ik P mguiRi Rb™ j t 1K IK 1K e'e v th g
ng?
Ko TEJ FIZE N @IXT RD oottt b bbbt s bbb s s s rer e a e rar e
L DO HZE M BIXTE RD™ Lottt b bbb bbb bbb
M. QIT-QWTE T Sti cov KIghq IKTIPLL MGWBTE RO T .vovveieececteieeceectee ettt sss st nsnean
N, IKIIVE OMZ g DBGIDT R T o et e et
32. kYK Ik TiKp K ik 1Y tkLitbvi (teaching learning) t1ET 1K ¢ 111C MY KEHQD? w.vvovoieoiceeeeeeeis
33. Aichiv mKj QT-QuT: i iebigtj” ciV'eB mivK mgiq miein KiiQb 1K? 1. nv 2. b
K 0 NEJ, KUY DEJL KE'D? oo essssssseeseeesse s s s ssssssseeee s
34. Avchviviebigij” wklv DcKiY mVK mgiq mieivn tcigiQb iK? 1. nv 2. by
Ko DUNER, KEY DEJL KED? 1ottt ettt
35. ibtgi tKib tKib 1kLb tkLitbv DcKiY (Teaching learning Materials & education kit) miein fciqiQb? (DEi
cto cto IRtAmM Ki'h)

1. Education tool kit 6. IKYK ms Y

2. Tgew 7. KK bt ikKy

3. tLjvi miAg 8. IKYK mnwgKv

4. kKT Rb” MBWjBb 9. Abb’ (1" Ki*h): ...............

5. ckTlY gbgij
K. i 1kl DeKiYmgn Archiiv TKib tKib 1T € €M1 KEID? ..v.vviieieieciecccece s
36. " e'e vy kiBkvprKitY iK 1K €' 1 th I qr nEgEQ? o
37. “4ji Reverinzv 1 7"QZvibidZ Kivi Rb™ 1 criexf[iYi R 1K 1K €€ VARQ? 1voveviv e

38. 1e~vjg ciiPijbv I mnigZy ¢ vib, “dji ki gb exKitY Ges mueK Dbgib mgiR ietkl Kii iczw-gizvi FigKy
ki3kvjiKitY cKiTi AilZig iK aithi €€ VDU NIGI0? c.oeeieoeee e

39. Aichit™11e”jiq g gbRigU Kigil (SMC) AiQ 1K? 1. 2. b
Ko nngf, KV GB KIGIUT MTM™ et bbb etk bbbtttk b ettt nnene s
L. gvbRigU Kigili (SMC) m™m" KZRb?  fg............ Rb ci'l......... Rb  ginjv...... Rb
M. g gVvibRigU Kigili (SMC) KZRb m™m"1e~"vjq e’e vchv 1 Zi™1 “ugZ-KZie'i Dci cikylY MnY KiifQb?
[+ [V Rb  ci‘l..... Rb  gnjv..... Rb

N. KZr'b ci ci ~j gwbRigU Kigilui (SMC) mfing? ......ccceveueeeee. I"b ci ci
0. ~j gvtbRigU Kigii (SMC) mKj mm™m'MY ~¢ji tKib rieltiq mxiST ibiZ citib 1K? 1.n 2.
P. GB KIGIU IK TK KIR KEHT VK .t
40. Avchit™i ~¢j elE/fizv (Stipend) tcig Prj AiQ iK ? 1L.nv 2 by
41, Achi™i T dj ik Tvod i kwiixK tPK Avkci crigK tKib e'e v AiQ K ? Lnv 2 b
42. Avcbi™i ™ ¢j ermiK ~ Riic Kivng iK? L 2 by
43. MZ 1 eQti/MZ ket Avcib ibgeiYZ Kihpitg AskMnY KiiiQb iKbv Ges Kii _Kij KZevi?

Kihpitg AskMnY (DEi cto cto iIRtAm Ki'h) MZ 1 eQti KZevi?

1.1e~vjq e’e vchy Kigili (SMC) mfig AskMnY

2.1clUG igils (Parents Teachers Association Meeting)- G AskMnY
3.k Iv_xi veZignZvi mid_ 1L

4. GjvKvi vkTvgjK Drme/cietY thiM b

5. KigDibili 1k lig j K igilUs ev BiHU-G thiM™vb

6. i'uj evierfb 1" em D~ hictb thiM b

7. Abb" (Ibim 6 Ki'b) .............
44. Acbi i~ dj retbib evikfgjK tKib Abovibi AdqvRb Kiv ng iK? 1. nv 2. b
K. n'vnij, IK aitbi Aboutbi AdquRb Kiv ng
1. ewlK puov ciZthuMzy 2. ci uiieZiYr Abob 3. mis 4ZK Abdib
4. kv tgjv 5. 1'wj evierfb i"em D~ hich 6. Abb” (1m0 Ki'h) ...ccvvneee.
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L. Gmg T Abdutb kv xt™ i ArffieKMY (abi-Miie, ci‘l-gingv, KitQi ev “tii GjuKii) AskMnY Kiib iK?
1. nv 2. by
M. G mg™ T Abdith th icZigizii mSTvtbiv G ~¢j ctoby Zviv KLb1 AskMnY Ktib iK? Ly 2 b
45. ci_igK kv Ardimi mi_ thiithitMi RD™ 1K CXIZ €' eniil KEID? ..o

tmKkb- 3t cikqTY velgK gjgb

46. cKiti ArlZig Avcib tKib cikTTY tcigiQb 1K? Lnv 2l
K. nvnij, cKiti AilZig Avcib IK aitbi Ges KZi"thi cik Y tcigiQb?
cikqliYi aib Kz tbi cikYTY 1 1qu niqQ§? ("b)

1. im-Bb-GW

2. 1eGW

3. Gg GW

4. ielgrfiEK

5. ciqiRb rfiEK
6

7

8

9

. TKYIKEYT eV v exiZ

. Inclsive Edcation

. Pre-Primar Edcation

. Reglar, Annal, in-service training
10. mve-Kv=i
11.1e™vjq e’e uch
12. mn 1k IKE™ i mevirfkb 1 mnigzZy ¢ b ielgK
13. “vhig RbMYIK D@xKiY 1 Zt™1 AskMnY ielgK
14. et 1k cik Y
15. AW (1178 Ki'h) woveeveiee

L. kYK i cikTY bZb KwiKjvg Abhvox nigiQ ik? 1. 2. v
M. cik91iYi mga ht 6 1Qj 1K? Lnv 2 b
N. cikTliYi gib tKgh 10j? lLLefj 2 fij 3. fgiligil 4. Lvivc 5. Le Lvivc

0. ckY t_1K thme Ao 1 ~91Zv ARb KtitQb Zv ~dj i vkIvi gub, ikSTv_xi msL'v eixKiY I i ikYlv_x ati ivvi 14T
IKFite mnigZy KEEQAK 1K €78 VIDIGEQD? .ottt e

tmKkb- 4t cKiii e Teigtbi ,YMZ cfe

47. ctei Zjbig ezgitb QT-Quit i FiZi mii tefotQ 1IK? 1. nv 2. by
K. nvntj, KZKiv KZfiM tetotQ?
cte eZgvib

1[0 R % 1Qj ‘ 105G % 1Qj 1025 PR % niqgiQ 195G % nigiQ

L. DETT MCET ZUE KUTY IREAM KE'D? vvvovieeeeiteciseie sttt
48. ctei Zjbig eZgitb QIT-QulTt i Dei iZi nvi tetoiQ IK? 1. nv 2. b
K. nvnij, kZKiv KZfiM tefolQ?

cte eZgitb

11025 PR % 1Qj ‘ R(ohdo [ % 1Qj 1029 F % nfqiQ 105G e % nfqiQ
L. DELii MCHT Zi KVEY IRTAIM KE'D? oottt ettt st ena e st nae s
49, ctei Zjbig ezgitb QT-Quit i Sti covi mii KigtQ 1K? 1. nv 2. by
K. nvntj, kZKiv KZfiM KigiQ?
cte eZgith

11025 P % 1Qj ‘ 1000 e % 1Qj 11025 PR % niqiQ 1000 e % nfqiQ

L. DETT MCETT ZUi KUTY IREAM KE'D? vvoovitieiteit sttt
50. ctei Zjbig eZgitb QIT-QuTt™ i IKWPRL mguRi nvi tetofQ IK? 1. n'y 2. b
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K. nvnij, KZKiv KZfiM tetoiQ?

cle eZgith
1[0} R % 10j 105G, % Q] 11025 JES % niqiQ 101G e % nigiQ
L. DEFi i MG ZUi KUEY IRIAM KE'D? 1ovvivviviiseiciee et
51. ctei Zjbig eZgvib AbMmi e mieay elAZ QIT-Quis™ i FiZi nii tefotQ IK? 1.0 2. b
K. n'vnij, kZKiv KZFM tefo1Q?
cle eZgitb
1[0 TR % Q] 1910 % 1Qj 1103 TR % nigiQ 101G % niqiQ
L. DEFi i MCETT ZVi KIEY IRIAM KE'D? oottt

52. cKi e/ Teigibi cte Ges MZ ikfivetl cv_igK mgvehx ciqlvg kZKiv KZFM QiT-QuT AskMnY KiitQ, KZfM cik KiitQ

Ges KZFM giaigk ~ Tti FiZ niqtQ?

cKT e/ leigtbi ciei eQi (DijL | AskMnY KiiiQt (O[T % QI e %
[(CH) | ok Kttt T E— % QK %
gva'igk ~ Tt FiZ nigiQ? o] % QK e, %
MZ ikqlvetl (2012 mib) t AskMnY KiiiQt Ql: % (0] L %
ok KtifQt o1 % QUK e %
gia'igk ~ Tti BiZ nigiQ? O % QK o %

53. GB e vjiq 1Ikv b Kii Avcib ibiR KZUK m36?

1. Le m86 2. m86 3. fgwigiu mS6 4. Kb iKig mS6 5. m34 bg

K. DELTT MCITT ZVi KUTY IRIAM KE'D? oottt ettt ettt et et ettt e et et ettt et et et et et et ee e eeet et e e et et eee e senterneeeeeas

tmKkb- 5t Kgms vibi mthiM, gingvt™ i AskMnY, Azt -Kgms b Ges “wi ™" iKY

54. cKT ev ewgthi dij ctei Zjbvg eZgvtb Kgms vibi mihiM fefolQ iK? L 2.
K. nvnij, kZKiv KZfiM tetoiQ? clet e, % 1Qj ; eZgib t .o % nigiQ
L. tKib tKib 1915 Kgms vt mihibl mi6 NGIQ/EI0IQ? .vvucvveerveecveeeieeciecseies sttt
55. cKi e/ egthi dij ctei Zjbig eZgvtb AvZ! -Kgms vtbi mthiM fetoiQ IK? Lo 2. b
K. nvnij, kZKiv KZfiM tetoiQ? clet s % 1Qj ; eZgib t .o % nigiQ
56. CKT e/ ewgtbi dij ctei Zjbig eZgvtb gnjvi™i Kgms vibi mihiM fefoiQiK? 1. nv 2. by
K. nvnij, kKZKiv KZfiM tetoiQ? Clet i, % Qj eZgib t ..o % nigiQ
57. cKi e/ ewgibi dij ctei Zjhig eZgitb ginjvivierfb DhgbgjK KR fekx AskMnY KiiQ iK?
Lnv 2 b

K. KD TKID TITET ASKMNY KEEQ? 1ottt ettt sttt sttt sttt enens
58. IcBilic-2 cKTiU nlguZ migiMK ~wi™" Kgvi 11T tKib cfie ctotQ 1IK? 1.nv 2. b
Ko nvntj, tK @idhi CTUE CIOIQ 7 et
mKKkb- 6t cKiii mdj 1 “ej 1" K mgn Ges mcwik
59. icBiic-2 cKiTi ~ej 1"K, 1Jv Kx Ki/IZKE CTIE KX KI? oottt
60. icBiic-2 e evgibi mAJ (KIBKIFH) 1K, LU KIKX? oottt
61. th DITK ibtq icBMic-2 cKU e Teigb Kiv nigQj Avcbii gtZ v mdj ntgiQuK?  L.nv 2. by
RO TG N 1o 4o 0SSR RS
L. DU nEf, TKD MAJ NAID? oo
62. fiel'{Z G aitbi cKi mVKfite madb Kivi Rb” Ges cKiii Kihpg DbZ I “wgZi Rb” Avi 1 1K 1K c™191c thlqv thiZ

crti Tmielig AVChil MCITKMGN KX KI? L.t

(@b’er” 1™ 1q mqrki tkl Ki'b)
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dig- 3
WZxq cv_igK 1kqlv Dbgb KgmiP (icBiWic-2) kxlK cKiti cfve gjqb

ibieo AvtgPhii ckgrjv: ik lv_xi icZv-gvZii Rb’

tKm bai | | | |

figkit Ammvjug AvjiBKg| Augiv bW (MielYv cizbib) 1 ABGgBW (ciiKibv gSYyjq) Gi c t_iK gW chig
gjvgb Rixtci DTk GimiQ| cv gk I MYiklv g3Yvjq KZK eGRWZK Dbgb mnthib ms™vi Aw_K mnigZig 2003 -
2011 mij “w2xq cvigk 1kqv Dbgb KgmiP (icBiWic-2)” kxlK cKifi KR eV engZ nigiQ] wzZiq cv_igk ik
Dbab KgmiP (icBiWic-2) cKiii gj DiTk™ 1Qj gbmaiZ cv igK 1e™"jq e'e v ceZibi gva'tg cv_igK ikqvi gibibab,
mKj 1kTi Rb" cv_igK 1klvi mth ibidZKiY, ciK-ci_igk 1klvi mihw “ZiiKiY, cv igK 1kglv ~Tti iz, Do iz
Ges cv_igK kP mguBi nvi eixKiY, tkiYKH kiK™ K ikLY tkLitby Kihpig cezb, ikqivi MYMZ gwb Dbgtbi
Rb* cW™wb mgq evoviby, tiebugij” cv'eB I 1kglv DcKiY miein Kiv, cv_igk mgvchy cixvi md_ wkv ™1 ciiPq
NUviby, MiRU evsjvik Movi J19T" g chitqi DctRjv Aidimi mvi_ cvigK ikqlv Ara™R1i 1qBW Grigv thUlqiK
Mto tZvjv, gwéigiWay miein 1 Zvi mid_ wkqlv_t™ i criPg NUrthv Ges 1ie™"vjq criPigbv 1 mnigZv ¢ vtb mgiR vetkl
Kti gizi-iczii Figke kiSkiiKiY| eZgib Rixtci DITK' ni"Q 0Zxq cv_igK 1kqlv Dogb KgmiP (icBic-2) cKifi
cfie gjvgb Kiv] Aigiv G maiK Aichvi gj eb gZvgZ msMini Rb™ GimiQ|

Aicib gjelb Z_"v"tq G MtelYvi KitR mnthuMzy KitZ citib] Avchii 1™ 1gv Z_" TagiT MtelYi KitRB e'eliZ nie|
Aichii t-qv Z_" maaY fMich ivLv nie| Avchvi AbgiZ tcij Ang miflirkvi Ti* KifZ cwi|

madj g PryZKiYt
5. ciRt mvalj gt th ~¢j wcBWic-2 cKi KZK tkiYKY mn wDeligj 1 Ugiju ibigZ nigiQ Ges kqlv
DcKiY, tUibs mn Abb™ mieav tcigQ

6. Kbl mmdj ~ gt th dj icBWic-2 cKi KZK tkiYKT, WDeliqj 1 Ugiju wbigZ ngib 1KS 1kqlv DcKi,
tUibs mn Ab"ib” mieav tctgtQ

ETM: e TKW bs:...oe IRJV e TKW bS:.oee
D11 | TKW bs:............ BDIDGD: . TKW bs:............

BJ T DG e TR KW S e
“dji aib: 1. miKwi ciBgwi —j (GPS) 2. 1beUbKZ temiKwi ciBgwi ~j (RNGPS)
B 3. KigDibil ~j (CS) 4. ciifigjK ~j (Experimental School: PTI Attached)

T IVKIDU o bRttt

MUTVEKVE MRYKVIXE V0 e miefTvrKvi MRtYa Zwils .o
MCITIBRITE DVG: e e ZNWL: i
TKIQUFIU KDUG AIIMIETT BIG: ot ZIIL: oo
mIrkvi MnYt TEEMGAL oo TKEMGQL o
DEi vz aibt 1. cBgui ~¢j cto Ggh ikqv_xi icZy 2. cBgui ~¢j cto Ggb kv _xi gvZv
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tmKKkb- 1t Lvbvi miaviY Z_"ve jx

1. kv xi iczy / gizii big t
2. 1kIv_xi icZv /gizZvi eqmt
3. KA ez IQiZui WKIIWMZ ThiMZIE e (tkYx cik)
4. kv iczy /gizui tckt
1. KilKIR 3. e'emi (170 Ki'h) v 6. teKui
2. Minbx 5. PiKiix (1h170 Ki'h) vovevveeveiieeivie 7. Abb” (b o Ki'h) .o
4. v"bgRi
5. ciiedii tg gimK Avg (MKJ Drimi Avg igiiio)t ooeeeeeeeeeececccceene, UIKy
6. Avchi™ i1 Libvi wbive™ Lvevi cubi Drm 1K? 1. WUDeliqj 2. micB (Iqmy) 3. Kgu/ Be~iv 4. cKi/tWey
5. bx 6. Lijliej 7. Abvb (bt 6 Ki'b)................
7. Awchiiv gj Z'viMi Rb" K aitbi cigliby e'envi Kiib?
1. v 'mefZ ciglvb 3. SjsS cglvby 5. wis I e Zix cigliby
2. MZ ciqLvb 4. cigLvby biB (tSvc Svo/gw/tLvjv Rig) 6. AbW (lbi"6 Ki'b) .............

tmKKkb- 2t icBiWic-2 cKiTi e/ Teigh matiKZ Z_"

8. Avwchii RibigiZ 2003-2011 miji gia” Aichii™i GjKii ~¢j 1K 1K KiR nigiQ Zv DijL Ki'b?

1. 74j Km i'g ibgi¥ 4. tKib KiR ngib (10 bs ctk hib)
2. Ugtju ibgiy 5. Rubby (10 bs ctk hib)
3.1UDeliqj ch R TA) N

9. Gjwkvi ~¢j D3 tKib KuiR Avcib / Archvi criedii tKib m™m™ AskMnY KtifQb iK?
1. n'v biR 2.nv: clietiim™m® 3. KD AskMnY Ktiib
K. n'vnij, K 1K KifRi mif_ Avcib RioZ 10 jb?

