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Executive Summary 
 
Contributions of PEDP II to the development and strengthening of the Primary Education in 
Bangladesh are immense. It covers various aspects of Primary Education: infrastructure 
development, enhancement of the quality of education including near universal coverage for 
both boys and girls.  
 

Programme Brief 
 

Name of the Project “Second Primary Education Development Programme (PEDP-II)” 
Sponsoring Ministry/ Division Ministry of Primary and Mass Education (MOPME) 
Executing Agency Directorate of Primary Education (DPE) 
Location of the Project All divisions, all districts, all Upazilas and all Unions of Bangladesh 

 
• Implementation Period (PCR): July 2003- June 2011 
• Financing Status 

(in lakh Taka) 
Estimated Cost Description 
Latest Revised  

Actual 
expenditure 

% 

a. Total (b+d) 749,982.58 706,381.24 94.18 
b. GOB Taka 246,905.27 229,061.74 92.77 
c. Foreign Currency  47,872.35 39,142.35 81.76 
d. Project Aid (c+e) 503,077.31 477,319.50 94.88 
e. RPA 455,204.96 438,177.15 96.26 

Source: PCR of MOPME 
 
Ten International Donors provided financial and technical support: ADB, IDA, DFID, EU, 
Netherlands, Norway, CIDA, SIDA, UNICEF and JICA. 
 

Objectives of PEDP-II were to: improve the quality of primary education through  PSQL 
standards; ensure primary education accessible to all children: of special needs, tribal and 
vulnerable; introduce pre-primary education; increase enrolment, attendance and cycle 
completion rate; adopt a child-centered approach; increase contact hours for quality 
education; undertake institutional reforms in education management for effective 
decentralization and the devolution of decision making; strengthen and build the capacity of 
the school management system; ensure good governance by establishing accountability and 
transparency; supply textbooks and teaching and learning materials free of cost; revise  
curricula; introduce terminal examination; extend Wide Area Network (WAN); and 
strengthen the role of the community especially parents, in running and supporting their 
schools. 
 

PEDP-II Schools (GPS, RNGPS, PTI attached & Community schools) and Components 
A. Construction Works: Construction, extension and renovation of  GPS class rooms with 
fittings: high or low bench, chair, table, wall almirah, black boards; Construction of toilets; 
Sinking tube-wells; and Repairs & Maintenance of government primary schools. 
B. Other Interventions: Training (local): Teachers training and SMC members training; 
Supplementary Reading Materials (SRM) and Teachers guide; Curriculum Revision; 
Textbooks, Teaching learning Materials & Education Kit--60829 schools; Social 
mobilization: Different Social Mobilization activities; Equitable allocation; SLIP; Innovative 
Grant; Monitoring and evaluation; Storage facilities at school; and Primary Education 
Terminal Examination. 
 

Interventions A and B were implemented in GPS only, while interventions B only were 
implemented in RNGPS, PTI attached and Community schools. 
 

Rationale of the Project: Prior to PEDP, high drop out rate, low performance of the 
students, very high student-teacher ratio, less contact hour, high level of students' 
absenteeism, poor physical facilities of schools, lack of teaching leaning materials were the 
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formidable challenges for primary education in Bangladesh. These factors were contributing 
for the low quality of the primary education. Realizing this, the MOPME took steps to 
strengthen and vitalize the primary education through allocation adequate resources and the 
immense importance of enhancement of quality and universal access to the primary 
education in Bangladesh by planning and implementing PEDP. 
 

Objectives of the current assignment of impact evaluation were to: review the 
implementation status in respect of financial and program activities identifying any shortfall, if 
any; reflect on the rationale of programme concept and design; assess benefits of the 
program; identify strengths, weaknesses, and opportunities of the implementation of the 
programme; and recommend steps for sustainability and improvement of performance of the 
program. 
 

Study Methodology (see Chapter II at pages 4-8): The survey was conducted 
administering both quantitative and qualitative methods of investigations through a 
comparative study. The evaluation design treated the schools, where construction works 
were undertaken, as Intervention sample. The Comparison sample comprised schools 
without construction works under PEDP-II. Both the Intervention and the Comparison 
samples were exposed to works/activities conducted other than construction, and these are 
social mobilization (awareness building), training, supply of teaching materials, furniture, 
equipment, text books etc. This was a cross-sectional survey. Multistage random sampling 
was used to select respondents. The sample schools were selected through systematic 
random sampling from an overall sample frame of schools (with construction works). At the 
first stage, from the 6 divisions (including Rangpur), 140 sample government primary 
schools (GPS: schools with construction works) were selected randomly. For comparison, a 
random sample of 47 schools as Comparison were selected randomly from the same 128 
Upazilas of Intervention sample. Target population of the quantitative survey were the 
students aged 6 – 10 years (boys and girls from grade I-V). The Sample Size for Intervention 
Schools was estimated by using scientific formula. The estimated sample size of students for 
140 GPS (Intervention schools) was 2100. For Comparison schools, an additional 705 
students (33% of Intervention Schools) were selected randomly. 
 

In-depth Qualitative Investigations were conducted to investigate the status of PSQL in 
respect of the schools both in the Intervention and in the Comparison samples: 187 
Intensive Interviews with Teachers in the schools; 146 Intensive interviews with 
Program Officials at Upazila, District and National levels; 62 FGDs with members of SMC; 
280 Intensive interviews with Parents of the students at Community level; Physical 
observations of 140 Intervention GPS: classrooms, toilets and tube-wells; Physical 
observations of 187 Intervention and Comparison Samples to verify the status of size 
and distribution of students. In addition, quality of class participation, only at grade V 
level by both the teachers and students were observed and conducted class tests to 
assess academic performance of grade V students. Documents search and Literature 
reviews were conducted. A Local level workshop was conducted at Gazipur District with 
school and community level stakeholders.  
 

Data Collection (see Chapter III at pages 9-11) : Hundred percent of the sample data 
collection was completed successfully, except in case of program personnel, in which case 
their non availability was the main obstruction for interviews. The data collection instruments 
were designed by experienced and expert professionals of READ and IMED. The 
questionnaires were reviewed during training of the Field Investigators, and each instrument 
was thoroughly pre-tested.  
 

Findings and Discussions 
 

Assessment of Physical and Financial Targets--PCR (see Chapter IV Section 1 at 
pages 13-16): The implementation period of the project was from July 2003 to June 2011. 
By the latest data (as per PCR of IMED), it has been observed that financial targets 
achieved is 94.18%, while the physical targets achieved is 98%. The allocations for the 
project under civil works was 400008.96 lakh taka against an actual expenditures of 
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390108.79 lakh taka, which is 97.52% financial progress and the physical progress is 98%. 
The allocations for the project for manpower support was 108645.89 lakh taka against an 
actual expenditures of 103702.50 lakh taka, which is 95.44% financial progress and the 
physical progress is 95.43%. The allocations for the local training was 54150.74 lakh taka 
against an actual expenditures of 50094.88 lakh taka, which is 92.51% financial progress 
and the physical progress is 100%. The allocations for the project under Curriculum Revision 
was 4016.54 lakh taka against an actual expenditures of 3892.05 lakh taka, which is 96.90% 
financial progress and the physical progress is 100%. The allocations for Teaching, Learning 
Materials & Educational Kit was 7067.42 lakh taka against an actual expenditures of 7060.59 
lakh taka, which is 99.90% financial progress and the physical progress is 98.11%.: The 
allocations for Social Mobilization was 3306.81 lakh taka against an actual expenditures of 
3674.88 lakh taka, which is 111.13% financial progress and the physical progress is 100%. 
The allocations for Monitoring and evaluation was 131.89 lakh taka against an actual 
expenditures of 33.33 lakh taka, which is 25.27% financial progress and the physical 
progress is 100%. The allocations for Repairs & Maintenance was 10,656.55 lakh taka 
against an actual expenditures of 9460.00 lakh taka, which is 88.77% financial progress and 
the physical progress is 100%. The allocations for SLIP was 17,443.00 lakh taka against an 
actual expenditures of 12591.12 lakh taka, which is 72.18% financial progress and the 
physical progress is 90%. The allocations for Terminal Examination was 1,475.00 lakh taka 
against an actual expenditures of 1557.77 lakh taka, which is 105.61% financial progress 
and the physical progress is 100%. 
 

Problem of Project Management and Implementation (see Chapter IV, Section 2 at 
pages 17-18):  From 2003 to 2011 (8 years) five project directors were appointed with 
average duration of 1.6 years. Initially till beginning of 2005, two full time project directors 
were appointed each for a period of 5 to 6 months only. PCR also indicates that delay of 
implementation occurred due to gaps between GOB's PP and the DPs' documents; some of 
the items were not clearly defined in the PP. The monitoring system also could not assure 
effective verification of the 120 innovation grants to different stakeholders. The Upazila 
Primary Education Officers complained that they were not contacted properly and their 
complaints were not heeded to. The school teachers and SMC members complained about 
lack of quality of the construction and about their non participation (as they were not 
consulted and involved) to supervise the construction works. 
 