1. Kimi‘g bgy KR 6. kg b 10. KiR Z™vilK
2. UgijUibgyy KR 7. Rig b 11, ibr-evi KIR
3. WUDeliqj vctbi KiR 8. e eigb Kigiliz 12. AW (Ibim 6 Ki'h) cvveeeee
4. gl Lbibi KiR 9. e'e uchi I iTYifeqlY KiR
5. kigk "o
L. D3 KitR AskMnY Kti Avcib/Aichiiv Kb Aw_K mnigZy/mayibr tcigib ik? 1 nv 2. by
10. Avchvi RibigiZ GjwKvi ~¢j D3 KuR tKib aitbi mgm'v niqiQj iK? Lnv 2. by
Ko v ntj, K @ithi mgmu nIGIQF? oo ettt n et
11. Avchvi RibigiZ ginjviv GjvKvi ~¢j D3 KifR AskMnY KiiiQb iK? 1. nv 2. b
K. nvnij, Kb tKvb KR AskMnY KtiiQb?
1. gwy Lbibi KitR 3. e/ egh Kigiliz 5. ivbi-evvi KIR
4. KiR ZvilK 6. AW (Ibi” 0 Ki'h) «.ovvevee
2. kg "ib ( )

12. Aichii mSib th ~¢J corjLy Kti tm ~d¢j vetkl Pun’v madb (DcRuZ, cizeUr, AbMmi 1 miear etAZ) ik'imn mKj 1kTi Rb’
ikqTvi mihwl AtQ 1K? 1. nv 2. b

K. nvntj, Aichii RiovgiZ kviniK cizeUx, mear e’AZ 1 AbMmi ikt~ i Rb™ 1K aitbi mthw mieay AtQ?

13. Avchvi mSib th ~¢j covijlv Kii tm ~¢j cvK-cv igK ki (hviv c_g tkYZ GLbI fiZ ngib tZgb wkTt i Rb’) tKib
mihiM AQ 1K? 1 2. b

K. n'vnij, cK-ci_igK 1kqvi (Pre-Primary Education) Rb" K aithi mthw mieav AifQ?

L. eZgitb ~¢j kT tkYZ HZ Kiv n"Q 1K? 1. nv 2. by
14. Avchvi mSib th 4 covtjLv Kii tm ~d¢j tKib Kigil (SMC) AiQ 1K? 1 nv 2. by
K. n'vnij, Avcib 1K ¢ KigiUi m™m™? 1 2. b
L.~ dj ArffieKi™i mi_ ~g Kigii igiUs ng 1K? 1. nv 2. b
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M. Aicib KLb1 ~ Kigili 1giUs-G AskMnY KfiiQb iK? 1. nv 2. by
15. Avcib KLbI “dji tKib Abdith AskMnY KiiQb iK? 1. nv 2.
K. nvnij, 1K aithi Abovib AskMnY KtifQb?
1. ewlK wov cizthuMzvi Abbitb
4. kv tgjug

2. ci vieZiYr Abovtb 3. mis 4ZK Abdvtb
5. ADWDT (1170 KI'D) cevveivecec e

L. K inimte/ \KFrte AskMnY KtiiQb?
M. thicZvgvzii m3Ivibiv G ~dj ctoby Zviv KLb1 ~dji tKib Abditb AskMnY KtitQb 1K? 1. n'v 2. by
K. nvnij, K aithi Abovib AskMnY KtifQb?
1. ewlK wov cizthuMzvi Abbith
4. kv tgjug

2. ci vieZiYr Abovth 3. mis 4ZK Abdvtb
5. AbWT (1170 KI'D) cevveiveeec

16. AuchvivhiZ ~dji mneK Dbgib KvhKix FigKy cyjb KiiZ cifib G evciti cKifi gia'g 1K aitbi e'e v thlqr nigiQ?

tmKkb- 3t cKiii ei” Teigthi ,YMZ cfe

17. ~¢j FiZi nvi exi Rb", Dol iZi mii eixi Rb", QT-QuTt™ i Sti cov Kigtg kP mguRi Rb™ 1K 1K K e'e v th gy

ng?
SO 37 - TSP
L DO HZE NI BIXTE RD™ oottt bbb bbb bbb
M. QIT-QWTE™ T Sti cov KIghq IKTPIL MGIBE RD T oottt sesss s st ens s ssassnsan
18. Kb Avchil mSbIK G Tdj FIZ KHIQIID? v s
19. Archii RibigiZ ctei 1Piq eZgib 1Qtjigtal™i ciBgwi ~¢j tkYlvi mthiM tetoiQ bv KigiQ? (DEi cto cto iIRtAm Ki'b)
1. tefoiQ 2. AdMi gZB AYQ 3. KigiQ
20. ctei Zjbig eZgvtb QT-Quit™ i HiZi nii tefotQ 1IK? 1.0y 2. by
K. nvnij, KZKiv KZfiM tetoiQ?
cte eZgitb
11025 PR % 1Qj R(ohdo [ % 1Qj 1029 F % nfqiQ 105G e % nfqiQ
L. DEiT MCETT ZUi KUTY IREAM KE'D? vvvoviiiviitiet it
21. ctei Zjbig eZgvth QT-QuTt i Dei iZi nvi tetotQ IK? 1 nv 2. by
K. nvnij, kZKiv KZfiM tefoiQ?
cte eZgith
1[0}9 PR % 10j 105G % 1Qj 1[0}5 PR % nigiQ 105G, % nigiQ
L. DEiT MCETT ZUi KUTY IREAM KE'D? oottt
22. ctei Zjbiq eZgth T-QuTt™i Sti covi nii KigiQ IK? 1. nv 2. by
K. nvntj, KZKiv KZfiM KigiQ?
cte eZgitb
11025 PR % 1Qj R{ohdo [ % 1Qj 1029 F % nfqiQ 1000 e % nfqiQ
L. DELIT MCIT Z0i KVEY IREAM KE'D? 1ovvivieecieieeceet ettt ettt sttt sttt ss sttt sns st ns
23. ctei Zjbig eZgitb QIT-QuTt™ i 1KLL mguRi nvi tetofQ IK? 1. n'y 2. by
K. nvnij, kZKiv KZfiM tefoiQ?
cte eZgith
1[0}9 PR % 10j 105G % 1Qj 1[0}5 PR % nigiQ 100G, % nigiQ
L. DEiT MCET ZUi KUTY IREAM KE'D? ovvvovitiei ettt
24. ctei Zjbig eZgvtb AbMmi e mieay elAZ QIT-Quit™ i FiZi nii tefotQ IK? 1.0y 2. b
K. n'vnij, kZKiv KZfM tefo1Q?
cte eZgitb
1[0 TR % Q] 103 e % 1Qj 11019 R % nigiQ 103 % niqiQ
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L. DELIT MCETT ZUE KIEY IRTAM KE'D? oottt ettt et et eeee et e eaeeeeet et eeeeet et eeseeesesee e et eseees e easeeeeeseeseeeasinns

tmKkb- 4t Kgms vibi mthiM, ginjvi™ i AskMnY, AiZ! -Kgms 1b Ges “wi ™" ~iKiY

25. ciei Zjbvg eZgvtb Aichit™i GjKig Kgms™ vtbi mihiM fefolQ iIK? 1. nv 2. by
K. tKib tKib 197£T Kgms vt mthiM mi0 nEGEQ/EI0I0? cvuvevveieeecect ettt ettt ettt
26. ctei Zjbig eZgith AiZ! -Kgms vibi mthiM tetolQ iK? Lnv 2 b
27. ctei Zjhig eZgith Aichit™1 GjvKig ginjvivierfb DbabgjK KitR feki AskMnY KiiQ iK?
1. nv 2. b
28. ctei Zjhig eZgith Aichit™ 1 GjvKig gnjvi™ i Kgms vibi mihiM fefolQ 1K? 1. nv 2. b
29. ctei Zjbvg eZgvtb Aichvi™i GjvKii i~ 2y KigiQ 1K? 1. ny 2. by

Ko nvntg, "0 Z0 Kgii 1T IK 00 CTIE CHOIQ 2 woveveeieecece ettt ettt

imKkb- 5t cKiti mdj I “ej 1"K mgn Ges mcwik

30. Avcbvi m&ib ~¢j tKib mgmvi meflxb ni"Q Ki? 1. nv 2. by
K. n'vnij, 1K aitbi mgm"vi mailib ni"Q?

32, fiel'1Z G aitbi cKi mVKfite madb Kivi Rb™ Ges cKiii Kihpg DbZ I “vgdZi Rb™ A1 iK 1K ¢ 197c thlqy thiZ
citi tmrelig Aichvi mewikmgn Kx Ki?

(ab’er” 1™ 1q mqrkyi tkl Ki'b)
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dig- 4

0Zxq cv_igK ik9lv Dbgb KgmiP (icBiwic-2) kK cKiti cfie gjigb

ibieo AvigPbvi ckgyjv:
IRjv I DciRjv chifqi KgKzvt™ 1 Rb”

tKm bai | | | |

figkit Ammvjvg AvjvBKg] Augiv bW (MielYv cizdwb) 1 ABGgBIW (criKiby gSYvjq) Gi c 1K gV chig
gjgb Rixtci DiTtk™ GimiQ| cv_igK I MYikqv g8Yijq KZK edRuZK Dbagb mnthiMx ms vi Aw_K mnigZig 2003 -
2011 mitj “w@2Zxq cv_igk 1kqlv Dbob KgmiP (icBiWic-2)” kxIK cKifi KiR eV engZ niqiQ] w0ziq cv_igkK kg
Dbgb KgmiP (icBiWic-2) cKifi gj DITK™ 1Qj gibmaiZ cv igK ie~"vjq e'e v ceZibi gia'tg cv_igK iklvi gitbibgb,
mKj 1kTi Rb™ cv_igK ikqvi mihw iidZKiY, cik-cv_igK ikqivi mthM “ZixKiY, cv gk wkeqv ~Tti fiZ, Dev iz
Ges cv_igK kP mguBi nvi eixKiY, tkiYKH kiK™ K ikLY tkLitby Kihpug cezb, ikqivi MYMZ gwb Dbgtbi
Rb" ¢V vb mgq evoutby, iebigtj” cw'eB I 1kqlv DcKiY miein Kiv, cv_igk mgvchr cixqivi mi_ kv 1 ciiPq
NUviby, WiRUvJ evsjvik Movi j19T° g chitgi DctRjv Aidimi mvi_ cv gk ikTv Ara™ R 1qBW Grigr thUlgiK
Mio tZvjv, gweigiWay miein 1 Zvi mid_ wkqlv_d™ i criPg NUrthv Ges 1ie™"vjq ciiPvygbv I mnigZv ¢ vtb mgiR vetkl
Kti giz-iczii Figkv kidkijxKiY| eZgib Rixtci DITK™ nt’Q 0Zxq cv_igK wkqv Dbgb KgmiP (icBiWic-2) cKifi
cfe gjigb Kiv] Avgiv G madtK Aichvi gj“ewb gZigZ msMini Rb™ GimiQ|

Aicib gjeb Z_"v"1q G MielYvi KR mnthuMzy KitZ citib] Avchii 1™ 1gv Z_" TagiT MielYi KitRB e'eliZ nie|
Avchvi t7qv Z_" madY iMicb ivLv nfe] Avchvi AbgiZ tctj Awg mflvrKil Ti* KitZ cwi |

BT TKIWBS & e

Rjv e TKIWDS & oo

DCIRJV 1 oottt TKW DS & e
DEi vZii aib: 1. tRjv chiigi KgKzy 2. DctRjv chitqi KgKzy
mlrkvi MnYKuvixi big L e meTrKvi MniYa Zwil: .o,
MCATFBRETT BIG & oo 4 R
TKvqugil KHUg AidmiETe Big: oo 2L (i,
MTrKVE MRY: T T MY 5 s IKEMYY: o

BUrirfDoyit™ i Rb™ bt kvt  BUvirfDovi miqfurkvi Ti'i AM 1 tKB DEITVZiK ckgijig elYZ “cte Ges eZgitb0 mgiqi eWL'v 1 iq
thteb| (ctel Ges leZgvibil €Ly nijvt 1. fcte 0 A wribin6 ~dj 1cBiic-2 cKT e evgb KiR tkl nlavi ciei mgq Ges 2. leZgibl ejiZ
miqTrKui MntYi Zwil ntZ MZ 12 gitmi GKUi Mo mgq| mgiqi GB intmte Octe Ges eZgib0 mgiqi Z_" AbiZ nte]
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ImKkb- 1t ciiPiZgjK Z_vejx

b bS: i

mnKvix DCiRjv Ik v KgKzZy
Inmie 1 TTK / ckimibK KgKzy

UG e
Lo BOM: s eQi
2. IKIWMZ thiMZV: o
3. cet

1. 1Rjv cvigK 1kqlv KgKZy

2. DciRjvikqlv KgKzZu

3. DciRjv cikikjx (LGED)

4.

5.

8. mcvifiBRi

6. mnKvix ciiex]lY Kgkzi (AMO)
7. 1IciUAB cikIK

9. Ab'b” ("6 Ki'b)

4. icBiic - 2 cKiti KR Aicib RioZ iQijb iK?

1.

2. by

Ko v ndg, CKIT ACHIT FIGKI TKIQJ? 1ottt bttt
5. cKifi ArlZigiigZ tkiY KT, t-avj Ajgui, e'Ktew, UgtjU, UDeliqj-Gi crigic KZ 1Qj? (Ta DctRjv cikikjy,

LGED -Gi Rb" cthiR")

WRBb Abmiti J T gvlv

1. tkYiKT[- Gi crigic KZ1Qj?

N (dU)

c (dU)

D'PZi (dU)

K. bigyj tkiYKT

L. FulKij G - cibkb tkiYKY

M. nivRUJ G - cibkb tkiYK

N. t~quj Avjgui

0. e'KieW (IkTTiKi Rb")

P. e'WKiel (QIT-QuTE 1 RD)

2. Ugtju- Gi crigic KZ 10j?

3. 1K 1K aitbi WDeliqj ~vcb Kiv nigiQ?

fmKkb- 2t cKiTi e Tewgb maiKZ Z_°

6. Avchvi TRjV/DctRjug 2003-2011 mitji gta” icBiWic-2 cKifi AvlZig iK 1K KiR nigiQ Ges iK 1K mieiwn Kiv

nigiQ?

K. 1K 1K KiR nigiQAK 1K miein nigiQ?

K. Civil Work

1.

No g k~wd

8.
9.
10.
11.

N. Furniture

Kim i‘g tgivgZ, cb ibgiY/ms wi Ges | 19. DP feA
elaZKiyY 20. biP teA

UgtjuU ibgey 21. tPoyi

WUDeliqj “vch 22. iUiej

DciRjv ik qlv Aidm eraZKiY

URCs ibgvy 0. Training (local)
PTIs fni=j ibgwy 23. SMC

DPE HQ: GKitWigK ieris fgivgZ, cb | 24. SMT/ACS
tbgvY/ms vi Ges elaZKiY 25. C-in-Ed

tRjv cigK kT Aidm eraZKiY 26. Subject based
NAPE eiaZKiY Ges fgivgZ 27. Need based

PUMig creZ" GJiKvg AvenmK FeY ibgiY

28. Training (overseas)

KigDibiU ~j (CS) 29. Workshop/seminar

S. Equitable Allocation of

Resources to Indigenous, Remote,

Special Needs and Poorest

Students (including baby classes)

30. Promotion and training in
support of Inclusive education:
Training of Trainers (TOT)
program for PTI super and
Instructors, URC Instructors,
Assistant Instructors, ADPEOs,
UEOs, AUEOSs and persons
involved in inclusive education
implementation

31. Orientation Workshop,
Implementation/ Planning
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K. 1K 1K KiR nigiQAK 1K mieiwn nigiQ?

L.

12.
13.
14.
15.
16.
17.
18.
19.
20.
21.

22

M.

23.
24.
25.
26.
27.
28.
29.
30.
3L
32.
33.
34.

35.

Machinery and Equipment
diUiKic tgikb

g Nl

Weighing machine
Duplicating Maching
Fax Maching

IPS

Resograph

ijdu

500 tKrf tRbitiUi
tUijidib

. BWiKg

Computer peripherals

Ki(DUi

KieGDWi j've

Jclc

gueigiWay ciR+i

“ib

IoUi

BDicGm (UPS)

Scanner

B:UvitbU msthw

Plotter

Diziter

cigk I MYikqlv gSYvjgq Ges ci_igK
Ikqlv Ara™Rtii Aidm g'ibRigU Gi Rb”
mdulqi

DciRjy Aidimi mi_ cigK wkqly
AR IgBW Giigr thUulgiK Mo
tZijv (WAN)

P. SRM and Teachers guide
36. SRM
37. Teachers guide

Curriculum Revision
38. Grade IV &V Curriculum
39. Cin ED Curriculum

Q. Teaching learning Materials &

education Kit

40. Education tool kit

41. School bag

42. Play materials

43. Development of curriculum
and a guideline for teachers
and supervisors

44. Training manuals

R. Social Mobilization

45, School Level Implementation

Plans (SLIP)

Awareness and sensitization

of field level officers, teachers

and local community

especially parents

Observation of education fair

Distribution of school calendar

Distribution of school

Brochure

46.

47.
48.
49.

50.
. Implementation of special

52.

53.

Meeting on IE Action

Needs Children Education Plan
Implementation of Tribal
Children’s Education Action
plan including provision of
special physical facilities in
inaccessible area

Support for Early Childhood
Education (Baby Class
Equipment and Materials)

T. Storage facilities at school
54. Avjgui

U. Ab'ib”
55.

56.

57.
58.

59.
60.
61.

62.
63.

Innovative Grants

Students Medical Checkup
GIS database & Mapping
Manpower

Workshop/seminar

Printing and binding works
Repairs & Maintenance of
government primary schools
RioZ 1Qj bvieaig Ritb by iK 1K Kiv ntqiQ
Ab'b” (1Ibi” 6 Ki'b)

7. JYgiiv Abhigr cKiTi ArlZig mKj KiR mvKFite e ewgZ nigiQj 1K?
K. brndj, K K KVEEY €17 @WOZ NOID? ..ottt ettt
L. bvnlavi KviY_ 1§y ~irFZ Kivi RE™ ACHIT MCWTK TK TK? Lot
8. cKi el eigth tKib mgm'y 1Ly~ iqiQj 1K?
Ko v ndg, 1K aithi mgmyt Ly i GI0F 2 vttt en et nrenes

L. iKfite mB me mgmVi m@uarh Kiv NIGIQE? oeeeiiieetee ettt
9. cKi e eighKijib mgiq cKifi KR mfiRigib cii~kbh/Z vilK Kiv nZ iK?
Ko MU NET, IKTEE KU NZ? 1ottt ettt bt e bbb e st b b et bbb ese s et et ese st et et e e snberis
L. KVIY CHETKD KETIQD? 1ottt bbb bbb e bbbt e bbb bbb e s e bbb e e s bebe e nnnis
M. Z viKx (gibUris) Kivi mgq tKib gibUnis U ev tPKij+ e’envi Kiv nigiQ iK?

N. cri “kbKitj tKvb mewik Kiv nigiQ 1K?

0. n'v nij, mcuwik e engZ nigiQ 1K?

o o T o T =L e A 1o T
10. cKi er eighKitj “vhig cizibiai gvatg tKib mevirfkb Kigil iQj 1K?
Ko BV NEJ, TKD KV NGID? <ottt enea
11. cKT e eigbKitj “vbig cizibiat™i tKb gZvgZ thlqy nigiQj 1K?

K. cKi el eighkitj ~j gvibRigU Kigili (SMC) tKwb gZigZ thlqv niqiQj 1K?
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1. nvy 2. b
1. nv 2. b 3. Rubbv
1. nv 2. b 3. Rubby
1.nvy 2. b
1. nv 2. by
1. nv 2. b
1. nv 2. b
1. nv 2. v
1. nv 2. b




12. Avchii giZ, cKifi KR, 1jvIVKgZ nigiQj vK? 1. nv 2. v 3. Rubly
13. ginjviv cKiii KidR AskMnY KiiiQb iK? 1. nv 2. b

K. nvnij, D3 cKit ci'l 1 gnjit™i mgwb gRix t~qvnZ 1K? 1. nvy 2. b

L. bvnij, Kb/ G evciti eia'ZigjK tKib ibgg 1Q vK?

1. gmjvivibgigZ KR Avm b/Abci Z _wiK 4. gnjviv Kg KIR Kti
2. kwixK AYgzy 5. AW (1b170 Ki'D) oo,
3. KitRi ArFAZy Kg

14. cKiii AllZiq ibigZ tkYx KT, Ugtju, UDeliqj ~dji QiT-Qilxiv mvK fite e'enii KitZ ciifQ IK?
1. mvKfite eenii KiiZ ciifQ 2. e'eniti mgm'y AQ
K. e’envti mgm’v _vKij 1K aithi mgm’ nf"Q?
kYK Y- Gi 19751
iUDeliqj- Gi 191t
Ugtju- Gi 197£1

15. cKifi AVlZigibigZ tkYiKTT, Ugiju, wWDeliqj igivgZ 1 iYute[iYi “wgZ Kit i DCi IDIQURZ? w..covveveviiiieieee,
16. cKifi AvlZigibigZ tkYiKT, Ugtju, WDeliqj givgZ 1 iqYuteqTiYi A /LiP tKenb KEH? oo,
17. Avchii giZ, 1cBiWic - 2 cKi ietkl Panv madb (DcRuZ, cizeUr, AbMmi 1 miear elAZ) ikimn mKj wkvi Rb™ ikyvi
mihw mi6 KtifQ iK? 1. nv 2. by
Ko UL, TKTTEE? oottt n bt n e n e
18. Avchii giZ, icBiic - 2 cKi Aichii DciRjvi mKj ~d4J ciK-ci_igK 1kqvi (Pre-Primary Education) mihiM mi6
K$itQ k? L 2.
K. KZiU "¢ ciK-cigK ik qvi mih mi6 KEi3Q? o W
1 ST
19. 1bgeiYZ ielq, tjv exi t91T icBMic - 2 cKT 1K 1K K1itQ t
SO T 74 I g T N VTSP
L DO HZE N @IXH RD™ Lottt bbb bbb bbbt eb bbb
M. QIT-QuTE T Sti cov Kighg IKTPIL MGUBTE RO T ...cvooveieeceecvecieeescs ettt
N, IKIIVE OMZ gV DBGEDT R T e e
20. cW™vb mgq eix Kii wkqvi gib Dbgtbi Rb™ Avcbvi Gukii — _ 1jviZ tKib ¢ 19]c tblqv nigiQ 1K?
1. nv 2. by

K. nvnij, Acchil GJvKig KZ_1jv g AQ? W
L. KZ_ ijy dj eV mgg evorbi nigiQ? W
21. " &j rebigij” cv'eB mVK mgiq miein Kiv nigQ iK? 1. nv 2. b
Ko BV NEJ, KUY DEJL KE'D? 1ottt ettt s st es s s s nnnrnrenas
22. ~&j rebvgij” kv DEKiY mvK mgiq mieivn Kiv nigiQ iK? 1. nv 2. b
Ko BV NEJ, KUY DEJL KE'D? ottt bbb bbbt e e
23. KK 1kLb tkLvtbv DcKiY (Teaching learning Materials & education kit) miein Kiv nigiQ?

1. Education tool kit 6. IKTKms aY

2. Tgew 7. KK bt 1kKy

3. iLjvi miAg 8. IKYK mnugKy

4. 1KYKE 1 Rb™ MBWjBb 9. AbW (b0 Ki'h): v

5. ckqlY gbgrj
24. g e'e vchy kiKY 1K 1K €T 3C thHgu NEGIQ? oo
25. cKiTi metf[fT ~QZv 1 RevernZy inidZ Kivi RD IK 1K €€V 0 IQU NEGEQ? wevvvvveceeceeeieeceeceeee et

26. 1e~"ijq ciiPujbv 1 migZy c b, “¢ji 1kqvi gvb Dbath Ges mweK Dbgtb mgiR tetkl Kii icZi-gizii figkv kilkvjiKitY
CKITT AILZug 1K @iihi €78 VIDEGN NIGIQ? 1.evieiiiies bbb
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27. Awchii tRJWDciRjvg cKT e Teigtbi cte Ges MZ ikqlvetl cv_igK mgicbr cixflg kZKiv KZFiM QiT-QuT AskMnY
Kti1Q, KZFiM cik KtitQ Ges KZFM giaigk ~Tti FiZ nigiQ?

cKi e lewgthi ciei eQi | AskMnY KiiiQt (O[T [ % QX e, %
(DL Ki'D)toeeeeceeeee. ok KtifQt 0] [ % QI e, %
ga'igk ~ Tt BiZ nigiQ? Qi e % QI e %
MZ ikqlvetl (2012 mib) t AskMnY KiiiQt (0] % (O[T F %
ok Kttt T E— % QK e, %
gaigk "It iz nfqiQ? Q- ............ % QK e, %

28. crgK kv Aria™ R i mit_ thiMidhviMi RD™ 1K ©XIZ €8N KEID? w.eeeeeeeceiccee s

tmKkb- 3t cikqY 1elgK gjqb

29. Avwchii tRjWDciRjvq GB cKiii AvlZig cikTTY T-av ntqiQj 1K? 1.nv 2.bv 3. Rubhy
K. n'vnij, tg KZRbiK cikYTY 17V nigiQ: vvvevireerececrsin, Rb
L. cikqitbi aibt

1. m-Bb-GW 7. mie-Ki=-vi

2. 1e GW 8. 1e~vjgee vch

3. Gg GW 9. mn kK™ 1 mevifkb 1 mnigZy ¢ b

4. 1elgrfiEK 10. “vbig RMYIK D@xKiY 1 Z¢™ i AskMnY

5. ciqRb rifiIEK 11. et ik ck Y

6. 1KkYxKiq cW b cxiz 12. Abb" (Ibr™ 0 Ki'h) v
M. 1Ik9TK:™ i ak Y bzb KwiKjvg Abhigx niqiQ 1K? 1. nv 2. by
30. cKiti Ailzig Aicib tKib cikqTY feiqiQb iK? 1.nYy 2.y

SO b T Q=Y v oo | I o3 0
tmKkb- 4t cKiii e Tewgtbi ,YMZ cfe

31. cKT e/ eiqibi dij ctei Zjbig eZgvtb QT-Qul i FiZi nii tetotQ 1IK? 1. nv 2. b
K. nvntj, kZKiv KZfiM tetotQ?
cte eZgith
11025 PR % 1Qj 1000 e % 1Qj 11025 TR % niqiQ 1000 e % nfqiQ
L. DEiT MCETT ZUi KUTY IREAM KE'D? vvoovieereteit ettt
32. cKi e ewtbi dij ctei Zjbig eZgith T-Qult i Der 1Zi i fetotQ K? 1. ny 2. by
K. nvntj, kZKiv KZfiM tetotQ?
cte eZgith
11025 PR % 1Qj 1000 e % 1Qj L1025 PR % niqiQ 1000 e % nfqiQ
L. DEiT MCETT ZUi KUTY IREAM KE'D? vvvovittits sttt
33. cKi e ewgtbi dij ctei Zjbwq eZgvth QT-QuT i Sti cori nvi KigiQ IK? 1 ny 2. by
K. nvntj, kZKiv KZfiM KigiQ?
cte eZgith
FQE e % 10j [ % 10j (0T TR % niqiQ [ % niqiQ

L. DEFi T MG ZUi KIEY IRIAM KE'D? 1ovvvoiviiiicece et
34, cKi e ewibi dij ctei Zjbiq eZovtb QT-QuT i kP mguBi ii tefolQiK? 1. ny 2. by
K. nvnij, kZKiv KZfiM tefolQ?

cte eZgvib
1[0} PR % 10j 100G % 1Qj 1[0}5 PR % nigiQ 100G, % nigiQ
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L. DETT MCET ZUE KUTY IREAM KE'D? vvvovieer ettt ettt
35. ctei Zjbig eZgvtb AbMmi e mieay elAZ QIT-QuTt™ i FiZi nii tetotQ IK? 1. nv 2. by
K. n'vnij, kZKiv KZfM tefo1Q?

cte eZgvib
109 R % 10j ‘ 105G % 1Qj 1[0:5 PR % nigiQ 105G % nigiQ
L. DELT i MCETT ZVi KUY IRIAM KED? oot ee e eee e ee e e s eee s et s e s ee s e s ee e s s esene et eneeteneeseeeeseneenes

tmKkb- 5t Kgms vibi mthiM, gingut™ i AskMnY, Azt -Kgms b Ges “wi ™" ~ iKY

36. cKi e eigtbi dij ctei Zjhiq eZgith Kgms vtbi mth tefolQ iK? Loy 2 by
K. nvnij, kKZKiv KZfiM tetoiQ? clet i, % 1Qj ; eZgib t .o, % nigiQ
L. tKib tKib 91T Kgms vt mihibl miG NEGIQ/EI0IQ? .vv.veeeeeieecresseeciesee sttt
37. cKi e egibi dij clei Zjbig eZgitb AiZ! -Kgms vibi mihw tefoiQ IK? Lnv 2 b
K. n'inij, kZKiv KZfiM tefoiQ? clet i, % 10j ; Y40 1 1 % nigiQ
38. cKi er ewgibi dij ciei Zjhiq eZgitb ginjui™i Kgms vibi mihwM fetoiQ iK? L.nv 2. by
K. nvnij, kKZKiv KZfiM tetoiQ? Clet i, % 1Qj ; eZgib t .o % nigiQ
39. cKi e eigtbi dij ctei Zjhig eZgitbh ginjvivierfb DbgbgjK KR fekx AskMnY KiiQ iK?
Lnv 2 v

K. tKib tKib t91£T AskMnY Ki$Q?

40. 1cBMic-2 cKTiU nlqiiZ migiK ~wi™" Kgyi T11T tKib cfie ctotQ iK? Lnv 2 b
K. nvnij, IK aitbi cfie ctofQ ?

imKkb- 6t cKiti mdj 1 “ej K mgn Ges mcwik

41. icBiic-2 cKiTi “ej I"K, ijv Ki Kx?

43. th DITK btq 1cBiMhic-2 cKTiU e/ Tewgb Kiv niqiQj Aichii giZ Zv mdj nigiQIK?  1.nv 2. by

K. n'vnj, iIKfite mdj nigiQ?

44, fiel'1Z G aitbi cKi mVKfite madb Kivi Rb” Ges cKifi Kihpg DbZ I "vgdZi Rb™ Avi 1 1K 1K ¢ 197c thlqy thiZ
citi tmielig Aichvi mewikmgn Kx Ki?

(@b’ev” 1™ fq mqrkyi tkl Ki'b)
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dig-5
WZxq cv_igK 1kqlv Dbgb KgmiP (icBiwWic-2) kxlK cKiti cfe gjgb

miiRigib tTkiYKY] chieqlY tPKij—+
(Physical Verification of Class Room)

BT KW bs:............ IRJV i, TKW bs:.............
DCIR Vvt TKW bs:............ BDIBGD e KW bs:............

BT UG e ThJE KW DS
TEJE VIO ottt
“djiaib: 1. miKwi cBgwi j (GPS) 2. heUbKZ temiKwi ciBgii —j (RNGPS)

3. KigDibiu ~j (CS) 4. cirfigjK ~j (Experimental School: PTI Attached)

Z " CTBKIK VG e (o - RSN fgveBJ T bS: .o
ChieTTYKVIXE BUg: o 4] ||

chtef[YKvix mtiRigth cri~kb Kii, cab ikfIKmn Abwo™ 1kK, ~j g'ibRigU Kigiu (GmGgim), ~—§ Q-
Qi i IRAMY Kti Ges Aidimavj bi_ cT (Official records) t_tK Z_"_1jvmsMn Kiteb Ges Zv ijicex
Kiteb]
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tKIYK miiRigib chieq[Y

Lo Tdgi fgU KT msL™: e W
2. " dji tg tkiYKITTi msL'v (class room): .........ccccovvenne. U
5. IcBWic-2 cKi KZK ibigZ tkiYKY t

K. KZWU tkaYKYT nlqui K_viQj?

6. tkiYKiqli aib:1. Ta tkiYKY
7. kYK FuUKyj G - cwbkb, nivR:UJ G - cibkb buK madb bZb ibgw¥ Kiv nigiQ:

1. FulKvj G- cibkb

L. cKZci KZW nigiQ? ............ ]
2. mBiKib tké&vimn tkiYKY 3. dW tké&vimn tkiYK

2. nilRUjJ G- cibkb 3. madb bZb ibgrY

8. KT KZK tkiYKIf[i KIR Kie Ti* nigiQJ? e (gm 1 eQi)
9. TKiYKITi KR Kie tkl ntgiQJ? e (gm I Qi)
10. tkiYKT 1hgitYi Rb eI TKZ A_ KZIQJ?  woooovveeeeeceeeeeeer e )
11, tkaYKY ibgutYi fgl € KZ nigiQl? e (UiKv)
12. J9griv Abhigr KvR madv tbi tbawiZ mgiqi gia” KiRU tKI niquQ 1K? 1. nv 2. by
Ko DU NG, TKD NGID? oo bbb e
13. icBWic-2 cKi KZK ibigZ tkiYKiqTi Kwitgvi ciigict
TkIYKY[/ b cligic ibgvtYi mvj
IWRBb Abmiti JTgvlv el te1higZ
N (dU) | ¢ (dU) | D'PZy (dU) BN (dU) | ¢ (du) D"PZy (dU)
KT bs 1
K9 bs 2
K9l bs 3
KTl bs 4
evin~v/
KiifWvi
14. cKi KZK ihigZ tkiYKiqi aib t
kYK 91/ Kifi aib
b IWRBb Abmiti § Y7 gV | el te ibigZ
Q° T 1gtS Q 1" qyj 19tS
(GKIU DEi nfe) | (GKIUDEi nte) | (GKiUDEi nte) | (GKWU DEi nfe) | (GKIUDEi nie) | (GKiU DEi nie)
1. KsiU/ewky 1. KsipU/ewky 1. KsipaU/eiky 1. KsipU/eky 1. KsiU/eky 1. KsipuU/ewky
2. Abb........ 2. Abb....... 2. Abbi........ 2. Abbi........ 2. Abb........ 2. Abb.....
KT bs 1
KT bs 2
KTl bs 3
KT bs 4
e/
KiifWvi