Assessment of Construction of the Infrastructures (see Chapter IV, Section 3 at pages 
19-28): According to the targets of PEDP-II, each selected GP school was to be provided 
with at least two constructed classrooms, one toilet and one tube well. Accordingly, it is 
estimated that 140 sample schools would have constructed 280 classrooms. In the study, it 
is found that there are 303 classrooms constructed under PEDP-II (additional 8% 
constructed). Of the 140 schools with constructed class rooms, 49 schools have class rooms 
in good condition and 91 schools have class rooms with problems. PEDP II installed tube 
wells in 16 schools. Of the 120 schools now with tube wells, 92 are functioning. PEDP-II 
constructed toilets in 20 schools. Of the 134 schools now having toilets, 125 are being used.   
 

Sample Characteristics (see Chapter IV, Section 4 at page 29): Students: The mean 
age of students is 10 years irrespective of gender and intervention or comparison samples. 
Prior to setting of the Tube wells and Toilets in the intervention schools (GPS: before PEDP-
II), the incidences of diarrhoea was at 14% level, while it declined to 7% (half of the previous 
rate) after construction of the tube wells and toilets under PEDP-II. Teachers: Distribution by 
gender: 61-68% male and 32-39% female. Of the sample teachers, more than 80% (both 
from Intervention and Comparison) were Head masters. The mean age of the teachers is 44 
(45 from intervention and 44 from comparison). Parents: Mean age of the parents is 38: 
Fathers' age Intervention: 42 and Comparison: 43 and Mothers' age Intervention: 33 and 
Comparison: 36. Average education of the parents is grade 8. Average monthly family 
income is Tk. 10,223. Income of the parents, irrespective of intervention or comparison 
samples, is comparable. 
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Pre-Primary Education, Accessibility Enrolment, Attendance and Primary Education 
Cycle Completion Rate, Child-Centered Approach and Class Test (see Chapter IV, 
Section 5 at pages 30-36): Pre primary education programs are operational in 95% of the 
schools in the Intervention schools, whereas in only 79% of the schools in the Comparison 
samples, such program is currently operational. On gross (106.32%) and net enrolment 
(95.25%), the rates achieved are very high both for intervention and comparison sample 
schools. The primary level completion cycle remains at high level (Intervention: 62.00% and 
Comparison; 60.02%). The transition rate from grade V (primary schools) to grade VI 
(Secondary schools) is also very high: Intervention: 98.72% and Comparison; 97.23%. The 
results show that the there is one teacher per 46 students. Sharp differences are observed 
on the status of enrolment of students with disability between intervention and comparison 
sample schools; in the former (intervention) according to the estimates of the students, 
about a fifth (19%) of them are disabled, while in the latter (comparison ), it is only 4%. In 
the intervention schools, the most predominant method used for teaching is Learning by 
doing (using teaching aides/materials), while in the comparison schools, it is Teaching 
through entertainment. The achieved score of the intervention schools is ranked as 'Good' 
and comparison schools as 'Fair'. Class test results comparatively by three categories of 
schools demonstrate that the students in the schools with quality construction (77%) have 
performed better than the students from the schools with problematic construction (74%) and 
schools with no construction (74%). Results of z test evidence that the finding is statistically 
significant. Good class room environment is an incentive for better concentration by the 
students than those who do not have same environment.   
 

Institutional Capacity of Primary Education (see Chapter IV, Section 6 at pages 37-42): 
More than two thirds (67%) of the teachers (Intervention: 66% & Comparison: 70%) received 
in-service training on Methods of training; Subject based training; Management training; and 
social mobilization. 59% of the teachers felt that the training duration was sufficient. Nearly 
two thirds (61%) of the teachers claimed that the training met the expected standards of 
quality training. Hundred percent of the schools have SMC (11 members per SMC). On 
average, 3 out of 11 members have been trained on school management. Usually SMC 
meetings are held once a month. Hundred percent of the members affirmed that they have 
been taking decisions on school matters in SMC meetings. Supervision and monitoring of 
the schools, training of teachers and coverage of more poor and vulnerable students and 
preparing children through pre primary education are some of the most essential core 
reforms advocated by the stakeholders. The community stakeholders have prioritized 
community level dissemination programs through group discussions, meetings, and Uthan 
Baitahaks (69%).  
 

Strengths and Weaknesses of PEDP-II (see Chapter V at pages 46-48) 
Infrastructure Construction: Classrooms, Tube wells and Toilets: Strengths: Against 
the target of constructing 280 class rooms, 303 classrooms (additional 8%) were 
constructed. Of the 140 schools with constructed class rooms; 49 schools have class rooms 
in good condition. Of the 120 schools now having tube wells, 92 are functioning. Of the 134 
schools now having toilets, 125 are being used. Weaknesses: 91 schools have class rooms 
with problems. In 60% schools, the length, width and height of the classrooms are less than 
the PP design measurement. 20 schools do not have tube wells, and in 28 schools, these 
are not functioning. 6 schools do not have toilets, and 9 are not at all usable. Thirty percent 
of GPS reported common toilets used by both boys and girls. 46% of the GPS schools have 
reported separate toilets for teachers. None of the school has any toilet accessible to 
physically disabled children. 
Accessibility and Quality of Primary Education: Strengths: Pre primary education 
programs are operational in 95% of the schools in the Intervention areas. Gross (106.32%) 
and net enrolment (95.25%) rates are very high both for intervention and comparison sample 
schools. The primary level completion cycle remains also at high level (Intervention: 62.00% 
and Comparison; 60.02%). The transition rate from grade V (primary schools) to grade VI 
(secondary schools) is also very high (Intervention: 98.72% and Comparison; 97.23%). The 
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results show that the teacher student ratio is one teacher per 46 students. Weaknesses: 
Only 12% of the mothers, both from intervention and from comparison ascertained that the 
teachers give adequate time for pre primary education. Only 19% of the teachers both from 
intervention and comparison confirmed that additional class rooms were available for the pre 
primary education. 9% of the teachers from the intervention areas claimed that they were 
trained specially to implement pre primary education.   
Institutional Reforms: Strengths: On average, 41% of the teachers affirmed that additional 
time is invested for the students of grade V. About a quarter of the teachers also mentioned 
that coaching classes are organized on need basis. In the terminal examination, the 
consolidated 3 years' result show that in the year 2012, 96.07% in Intervention and 94.01% 
in Comparison qualified; in the year 2011, 94.71% in Intervention and 93.80% in Comparison 
qualified; and in the year 2010, 90.52% in Intervention and 89.47% in Comparison qualified. 
Communication and reporting from Upazila to district is through internet. Almost hundred 
(94%) percent of the parents reported that the SMC meetings are held as per schedule and 
about two thirds (67%) of the parents confirmed their attendance in the SMC meetings. 
Hundred percent of the members affirmed that they have been taking decisions on school 
matters in SMC meetings. 57% of teachers identified SMC as an institution for ensuring 
good governance. The community stakeholders have prioritized community level 
dissemination programs through group discussions, meetings, and Uthan Baitahaks (69%). 
100% of the students claimed that they received for the first time the text books in time. 
93% of the students observed that they enjoy comfortable sitting arrangement. 79% of the 
students claimed that the teachers are not late, while only 52% said that the teachers are 
never absent. Weaknesses: 33% of the teachers did not receive in service training. Only 3 
out of 11 members of SMC have been trained on school management. 21% of the students 
said that the teachers are late, and 48% said that the teachers (though not frequently) are 
absent.  
 

Recommendations for Sustainability and Improvement for Future PEDP III and IV (see 
Chapter VI at pages 49-50) 
On Management and Implementation 
• As many as 5 Project Directors served PEDP-II for a period of 8 years with average 

duration of only 1.6 years and especially, in the initial years, the transfers occurred more 
frequently; hence the concerned authorities in future, may consider the tenure of the 
Project director for the whole period of the Project duration to ensure continuation of 
project management leadership (PD). 

• Experiences of the areas of conflict between MOPME and DPs might have been reduced 
clarifying the terms and conditions more succinctly; there can be joint DP and GOB 
committees for improving coordination among them to maintain a positive level of 
support and confidence of the government and DPs.  

• Review project performances on supervision and monitoring at least on yearly basis. 
Accommodate new activities and funding within PEDP framework and make the planning 
and budgeting process flexible, predictable and closely linked to monitoring and updated 
data. Improve the reporting quality and introduce a result-based monitoring system. 

• The capacity of the teachers through training need to be enhanced in order to encourage 
them to invest more time on pre primary education and also on coaching the vulnerable 
and special need (tribal) students. 

• Adapted measures to improve the management and implementation programs through 
further decentralization of powers and functions at the SMC and upazila levels.         