15. cKi KZK ihigZ tkiY KT tbgiYi/tgivgiZi Ae i t

TkIYKY/ KW : (GKwaK DEi niZ citi)

b 1. WRBb Abhigx nqib 2. mVK Dcvvb 171 h_vh_fite wbgrY Kiv ngib (ibg gibi BiUI tLvaw/ ewj/imig)
KT N (T N QI ) SRS
Q° ] 10tS iRv Ribrjv o Avjgwi | dubPii/

AmeiecT

K9 bs 1

KT bs 2

KT bs 3

K9 bs 4

e/

KiifWvi

KvY ijLbt
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16. cKi KZK 1bigZ ~ichig kiniK cizeUxt™ i Rb”™ ctqiRbig e'e 1 AvtQ 1kl t

tkiYKY[/ b K. kviniK cizeUriv hitZ mniR tkYx L. 1K aitbi meae’e v AQ t
K19l ctek KiiZ citi fm mieav/e’e v
AvQ 1Kbv?
1KW:(GKiU DEi nte) 1.n"v 2. by

K9l bs 1

K9 bs 2

K9l bs 3

KTl bs 4

“dji evivi/ctek c_

17. cKi KZK ibigZ tkiYKT tbgi¥ KiRi gib {Kgb t

tkiYKTT/ b K9 thgiY KitRi gib KuiRi gib tgiigiU ev Lvive nij, 1Kb? 1e TwiZ yjLbt
tKW : (GKWU DEi nie) (fKWw 2 I 3 Gi Rb)
1.fij 2 iglgu
3. Liivc

K9 bs 1

K9l bs 2

K9l bs 3

K9 bs 4

N

18. cKi KZK ibigZ tkivKiTTi AmevecT, ~ew™ 11kl DcKiY

ABiUtgi big

KTl bs 1

K9 bs 2

K9l bs 3

KTl bs 4

gSle’

KZ,1jv [ KZ_ tjy
AQ mPj/
fij

KZ. iy | KZ,1jy
AQ mPj/
fij

KZ.1jv

AiQ

KZ.1jv
mPj/

KZ,1jv
AQ

KZ,1jv
mPj/
fij

“iRv

Rvbijv

Paui

fUiej

feA (DP)

teA (biP)

mijs d'b

1~ qvj Nio

OO NG | N =

tevdvi

gc

. PK Wy=vi

. PK (e-)

. AbWb” (bt 6
Ki'h)

19. cKi KZK ibigZ tkiYKIql ek teW / PK el Ges Arjgwi meiiKZ elqt

TKIYK TKIYK]] KZiU ek elk teW / PK tetWi AigzZb KZt TKIYKEYT Avjgui AiQ Ajgwii AigZb KZt
teM/PK teW AifQ? IKby?

KTTbsl | oo iu BN du; ¢ ... du Lnv 2. b BN du; ¢ ... du
BN du; ¢ ... du

KTTbs2 | ., iu BN du; ¢ ... du 1.nv 2. b BN du; ¢ ... du
BN du; ¢ ... du

KTTbs3 | oo v BN du; ¢ ... du Lnv 2. b BN du; ¢ ... du
BN du; ¢ ... du

KfTbs4 | ... iu BN du; c ... du 1.nv 2. b BN du; ¢ ... du
BN du; ¢ ... du
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20. cKi KZK ibigZ tkiYKiTTi evK teW / PK teviWi Ges Avjowii eZgib Ae v tKgb itoiQ?

TKIYK Y K. elK teW/PK teviWi Ae v

L. Aijguii Ae v

KW : (GKIU DEi nie)

1. fij (dwWj/fwa BZw™ hiB)

2. tgilgil (fQU LW dwWj/fwa BZw™ AiQ)
3. Liivc (eo eo dWj/ fit BZ'w™ AQ)

KW : (GKIU DEi nie)

1. fij (dwj/fva BZw™ biB)

2. tglgil (fQU LW dwj/ e BZ'w™ AlQ)
3. Liivc (eo eo dj/ fi BZ'w™ AQ)

K1l bs 1

K9l bs 2

K9l bs 3

KT bs 4

21. cKi KZK ibigZ tkiYKE Aimb msL'v KZt

TKIYKST TkIYKEqT KZRb 1k v _xi emvi e'e v AQt cKZciq KZRb eimt
Kffhs1 | Rb Rb
Kffbs2 | Rb Rb
Kffbs3 | Rb Rb
KfTbs4 | Rb Rb

22. cKi KZK ihigZ tkiYK:ql Adjvi Ae v tKgbt

TKIYKIT Aitjii Ae v tKgbt 1e™"r AQ 1Kbit d'b AvtQ 1Kbrt KzZiU d'vb
AiQt
KW : (GKWU DEi nie) 1.nv 2. by 1.nv 2. by
1. chB 2. tgigll chiB 3. chiB bg
Kffbs2 | i
Kffbs2 | i
Kfbs3 | i
Kfbs4 | i
23. cKi KZK ibigZ tkiYK}qT evzim PjwPiji Ae v tKgbt
kYK eiZm PjwPiji Ae v tKgbt tFpUL UL msLy
KW : (GKiU DEi nte)
1. mvKfite eZm PjPj KitZ cifi 2. mvKfite eiZm PJwPj KiiZ citi by
Kffbs1 | iU
Kffbs2 | i
KTbs3 | W
Kffbs4 | i

24. cKi KZK ibigZ tkiYKiTTi cii®vi cii"QbZvi Ae v 1Kgh:

tkiYK 91/ cli®vi cii’Qbzvi Ae v
b

KW : (GKiU DEi nte)
1. @i 2. igWigil cri@vi - 3. Acii@ui

cli®i c1i"Qbzyieliq chieqlY Kii 1e wiZ gSe” 1jLb:

KTl bs 1

K9l bs 2

K9l bs 3

KT bs 4

evinv/
K fWvi
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25. cKT KZKibigZ tkiYKiqTi Qv, T~ quj Ges tgiSi eZgb Ae v iKgb ifgiQ?

tkaiYK9T/ K. Qr L.t qij M. tgtS
“b KW : (GKWU DEi nie) KW : (GKWU DEi nie) KW : (GKIU DEi nie)
1. fij (duj/fia/Plaster Lij cov | 1. fij (dwj/fea/Plaster Lij cor | 1. fij (dwj/fra/Plaster Lij
BZ'w™ biB) BZ'w™ biB) covBZ'w™ biB)
2. fowWigll (fQW LW dwj/fear / 2. fgWigil (tQU LW dwj/fde / 2. fowWigiu (tQU LW dw /e /
Plaster Ltj coiBZw™ AiQ) Plaster Lij coi BZw™ AQ) Plaster L{j coi BZw™ ArQ)
3. Liivc (eo eo dWj/ fita/ Plaster | 3. Liiic (eo eo dWj/ fwa/ Plaster | 3. Liiic (eo eo dwWj/ v/
Ltj corBZ'w™ AdQ) Lij corBZ'w™ AiQ) Plaster L{j coiBZw™ A#Q)
K bs1:
K9 bs 2 :
K9l bs 3 :
K9l bs 4 :
env v/
Kii fWvi
26. cKT KZK 1higZ tkivKiqTi ~iRy, Ribijv Ges dubPvi/ AmeicT -Gi eZgib Ae v tKgb i1qiQ
tkiYK9] K. TiRy L. Rvbvjv M. dwbPvi/ Aimeicl
KW : (GKiU DEi nie) tKW : (GKiU DEi nie) KW : (GKIU DEi nie)
1. fij (dwWj/fva BZw biB) 1. fij (dwj/fva BZw biB) 1. fij (dWj/fva BZw biB)
2. tglgl (fQU LW dWj/fa /Mg | 2. tglvgil (FQW LW ol g/ / iMj 2. tgigll (TQU Lw dwj/fsa /
elkKi BZw™ AQ) eKi BZ'w™ AQ) IMj eKv BZ'w™ AQ)
3. Lvivc (eo eo dwWj/ fa/ mMj ey | 3. Lvivc (eo eo dwj/ fita/ Mj ey | 3. Lvivc (eo eo dj/ fita/ Mj
nig hvlq BZ'w™ AwQ) nig hvlg BZ'w™ AvQ) elkv niq hvlg BZ'w™ ArQ)
K9l bs 1
K9l bs 2
KTl bs 3
K9 bs 4
27. chiefYKvix mfiRigib tkiYKiTTi eZgib AeSy chielY Kfi Gi 5w Ftjvi K madiK yjLb:

28.

29.

30.

cKT KZK ibigZ tkiYKTT maGtK ~¢ji QrT-QuTt i iRtAm Kih Ges Zit™ 1 mueK (miear/Amiear) g3e” 1jicex Ki'b:

aji QI-Qult i 1RtAm Ki'b, tkiYKY thigZ nlqui dij ~—¢j AuMi tPiq QiT-QuTi msL'y tetotQ iKby:

1.ny

2. b
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dig- 6

WZxq cv_igK 1kq]v Dbgb KgmiP (icBiWic-2) kxlK cKiti cfve gjgb

miiRigib ~¢ji UgijUu chieqlY tPKij—+
(Physical Verification of Toilet)

BT e TKW bs:............ IRJV i TKW bs:.............

DCIRFV: e TKW bs:............ BDIDGD: v TKW bs:............

B3 TN TR T TKIW DS

TR H VKU ettt

“dji aib: 1. miKwi cBgwi ~j (GPS)  2.1beUbKZ temiKui cBgwi —j (RNGPS)

3. KigDibiU —j (CS) 4. cirfigjK ~j (Experimental School: PTI Attached)

Z_ " CWBKIE VG e, Lo SRR tgveBJ tdb bs: .o
ChIeIYKVIXE DUg: o ZWIL: oo

chief[YKvix miiRigtb cii kb Kii, cab kKmn Abwb™ 1kK, ~j gibRigU Kigiu (GmGgim), ¢ QT-Quit’i
IRAMI Kti Ges Aidimgvj bi_ cT (Official records) t_tK Z_"_1jv msMn Kiteb Ges Zv ijicex Kiteb]|
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~dg1 UgtgU miiRigtbh chieqlY

1. 1cBiic-2 cKi KZK ™ #j Ugtju ibgY Kiv nigiQ ikbi: 1. 2.
2. UgtjUili aibt L m'wbUri jwUb 2. Dqvi mif mn s 1"dei hZix
3.nis 1 Vvted 5Zix 4. AW (1bi76 Ki'h): v

3. cKi KZK ¢ UgtjU Kie thigZ nigiQ (gm 1 eQi): oo
4. igZ Ugiju e'eni Tifi mgq (gm 1 €Qi): e
5. cKi KZK KZU UgtjuihigZ nigiQ: e
6. 1Qij Ges fgigi™i Rb™ Ajv v Ugiju AvQ iKbv: 1Ny 2. by
7. UgijU eZgib e'envi Kiv ni"Q iKb: 1.nv 2. b
K. GIKi AraK terk UgtjUu WKij eZguth KZwW e'envi Kivni"Q: W
8. UgijU Kuiv e'envi Kii:

1. QiT-QuT DFq 2.7Ta Qi 3. 1aQul 4. Ta kK

5. QiI-Qul 1 1kK DFiq 6. Ugtjuil eZgith eelZ ni"Q by 7. Abwb™ (ibr” 6 Ki'h): vvvvevevevvee
9. kiiwiK cizeUsiv hviZ mniR Ugtju e'envil KitZ citii tm mea/e’e v AutQ iKby 1.nv 2. b
Ko 1K @EEYT MIBAIEE VAR . evetieisiet ettt sttt st et s e bbbttt e b e s b ebe b s e sa et et e e s b rennnas

10. Ugtjiu tKib T4U-1ePiZ AuQ iKbv A_wr UgtjiUi eZgib Ae v tKgb:

1. 1 oqij dwj 4. tKib pul-iePiZ biB, GK™g fij AifQ

2. TIRVIKgZ JuiM by 5. Ab'ib” (1b170 Ki'D): v

3. gj 'bMgb e'e” v mVK by (gj IVKgZ hig by)
11. Ugtju e’eni Kivi Rb™ cubi e'e v AvtQ 1Kb: 1.ny 2. b
12. Ugtjiu e'enitii Rb™ cubi DrmiK?

| 1.WDeltqj/bjKc 2.Kq  3.cKi 4. micB 5. Abwo" (Ibi”6 Ki'b) .o
13. UgtjUt 3K cubi DrmKZ “ti Aelm Z: s du
14. Ugtju t_IK cubi Drim hvlovi c_ K aitbi :
1LoKe 2. KPP 3.K'g@ 4. cubh3 5. AbW™ (b7 Ki'h) ceovvvcicee

15. Ugijiu cwb e'envi Kivi Rb™ e~ by ev gM AiQ iKbv: L 2.h
16. UgijU e'endii ci meb i"iq niZ tavqui e'e v AQ iKbv: Lo 2.h
17. UgtgUil —di TKib RigMig ibgrY KIVNIgIQ:  coveee st
18. Ugtju-G tFnUijui AdQ iKby: Ly 2.
19. UgijiVi FZi cri®vi-cii"Qb iKhbv: Lo 2.

K. bunij, Ugtjiui rfZi tKgb Acii®i Zv eYby Ki'h:

20. UgtjiVi eBtii PuirK cri@vi-cii"Qb iKbi: Loy 2.h

K. bunij, UgtjiUi eBti tKgb Acii@i Zu eYbr Ki'b:

21. UgtjUibqigZ cii@i Kiv ng iKby: Lnv 2.
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22. Ugtju tK cri®i Kii:

| L Q/QuTbiRiv 2. etii fior KivijiK 3. AbW" (10176 Ki'h)...oovvvvviernes

23. UgtjU tbgutYi ci ~¢j QuTi msL'v tetotQ iKby: Lnv  2h
24. (chiefltYi mgq) ~—j PJwKvjib mgq Ugtju K Ae g cvlgr tMiQ -Zvgv el by tLyjv: 1. zZijvel 2. tLijy

25. (QT 1 Quit i c_Kfite IRTAM Ki*b) ~¢i UgtjU e'envi KitZ Zviv tKib mgm'v ev evavi mafLib ng iKbv- 1K aithi evavi
maiLyb ng:

@ QT O8O oo

L 0T T =T OO
26. (QT 1 QuTt i c_Kfite IRtAM Ki'b) ~¢j UgtjUibigZ nlqri dij Zut i 1K IK mieav niqiQ?

o Qult i g3e”

o QI g3e”

27. (th "¢j GKiU T UgtJU ArtQ tm ~dji a QuT i \RtAm Kih) “¢j QT - Qult i Rb” GKWU giT UgtjU _iKdZ e"eniti 1K
IK Amieav ng?

28. chief[YKvixibiR chieflY Kti £ Lieb chtefYKvjib mgtq tKib Q/T-QuT UgtjU e'envi KitQ iKby Ges tK IKFite e'envi
KiiQ e wiZ eYbvujLb:

o KgRbiK e'envi KitZ 17 1LiQb: O E— Rb (O [ — Rb

@ MZ IK TG BEGE0: vttt bbb bbb bbb
o MUUJ CH UGLTIU IMGIQT BKIV: oottt ettt ettt et e sa st a st s
o UgtjiU thiZ Zut™ 11K TKD €1a 5T H"Q UKDV ©ouveeiieieecieieis ettt ettt er s ene e e
o TQI-IOEGE T ATV UGETUT €78 VIKDI 1ottt
o Ugtjiu cub e'envtii TKID MMy NE"Q KO ©ovovviiisiececiei ettt
o ChiB Culh €"€NIT KIQ UK ..ottt nene

29. Ugtju maiK —§ Kigili/—(j KZKcifli maviy gZigZ:
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dig- 7

WZxq cv_igK 1kqlv Dbgb KgmiP (icBiWic-2) kxlK cKiti cfve gjgb

miiRigib ~¢jiwWDeligj chieqlY tPKij—+
(Physical Verification of Tube-Well)

M TKW bs:............ IRV e TKW bs:.............

D[] 1 2§ | S TKW bs:............ BDIOGD: .o TKW bs:............

B3 I T TSRS “dji tKWbs.............

TEJH VIO ottt

“dji aib: 1. miKwi cBgwi ~j (GPS)  2.1beUbKZ temiKui ciBgwi —j (RNGPS)

3. KigDibiu ~¢j (CS) 4. cirfigjK ~j (Experimental School: PTI Attached)

Z " DK VG e (o - RSN fgveBJ T bS: ..o
ChieTYKVIXE BUg: oo 4] ||

chie[YKvix mfiRigth cii™kb Kii, cab ikiKmn Abw™ 1k K, cKi KgKzy, § gWbRigU Kigil (GmGgim), ~j
QT-Qult 1 IRAmMY Kii Ges Aidimgvj bi_ cT (Official records) t 1K Z " tjv mshin Kiteb Ges Zv ijicex
Kifeb]
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© N o 00 ~ w

10.

11.
12.

13.
14.

15.

16.

17.
18.

19.

20.

—djiWDeligj chiefy

IcBiWic-2 cKT KZK wUDeliqj ~vcb Kiv nigiQ iKbv: 1.y 2.
cKT KZK K aitbi iUDeltqj ~vcb Kiv nigiQ:
1. Mfii bjKc (DTW) 2. AMfii bjKc (STW) 3. ZiivbjKc (Tara TW)
4. vis ligj 5. AW (170 Ki'h) oo

cKT KZK iUDe iU Kie “ucZ nigiQ (gvm 1 eQi):  ovvveeeee e

“weZ WDeligj eenvi Tiimgg (gm 1 eQi):
UDeliqj 1~ Lutkvbv 1 tgivgiZi Rb™ cikqTY 1~ 1qv nigiQ iKbv: Lny 2.
iUDeliqj iMTYuteTTY I tgivgiZi Rb™ hScnZ 1~ 1gy nigiQ iKby: Lo 2.
1UDe iU ~vchvi ~ b theiPtb GmGgim -Gi gZigZ thlqv nigiQ iKbr: Loy 2.
IUDe Hiqjw ~vehvi KwiMix Z_"

1 tgU MEZ0: o du/higWii

2.0dEVi TN dUligWi

3. lqWi tUiej KZ: o, du/igUi bxtP
IUDeliqJU dJi tKib RigMig 1Ch KIVNIQIQ: e
WUDe liqjl Pvj (mP§) Ae g AitQ IKbWKIR Ki1Q iKhbv: Lo 2
WUDe LU mPJ bu nEJ, 1K KVELY BEKJ 2 ot
mKiji Aevta hvlgy Amvi e’e v AiiQ 1Kbi: Lo 2
WUDe igjiu dW tjFiji PBIZ DPIZ “wcZ iKhbv: nnv 2

(eb'vi mgq Wie hvg uKby)
1UDe g Ui ~vchvi 30 diUi gia” tKib jwUb AvQ iKbv: Lo 2
iUDe g miVKfite ~wcZ nigiQ iKby A_wr madY tmiRmiRfite (FuUK'vj) ~weZ Khi?
1.ny 2.

KsipuiUi (cikv) cilvizb ev cwdg AvQ iKby: Lnv 2. bv 3. TaguiigDP KivKiPv cizb
n'v ntj, cibizoil mvK gitci 1Kby: (li™6 KZ gitci nevi K v tRib 1biZ nte): Lnyv 2

buntj, 1K crigici Kiv nigfQ:

c'Wdigi eZgib Ae v tKgh: 1. fitjy, Kl dj ev Fity biB 2. 1Kl TRyl Fva/dlj aiv
3. ctiveri bo nig tMIQ ev TFH% TMIQ, clliZibi tKib IPy thB

cvb 1bMgtbi Rb™ civizib (cwdg) tWb AvQ iKb: Loy 2
n'v nij, tWh VK AiQ iKbv: Lo 2
ciZibi Xvj VK AiQ 1Kbr: Lny 2
ciZibi Piicik cri®vi-cri"Qb wKbv: 1. 2
buntj, Cii@ui-Cri"QbZii A€ 1 eYDI KED: ..o
1UDe I1gjil PviciZ K6 ng iKbr: v 2.
NV LS, K EDT KO NG oo
IUDe HiqwUiZ hi_6 crigwy cub D1V iKby: Lo 2
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K. hi_6 ciigiY cub by DVij KviY IK:

| 1. h8istki Amiear 2. “vchvi Amiear (miVKFite “veb Kiv ngib) - 3. AbWb” (1bim 6 Ki*h) ...
21. WDeliqjii cub “MUg= iKbi (tLiq 1" Lteb Ges ~¢ji Qilv-Qul: i IRtAm Kiteb): nnv 2. b
22. cibi ,YMZgib FitjuiKby (fLig t™Lieb Ges ~¢ji QIv-QuTE i IRtAm Kiteb): Loy 2 b
Ko BV ndg, HKCKVEEY UV DV oo
23. 1UDe liqjw ibaigZ e"envi nt"Q 1Kbv: Lnv 2.
24. UDe liqjiuiZ meqY/miv eQi cub _viK iKbv: Lny 2.
K. bunij, tKib mgqg, KZi~b Ges IK KvitY meqY cwb _vK bv: TKID MY oo
KZIb: e MK KVEED: o
25. UDeligji AdmibK cixqlv Kiv niqiQ iKbr: Lnv 2. h
26. WDe liqjiUtZ AdmibK AvQ 1Kbv: Lo 2 b

27. WDeliqjiuiz 0jvjl e meR) is 1 fq iPryZ iKbi: (chieqY Kii t°Lteb) 1. jij 2. meR 3. tKib Py biB
28. WDeliqjVi cub —j KZcy 1 QiT-QuliviK 1K KviR e’envi Kii:

1. Ll 2. niZ-gL tavlqy 3. IRKiy
4. UgijiUeeni Kiv - 5. ADW (10170 KI'D) e

29. T KZc I QT-QuT Qiov Ab™ tKD ev GJKvi 1JyKRb GB 1UDeligtji cub e'envi Kti Kby,  1.nv 2. by
30. Ab e'eniiKuixiviK 1K KiiR e’envi Kii _wK:

1. Lulgy 2. iy 3. _vjv-emmb favlqy 4. kiK-meiR taigy

5. tMmj Kiv 6. Kico taiqy 7. AL (10170 Ki'D) v
31. WDe ligju mvKfite t~Ltkvow/i TYvieqTY Kii iKby: Lnv 2. by
32, 1gHGZ 1 HTIYHETIY TK KEID: oottt ettt ettt
33, AYEETIY F1gINGZ LIP TK eND KIE: ettt nnenas
34. WUDeligtji hSwsk Pii hvlqy tivia tKb e'e v MnY Kiv nigiQ iKby: Lnv 2 b

35. cKi KZK WDeltqj “weZ nlqui dij ~¢j AMi tPtq QiT-QuTi msL'v tetotQ iKbi:  1.nv 2. by
36. 1UDeliqj madiK ~ g Kigili/  KZcifli maviY g2igZ:

37. ¢ji QT-QuTt i iRtAm Ki'b, “¢j i WDeliqjiU e"envi KitZ Zviv tKvb mgm'y ev evavi maflyxb nq iKbv: 1K aitbi mgm'v ev
evavi mafLyxb ng:

38. “tji QT-QuTt i iRtAm Ki'b, “dji wDeliqjil nloyi dij 2™ i KK mieav niqiQ:

39. chiefYKiixibiR wDeligjl (bjKc) e'eni Kii 1~ Lieb cub WKgZ Avm Kby , cub Fvj Kby, AimibK g= Kby Ges cubi
“vcbuU mediK m@ud gZvgZ " teb:
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_djiuis lgj chieTy:

iis 1¥qj Gi Pvil Ask:: 1. RCC vis mn Kiv 2. bjKc (Kgv t_1K cub tZvjvi Rb” AMFYi/Zviv bjKc)
3. oKy cildg 4. cub bMgtbi Wb

1. vis Hajw mPj Kby : Lny 2.
K. brnj, K KiitY 1eKj: 1. bjKc bé 2.vislqjwiZ cub biB 3. Zj1 1k gul Rgy

2. miiveQi cub _viK iKby; v 2. b

3. eBtii tKib “1Z cub clek Kii iKby: Loy 2.h

4, mKj QT-QuT eenvi Kti iIKby: .0 2. by

5. vis Hatji Deligjil WK AiQ Kby A v Pvj AvQ iKbv: Lny 2.

6. s ligtji cub “MUg= Kb : Lo 2.

7. vis Hatj i rerfb Astki ibgiY WK AvQ 1Kbr: Lnv  2.h

8. KsiiUi (ciKv) clizb ev cdg AdQ Kb 1.nv - 2.hy 3. Ta gul v"$q DP Kiv KvPv cilvizb

9. cwdg/cwizibi eZgb Ae v tKgb:

1. ftjy, Kl dj ev Fit biB 2. 1Koyl Ky vl Fva/dwj aiv
3. ctiveri bo nig tMIQ ev TFi% tMIQ, cliZibi tKib Py thB 4. Ab'b” (ibi~6 Ki*b) ................
10. cubibMgibi Rb" cilvZib (cidg) tWob AwQ iKb: Lnv 2 b
K. nvnij, tWo WK AdQ iKb; Loy 2.
L. cub ibMgibi Wb WKgZ ibgvY nigiQ iKbr: Lnv 2. h
11. cvZibi Xvj WK AQ iKbv: Lnv 2 b
12. cWizibi Pricik cri®i-cri"Qb iKb: Lnv 2. v
K. brnig, Cli®vi-Cli"QbZil A VeYhI Kiibiii i
13. vis Hatji Zjvg K vguU/enj Rig iKbi: Lny 2.
K. nvnij, K cri@i Kii: 1.~ Kigil 2.Q-Qlx 3. eBii kigk 4. Abib™ (1076 Ki'0) ..oooeevees
14. yis lgtji Pick cii@vi-cii”Qb iKby: Lnv 2.
K. brnig, ClI@VI-CH"QDZIT A 1 EYDI KDt et ettt
15, 3g00Z 1 ATIYHETIY TKKIID: bbb ettt
16. TTYHETTY D 1gIVGZ LIP TK €ND KIE: ottt nas
17. vis Higiji hSwsk Pii hvlgy tivia tKib e'e” v MnY Kiv nigiQ 1Kbr: L 2 b

18. cKT KZKuis 1tqj ~weZ nlqvi dij ~d¢j AdMi tPtq QT-QuTi msL'v fetofQ Kby, L.nv 2. by
19. vis Haj meGiK —j Kigili/§ KZciqli maniY gZigZ:

20. “dji QI-QuT i REAM Ki'b, “dji nis 1iqj e'envi KitZ Zviv tKib mgm'v ev evavi maLib ng 1Kbv: 1K aitbi evavi mefLib
na:

21, “dji QT-QuTt i iRtAM Ki'o, "¢ i vis Iiqj nlqyi dif Zvt™ i 1K K mieay niqiQ:

22. chiefYKvix1biR vis Hqjil eenvi Kt 17 Lieb cub WKgZ AdmiKby , cub Fij iKby, AimibK g3 1Kbv Ges cwbi ~vchul
madtkK mieK gZvgZ v teb:
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dig- 8

i0Zxq cv_igK ikqlv Dbgb KgmiP (icBiwic-2) ki K cKiti cfie gjigb

~j tcidBj tPKiIj=

tKm bai |:|:|:|

BT e TKW bs:............ IRJV e TKW bS:..vneee
D41 | S TKW bs:............ BDIOGD: e TKW bs:............
S I o OSSR TEJE KW DS

TFH VKU ettt ettt et et

“dji aibt 1. miKwi cBgui ~j (GPS):
K. Model School L. Non- Model School

2. IbeUbKZ temiKwi ciBgwi ~j (RNGPS)
3. KigDibil ~j (CS)
4. cifvigjK g (Experimental School: PTI Attached)

Z " CTWKIK Vg e (o fgveBj T bS: .ooveie

malj — PryZKiYt
7. ciRE mvalj gt th ~¢j wcBWic-2 cKi KZK tkiYKY mn iDeligj 1 Ugiju ibigZ nigiQ Ges kqlv
DcKiY, tUibs mn Abb™ mieav tcigQ

8. KbUij mmj gt th ~dj icBMic-2 cKi KZK tkiYKT, WDeliqj 1 Ugiju wbigZ ngib 1KS 1kqlv DcKi,
tUibs mn Ab“ib” mieav fcigiQ

Z " mSMAKVEXE DVG: oo ZML: i

chte[YKvix mfiRigth cii~kb Kii, cawb ikfiKmn AbW™ 1kIK, cKi KgKzv, j gvtbRigpU Kigil (GmGgm),
QIT-Quit 1 IRAmY Kii Ges Aidimgvj bi_ cT (Official records) t 1K Z_"_tjv mshin Kiteb Ges Zv jicex
Kiteb]
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1
2. iU Kie thigZ nigiQ (g T Q) weveeieieee e s
3. TGk Kihpg T mgg (@m 1 eQi): v
4. i ieeiYt
K. gl 1ol Rigi crigib: oo, kZisk
L. “qwi reris -Gi g AigZb: BN IgUE € e Iguni DPZV: ..., IgUvi
M. RIS MSLV: o (Y
N. QW K MSLV: v iu
0. tgU tkibKiq[i msLv (class room): ..........cccccoveveenne W
P. Kifi aib:
1. tkbek: | v 4. tomi'g: | iu
2. Aidm/cab IkYTiKi K12 | o v 5. AbW (bt Ki'h).wooooee | v}
BOKTKEP KT | iu

5. "¢j KaU ikdU Prj AwQ: 1. 1w 2. 22U

K. wkdU -Gi mggmPx t
1g 1tkdU Tiimgat .o TKE Mgt .o

2 1kdU TIImgat . TREMgat .o

5.7¢j re™"r msthiM AiQ 1Kbv: 1.ny 2. b
6. ~dj fLjvajvi gv/DVib AvQ iKbv: 1.n 2.

7. " djretbribi e'e v AdQ Kby, WKij 1K aithi e'e v AiQ?
8. 2013 mtb QIQuTt i gta iebigtj” oV'c™ TK1eZitYi Znilt Wi, TRE e

9. 2003-2011 miji gta  icBiic-2 cKiTi gia'tg ~ ¢j 1K1K KiR niqiQ/ iK 1K miein Kiv niqiQ/ictgiQ?

-~

KK KR nigiQ/K 1K mieiwn nigiQ? L. jTolv | M. cKZctl Kz | N. iKbb mdj | 0. T gvlv Abhgr by
KZ 1Q§? niqiQ/ fciqiQb? niqiQ? ntj, IK 1K KvitY ngib?

-~

. Civil Work

1. Km i‘g fgivgZ, cbibgy Ges elaZKiY
2. Ugtju ibgvy

3. WUDeligj “vch

L. Machinery and Equipment
4, TG N

5. Weighing machine

6. iUijidib

7. BliKg

M. Computer peripherals

8.  KwiDUi

9. jwlc

10. gwéigWay ciR+i

11. b

12. BDicGm (UPS)

13. BUritbU msthiM
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K. 1K 1K KR nigiQ/iK 1K miein nigiQ?

L. jTolv
KZ 10j?

M. cKZciyl Kzu
niqiQ/ tciqiQh?

N. 1Kib mi j
nigiQ?

0. jMolv Abhigt by
ntj, IK 1K KvitY ngib?

N. Furniture

14. DP feA

15. biP teA

16. Pqii

17. tUiej

18. "qj  Avjgwi
facility )

(For storage

0. Training c™\b

19. C-in-Ed cik{Y

20. Subject based cik{Y

21. Need based cikqY

22. GmGmim tgavit 1 cIkYTY

23. SMT/ACS

24. etk ck Y

P. SRM and Teachers guide miein

25. SRM

26. Teachers guide

Q. Teaching learning Materials &
education Kit miein

27. Education tool kit

28. e

29. tLjvi miAwg

30. 1KIK bt 1kKy

31. kYK mnwgKy

32. ckylY g'bgyj

R. Social Mobilization

33. School Level Implementation
Plans (SLIP)

34. gV chigi KgKzy, kK Ges ~ihig
RbMb retkl Kti kv xi wczZgizit™i
miPZb 1 mste”bkyj Kiv

K. 1K 1K KR nigiQ/iK 1K miein niqiQ?

L. jTolv
KZ 10j?

M. cKZciy Kz
niqiQ/ tciqiQh?

N. 1Kib mi j
nigiQ?

0. jMolv Abhugt by
ntj, IK 1K KvitY ngib?

35. kT fgjv

36. j Kijoi

37. School Brochure

38. tgiigZ 1 i9Yite Y KR

39. AbW (1b176 Ki'D) vovvveveecieiens

40.

10. " ¢ji wkqvDcKiY t

ABiUigi big

AQ 1IKby, KZ_ 1jv AiQ t

Gi gta” KZ_tjv fj ev Lvivet

1.AfQ 2. bB

msL'v

Kz fuj/mPj (msL'v)

KZW Lvivc/APj (msL'v)

IKYTK 1bt~1kKy

WGjGg

idcPw

fovovi

tMie

PK Wi

PK (e-)

1
2
3
4.
5 g
6
7
8
9

iKU e -

10. Ab'b” (Ibr” 6 Ki'b) ..
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11. “dji AmercT 1 e’ t

ABiUtgi big

KZ,1jv AdQ ?
(msLv)

Gi gta" KZW fij/mPj
(msL'v)

KZU Lvivc/APj
(msL'v)

Furniture & Others

TiRv

Ribijv

Paui

tUiej

feA (DP)

teA (biP)

Avjigiv

mijs d'b

© ®©| N[ O] W=

Uiej d'ib

=
©

6 d'b

[EEN
[N

. ek tfeW/PK teWw

. gibUiis feW

==
Wl

. P Nio

=
E

tUiej Nio

Machinery and Equipment

15. " Noly

16. Weighing machine

17. iUijidib

18. BWiKg

Computer peripherals

19. Kie(DWi

20. j'wclc

21. guéigiWgy ciRti

22. ib

23. BDicGm (UPS)

24, AL (b7 0 Ki'h) v

25.

12. chieflYKvixmiiRigib d¢ji eZgb Ae vchieflY Kti Gi 5w fitjvi"K maiK yjLb:
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e~ vptan ik x Ges IKIK maiKZ Z -~

(cab 1kTKmn Abvo™ 1k TiKi mit_ K_vetj Ges Aidimgyj bi_ cT (Official records) 1 K ibigi Z_"_1jvmsMn Kiteb Ges
Ziijicex Kiteb)

14. cKi e/ Tewgibi ctei eQi Ges 2010 1 1K 2013 mib ~dji tkYwfEK QTQuT FiZ msL'vt (nRiv TilR-vi T1L cilY KifZ

nie)
mij KT 3K Yy 1g tkYi 2q tkx 3q tkYx 4_ tkyx 59 tkYi gl QuI-Quili
msL'v
eJK | enjKv | eK | enjKv | erjK | enjKv | evjK | ewjKv | eijK | enjKv | eijK | enjKv | erjK | enjKy
cKi e/ lTewgtbi
ctei eQi..........
2010 mib
2011 mib
2012 mtb
2013 mib
15. cKi e Tewgibi ctei eQi Ges 2010 t_iK 2013 mib ~dji 1giU Ik iKi msL'v t
mj Abigw~Z c” eZgib (KgiZ) ¢ msL
MLy 1KYIK LGN tgw

cKTi e legibi ctei eQi.............