On Infrastructure Construction and Use 
• Provide construction manual including plans, cost estimates in simple Bengali so that 

SMC and PTA members understand it and can oversee the activities. 
• Before commencement of the construction, FGDs could be arranged for increased 

awareness and interest of the community on the construction activities.  
• SMC to be made responsible for supervision and monitoring of implementation of the 

construction activities. 
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• Community may be motivated to carry out repair and maintenance for minor problems. 
On Accessibility and Quality of Primary Education 
• Pre Primary education programs need to be strengthened to a great extent. 
• There is scope for large scale consideration of installing facilities for disabled students 

in the schools. 
• Efforts should be taken to make teaching more Child-centered emphasizing on various 

teaching methods: focus on the need and demand of the child, role play, remedial 
measures: corrective actions for weak students, participatory/group teaching, monitoring 
method: assistance by strong students to weak students.  

• In terms of achieved scores class performances ranked now at 'Good'; it is imperative to 
further improve class room performances to 'Very Good' level in the near future.     

On Institutional Reforms 
• Increase the frequencies of in-service training covering 100% of the teachers: emphasize 

on subject based training, management training, and training on quality assessment. 
• Plan phase wise coverage of subjects: through three consecutive terminal examinations. 
• Strengthen the WAN operations from schools to Upazilas, which is yet inefficient.  
• Train all the SMC members on school management, development and technical quality 

enhancement programs: now 3 out of 11 SMC members are trained. 
• Strengthen supervision and monitoring of the schools, training of teachers and 

coverage of more poor and vulnerable students and preparing children through pre 
primary education. 

• Hold increased community based rallies and campaigns/observe national days and 
organize more sports, games and cultural functions as part of social mobilization. 

• Remove notable absenteeism (20%) of teachers through greater degrees of 
supervision both by program personnel and community including SMC and PTA.    

 

Impact of PEDP-II (see Chapter VII at pages 51-53): Infrastructure development facilitated 
expansion of schools with increased enrolment of students and teachers; community gained 
by providing remarkable opportunities to eligible children (6 to 10 years) irrespective of 
gender, poor and non poor status. Expansion of the school facilities also allowed recruitment 
of as many as 45000 teachers, of whom 60% were women. PEDP-II contributed to the 
achievements of higher levels of quality education by the students belonging to schools 
where constructions were done properly. Ninety five percent of GPS (Intervention schools) 
ascertained introduction of pre primary education in the schools, which is by itself an 
enormous opportunity for hitherto un-attending eligible school children to pursue and 
complete primary education successfully. 100% of the SMCs are formed and are holding 
meetings regularly with almost full participation of male and female members. Community 
people both male and female (including parents) are participating and demonstrating their 
support and ownership of the educational institutions.  Increased and higher rates of student 
enrollment and qualifying ascertain higher levels of quality in the primary education. The 
rates of incidence of diarrhoea was 14% prior to installing tube wells and toilets in the 
schools, while during post PEDP-II, it has declined to 7%, a clear impact on both morbidly 
and to some extent on child mortality. 
 

Conclusion: Ninety four percent of financial and 98% of physical targets have been 
achieved by PEDP-II. Students from GPSs with constructions with no problem (49: 35%) 
have achieved higher average scores (77%) in their class tests on five subjects compared to 
those students from GPSs with problems (91: 65%) in the constructions (average scores: 
74%) and those from Comparison schools with no construction (average scores 74%). This 
finding is statistically significant (z test). These results itself justify the investments incurred 
by PEDP-II for the schools with quality constructions. The sample schools have achieved 
remarkable performances in terms of enrolment, cycle completion and also transition from 
grade V to grade VI. In future, RNGPS may be transformed into GPSs, which would mean 
tremendous expansion of management responsibilities of the Directorate of Primary 
Education. Further decentralization of power and authorities at field level will strengthen 
Primary School Quality and its management, particularly through community participation. 
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Chapter—I 
Background Information 

 
Background Information of the Project  
 
Bangladesh has one of the largest primary education systems in the world with an estimated 
18 million primary school aged children (6 to10 years) and 320,000 teachers in more than 
78,000 schools. The Primary Education Compulsory Act passed in 1990 made primary 
education free and compulsory for all children up to Grade 5. 
 
The Government of Bangladesh recognizes education as a means of reducing poverty and 
improving the quality of life for children as a long term impact. As a signatory to the 
Convention of the Right of the Child, the Government of Bangladesh, with assistance of 
development partners, has made positive steps towards fulfilling children's rights to 
education, the Education for All and Millennium Development Goals. As a result, the country 
has made significant progress towards universal primary education, achieving gender parity 
with high enrolment rates.  With a view to improving the quality of primary education, the 
Government of Bangladesh has undertaken a coordinated and integrated sub-sector 
programme known as PEDP-II with the assistance of donors. The programme is designed to 
improve the quality at all levels in the primary education sub sector. Following International 
Donors provided financial and technical support: ADB, IDA, DFID, EU, Netherlands, Norway, 
CIDA, SIDA, UNICEF, JICA. 
 
Programme Brief 
 
Name of the Project “Second Primary Education Development Programme (PEDP-II)” 

 
Sponsoring Ministry/ Division Ministry of Primary and Mass Education (MOPME) 

 
Executing Agency Directorate of Primary Education (DPE) 

 
Location of the Project All divisions, all districts, all Upazilas and all Unions of Bangladesh 

 
• Financing Status 

(in lakh Taka) 
Estimated Cost  Description 
Latest Revised  

Actual expenditure 
 

% 

a. Total (b+d) 749,982.58 706,381.24 94.18 
b. GOB Taka 246,905.27 229,061.74 92.77 
c. Foreign Currency  47,872.35 39,142.35 81.76 
d. Project Aid (c+e) 503,077.31 477,319.50 94.88 
e. RPA 455,204.96 438,177.15 96.26 

Source: PCR of MOPME 
 
• Implementation Period (PCR): July 2003- June 2011  
 
Objectives of the Programme  
 

• To improve the quality of primary education   in   Bangladesh   through   the 
introduction of Primary School Quality Level (PSQL) standards; 

• To make primary education accessible to all children including special needs, tribal 
and vulnerable children of Bangladesh; 

• To make provision for pre-primary education in the existing primary schools; 
• To increase enrolment, attendance and primary education cycle completion rate; 
• To adopt a child-centered approach in the classroom; 



2 

• To increase contact hours for quality education; 
• To fully integrate the PEDP-II activities within the organizational and operational 

systems of MOPME and the DPE; 
• To undertake institutional reforms in education management for effective 

decentralization and the devolution of decision making; 
• To strengthen and build the capacity of the school management system at 

central and field levels; 
• To ensure good governance by establishing accountability and transparency at all 

levels; 
• To supply textbooks and teaching and learning materials free of cost; 
• To make  revision  of  primary  education  curriculum  for  grades  4  &  5  and 

certificate-in-education (C-in-Ed) curriculum for PTI); 
• To introduce primary education terminal examination; 
• To extend Wide Area Network (WAN) up to Upazila level field offices of DPE to achieve 

the goal of Digital Bangladesh; and 
• To strengthen the role of the community especially parents, in running and 

supporting their schools. 
 

PEDP-II: Major Interventions/Components 
 
The chart below briefly delineates the major interventions/components of PEDP-II. PEDP-II 
covered GPS, RNGPS, PTI attached school and Community schools. The construction 
components which covered 52% of the financial expenditures was only applicable for the 
GPS, while the other components were implemented in all the four types of schools. The 
overall geographical coverage of PEDP-II was all over Bangladesh. 

 
Types of 
school 

Project interventions/components: for details see appendix--II  Location  

Government 
Primary 
School (GPS) 

A. Construction Works:  
 Construction, extension and renovation of  GPS Class Rooms with 

fittings: High or low bench, chair, table, wall almirah, black boards 
 Construction of toilets 
 Sinking tube-wells 
 Repairs & Maintenance of government primary schools 

 
B. Other Interventions:  

 Training (local): Teachers training and SMC members training 
 Supplementary Reading Materials (SRM) and Teachers guide 
 Curriculum Revision 
 Textbooks, Teaching learning Materials & Education Kit--60829 schools 
 Social mobilization: Different Social Mobilization activities 
 Equitable allocation 
 SLIP 
 Innovative Grant 
 Monitoring and evaluation 
 Storage facilities at school 
 Primary Education Terminal Examination 

Registered 
Non-
Government 
Primary 
School 
(RNGPS) 
PTI Attached 
Experimental 
School 
Community 
School 

B. Other Interventions:  
 Training (local): Teachers training and SMC members training 
 Supplementary Reading Materials (SRM) and Teachers guide 
 Curriculum Revision 
 Textbooks, Teaching learning Materials & Education Kit--60829 schools 
 Social mobilization: Different Social Mobilization activities 
 Equitable allocation 
 SLIP 
 Innovative Grant 
 Monitoring and evaluation 
 Storage facilities at school 
 Primary Education Terminal Examination 

All over 
Bangladesh 
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Rationale of the Programme 
 

Bangladesh made remarkable progress in improving social conditions, particularly in the field 
of health, education and population. But the human development indicators in Bangladesh 
are low. The pace of human development was encouraging in last few years, but in some 
cases it was not satisfactory. High drop out rate, low performance of the students, very high 
students- teacher ratio, less contact hour, high students absenteeism, poor physical facilities 
in schools, lack of teaching leaning materials were the great challenges for primary 
education in Bangladesh. These factors were contributing much for low quality of the primary 
education. Realizing this immense importance, it identified the need for the government to 
ensure adequate resource allocation for the improvement of primary education. 
 