2010 mib

2011 mib

2012 mib

2013 mib

16. cKi e Tewgibi ctei eQi Ges 2010 t_tK 2013 mtb ~¢ji ag Abmii TKYwFEK 1o QIT-QuT FiZ msL'vt (nwRiv TiiRGv
171K ciY KiiZ nie)

mij

IKT tkYy

1g tkYx

2q tkVi

3q TKYx

4_ tkYx

59 tkYx

g QuI-Quli msL'y

ejK | enjK

ejK | enjku

egK | enjKu

egK | enjK

ek | enjKu

egK | enjKu

ek | enjKu

K. cKTi el Teigibi ctei eQi

Bmjug

>

1eSx

Lx=ib

L. 2010 mib

Bmjug

>

1eSx

Lx=ib

M. 2011 mib

Bmjvg

"

tefx

Lx=ib

N. 2012 mtb

Bmjug

™

teSx

Lx=ib
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0. 2013 mib

Bmjvg

"

teSx

Lx=ib

17. cKT e/ Tewgtbi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) ~¢ji QTQilxi Mo Dei iZi mii (%)t (KZKiv
niti ciY KiiZ nte)

mij 1g tkYx 2q tkY 30 TkYx 4 tkYx 5g TkYx g

ejK | enjKv | ejK | enjKv | ejK | emjKv | ejK | enjKv | eK | enjKv | egK | ewjKv

cKT e lewgibi
clei eQi............

2010 mib

2011 mtb

2012 mib

18. cKier Tewgtbi ctei eQi Ges MZ 1Zb eQfi (2010, 2011 Ges 2012 mib) cv_igk mgvchr cixglvg AskMnYKyix 59 tkYii
QI-Qul Ges Zut™ 1 citki msL't (2012 mibi djvdj tiIR=vi t71L ciY KifZ nie)

mij eljK enjK g

AskMnYKvix citki msLv AskMnYKvix cvtki msL'v AskinYKvix Q- | ciki msLy
QitTi msL'v Quli msL'v Quli msL'v

cKT e lewgibi clei

2010 mib

2011 mib

2012 mib

19. cKi e/ Tewgibi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) ~¢ji KZRb QiT-QuT ci_igK mgvchr cirglv
mgi Kii giaigk ~Tti fiZ nigiQ?

] ol Qlx g

cKT e Tewgibi ctel eQl........c.c.......

2010 mib

2011 mib

2012 mtb

20. cKi e/ Tewgtbi ctei eQtii QT-QuT ctii eQi , 2009 mtbi QAIQuT 2010 mtb, 2010 mtbi QVTQuT 2011 mib Ges 2011
mibi QVTQuT 2012 mtb GKB tkYdZ viicWi (cbiveiE) msL'v: (cKT e Tewgtbi ctii eQi, 2011 Ges 2012 mibi djvd]j
TilRO 1711 ciY KiiZ nie)

mij 1g tkYx 2q Tk 3q ki 4 tkYx 5g tkYx

ejK | enjKv | 1gl eijK | ewjKv | tg ejK | ewjK | 1ol ej | ewjKv | igU e | ewjKv | tgU
v K K

cKi e/ lewgibi

clei eQi........

2010 mib

2011 mtb

2012 mib

21. cKi e Tewgtbi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) ~¢ji QIQuTE i ci_igk kP mguRi nvi
(%)t (kZKivniti ciY KitZ nie)

mij vl Qulx g

cKi e/ lewgibi ciei eQi.................

2010 mib

2011 mib

2012 mib
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22. cKi el Tewgibi ciei eQi Ges 2010 f_{K 2013 mth ~¢ji K'WPigU GjKig 3 eQi t_{K 10 eQi eqimi tgil evjK ewjKui

msL'v t

]

3 ?Qi

eqm

4 eQi eqm

5 eQi eqm

6 eQi eqim

7 eQi eqm

8 eQi eqm

9 eQi eqm

10 eQi eqim

elj
K

enjKy

eljK

enjKy

eljK

enjKy

ejK | enjKv | eijK

enjKy

eljK

enjKy

ejK | ewjKv

eljK

euj
Ky

cKi
e Teigib
i ctei

eQi

2010 mib

2011 mib

2012 mtb

2013 mib

23. cKi e/ Tewgibi ciei eQi Ges 2010 f_tK 2013 mth ~¢ji K'PigU GjKig 3 Qi _{K 10 eQi eqimi DCRuZ Ges
kviniK cizeUr evjK -emjKvi msL'y t

lelq

3eQie

qim

4 Qi egm

5 eQi

eqim

6 eQi eqm

7 Qi eqm

8 eQi eqim

9 eQi eqm

10 eQi egm

ejK

evgKv

ejK

evgKv

ejK

ey Kv

eJK | emjKv | ejK

ey Ky

ejK

enjKy

eiJK | enjKv

eV
K

e
Ky

DcRuwz

K. cKi
e Tewgtbi
ctei eQi....

L. 2010 mib

M. 2011 mtb

N. 2012 mib

0. 2013 mib

kviniK
cizeUx

K. cKT
e/ Tewtbi
ctei eQi....

L. 2010 mib

M. 2011 mib

N. 2012 mtb

0. 2013 mib

24. cKi e/ Tewibi ctei eQi Ges 2010 1_1K 2013 mib 6 Qi t_1K 10 eQi eqimi DcRuZ Ges kiiniK cizeUr evjK-
enjKii ~¢j Hizi msLvt

ielq

KT tkYx

1g tkYx

2q tkYi

3q tKYx

4tk

5g tkYx

eljK

enjKy

eljK

enjKy

eljK enjKy

eljK

enjKy

eljK

enjkv | eljK

enjKy

DcRwz

K. cKT ev Teigtbi
clei eQi

L. 2010 mib

M. 2011 mib

N. 2012 mtb

0. 2013 mib

kviniK cizeUr

K. cKT ev Teigtbi
ctei eQi

L. 2010 mib

M. 2011 mib

N. 2012 mfb

0. 2013 mib
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25. cKi e/ Tewgtbi ctei Qi Ges 2010 _1K 2013 mib tkYwFREK kiLvi (tmKkb) msL'v: (GKwaK tmKkb bv vKij, 1 njiL
ciY Ki‘h)

ielq

Ik ki 1g tkiy

2q tkiY

3q tkiY

4tk 5g tkiY

cKi e Tegtbi ctei

2010 mib

2011 mib

2012 mib

2013 mib

26. cKT e/ Tewgtbi ctei eQi Ges 2010 1K 2013 mib ~¢j i tkdU-Gi msL'v: (GKwaK wkdU by yKij, 11jiL ciY Ki'b)

cKi e Tegtbi ctei 2010 mtb 2011 mtb 2012 mith 2013 mtb
[10] ORI
27. eZgtb dj itk YIiKi ¢ msLv t
gk | cTex Abtgw~Z eZgib (Kgiz) Lwj c” “j cii"kibi gsle’
bs c”msLv c” msLy msL'y mgq Dci Z
gmjy ci'l
1. cab kK
2. mnKvix Ik TK
3. Ab'b” (ibi™6 Ki'b)

28. cKi e/ Tewgthi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) ~¢j ik Kt i Mo Dei iZi mii (%)t (KZKiv
niti ciY KiiZ nte)

c e cKT e/ Tewgtbi 2010 mtb 2011 mtb 2012 mth
clei eQi..

1. cabikfK

2. mnKvix 1k IK

3. AbWb" (b6 Ki'h) .veeveeee

29. m-Bb-GW, relq rfIEK cik Y Ges tkiYKT eV b cxiZ cik Yo Ik YTK msL'vt

cex im-Bb-GW cik Y 1elq rREK cik Y IKYiK1q Vb exiZ cik Y
(Need based)
IkqTK G IkqIK G IKYTK G
1. cab k9K

2. mnKvix 1IkqIK

3. Ab'b” (b 6 Ki'b)......

112




dig- 9

WZxq cv_igK 1kqlv Dbgb KgmiP (icBiWic-2) kxlK cKiti cfve gjgb

cAg tkiYi Kimi Kihpg chieqY tPKij+

tKmbei [ [ | |

M e, TKW bs: ............ IRPV v, TKW bs: ............

D o413 | S TKW bs: ... BDIbAD: .o TKW bs: ...........

B T O TEFT KW DS

B T TSR

“dji aib: 1. miKwi ciBgwi ~j (GPS)  2.1beUbKZ temiKui ciBgwi ~—j (RNGPS)

3. KigDibiu ~j (CS) 4. cirigjK ~j (Experimental School: PTI Attached)

Chie YKV BUgE oo chiefliYi ZWiLlt ..o
chiefiiYimggt Tii mgqt ..o TKEnIQuE mgqt ..o

chieq[YKvixi Rb" bt ikKu:

= chteYKvixmtiRigth ~j cii“kb Kti cAg tkiYi KK Ges ikl x DFtqi th tKib GKIU icrigW-Gi Kim
Kihpg chieqlY Kiteb

= chief[YKvix Kim Ti'i cteB Kitm {ciQiteb

= iKibielq cortbr nte Zv QiT-QuTt i KiQ T_fK cteB fRib ibtq citVi ieliqi Nii ijicex Kiteb

= 1KTK hLb Kim 1bt"Qb ZLb terki il Qi-QuT 1K KitQ zv gSTie"i Nti ~u6Fite rjicex Kiteb

= Km Ti* nlgvi mgq t_tK Kim tkl nlqe chST ibtg elYZ Kitmi Kihpug, tjv chie Y Kti ijicex Kiteb

Kim Ti'E mggt .oooeeiiiee Kim tkE nlgui mgqt ...c.ooovvevevineriene

k97K Kvtm Dei 1Z nlqui thawiZ mggt .....coovveeiinnnes IKKi Kitm Dei iZi cKZ mgqt .oveveeenee,
Kimi tgU QT-Quli msLvt tgU O [ out
chteq[iYi 1™b Kvimi tgl QT-Quli D iZi msLvt ... 11611V AR 01T Qul
clVitelgt
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cW b chieqlY

ielq

AIZ DEg
®)

DEg
4

fij
®)

giigiu Fj
03]

fij by
@)

K. tkiYKiq[i critek

ArfjieiZimi e'e v

cii®vi cii"Qbzy

e'K teW/PK teW

DcKiYmgn ¢ kibi e'e v

TKIYKI9Ti migiMK critek

S IR N B A I o

chiB emvi e'e v

L. kTTiKi cVvb exiZ 1 1KSKj

Ik9ItKi Arfev™b ¢ vibi gib

IkIiKi eV tNvlYvi aib

cWvib DeKiY e'envi

IKYTiKi eiPbfits

tkiYiK DiTK" Kii ckKiiYi gib

AcviMikqv_xK mmgzvi aib

eK teW/PK teviWi e'enii

ikqIv_xi ckKitYi mfhw c™vbe'e v

OO N gk w e

ki IRAMIGIK cik IKYKi APitYi
aib

10. tkibKiq ik q1iKi PjwPJ/nPjvi aib

M. cdV ik lv_xi AskMnY cxiZ

1. Wb ik x tKe K gib

cV b IkTTK tKn~K gib

cviV kv xi AskMnY ibidZKitYi aib

" JMZ KvR madvibi e'e v

1kYTv_xi mVK DEfi vkqtKi Drmin “vibi gvb

2
3
4, kv iK1 g Kgmedv™ibi e v
5
6
7

1klv_xi Fj DELi ikTiKi APitYi gib

gSe't  chieYKvix Kim chielY Kii Gi mieK 1elig gSe™ ujLieb (Km iKfite ciiPgbv Kiv niqiQ, Gi Fitjv I Lvive v K_tjv

BZ'w™ @uéfite 1jicex Kiteb)|
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dig- 10

WZxq cv_igK 1kqlv Dbgb KgmiP (icBiWic-2) kxlK cKiti cfve gjgb

cAg tkaYi 1kqv i 1kLb AMMIZ crigiic Rb" ckel

tKm bai | | |

M e, TKW bs: ............ IRPV v, TKW bs: ............
D o413 | S TKW bs: ... BDIbab: .o TKW bs: ...........
B4 I o TS ThJE KW DS e
TEJH VIO ottt

“dji aibt 1. miKwi cBgui ~j (GPS):
K. Model School L. Non- Model School

2. IbeUbKZ temiKwi ciBgwi ~j (RNGPS)
3. KigDibil —j (CS)
4. cifvigjK g (Experimental School: PTI Attached)

MCVETFBRITE DVL oo ZWILE i

chieq[YKvixi Rb" ibi 1kKy

chteYKvix cAg tkivi mKj QiT-Qult itK ckel madtK mstqlic ejieb

chiefIYKvix cAg tki¥i mK§ QIT-QuTt™ i Rb” GKiUgiT ckeT eb Kiteb Ges th tKib GKRbEK ciY KitZ
ejieb] enK mevBiK DEi ¢ vib mnigZy KifZ ejieb

QT-Qult 11K ckeT ciY Kivi Rb™ 10 igibU mgq " teb

QIT-QuTt itK ckeT eUb Kti mgq 1~ Lieb

GKiU 1bi~6 mgtq Qi-QuTiv ckeT ciY Ti* Kite

ckeT ciY Ti* Kivi WK 10 igibU ci QiT-Qul™i KiQ t 1K ckeT msMn Kiteb

=
f—

uu Ul
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Tx DELi WK 1P (V) il
Aigii exsjv eB

1. ilcivi 1J\KRb K vetj tKib filig? K. eisjig L. inn~1Z M.D7iZ  N.BstiRiZ
2. Dig IK? K.b L. XD M. GKWU tgtqi big  N. miMi
3. K'ai* cilgv hig? K. AudKig L. esj’tk M. Atdijaq N. AitgiiKig
cv_igK MiYZ
1. tKibiU madK czZiK? K. = L.+ Mo N N ?
2.ARZA_IK? K. 100 L. 1000 M. 2000 N. 10000
3. fiR"? K. fIRK xfMdj+fiMikl L. fiMikl + FiRK xfiMdj
M. FiRK +fiMdj xFiMikl N. fiRK x fiMikl + fiMd j
ENGLISH FOR TODAY
1. Where does David work? K. In a school ever L.Ina NGO
M. In a Farm N.In a Shop
2. Who is going to Book Fair? K. Mamun L. Badal M. Shima N. Lina
3. Who is in the well? K. Tomy L. Mouse M. Pussy N. Sheep
ci_igK ieAib
1. wbiPi tKvowi Rb™ cwY DMt i Dci Fikj? K. cub L. L™ M. Ay N. eg

2. DIMTE LT "Zii$Z ibiPi tKubiU mmugZy Kti?
K. AIKRb L. KiebWBAKmBW

M. eg N. 1Ktindj

3. th bjKici cwbiZ AmibK 11qiQ Z¢K tKib is v g IPIZ Kiv ng?

K. Juj L. meR M. brj N. nj~
eisjvi Kk 1 iekciiPg
1. 6 dv Ab vjib ng tKib midj? K. 1952 L. 1966 M. 1969 N. 1971
2. 1hS_ewnbr MVb Kiv ng 1971 mitji tKib ZwitL? K. 26 tk giP L. 7B btfai
M. 21 tk bifai N. 16B iWimai

3. 1905 mij 1K niqiQj? K. imcinx 1et™in L.oesjyfM M fizZief3

N. diKi mbvmi et~ wn
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dig- 11

0Zxq cv_igK ikqlv Dbgb KgmiP (icBiwic-2) ki K cKiti cfie gjigb

g At giPbvi b TikKy
(" gvibRigU Kigili m™m'™i Rb")

FGD No: |:|:|

figkit Ammvjvg AvjiBKg| Augiv bW (MielYv cizbb) 1 ABGgBIW (ciiKibv gSYvjq) Gi Tl t_{K gV chig
gjvgb Rixici DITIK GimiQ| ci_igk I MYiklv g3Yvjq KZK edRwzZK Dbgb mnthik ms vi Aw_K mnigZiq 2003 -
2011 midj “w@2Zxq cv_igk 1kqlv Dbgb KgmiP (icBWic-2)” kxlK cKifi KiR eV engZ niqiQ] wzZiq cv_igk kg
Dbgb KgmiP (icBiic-2) cKiii gj DETK 1Qj gibmaiZ cv igK ie~"vjq e'e v ceZtbi gia’tg cv_igK iklvi gitbibgp,
mKj 1kTi Rb™ cv_igK ik qvi mthw iidZKiY, cik-cv_igK wkqivi mthi "ZixKiY, cv gk wkqv ~ Tti fiz, Dei iz
Ges cigK kP mguBi nvi enxKiY, tkiYKH kK™K kLY tkLbv Kihpg cezb, ikivi MYMZ gvb Dbgtbi
Rb™ cV"vb mgq evovthy, vebugij™ cW'eB I 1kqv DcKiY miein Kiv, cv_igKk mgvchy cixqivi mé_ kv 4™ 1 ciiPg
NUviby, IWIRUvJ evsjvi k Movi ji9T° gW chiigi DctRjv Aidimi mii_ cv gk ikTv Ara™Rii 1qBW Grigv thUlquK
Mio tZvjv, gwé&igiWay miein I Zvi mid_ wkqv_xt™i ciiPg NUithv Ges ie™"vjq ciiPigbv I mnigZy ¢ vib mgiR ietkl
Kti gizi-iczii Figky kiBkijxKiY] eZgib Rixtci DITK ni’Q 102xq cv_igK 1kYlv Dbgb KgmiP (icBiic-2) cKiTi
cfie gjvgb Kiv] Aigiv G maiK Aichvi gj eb gZvgZ msMini Rb™ GimiQ|

G cmi¥ Aichiiv gj'erb Z_" v tq G MielYvi KitR mnthuMzy KitZ citib] Avcbvt™i £ 1qv Z_" TagiT MielYvi KiiRB
e'eliZ nte] Avcbvi™i tqvZ_" madY fMich vy nie] Avchii™ 1 AbgiZ tctj Avgiv ™ Jig At jwPhy Ti* KitZ cwil]

BTN © e TKIWDS & e
IR JV T e TKIWBS & e
DCERJV & e TKIW DS & e
BDIDOD: ... TKIW DS & e
g APy mgSaKiIxE bigt ..o, MAVGZVKVIXT V0L oo,
TP A FPVE 0T e " Jug APy madv b ZWIL: e

ciZ " juq AvijwPbvg AskMnYKuixi msL'v 8 Rb
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" g AvtjPoig AskMnYKvixt™1 Z_'t

Mg bs

big

1j%

eqm

tcky

le~vjqee vchv I
2170 “wgZ-KZte'i
Dci cikY e}
IKbv: 1. n'v 2. b

~J gvibRigU
KigiuiZ c ex

“Jxq AdjPbii gj relge t

“j g'vibRigU Kigil mspus

K.
1
2.
K
L
M

L. ev evgb 1 Z vilK mspus

“j gubRigU Kigili m™m” gl KZRb? K. Kigil 1K 1K KVR Kii _iK?

IcBiWiC - 2 cKiTi KiRi mi_ Auchriv iKfite RioZ 1Qtjb/ Aicbit™ i FigKi K 10§?
. g gvbRigU KigiUi igiUs ng iIKbv? KZi™b ci ci ng?

cKT e eigbKvjxb mgiq cKiii KiR miiRigih cii~kb/Z™ K Kiv nZ 1K?

. MZzblUigiUs G § gibRigoU Kigiui m™m't™i (ci‘l 1 gmjv) Dev WZi nvi KZ1Qj ?
. T g¥tbRigU KigiUi mKj m™miv "dj i tKib ieliq mxiS T ibiZ citi Kby ? Ghier tKib tKib relq mxyS T ibtqtQb ?

GB cKifi Allzig Avchit™i ~¢j 1K 1K KiR Kiv niqiQ/ 1K 1K c™vb Kiv nigiQ? (Infrastructure facility and Quality

of Education, School etc.)
“dji e'e uchy, Rever'inZy 1 criexy[iYi Rb” AichviviK 1K ¢~ {9c MnY KtiiQb?
“dji kv mueK gib Dbaib 1K 1K €' v MnY KiifQb/thlqy nigiQ?

1e~vjq ciiPigbv I mnigzy ¢ vib, “dji ki gib eixKitY Ges muweK Dbgib mgiR ietkl Kii wczi-gizvi FigKy

ki3kvjiKitY Avchviv I GjvKvewmx —-Di ™M 1K 1K ee” v MnY KiiiQb/th gy nigiQ?

cKiTi Al Zvg ibigZ kiKY, UgtjU, WDeltqj ~dji QiT-Quliv mvKFite e'envi KitZ ciifQ IK? K. by nij tKb?
cKiTi ArlZig ibigZ tkiYKT, Ugtju, Wheliqj tgivgZ 1 iYte[tYi “wgZ Kt~ i Dci ibiquRZ? tgivgZ 1 ifYvteTtYi

LiP tK enb Kfi?
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M. cKifi _YMZ cfie

10.
11.
12.
13.
14.
15.

16.

17.

18.

19.

cKi e eigibi dij ciei Zjhig eZgvtb Kgms vibi mih tetoiQ 1IK? fefo WKij tKb?

cKT ei ewgibi dij ctei Zjbwg eZgvtb AiZ! -Kgms vibi mth tetoiQ 1K? teto _iKij tKb?

cKT ei eigibi dij ciei Zjbvg eZgvib ginjvi™i Kgms vibi mihw tefoiQ IK? teto _yKij tKb?

cKT e/ ewgtbi dij ctei Zjbig eZgvth ginjviv KiiR teitk AskMnb KifQ 1K? Kii _Kij tKb?

cKi e ewqtbi dij AT Gjikig mighiK “1i~2Zy Kgvi 1911T tKib cfie ctotQ IK? cto _iKtj Kb Ges 1K aitbi cfie ctotQ?

cKi e ewgibi AvM I eZgitb Avcbit™ i GjwKig 1QiJ-fgiqi i1 ~¢J FiZi nvi (cte | eZgibi KZKiv nii) tKgb (1Qij 1
tgigt™ 1 c_Kfite AbiZ nie)? K. fiZi nii feto WKij 1K KyitY fefolQ etj gib Kiib?

cKT e eigibi AM 1 eZgvtb Aichii™i GjwKig 1Qij-tgigi™1 ~dj Dci 1Zi nvi (cte 1 eZgibi kZKiv nii) tKgb (1Q1] 1
tgigt™1 c_Kfite AbiZ nie)? K. Dci iZi nvi tefo _iKij 1K KvitY tetoiQ efj gib Kiib?

cKT e eigibi AviM 1 eZgvib Aichii™i GJiKig 1Qij-igfqi™i1 ~dj Sti covi nii (cte I eZgitbi kZKiv nii) tKgb (101
I tgiqi™i c_Kfite AbiZ nie)? K. Sti covi nvi Kig WKij 1K KiitY KigiQ etj gib Kiib?

cKi e/ egtbi AiM I eZgith Arcbit™ i GjvKig QIT-QuT: ™ i 1k PR mguRi nvi (cte | eZgibi KZKiv mii) tKgb (1Qtj |
tgtqt™i c_Kfiie AbiZ nie)? K. ik Pl mguRi nvi fefo WK1 1K KvitY fefoiQ etj gib Kiib?

GB cKTi e eigtbi dij cKifi DITk/mdj" KZUK (KZfM) ARb nigiQ efj Avchviv gtb Kiib? K. Kb Aichviv Gghil gtb
Ki{Qb?

N. cKitimdj I “ej " Kmgn Ges mcuik

20.

21.
22.
23.

IcBiic-2 cKiTi KR e Tewgtbi T911T Aichviv tKib mgm'y, evay ev Amieavi mailxb ntqiQb 1K? nij 1K aitbi mgm'y ev evavi
mafLib nf"Qb?

ICBiWIC-2 cKiTi “ej " K, 1jv Kx Ki?
IcBiWic-2 ev eigibi mdj (kikvjr) v K 1jv Kx Ki?

fiel'{Z G aitbi cKT mVKfite madb Kivi Rb” Ges cKifi Kihpg DbZ 1 “vgidZi Rb™ Avil 1K 1K c™19]c thlqu thiZ
citi tmieliq Avcbvi mcuikmgn Ky Ki?
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dig- 12

8Zxq cv_igK ikqlv Dbgb KgmiP (icBiWic-2) kK cKiti cfie gjigb

IRy fcvdiBy tPKij =+
(idT mevifiBRvi fRjv cv_igK ik v Aidm t 1K GB Z ", tjv msMn Kite)

HETFIM: e KW bS: e
IR JV i KW bs: ......e
Z 7 COBKIE BIG: o (o - SN tgvevBj tdib bs:

IRjv cv_igK 1kqlv Aidimi 1cBiWic-2 cKT msikd KgKZy/KgPvixi mqirKvi MniYi gia'tg Ges Aidimavj bi_
cl (Official records) t_iK 2003 t_iK 2012 mi¢ji tRjvi tbgijiLZ Z_" mshin Ki$Z nie] GiKi AiaK
Drimi mi_ thiiihiM Ki*b Ges mee nij Abwb™ ciqiRbrg/cimit2K Drimi Z_"w™ cb:ietePb/hiPB Ki'b]

1 R tglU AlgZbt | eM uKfjugUii
2. IRPQIQUDCIRJIE MLVt | s ]
3. IRjvg icBiWic-2 cKifi er Teigh KIR
KleTi"nigiQl | (gm 1 eQi)
4. iRjigicBiWic-2 cKiii e Teigh KIR
Kietkl nigQJ? | e (gm 1 eQi)
cKT e/ ewgZ nlqi ctei eQi eZgitb
5. IRpuifgULbiimsLy | e W] W
6. IRjvi tg tjvKmsLvt 3G e RD [ 4QW: oo Rb
CI'l: e, Rb | Ci'li e, Rb
OINFV: e RO | gINJU v Rb
7. 1Rjvi 6 t_1K 10 eQi eqm 1K1} i
msL'vt ] e Rb Rb
T e % T e %
8. iRjvi Lvbvi Ar_ miguRK Ae™ v T OB % THTOB e %
9. iRjviwkYv cizovtbi msL'y
K.Tgr 11 P msLv
LKER: s S I T R msL'y
Mogviwme e MLV | .msL’y

10. cKi e/ Tewgibi clei eQi Ges 2010 f_tK 2013 mib tRjvi tg cvBgwi ~¢ji msL'v t

“djiaiy ciBgwi ~dji msL

cKi eV lewgibi ciei eQi 2010 mib | 2011 mib | 2012mib | 2013 mib

K. miKui cBgwi j (GPS)

L. toeUbKZ temiKwi cBgwi —j (RNGPS)

M. KigDibil —j (CS)

N. Experimental Schools

gl
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11. cKT e/ Tewgtbi ctei eQi Ges 2010 t_1K 2013 mib tRjvi ciBgwi ~¢ji tgil Ik TiKi msL'v t

“djiaib Ik TKi msL'y
cKT e lewgibi 2010 mib 2011 mib 2012 mib 2013 mib
clei eQi
ci'l | gnjv| fgu |cil | gnjv| tgU | ci'l | gmjv | folU | cil | ginjv | tgU | ci‘l | ginjv | tgW
K. miKwi cBgui
(GPS)
L. 1beUbKZ temiKui
ciBgwi
(RNGPS)
M. KigDibil —j (CS)
N. Experimental
Schools
fgw
12. cKi e/ Tewgibi ctei eQi Ges 2010 f_tK 2013 mib {Rjvi m-B-GW (C-in-Ed) cik YR fgw Ik T#Ki msL'v t
“¢ji aib im-B-GW (C-in-Ed) cikf[YCR® 1kY[tKi msL
cKi e lewgihi 2010 mib 2011 mib 2012 mib 2013 mib
ctei eQi
ci‘l | gnjv | tgU | ci’l | gnjv | fgU | ci‘l | gnjv | fgu | ci'l | gnjv| fguU | ci'l | ginjv | foWl
K. miKwi cBgui
(GPS)
L. 1beUbKZ temiKui
ciBgwi
(RNGPS)
M. KigDibil ~j (CS)
N. Experimental
Schools
gl
13. cKi e/ Teqibi ctei eQi Ges 2010 f_tK 2013 mib tRjvi ciBgwi ~¢j Fizi DcthuM tgw tkh_ii msL'y t
“djiaib fiZi DcthuM tgwl ik glv_xd msL'v
cKi e/ lTewgibi 2010 mib 2011 mib 2012 mib 2013 mib
ctei eQi
eljK | enjKv | tgu eljK | emjKi | tgu eljK | ewjkv | tgW eK | ewjkv | tgu eljK | enjKi | tgu

K. miKwi cBgui
(GPS)

L. ibeUbKZ temiKwi
cBgwi g (RNGPS)

M. KigDibil —j (CS)

N. Experimental
Schools

g
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14. cKT e/ Tewtbi ctei eQi Ges 2010 1K 2013 mib tRjvi ciBgwi ~—¢ji gl QT-QuT iZ msL'vt

~iji aib

QuI-Qul FiZ msL'v

cKT e lewgtbi clei

eQi

2010 mib

2011 mib

2012 mib

2013 mib

eljK

enjKy g eljK

enjKv | fo

ek | ewjKu

g eljK

enjKv | tgU

ejK

enjKv | fguU

K. miKwi cBguwi

L. 1beUbKZ temiKui
cBgwi ~j (RNGPS)

M. KigDibil ~j (CS)

N. Experimental
Schools

gl

15. cKi el Tewgibi ciei eQi Ges 2010 t_{K 2013 mth tRjvq ciBgui ~¢ji tkYwFEK tgiU QiT-QuT FiZ msL'vt (nuRiv
tilRO 171K ciY KifZ nie)

mij IKT 1KY

1g tkYx

2q tkYi

3q tkYx

4_ tkYx

5g tkYx

igil

eljK

enjKy

ejK | enjKy

ejK | enjKy

ejK | enjKy

ejK

enjKy

eljK

enjKy

ejK | enjKy

cKi
el Tewtbi
ctei eQi

2010 mib

2011 mib

2012 mtb

2013 mib

16. cKi e/ Tewgibi ctei eQi Ges 2010 t_tK 2013 mib tRjuq ciBgwi ~¢ji ag Abmiti tkYwFREK tgiU QiT-QuT FiZ msL'it
(thR& 171K ciY KiiZ nie)

mij IKT $KYx

1g tkYx

2q kY

3q tKYx

4_ tkYx

5g tkYx

g

eljK

enjKy

e K | enjKy

ejK | enjKy

ejK | enjKy

eljK

enjKy

eljK

enjKy

ejK | enjKy

K. cKT
el Tegtbi ctei

eQi

Bmjug

™

1eix

Li=b

L. 2010 mib

Bmjug

™

1eix

Li=b

M. 2011 mib

Bmjvg

i~

telfx

Li=ib

N. 2012 mib

Bmjug

i~

telx

L=
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mij IKT 1KYy 1g kYt 2q tk¥x 3q tkYx 4_ tkYx 5g kY gl
eJK | emjKv | erjK | enjKv | erjK | enjKv | eijK | enjKv | eyjK | enjKv | ejK | ewjKv | ejK | enjKy
0. 2013 mtb
Bmjug
i~
tedx
Li==b
Abb..........
17. cKi e/ Tewgibi ctei eQi Ges MZ Zb eQfi (2010, 2011 Ges 2012 mib) tRjvi cBgwi ~dji QT-QuTi Mo Do iZi i
(%)t (kZKiv niti ciY KiiZ nie)
“djiaib QI-Quli Mo Dci wZi nii (%)
cKTi e/ lewgibi ciei eQi 2010 mb 2011 mib 2012 mtb
ejK | enjkv | fgw ejK | enjku g ejK | emjkv | fgw eljK | ewjKky tqu
K. miKwi cBgui
L. 1beUbKZ temiKui
ciBgwi —j (RNGPS)
M. KigDibil ~j (CS)
N. Experimental
Schools
gl
18. cKi e/ Tewgibi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) tRjvi ciBgwi ~¢ji TKYwFEK QIT-QuTi Mo
Doi iZi mii (%)t (KZKivnii ciY KifZ nie)
mij KT 1KYy 1g tkYi 2q tkx 3q tkYx 4 tkYx 5g tkYi gl
ejK | enjKv | ejK | enjKi | efjK | enjKv | eijK | enjKv | eijK | ewjKv | ejK | enjKv | eijK | enjKy
cKi1
e Tewtbi
ctei eQi.........
2010 mib
2011 mtb
2012 mtb
19. cKT e/ Tewgtbi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) ~dji cv_igK mgvcYx cixfliq AskMnYKvix 59
tkyri QIT-QuT Ges 2™ i citki msL'vt \
mij eljK enjKv g
AskMnYKvix citki msL'v AskMnYKvix ciki msL'y AskMnYKvix citki msL
QiTi msLy QuTi msL'v QITQuTi msL'y
cKi e/ Tewgtbi ctei eQi...........
2010 mib
2011 mth
2012 mib
20. cKT e/ Tewgtbi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) tRjvi ciBgwi ~#¢ji QT-QuTt i ci gk
KNP mguiRi nui (%)t (KZKiv nidi ciY KitZ nie)
“djiaib QUE-Qult™ i cv_igK ik VPR mguBi nvi (%)
cKT e lewgtbi ctel eQi 2010 mib 2011 mtb 2012 mib
eJK | enjKv Y ejK | enjKv fgw eJK | enjKv fgw ejK | ewjKv tqu