Objectives of the Assignment 
 

• To review the implementation status of the programme in respect of financial 
aspect and the major program activities related to development of primary          
education and the reasons for their shortfalls; 

• To review the rationale of the programme in respect of concept and design; 
• To assess some of the expected benefits of the program in terms of employment, 

women participation, self-employment and overall reduction of poverty; 
• To identify the strengths, weaknesses, opportunities and external threats 

towards implementation of programme activities; and 
• To recommend for more sustainability and improved performance of the 

program in future or next phases of the program. 
 
Scope and Assigned Tasks 
 

• Review the implementation status of the programme in respect of financial aspect 
and major components; 

• Review the programme design and major activities of the programme; 
• Assess the intended impact of the programme as assumed in the DPP; 
• Review the strengths, weaknesses and external threats towards the programme 

implementation; 
• Arrange a local level workshop in any of the programme areas to hold decision with 

stakeholders and beneficiaries during data collection; 
• Prepare evaluation report based on the data collected from the programme areas 

and get approval from the authority concerned; and 
• Arrange a national level workshop for dissemination of the study findings and finalize 

the report incorporating workshop inputs. 
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Chapter—II 
Study Methodology 

 
Following major tasks were completed as part of the study methodologies: 

• Reviewed the implementation status of PEDP-II comparing financial and physical 
progress by components, which was primarily accomplished through documents 
review, particularly PCR, PP and IMED evaluation reports. 

• Assessed intended proximate impact (outcome) of the programme as assumed in the 
DPP. The impacts assumed in the DPP are i. increased gross and net enrolment in 
the primary schools; ii. reduced drop out and in the overall to improve the quality of 
primary education in Bangladesh through introduction of PSQL Standards. This 
aspect of the targets has been assessed at the institution level (Primary Schools) 
through both quantitative survey, i.e. interpersonal interviews with samples of 
Primary Schools students, and through qualitative investigations, i.e. intensive 
interviews with teachers and program officials, FGDs with the SMC members, 
physical observations of samples of schools, and intensive interviews at the 
community level with parents' samples. In addition a local level workshop was 
conducted in the district of Gazipur (with Secretary IMED as the Chief Guest) to 
obtain opinions and comments of the concerned stakeholders.      

• Reviewed the strengths, weaknesses and external threats towards the programme 
implementation: both quantitative and qualitative findings and literature reviews 
ascertained this aspect of investigations. 

 
To conduct the Impact Evaluation, we have estimated the net effects (Gross Effects--
Confounding Effects/ Errors = Net Effects) of the interventions, which are measured through 
comparative study (Experimental/Intervention-Comparison groups). Current PEDP-II 
evaluation was primarily focused on schools where construction works were carried out as 
substantial amounts of programme resources (390,108.79 lakh taka: 52%) were invested 
under construction: extension of class rooms, toilets, tube-wells (water supply). Hence the 
evaluation design treated the schools where construction works were undertaken as 
Intervention Institutions. The Comparison Institutions (comparable schools from same 
sample upazilas) comprised of schools without construction works under PEDP-II. In the 
schools, both in the Intervention and in the Comparison, works/activities conducted other 
than construction are social mobilization (awareness building), training, supply of teaching 
materials, furniture, equipment, text books etc (which could be fully or partially implemented). 
The diagram below illustrates the core methodology adapted for the current study.  

 

Diagram on core methodology of the current study 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Intervention Schools Samples: 
140 Government Primary Schools (GPS) 
 

 
 

Characteristic: Construction works 
carried out during PEDP-II 
 
Other possible activities/interventions:  
social mobilization (awareness building), 
training, supply teaching materials, 
furniture, equipment, text books etc. 

Comparison Schools Samples: 47 
(26 GPS, 14 RNGPS and 7 others types of 
schools) 
 
Characteristic: Construction works 
not carried out during PEDP-II 
 
Possible activities/interventions:  social 
mobilization (awareness building), 
training, supply teaching materials, 
furniture, equipment, text books etc. 

Confounding Variables: Accessible non accessible/ 
status of physical communication (Roads); Family 
economic status; Parents' education; poor and non poor.  
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Key Performance Indicators: Primary School Quality Level 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PEDP assessment indicators:  
• Assess gap between financial targets and achievements 
• Assess gap between physical targets and achievements 
• Review relevance of programme design and its effectiveness 
• Determine future interventions for improvement of PEDP-III  
 

 
 

 Participation in primary education:
• Gross and Net Intake Rates (GIR and NIR); 

Gross and Net Enrolment Rates (GER and 
NER) 

 Internal education of primary education 
• Repetition Rates in all Classes 
• Survival Rate to Grade 5 
• Coefficient of Efficiency: consequences of 

repetition and dropout on efficiency of 
education  process of producing graduation 
from grade 5 

• Years input per graduate per gender: 
wastage of primary education system 

 Process Indicators 
• Pupil Teacher Ratio (PTR) 
• Student Absenteeism 
• Number of Schools on Single Shift 
• Percentage of Primary School Teachers with 

C-in-Ed Training 
• Transition Rate (TR) from Class 5 to Class 6  
• Number of Disabled Children in the Schools 
• Proportion of Class 5 Students for  Primary 

Education Scholarship Examination 
• Proportion of Class 5 Students qualified in 

the Primary Education Scholarship 
Examination 

 School facilities /environment 
• New classrooms constructed: Only for Intervention  
• Properly constructed classrooms: Only for 

Intervention  
• School toilets provided: Only for Intervention  
• School water supply provided: Only for Intervention  
• Children attending school 
• Numbers of pupils in each class reduced 
• Pupil-teacher ratio reduced 
• Increased school contact hours 

 Status of training and teaching methods and 
materials  

• Initial teacher training 
• In-service training of teachers 
• Subject based training 
• Teaching method in class room 
• Teacher guides, aids and equipment provided 
• Head teacher training 
• Textbook availability 
• Student texts for each subject 
• Teaching aids 
• School Management Committee (SMC) training 

 Children with special needs attending school 
• Physically disabled children 
• Children from religious minority 
• Tribal children 
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A. Sample Design for Quantitative Institution (Schools) Level Students' Survey 
 
According to DPP, 52 percent of the total amount of PEDP-II funds were spent on 
construction work (Class room extension, renovation, toilet construction, and tube-well 
setting for water supply). The sample schools were selected through systematic random 
sampling from an overall sample frame of schools (with construction works) prepared 
consulting Project Document and also LGED. All the 140 sample schools under the 
Intervention areas were also observed to verify the status and quality of the construction 
works. Target population of the quantitative survey were the students aged 6–10 years (boys 
and girls from grade I-V). This was a cross-sectional survey. 
 
Multistage random sampling was used to select respondents. At the first stage, from the 6 
divisions (including Rangpur), 140 sample government primary schools (GPS: schools with 
construction works) were selected randomly. For comparison a random sample 47 (33% of 
the intervention sample) of Comparison were selected randomly from 128 Upazilas. The 
non-intervention comparison schools without construction comprised 26 GPS, 14 RNGPS 
and 7 others types of schools. Finally, required number of students from each class were 
selected randomly from the selected schools: Intervention (140 GPS) and Comparison 
Samples (47: GPS, RNGPS and others). 
 
Sample size: The Sample Size Intervention Schools was estimated by using the following 
formula 
 

 
Where:  
z = 1.96 (z value at 95% confidence level) 
p1 = 0.520 (52 percent students attained in grade V in 2005; [ref. baseline survey]) 
p2 = 0.635 (Assume 63.5% students are attending five grade) [in 2010 the rate was 60.2%,                           
                  considering 1.6% annual growth rate, PP] 
n = sample size 
d=relative precision level 3% 
 
Using the above formula we got n=2055 students, Let us consider total sample students for 
140 GPS (Intervention schools) were 2100. For Comparison schools, an additional 705 
students (33% of Intervention Schools) were selected randomly. Size of the Comparison 
sample was kept lower than that of the Intervention sample on the grounds that: 
 

i. Current investigations did not have to conduct assessment of the Comparison sample 
schools on the construction works, which covered 52% of PEDP-II investment costs; and  

ii. PEDP-II programme interventions particularly focused on the Government Primary 
Schools. 

 
Selection procedures of Schools and Students for the Intervention areas: 
 
For Intervention Sample Schools and Students: According to the sampling formula as 
above, 15 students were allocated per school on average. There were wide variances in the 
number of students per school: 51 to 1477. For this reason, the allocations of students per 
school were segmented in the following manner: 
 

• 53 Schools with median or above median (average) number of students were assigned 
with 20 students per GPS Intervention school: 10 in grade V; 6 in Grades III--IV; and 4 in 
Grades I--II. 

• 87 Schools with below median (average) number of students were assigned with 12 
students per GPS Intervention school: 6 in grade V; 4 in Grades III--IV; and 2 in Grades 
I--II. 
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Detailed distribution of students according to above criteria by schools by Intervention and 
Comparison samples shown in Tables at appendix-I. 
 
Table 1: Summary Sample 
 

Students Nos Sample Categories Division 
Nos 

District 
Nos 

Upazila 
Nos 

School 
Nos Boys Girls Total 

Intervention Sample 6 52 128 140 1050 1050 2100 
Comparison Sample 6 30 44 47 352 353 705 
Total 6 52 128 187 1402 1403 2805 
 
B. Samples for Qualitative In-depth Investigation 
In-depth Qualitative Investigations were conducted to investigate the status of PSQL in 
respect of the sample schools both in the Intervention and in the Comparison samples:  
 

 187 Intensive Interviews with Teachers in the schools: Intervention: 140 and 
Comparison: 47; 

 

 146 Intensive interviews with Programme Officials at Upazila and District levels; 
 

 62 FGDs with members of SMC: Intervention: 47 and Comparison samples: 15. Both 
men & women members of SMC were participants in the FGDs: 6 participants per FGD; 

 

 280 Intensive interviews with Parents of the students at Community level: From 
Intervention: 210 and from Comparison: 70 parents; 

 

 140 Physical observations of Intervention GPS: constructed classrooms, toilets and 
tube-wells were verified; 

 

 187 Physical observations of Intervention and Comparison Samples: carried out to 
verify the status of size and distribution of students; 

 

 In addition quality of class participation only at grade V level by both the teachers 
and students were observed and conducted class tests to assess academic 
performance of grade v students; 

 

 Documents search was conducted to obtain vital national data; 
 

 Literature search and reviews: PCR and IMED Monitoring Reports to compare 
physical and financial targets and achievements; and 

 

 A local level workshop was conducted at Gazipur District to obtain opinions and 
comments of the concerned stakeholders from 4 Primary schools: from each school one 
head teacher, one teacher, one parent, one SMC member attended. The workshop was 
participated by the Secretary IMED, DG IMED, Directors IMED, Other senior officials of 
IMED, Executive Engineer, LGED, Concerned UNOs, UEO, DEO and Advisor PEDP. 
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Input Output Matrix 
 
The flow chart below illustrates the linkages between Programme Objectives, Interventions, 
Outputs and Outcome specifying the target population of PEDP-II and the long term impact 
on the society. 
 
Flow Chart 1: Matrix on Input Output Targets and Impact Outcome of Programme  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Study design including data collection instruments (questionnaires, checklists and 
guidelines) were focused on the components/content specified in the matrix above.  
 

Objectives: 
Improve quality: 
PSQL; Enhance 
accessibility; 
Provide for pre-
primary;  Increase 
enrolment, 
attendance & cycle 
completion; Adopt  
child-centered 
approach; Contact 
house for quality 
education; 
Institutional 
reforms: 
decentralization & 
devolution; 
Strengthen and 
build capacity of 
school 
management; 
Ensure good 
governance: 
accountability and 
transparency; 
Supply textbooks 
and teaching/ 
learning materials; 
Revise  curriculum  
for  grades  4  &  5; 
Introduce primary 
education terminal 
examination; 
Extend WAN up to 
Upazila level; 
Strengthen role of 
community: 
parents, in running 
schools. 

Interventions: 
Repair and extension 
UEO of offices; 
Renovation and 
extension of PTIs; 
Construction and 
fittings of URCs;  
Construction and 
fittings of GPS Class 
rooms; Construction of 
toilets; sinking tube-
wells; Construction in 
DPE; Extension and 
Renovation of NAPE; 
Supply equipment; 
Classroom furniture; 
School calendar; 
Brochure; Salaries of 
Asstt Teachers; URC 
Manpower; PTI 
instructors; EMIS 
training; Training of 
trainers; Meetings, 
workshops, seminars; 
Social Mobilization 
Awareness building; 
Textbooks, teaching , 
learning materials; 
Educational kits; 
Storage facilities; 
Medical check-up for 
students; Innovative 
grants; Support to 
LGED; pre-primary 
education (PPE); 
Enhanced salary for 
higher education. 
 

Outputs/Process Outcome: 
 Class rooms constructed 

properly 
 Contact hours between teachers 

and students enhanced 
 School toilets, water supply 

provided 
 Text books and learning 

materials supplied 
 Social mobilization conducted: 

community-parents support 
gained 

 Institutional reforms 
(decentralization) done 

 Capacity built, SMC 
strengthened 

 Teachers trained 
 Curricula modified 
 Terminal Examinations 

introduced 
 Monitoring supervision system 

strengthened 
 
Impact Outcome of Project: 

 PSQL Improved 
 Pupil teacher ratio reduced 
 Inclusive education achieved 
 % disadvantaged children 

accessed 
 % Tribal children accessed 
 Gross enrolment rate 
 Net enrolment rate 
 Attendance rate 
 Primary education Cycle 

completion  increased and drop 
out rates reduced 

 Child centered approach 
achieved 

Target population:
 Students: GPS, 

RNGPS and 
CS/NGO 

 Teachers   
 SMC 
 Community: 

Parents 
 Special area 

(Tribal) and 
needs 
(vulnerable and 
disabled) 

 MOPME, DPE 
officers and 
staffs from  
national to field 
level 

 
Long term impact: 

 Increased 
levels of 
employment 
generation 

 Enhanced 
levels of 
women 
participation: 
equity and 
parity  

 Opportunities 
for self 
employment 

 Overall 
reduction of 
Poverty 
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Chapter—III 
Data Collection 

 
The study was implemented in 6 Divisions, 52 Districts and 128 Upazilas all over 
Bangladesh comprising a total samples of 2805 students (2100 for Intervention Samples and 
705 for Comparison Samples). The ratio of boy and girl students was 50:50. The study was 
implemented in the four broad phases: Preparatory Phase, Data Collection Phase, Data 
Consolidation and Analysis Phase and Report and Dissemination Phase. READ 
implemented the study in the following steps.   
  

Development of Data Collection Instruments (Questionnaires, Guidelines and 
Checklists): To meet the objectives of the study, the following thirteen types of data 
collection instruments, both for quantitative and qualitative investigations were developed 
and also reviewed during training through field pretests by the investigators and Technical 
Committee and Steering Committee of IMED and approved by concerned authority of IMED. 
The data collection instruments were: 

1. A pre-coded Structured and Standardized Questionnaires for interpersonal interviews 
with sample Students at institution/school level  

2. Semi-structured open ended questionnaires for Intensive Interviews with Teacher in 
the school 

3. Semi-structured open ended questionnaires for Intensive Interviews with Parents of 
the students at Community level 

4. Semi-structured open ended questionnaires for Intensive Interviews with programme 
officials at Upazila and District levels  

5. Checklists for Physical Observations of Class Room of the School on civil works 
6. Checklists for Physical Observations of Toilet of the School 
7. Checklists for Physical Observations of Tube-Well of the School 
8. Checklists for Physical Observations of School: Teaching learning materials 

received, kits, training 
9. Checklist for Observation of grade V students’ class participation and performance 

using 5 point scale 
10. Multiple Choice Question (MCQ) paper for testing grade V students’ knowledge 
11. Guideline for Focus Group Discussions with SMC Members (Community Influential) 
12. Checklist for collecting data/information through records (secondary sources: 

documents search) form District level 
13. Checklist for collecting data/information through records (secondary sources: 

documents search) from Upazila 
 
The above data collection instruments were designed by experienced and expert 
professionals of READ, which were thoroughly reviewed during training of the Field 
Investigators and each instrument was thoroughly pre-tested at comparable areas of the 
proposed sample spots. The data collection instruments were finalized incorporating all the 
feedbacks from the pre-tests and reviewed and approved by the Technical and Steering 
Committees of IMED. 
 

Recruitment of Survey Manpower: In total, 23 eligible survey manpower were recruited by 
READ for data collection. The recruitment criteria included their educational background, 
ability to interact with people, willingness to stay in the field and previous experience in other 
surveys. The distribution of recruited manpower for field data collection for the survey was as 
follows: 

• Field Investigators — 15 
• Field Supervisors— 5 
• Quality Control Officers—3   
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Training of Survey Manpower: All the recruited manpower for field investigation was 
trained for 5 days, of which, 2 days were for field practices combined with pre-testing of data 
collection instruments. The remaining 3 days were in class room lectures and role play 
practices. The training was conducted from 10th March 2013 to 14th March 2013. The training 
was conducted in a participatory method and all the trainees participated actively in different 
sessions. The training program was conducted by the resource persons of READ and was 
enriched by active participation of the concerned IMED officials, DG, DPE and concerned 
officials of LGED.  
 