K. miKwi cBgui

L. ibeUbKZ temiKuwi
ciBgwi —j (RNGPS)

M. KigDibil —j (CS)

N. Experimental
Schools

gl
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21. cKi e/ Tewtbi ctei eQtii QT-QuT ctii eQi GKB tkYstZ vivcUi (cbiveiE), 2009 mtbi QiiQuT 2010 mib, 2010 mibi
QIQuT 2011 mtb Ges 2011 mibi QIIQWT 2012 mib GKB tKYitZ niicWi (cbiveiE) msL'v: (cKi e Teigibi ctii eQi,
2011 Ges 2012 mibi djidj tilRGi 1L ciY KiiZ nie)

mj 1g tkYx 2q tkYi 3q TkYx 4_ tkYx 5g tkYx g
eljK enjky | eijK enjkv | eijK enjky | eijK enjkv | eijK enjkv | eijK enjKy
cKTi ey lTegtbi
ciei €Qi............
2010 mib
2011 mtb
2012 mib
22. cKi el Teigibi ciei eQi Ges 2010 _K 2013 mib tRjq 3 eQi t_1K 10 eQi eqimi tgw erjK ewjKi msL'v t
mj 3 eQi eqm 4 eQi eqm 5 eQi eqm 6 eQi eqm 7 eQi eqm 8 eQi eqm 9 eQi eqm 10 eQi egm
eJK | enjKv | egK | enjKv | eijK | enjKv | eijK | enjKv | erjK | enjKv | ejK | enjKv | ejK | ewmjKv | eijK | enjKv
cKi
e Tegib
i clei
eQi
2010 mib
2011 mtb
2012 mb
2013 mib
23. cKi e/ Tewgtbi ctei eQi Ges 2010 t_1K 2013 mib tkYwFEK kiLvi (tmKkibi) msL'v: (GKwaK tmKkb bv _vKij, 1 vjiL
ciY Ki'b)
lelqg 1KY Tk 1g tkiy 2q tkiY 3q kY 4_ tkiy 5g tkiy
cKi e/ legtbi clei eQi............
2010 mib
2011 mib
2012 mib
2013 mib
24, cKi e/ Tewgtbi ctei eQi Ges 2010 T 1K 2013 mib ~JrFIEK wkdU -Gi msL'v: (GKwaK 1kdU bv _WKij, 1ujiL ciY
Ki'b)
“dji aib cKT 2010 mib 2011 mtb 2012 mib 2013 mib
ei Tewtbi
clei eQi........
K. miKui cBgwi j (GPS)
L. 1beUbKZ temiKui ciBgwi ~j
(RNGPS)
M. KigDibil ~—j (CS)
N. Experimental Schools
gl
25. cKi e/ Teigthi ctei eQi Ges 2010 _tK 2013 mib tRjvg 3 eQi t_tK 10 eQi eqimi DCRuZ Ges kviniK cizelr erjK
-ewjKvi msL'v t
ielq 3 eQi eqm 4 eQi eqm 5 eQi eqm 6 eQi eqm 7 Qi eqim 8 eQi eqm 9 eQi eqm 10 eQi eqim
ejK enjkv | egK enjKi | eljK enjKi | eijK enjKv | eijK enjKi | eiK enjKi | eijK enjKv | egK enjKy
DcRuiz
K. cKT
el Teigibi ctei
(<101 PR
L. 2010 mib
M. 2011 mtb
N. 2012 mib
0. 2013 mib
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ielq 3eQieqgm |4eQiegm |5eQieqgm |6eQieqm | 7eQieqgm | 8eQiegm | 9eQieqgm | 10 eQi eqm
ejK enjKv | egK enjKv | eljK enjKv | eijK enjKv | eijK enjKv | eijK enjKv | eijK enjKv | eljK enjKv
kviniK ciZeUs
K. cKT
el Tewgibi ctei
(<101 DR
L. 2010 mib
M. 2011 mib
N. 2012 mib
0. 2013 mib
26. cKi e/ Tewgthi ctei eQi Ges 2010 1K 2013 mih tRjq tkiYrfilEK DcRwZ Ges kiiniK cizeUr enK -ewjKvi ~¢j
fiZi msLv t
ielg IKT 1KYx 1g kY 2q tkYx 3q tKYx 4tk 5g tkYx
eljK enjkv | efjK enjkv | efjK enjkv | efjK enjkv | ejK enjkv | efjK enjKy
DcRuiZz

K. cKT e lTeigibi
ctei

L. 2010 mb

M. 2011 mib

N. 2012 mib

0. 2013 mtb

kviniK cizeUr

K. cKT e lTeigibi
ctei

L. 2010 mb

M. 2011 mib

N. 2012 mib

0. 2013 mib

Note: idT mciifBRviMY fRjv ci_igK iklv Aidm t_1K 2003 t_1K 2013 mifji Dctiv® Z_", 1jv Aek'B
msMn Kieb|
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dig- 13

8Zxq cv_igK ikqlv Dbgb KgmiP (icBiWic-2) kK cKiti cfie gjigb

DciRjv fcidiBj tPKij =+

(1dT mevifiBRii DciRjv ik v Aidm t 1K GB Z_"_1jv msMn Kiife)

.............. KW DBS: e IRJV e JKW DS
............ KW bS: e Z CTWDKVE DUGE e
.......................... 1QVeIBJ 1AW BS: oo

DciRjv Ikl Aidimi icBihic-2 cKT msiko KgKZy/KgPuixi mflirkvi MntYi gva'tg Ges Aidimayj bi_ cT
(Official records) t_iK 2003 t_{K 2012 miji DciRjvi ibgijiLZ Z_" msMn KiiZ nie] GiKi AiaK
Drimi mi_ thiMthiM Ki*b Ges mae nij Ab'vb™ ciquRbxg/cimi2K Drimi Z_"w™ chb:ietePbi/hPiB Ki'b|

L DCRRjii fgUAIGZbt | e eM Kt jugUri
2. DCIRjiq tgl BDIbgibi msLvt | e W
3. DciRjvg icBiWic-2 cKifi ei leigh
KRKIeTI"nigQJ | e (gm 1 eQi)
4. DciRjyq icBiWic-2 cKifi er Teigh
KR Kie tkI nigiQJ? | e (gm 1 eQi)
cKT e/ ewgZ nlqi clei eQi eZqith
5. DCRRjii fgU Lbii msL'y | s U e i
- . . IGUL e RD | W e Rb
6. DRy g fyikmsl it A T S T Rb
OINFV: et Rb OINFVE e Rb
7. DciRjvi 6 1_1K 10 eQi eqm ikt 1
mLvt ] Rb Rb
- — I e % T e %
8. DCIRyiI Libii AL mguRK Ae 1 B T 1o O % T DG %
9. DciRjvi 1klv ciZzovibi msLv
] e MSLY | e msL'y
K. g:
LKGR: [ MSLY ] e msL’v
................................. .msLv .msLv

M. gv™umy;
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10. cKT e/ Tewgtbi ctei eQi Ges 2010 1K 2013 mib DciRjvi fgw ciBgmi ¢ ji msL'v t

“djiaiy ciBgui ¢ji msL
cKTi e Tewgibi ctel eQi 2010 mib | 2011 mib | 2012 mib | 2013 mib
K. miKui cBguwi ~j (GPS)
L. beUbKZ temiKwi ciBgwi —j (RNGPS)
M. KigDibiu ~ (CS)
N. Experimental Schools
gl
11. cKi e Tewgibi ciei eQi Ges 2010 f_{K 2013 mtb DciRjvi ciBgwi ~dji Tgw k1K msL'v t
“djiaib k7K msL'y
cKT e lewgibi 2010 mib 2011 mib 2012 mib 2013 mib
clei eQi
ci'l | gnjv| fgu |cil | gnjv| fgU | ci'l | gnjv | tolU | cil | ginjv | tgU | ci‘l | ginjv | tgW
K. miKwi cBgui
(GPS)
L. ibeUbKZ temiKwi
ciBgwi
(RNGPS)
M. KigDibil —j (CS)
N. Experimental
Schools
U
12. cKf e/ Tewgtbi ctei eQi Ges 2010 t_1K 2013 mib DctRjvi m-B-GW (C-in-Ed) cikYoR tgw Ik g1tKi msL'v t
~djiaib im-B-GW (C-in-Ed) cikfYci® 1kY[tKi msLy
cKT e Tewgtbi 2010 mib 2011 mib 2012 mib 2013 mib
ctei eQi
ci'l | gnjv| fgu | ci’l | gnjv | tgU | ci’l | ginjv | tgl | ci’l | gnjv | fgW | ci'l | gnjv | fgW
K. miKwi cBgui
(GPS)
L. ibeUbKZ temiKui
ciBgwii ~j (RNGPS)
M. KigDibil ~—j (CS)
N. Experimental
Schools
gl
13. cKi e/ Teigibi ciei eQi Ges 2010 f_{K 2013 mth DciRjvi cBgwi ¢ FiZi DcthuM tgil ik lv_xi msL'v t
“djiaib fiZi DcthuM tgw wkTv_xi msL'y
cKT e lewgibi 2010 mib 2011 mib 2012 mib 2013 mib
clei eQi
ejK | enjky gl ejK | enjKky gl ejK | enjkv il ejK | enjKy g ejK | enjkv gl

K. miKwi cBgui
(GPS)

L. ibeUbKZ temiKuwi
cBgwi g (RNGPS)

M. KigDibil ~j (CS)

N. Experimental
Schools

g
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14. cKi e/ Tewgtbi ctei eQi Ges 2010 1K 2013 mitb DciRjvi ciBgwi ~dji tow QiI-QuT FiZ msL'vt

“dji aib

QI-Qul FiZ msL'v

cKT e lewgtbi clei

eQi

2010 mib

2011 mib

2012 mib

2013 mib

ejK | enjKv il

eljK

enjKy gl

ejK | enjKy

U eljK

enjKy i

eijK

enjKy gl

K. miKwi cBgui

L. ibeUbKZ temiKwi
cBgwi g (RNGPS)

M. KigDibil ~j (CS)

N. Experimental
Schools

g

15. cKT e/ Tewgtbi ctei eQi Ges 2010 t_1K 2013 mib DciRjvi cBgni ~dji tkYwREK 1o QiT-QuT FiZ msL'vt (nuRiv

tilRGi 171K ciY KiiZ nie)

]

Ik Tk Yy

1g tkYi

2q tkx

3q tkYx

4 tkYx

5g tkYi

igil

eljK

enjkv | eijK | enjKky

ejK | enjKv

ejK | enjKkv

ejK

enjKy

eljK

enjKy

ejK | enjKy

cKi
e Tewtbi
ctei eQi.........

2010 mib

2011 mib

2012 mib

2013 mtb

16. cKi e/ Tewibi ctei eQi Ges 2010 T 1K 2013 mib DciRjvi cBgwi ~#ji ag Abmiti TKYwFREK tgl QiT-QuT FiZ
msL'vt (tIIRGvi 171K ciY KI1Z nie)

mj

KT tkYx

1g tkYx

2q tkYy

3q tKYx

4_ tkYx

5g tkYx

igi

eljK

enjKv | ejK | ewjKv

ejK | enjKy

ejK | emjKy

eljK

enjKy

eljK

enjKy

ejK | enjKy

K. cKi
e/ Tewgtbi ctei

eQi

Bmjvg

™

1eix

Li=b

L. 2010 mfb

Bmjug

i~

telx

Li=ib

M. 2011 mib

Bmjug

i~

telx

L=

N. 2012 mib

Bmjug

i~

telx

Lx=vb
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mij IKT 1KYy 1g kYt 2q tk¥x 3q tkYx 4_ tkYx 5g kY gl
eJK | emjKv | erjK | enjKv | erjK | enjKv | eijK | enjKv | eyjK | enjKv | ejK | ewjKv | ejK | enjKy
0. 2013 mtb
Bmjug
i~
tedx
Li==b
Abb..........
17. cKi e/ Tewgtbi ctei eQi Ges MZ Zb eQti (2010, 2011 Ges 2012 mib) tRjvi cBgwi ~dji QT-QuTi Mo Do iZi i
(%)t (kZKiv niti ciY KiiZ nie)
“djiaib QI-Quli Mo Dci wZi nii (%)
cKTi e/ lewgibi ciei eQi 2010 mb 2011 mib 2012 mtb
ejK | enjkv | fgw ejK | enjku g ejK | emjkv | fgw eljK | ewjKky tqu
K. miKwi cBgui
L. 1beUbKZ temiKui
cBgwi —j (RNGPS)
M. KigDibil ~j (CS)
N. Experimental
Schools
gl
18. cKi e/ Tewgibi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) tRjvi ciBgwi ~¢ji TKYwFEK QIT-QuTi Mo
Doi iZi mii (%)t (KZKivnii ciY KifZ nie)
mij KT 1KYy 1g tkYi 2q tkx 3q tkYx 4 tkYx 5g tkYi gl
ejK | enjKv | ejK | enjKi | efjK | enjKv | eijK | enjKv | eijK | ewjKv | ejK | enjKv | eijK | enjKy
cKi1
e Tewtbi
ctei eQi.........
2010 mib
2011 mtb
2012 mtb
19. cKT e/ Tewgtbi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) ~dji cv_igK mgvcYx cixfliq AskMnYKvix 59
tkyri QIT-QuT Ges 2™ i citki msL'vt \
mij eljK enjKv g
AskMnYKvix citki msL'v AskMnYKvix ciki msL'y AskMnYKvix citki msL
QiTi msLy QuTi msL'v QITQuTi msL'y
cKi e/ Tewgtbi ctei eQi...........
2010 mib
2011 mth
2012 mib
20. cKT e/ Tewgtbi ctei eQi Ges MZ 1Zb eQti (2010, 2011 Ges 2012 mib) tRjvi ciBgwi ~#¢ji QT-QuTt i ci gk
KNP mguiRi nui (%)t (KZKiv nidi ciY KitZ nie)
“djiaib QUE-Qult™ i cv_igK ik VPR mguBi nvi (%)
cKT e lewgtbi ctel eQi 2010 mib 2011 mtb 2012 mib
eJK | enjKv Y ejK | enjKv fgw eJK | enjKv fgw ejK | ewjKv tqu

K. miKwi cBgui

L. ibeUbKZ temiKuwi
ciBgwi —j (RNGPS)

M. KigDibil —j (CS)

N. Experimental
Schools

gl
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21. cKi e/ Tewtbi ctei eQtii QT-QuT ctii eQi GKB tkYZ viicWi (cbiveiE), 2009 mtbi QAIQuT 2010 mtb, 2010 mibi

QIIQuT 2011 mtb Ges 2011 mtbi QVIQuT 2012 mth GKB tkYiZ riicWi (chiveiE) msL'v: (cKT e Tewgtbi ctii eQi,

2011 Ges 2012 mibi djudj tiwRovi t71L ciY KiiZ nie)

mj 1g tkYx 2q tkYi 3q TkYx 4_ tkYx 5g tkYx g
eljK enjky | eijK enjkv | eijK enjky | eijK enjkv | eijK enjkv | eijK enjKy
cKTi ey lTegtbi
ciei €Qi............
2010 mib
2011 mib
2012 mib
22. cKi el Teigibi ciei eQi Ges 2010 f_K 2013 mib tRjq 3 eQi t_1K 10 eQi eqimi tgw erjK ewjKi msL'v t
mj 3 eQi eqm 4 eQi eqm 5 eQi eqm 6 eQi eqm 7 eQi eqm 8 eQi eqm 9 eQi eqm 10 eQi egm
eJK | enjKv | egK | enjKv | eijK | enjKv | eijK | enjKv | erjK | enjKv | ejK | enjKv | ejK | ewmjKv | eijK | enjKv
cKT1
e Tegib
i ctel
eQi
2010 mtb
2011 mtb
2012 mib
2013 mib
23. cKi e/ Tewgtbi ctei eQi Ges 2010 t_1K 2013 mib tkYwFREK kiLvi (tmKkibi) msL'v: (GKwaK tmKkb b _vKij, 1 rjiL
ciY Ki'b)
lelqg 1KY Tk 1g tkiy 2q tkiY 3q kY 4_ tkiy 5g tkiy
cKi e/ legtbi clei eQi............
2010 mtb
2011 mib
2012 mib
2013 mib
24. cKi e/ Tewtbi ctei eQi Ges 2010 T 1K 2013 mib ~JrFIEK 1kdU -Gi msL'v: (GKwaK 1kdU bv Ktj, 14jiL ciY
Ki'b)
“dji aib cKT1 2010 mib 2011 mtb 2012 mib 2013 mib
ei Tewtbi
clei eQi........
K. miKui cBgwi j (GPS)
L. 1beUbKZ temiKui ciBgwi ~j
(RNGPS)
M. KigDibil ~—j (CS)
N. Experimental Schools
gl
25. cKi e/ Teigthi ctei eQi Ges 2010 _{K 2013 mib tRjvq 3 eQi t_tK 10 eQi eqimi DCRuZ Ges kviniK cizelr erjK
-enjKvi msL'v t
ielq 3eQieqm | 4eQieqm 5 eQi eqm 6 eQi eqm 7 eQi eqm | 8eQi eqm 9 eQi eqm 10 eQi eqim
ejK enjKv | egK | enjKv | egK | enjKv | eK | ewjKv | egK | enjKv | egK | enjKv | eyjK | ewjKv | eK enjky
DcRuiZ
K. cKT
el Tewgibi ctei
<101 P
L. 2010 mib
M. 2011 mib
N. 2012 mib
0. 2013 mib
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ielq 3eQieqgm |4eQiegm |5eQieqgm |6eQieqm | 7eQieqgm | 8eQiegm | 9eQieqgm | 10 eQi eqm
ejK enjKv | egK enjKv | eljK enjKv | eijK enjKv | eijK enjKv | eijK enjKv | eijK enjKv | eljK enjKv
kviniK ciZeUs
K. cKT
el Tewgibi ctei
(<101 DR
L. 2010 mib
M. 2011 mib
N. 2012 mib
0. 2013 mib
26. cKi e/ Tewgthi ctei eQi Ges 2010 1K 2013 mih tRjq tkiYrfilEK DcRwZ Ges kiiniK cizeUr enK -ewjKvi ~¢j
fiZi msLv t
ielg IKT 1KYx 1g kY 2q tkYx 3q tKYx 4tk 5g tkYx
eljK enjkv | efjK enjkv | efjK enjkv | efjK enjkv | ejK enjkv | efjK enjKy
DcRuiZz

K. cKT e lTeigibi
ctei

L. 2010 mb

M. 2011 mib

N. 2012 mib

0. 2013 mtb

kviniK cizeUr

K. cKT e lTeigibi
ctei

L. 2010 mb

M. 2011 mib

N. 2012 mib

0. 2013 mib

Note: id1 mciifBRiiMY DciRjv ik v Aidm f_1K 2003 t_1K 2013 miji Dciiv® Z_", 1ji Aek'B
msMn Kiieb|
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