Pre-testing and Finalization of Data Collection Instruments: During the training of the 
survey manpower, 2 field visits were performed for field practice combined with pre-testing of 
the data collection instruments under intensive supervision of expert professionals and 
consultants of READ. The field visit was conducted in areas outside selected sample sports 
at Savar Upazila of Dhaka District in between the training (on 12 and 13 March 2013). 
During the field visits, each data collection instrument was pre-tested/completed several 
times by the Field Investigators. After the field practice, a whole day training session was 
held for review of field experiences. Based on the observations in the field practice and 
suggestions made by the team and reviewed and approved by the Technical and Steering 
Committees of IMED, data collection instruments were further modified and finalized.  
 
Data Collection from Field: At the end of the training program all the field personnel 
involved with the study were briefed about their field assignment and overall management of 
data collection activities. A well designed field movement plan for effective implementation of 
the survey was developed and all the team members were briefed about the advance field 
action plan properly. Prior to study in the field, necessary request letters from IMED, DPE 
and LGED were obtained to elicit cooperation from the field offices of the respective 
agencies. Data for the study were collected during the months of March & April 2013.  
 
Monitoring, Supervision and Quality Control: Each Field Team was guided and managed 
by one Field Supervisor, who regularly maintained contacts with the Team Leader, 
Consultants and Field Coordinator in READ office to report on day to day basis on the 
progress of data collection at respective areas. The field supervisor in each team was 
responsible for ensuring supervision and management of each team at the field level by 
assigning and taking stock of team’s day’s work by individual interviewers; arrange and 
accommodation, coordinate with local influential and maintain regular liaison with READ 
office at Dhaka. The Field Supervisors in addition to their functions of supervision and field 
management ensured quality control checks through random interviews.   
 
In addition 3 Quality Control Officers were checked data collection through random 
interviews and ensured accuracy and comprehensiveness of the collected data. Moreover 
Team Leader, Consultants and Quality Control Officers monitored per team regularly to 
ensure through random site/spot and back check the validity, reliability and quality of data 
collected from the field. Quality Control of the filled in questionnaires was ensured by the 
Consultants, READ Quality Control Officers and the Supervisors through random checks of 
selected questions of the filled in interviews (LQAS method). In addition, concerned 
personnel of IMED also visited the field for enhanced data quality checking.  
 
The distribution of targeted and completed interviews of both quantitative survey and 
qualitative investigations is shown in the table - 2 next page: 
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Table 2: Distribution of targeted and completed survey data collection of both 
quantitative and qualitative investigations 
 

Project/Intervention 
areas 

Comparison areas Total Data collection methods & 
Category of Respondents 

Targeted Complete
d 

Targeted Complete
d 

Targeted Complete
d 

Total 
completed 

(%) 

 Quantitative Schools Level Students' Survey 
• Boys 1050 1050 352 352 1402 1402 100% 
• Girls  1050 1050 353 353 1403 1403 100% 
Total interviews at Schools 
Level Students' Survey 

2100 2100 705 705 2805 2805 100% 

 Qualitative Investigations 
• Intensive Interviews with 

Teacher  
140 140 47 47 187 187 100% 

• Intensive Interviews with 
Parents of the students  

210 210 70 70 280 280 100% 

• Intensive Interviews with 
Programme officials at 
upazila and district level 

205 146   205 146 71% 

• Physical Observations of 
Class Room of the School 

140 140   140 140 100% 

• Physical Observations of 
Toilet of the School 

140 140   140 140 100% 

• Physical Observations of 
Tube-Well of the School 

140 140   140 140 100% 

• Physical Observations of 
School for other than civil 
works component  

140 140 47 47 187 187 100% 

• Physical Observation of 
grade V students’ class 
participation and 
performance using 5 point 
scale 

35 35 12 12 47 47 100% 

• Test grade V students’ 
knowledge 

35 35 12 12 47 47 100% 

• Focus Group Discussions 
with SMC Members  

47 47 15 15 62 62 100% 

• Local level workshop 1 1   1 1 100% 
 
 
Problems Encountered During Data Collection: Predominantly, problems were faced 
when attempts were made to collect data from Upazila and District Offices, where the 
targeted officials (respondents) could not afford adequate time for interviews. Besides, 
expected data records were not available. However, READ interviewers made repeated 
attempts to complete the interviews; and from READ office, the problems were 
communicated to the concerned officials of the Directorate of Primary Education with copy to 
IMED.     
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Chapter—IV 
Analyses of Findings 

 
Data Consolidation and Analysis  
 
Data collection and data consolidation occurred simultaneously. Completed interview 
schedules were brought to READ office Dhaka phase by phases for thorough editing and for 
data processing. Data consolidation activities, such as editing, coding, translating, classifying 
and data entry into the computer software for analysis were carried out simultaneously. Data 
cleaning (consistencies checks) was also performed through computer programming. 
Frequency tables (one, two or multiple ways) were prepared for interpretations and 
analyses. Statistical and computer tools (SPSS and d-Base, EPI soft wares, Fox pro) used 
for data analysis.  
 
The analyses of process indicators included: Pupil-teacher ratio; student absenteeism; 
single shift schools (school contact hours); teachers with training; schools with construction 
and also quality of construction and effective functionality class rooms (furniture) schools 
water use and use of toilets by students by gender, availability of text books and teaching 
and learning materials, status of training of teachers: initial and in service, decentralization 
and authority of SMC.  
 
Data analyses of the current study focused on the following major areas of investigations: 
 

• Assessment of Physical and Financial Targets & Achievements: Summary of PCR; 
 

• Problem of Project Management and Implementation;  
 

• Assessment of Construction of the Infrastructures; 
 

• Sample Characteristics: Socio-Demographic and Economic Information: 
comparability of Intervention/Project and Comparison samples: Students, Teachers 
and Parents; 

 

• Pre-primary education, Accessibility enrolment, attendance and primary education 
cycle completion rate; special needs, tribal and vulnerable, child-centered approach 
and Class Test; 

 

• Institutional Strengths of Primary Education: Contact hours, In service Training of 
Teachers, Terminal Examination, Wide Area Network (WAN), Strengthen SMC and 
PTA, Good Governance--Accountability & Transparency, Institutional reforms; and  

 

• Summary Assessment of PEDP performance by objectives and targets. 
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Section 1: Assessment of Physical and Financial Targets & 
Achievements: Summary of Project Completion Report (PCR) 
 
Directorate of Primary Education (DPE) under the Ministry of Primary and Mass Education 
(MOPME) executed the programme “Second Primary Education Development Programme 
(PEDP-II)”. Programmes included construction of class rooms; toilets; sinking tube-wells; 
repair and extension UEO offices; renovation and extension of PTIs; construction of URCs. 
In addition to these, construction of DPE, extension and renovation of NAPE, supply 
equipment, classroom furniture, school calendar, brochure, training, meetings, workshops,  
seminars, social mobilization (awareness building), supply of textbooks, teaching, learning 
materials, educational kits, storage facilities, innovative grants etc. 
 
Implementation Period: The implementation period of the project was originally scheduled 
from July 2003 to June 2009. Subsequently the project period was revised and extended up 
to June 2011 as shown in the chart below.  
 
Implementation Period as per PCR 
Original Latest Revised 

Actual Implementation period 

July 2003 to June 2009 July 2003 to June 2011 July 2003 to June 2011 
 
 
Reasons for Project revision: The justifications for revision are: 

• To utilize   the   unspent  fund   through   adjustment   among  the   items   and   
complete  the   incomplete activities/works with needed changes;  

• To extend implementation period of the program by one more fiscal year (2010          
- 2011) up to June 2011 to complete project activities; 

• To accommodate the increased cost of manpower for one more year; 
• To undertake additional construction works: 1,000 classrooms in 500 government 

primary schools and reconstruction of one District Primary Education Office; 
• To make the pre-primary classes operational in the existing primary schools; 
• To make provisions for Wide Area Network system up to Upazila level field offices of 

DPE and expansion of ICT lab in all PTls of the country; 
• To bridge the gap between the PEDP-ll and the PROG 3 (follow on program of 

PEDP-ll); 
• To implement the SLIP activities with increased coverage through transferring funds 

to bank accounts of the primary schools;  
• To introduce terminal examination at the end of grade 5 in order to ensure quality 

primary education; and 
• To carry out nation-wide survey on children education and literacy in order to identify 

the primary school going age of children so as to ensure 100 per cent enrolment by 
2011. 
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Following analyses of physical and financial targets and achievements are done using 
data furnished in the Project Completion Evaluation Report of IMED dated 19. 9. 2012.  
 
Table below specifies the revised budget and targets; and the expenditures and 
achievements by individual years from 2003 through 2011. 
  
Table 3: Distribution of revised budget and targets, and the expenditures and 
achievements by individual years from 2003 through 2011 

 (in lakh Taka) 
Financial 
years 

Revised budget and Targets Expenditure and Achievement  

 Total Tk. PA Total Tk PA 
2003-04 1000.00 1000.00 0.00 922.15 922.15 0.00 
2004-05 24010.00 7152.61 16857.39 23745.72 4045.72 16700.00 
2005-06 94857.68 28012.00 66845.68 94472.59 27726.91 66745.68 
2006-07 7666.25 26064.69 50598.56 74030.11 25668.19 48361.92 
2007-08 111435.00 37886.00 73549.00 105736.32 32736.09 73070.32 
2008-09 1119502.00 38317.00 81185.00 1117243.36 37793.00 79450.36 
2009-10 168418.00 56185.00 112233.00 164750.03 55149.11 109600.92 
2010-11 133075.66 43948.66 89127.00 125480.96 42020.66 83460.30 
Total 728961.59 238565.96 490395.63 706381.24 229061.74 477319.50 
Source: Project Completion Evaluation Report of IMED 2012 
 
Item wise yearly financial and physical targets and achievements: By the latest data (as per 
PCR of IMED), it has been observed that financial targets achieved is 94.18%, while the 
physical targets achieved is 98%.    
 
Civil works: The allocations for the project under this item was 400008.96 lakh taka against 
an actual expenditures of 390108.79 lakh taka, which is 97.52% financial progress and the 
physical progress is 98%. 
 
Machinery and Equipment and Computer Peripherals: The allocations for the project 
under this item was 5994.84 lakh taka against an actual expenditures of 5225.37 lakh taka, 
which is 87% financial progress and the physical progress is 92%. 
 
Vehicle: The allocations for the project under this item was 3888.14 lakh taka against an 
actual expenditures of 3792.86 lakh taka, which is 97.54% financial progress and the 
physical progress is 100%. 
 
Manpower: The allocations for the project under this item was 108645.89 lakh taka against 
an actual expenditures of 103702.50 lakh taka, which is 95.44% financial progress and the 
physical progress is 95.43%. 
 
Furniture: The allocations for the project under this item was 19,094.37 lakh taka against an 
actual expenditures of 19056.04 lakh taka, which is 99.80% financial progress and the 
physical progress is 100%. 
 
Training (Local): The allocations for the local training under this project was 54150.74 lakh 
taka against an actual expenditures of 50094.88 lakh taka, which is 92.51% financial 
progress and the physical progress is 100%. 
 
Training (Overseas): The allocations for the overseas training of different country under this 
project was 1613.04 lakh taka against an actual expenditures of 1149.73 lakh taka, which is 
71.27% financial progress and the physical progress is 100%. 
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Workshop/ seminar: The allocations for the project under this item was 884.90 lakh taka 
against an actual expenditures of 764.28 lakh taka, which is 86.36% financial progress and 
the physical progress is 100%. 
 
Printing, binding, carrying & CD VAT: The allocations for the project under this item was 
884.90 lakh taka against an actual expenditures of 764.28 lakh taka, which is 86.36% 
financial progress and the physical progress is 100%. 
 
SRM and Teachers Guide: The allocations for the project under this item was 68280.17 
lakh taka against an actual expenditures of 58579.33 lakh taka, which is 85.79% financial 
progress and the physical progress is 100%. 
 
Curriculum Revision: The allocations for the project under this item was 4016.54 lakh taka 
against an actual expenditures of 3892.05 lakh taka, which is 96.90% financial progress and 
the physical progress is 100%. 
 
Teaching, Learning Materials & Educational Kit: The allocations for the project under this 
item was 7067.42 lakh taka against an actual expenditures of 7060.59 lakh taka, which is 
99.90% financial progress and the physical progress is 98.11%. 
 
Social Mobilization: The allocations for the project under this item was 3306.81 lakh taka 
against an actual expenditures of 3674.88 lakh taka, which is 111.13% financial progress 
and the physical progress is 100%. 
 
Innovative Grant: The allocations for the project under this item was 1,196.00 lakh taka 
against an actual expenditures of 1156.78 lakh taka, which is 78.80% financial progress and 
the physical progress is 100%. 
 
Third Party Supervision: The allocations for the project under this item was 500.00 lakh 
taka against an actual expenditures of 392.04 lakh taka, which is 78% financial progress and 
the physical progress is 100%. 
 
Survey/study: The allocations for the project under this item was 3381.62 lakh taka against 
an actual expenditures of 3087.98 lakh taka, which is 91.31% financial progress and the 
physical progress is 100%. 
 
Teachers’ registration board: The allocations for the project under this item was 5.00 lakh 
taka. But no money was spent for this item during project implementation period. 
 
Monitoring and evaluation: The allocations for the project under this item was 131.89 lakh 
taka against an actual expenditures of 33.33 lakh taka, which is 25.27% financial progress 
and the physical progress is 100%. 
 
Professional fee (civil works): The allocations for the project under this item was 8412.50 
lakh taka against an actual expenditures of 6997.71 lakh taka, which is 83% financial 
progress and the physical progress is 100%. 
 
GIS database: The allocations for the project under this item was 142.67 lakh taka against 
an actual expenditures of 77.06 lakh taka, which is 54% financial progress and the physical 
progress is 100%. 
 
NAPE QIC: The allocations for the project under this item was 12.00 lakh taka against an 
actual expenditures of 0.00 lakh taka, which is 0% financial progress and the physical 
progress is also 0%. 
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Equitable allocation: The allocations for the project under this item was 6807.54 lakh taka 
against an actual expenditures of 3695.36 lakh taka, which is 54.28 % financial progress and 
the physical progress is 100%. 
 
Documentation center: The allocations for the project under this item was 3.28 lakh taka 
against an actual expenditures of 2.28 lakh taka, which is 69.51 % financial progress and the 
physical progress is 100%. 
 
QSTF: The allocations for the project under this item was 8.00 lakh taka against an actual 
expenditures of 7.28 lakh taka, which is 91% financial progress and the physical progress is 
100%. 
 
Technical Support at District level:  The allocations for the project under this item was 
726.40 lakh taka against an actual expenditures of 546.75 lakh taka, which is 75.26% 
financial progress and the physical progress is 100%. 
 
Storage facilities (at school): The allocations for the project under this item was 2197.69 
lakh taka against an actual expenditures of 2197.69 lakh taka, which is 100% financial 
progress and the physical progress is 100%. 
 
Repairs & Maintenance:  The allocations for the project under this item was 10,656.55 lakh 
taka against an actual expenditures of 9460.00 lakh taka, which is 88.77% financial progress 
and the physical progress is 100%. 
 
Medical expenses:  The allocations for the project under this item was 490.5 lakh taka 
against an actual expenditures of 451.34 lakh taka, which is 92.10% financial progress and 
the physical progress is 100%. 
 
Consultancy (International):  The allocations for the project under this item was 6491.43 
lakh taka against an actual expenditures of 6183.06 lakh taka, which is 95.24% financial 
progress and the physical progress is 90.26%. 
 
Contingency:  The allocations for the project under this item was 5256.66 lakh taka against 
an actual expenditures of 5011.27 lakh taka, which is 95.33% financial progress and the 
physical progress is 100%. 
 
CDVAT: The allocations for the project under this item was 1,5000 lakh taka. But no money 
was spent in this item during project implementation period. 
 
SLIP: The allocations for the project under this item was 17,443.00 lakh taka against an 
actual expenditures of 12591.12 lakh taka, which is 72.18% financial progress and the 
physical progress is 90%. 
 
Invisible expenditure: The allocations for the project under this item was 500.00 lakh taka 
against an actual expenditures of 0.00 lakh taka, which is 0% financial progress and the 
physical progress is also 0%. 
 
Terminal Examination:  The allocations for the project under this item was 1,475.00 lakh 
taka against an actual expenditures of 1557.77 lakh taka, which is 105.61% financial 
progress and the physical progress is 100%. 
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Section 2: Problem of Project Management and Implementation  
 

From 2003 to 2011 (8 years) five project directors were appointed with average duration of 
1.6 years. Initially, till beginning of 2005 two full time project directors were appointed each 
for a period of 5 to 6 months only, which means that when the project was being organized 
and negotiations for funding were being finalized the management leadership was not stable 
(fluctuating). Only at the mid period, one project director served for a period of 41 months, 
but immediately after that, another project director came for 6 months only. Following that 
from the year 2009 till end of the project (June 2011), one project director was in position. 
Frequent changes of project directors might have affected smooth management and 
implementation of the programme. 
 
PEDP-II was funded by 10 different donors (DPs) and to liaise with them a committee was 
formed and was functioning. The donor fund that was considered as the parallel fund of the 
donor agencies could not be shown in the DPP. As a result, how much funds the donors 
spent for what item (purpose) could not also be identified (source PCR by IMED 2012). 
Originally also PEDP-II budget was 493,308 lakh taka, which is 52% of the revised budget of 
taka 749,982.58. The original budget was raised because it was not fully consistent with the 
agreement with DPs. PCR also indicates that delay of implementation occurred due to gaps 
between GOB's PP and the DPs' documents; some of the items were not clearly defined in 
the PP. The Development Partners endorsed a financing plan for PEDP II at a total cost of 
US$1,103 million. As implementation of PEDP II was designed to follow sub-sector wide 
program approach, the Development Partners urged the GOB to ensure flexibility for smooth 
implementation and change/modification depending on the requirement, which could not be 
envisaged/ forecast during preparation stage of the program. 
 
A monitoring system was developed to asses the levels of achievements of PSQL standard 
formed on the basis of both baseline survey and annual school census conducted by PEDP-
II. But in the PCR, it was opined that data reliability of annual school census was needed to 
be verified. The monitoring system also could not assure effective verification of the 120 
innovation grants to different stakeholders. The funds allocated for monitoring and evaluation 
was 131.89 lakh taka against and actual expenditure of only 33.33 lakh taka (25.27%). Since 
the PCR does not specify the status of physical achievements of monitoring and evaluation, 
one can not be assured that monitoring and evaluation activities were conducted effectively. 
To substantiate this, following findings of survey investigations at field level with PEDP 
officials are rather valid testimonies to support that monitoring activities were not fully and 
effectively carried out:  
• The Upazila Primary Education Officers complained that they were not contacted 

properly and their complaints were not heeded to;  
• In majority of the cases, construction works have been completed without assuring 

quality; and 
• The school teachers and SMC members also complained about lack of quality of the 

construction and about their non participation (as they were not consulted and involved) 
to supervise the construction works. 

 
The PCR prepared by IMED urges (as recommendation) to strengthen monitoring and 
supervision of the SMC and the supervisory activities of the Upazila Education Officers. 
 
PEDP-II attempted to achieve inclusive education by enhancing accessibility to all children 
including special needs, tribal and vulnerable children of Bangladesh. Due to the lack of 
institutional experience and capacity, opportunity for special needs, tribal and vulnerable 
children was not created to the expected level. Further to mention that the in-service training 
programs did not include inclusive education as a component for teachers' training.  
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Shortages of teachers in the classrooms obstructed full implementation of pre primary 
education in GPS. Current study findings show that only 19% of the teachers claimed the 
additional classrooms were available for pre primary education; and about a tenth of the 
teachers from the intervention areas claimed that they were trained specially to implement 
pre primary education.    
 
Partial progress has been achieved on undertaking institutional reforms in education 
management, and it’s effective decentralization and the devolution of decision-making. The 
problem was primarily non adoption of a Devolution Plan designed as part of the 
Organizational Development and Capacity Building (ODCB) Guidelines. The ODCB was not 
approved by MoPME. Nevertheless, DPE implemented approximately 60% of the provisions 
in the Devolution Plan. The plans included the recruitment of 4th class employees, transfer of 
3rd and 4th class employees, transfer, financial benefits, leave etc. of teachers, required 
actions in the areas of finance and procurement. Other activities including approval of 
Organizational and Institutional Review and HRD Strategy and HRDM Action Plan, scaling 
up of SLIPs and UPEPs, reconstitution of the procedure of SMC membership, and 
preparation of organizational management manual, which included a devolution plan along 
with job descriptions of all DPE personnel (assistant teachers to DG, DPE), career path, and 
revised recruitment and promotion rules, all these were not addressed for implementation. 
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Section 3: Assessment of Construction of the Infrastructures 
 
Constructions of Classrooms with verandah, black board and wall almirahs, Tube Wells, 
Toilets and Ramps were undertaken in the Government Primary Schools (GPS samples 
from Intervention only); during PEDP-II. Current investigations by READ assessed the status 
and quality of the PEDP-II constructed infrastructures through on the spot physical 
verifications with a checklist.     
 
Findings on Direct Observations of Classrooms (with verandah, black board 
and wall almirahs), Tube Wells and Toilets of Government Primary Schools 
 
140 GPS sample schools were observed through physical verification of classrooms (table 
4), tube wells (table 5) and toilets (table 6) and result are shown below: 
 
Table 4: Location of the Sample Schools of Observed Classrooms 
   

Sample Coverage for physical verifications of civil works: 20% of 
total coverage: Intervention Samples Schools: 140 

 
Number of Classrooms constructed per school 

Divisions  Districts  Upazilas  Number 
of 

schools 

2 
classrooms 

3 
classrooms 

4 
classrooms 

5 
classrooms 

Total 
classrooms 

Dhaka  13 33 38 70 in 35 
schools 

9 in 3 
schools 

0 0 79 in 38 
schools 

Chittagong  9 29 32  50 in 25 
schools 

15 in 5 
schools 

4 in 1school 0 69 in 32 
schools 

Rajshahi 
and  
Rangpur 

14 29 29* 42 in 21 
schools 

21 in 7 
schools 

0 5 in 1 school 68 in 29 
schools 

Khulna  6 13 14 26 in 13 
schools 

3 in 1 
schools 

0 0 29 in 14 
schools 

Barisal  6 16 18 32 in 16 
schools 

3 in  
1schools 

0 5 in 1 school 40 in 18 
schools 

Sylhet  4 8 9 18 in 9 
schools 

0 0 0 18 in 9 
schools 

Total  52 128 140 238 in 119 
schools 

51 in 17 
schools 

4 in 1 school 10 in 2 
schools 

303 in 140 
schools 

* One school classrooms destroyed by river erosion in 2012. 
 
Among the selected 140 sample GPS schools, 119 (86%) schools are constructed with 2 
classrooms each, 17 (12%) schools are constructed with 3 classrooms each, one is 
constructed with four classrooms each, and 2 are constructed with 5 classrooms each. The 
average project target was to construct minimum 280 classrooms. Findings of physical 
observations evidence that 303 classrooms (additional 8%) were constructed. Targets for 
construction of class rooms were exceeded in all the divisions except in Sylhet, where it is 
even (target and achievement match). 
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Construction and Completion Year of the Classroom 
 
The line graph below specifies the distribution (trend) of the constructed classrooms by 
project period (2003-2011).  
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Classrooms in 14 (10%) sample schools were constructed during the first five years of the 
project. However in the last three years, class rooms in the rest 126 schools were 
completed. 
 
Classrooms Measurement: Fourty percent (40%) of the class rooms were constructed as 
per the project design, while in 60% schools, the length, width and height of the classrooms 
are less than the PP design measurement.  
 
Condition of the Tube Wells of PEDP-II: Out of 140 schools, in 16 schools tube wells were 
installed by PEDP-II, while in the rest 124 schools, either had tube wells or were installed 
during 2003 -2011 by other sources.    
 
Table 5: Location of the Sample Schools and Number of Tube Wells Observed 
 

Schools with Tube wells Divisions  Districts Upazilas Number 
of 

Schools 
Functioning  Not 

functioning 

Schools 
without 

Tube well 

Tube wells 
constructed 

under PEDP-II 
(Number of 

schools) 
Dhaka  13 33 38 22 12 4 3 
Chittagong  9 29 32  24 4 5 4 
Rajshahi and 
Rangpur 

14 29  29 21 5 3 3 

Khulna  6 13 14 9 4 0 0 
Barisal  6 16 18 9 3 6 5 
Sylhet  4 8 9 7 0 2 1 
Total  52 128 140 92 28 20 16 

 
Out of 16 observed sample tube wells under PEDP-II, 10 tube wells are functioning well. 
One tube well is not functioning well because water is not available during dry season and its 
handle is very hard to press. The rest 5 tube wells are currently not functional at all. 
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The bar graphs below illustrate the status and condition of the Tube Wells in the schools 
explained above.  
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Condition of the Toilets of PEDP-II: Out of 140 schools, in 20 schools, toilets were 
constructed by PEDP-II, while for the rest 120 schools, either toilets were constructed earlier 
or during 2003 -2011 by other sources.     
 
Table 6: Location of the Sample Schools and Number of Toilets Observed   
 

Schools with toilets  Divisions  Districts Upazilas Number 
of 

Schools Functioning Not 
functioning 

Schools 
without 
toilets 

Toilet 
constructed 

under PEDP-II 
(Number of 

schools) 
Dhaka  13 33 38 35 1 2 3 
Chittagong  9 29 32  31 1 0 8 
Rajshahi 
and  
Rangpur 

14 29 29 26 3 0 3 

Khulna  6 13 14 12 2 0 2 
Barisal  6 16 18 14 1 3 4 
Sylhet  4 8 9 7 1 1 0 
Total  52 128 140 125 9 6 20 

 
Out of 20 toilets under PEDP-II, 16 toilets are functioning well. Two toilets are not in good 
condition (walls are cracked, plaster is removed, toilets are not clean). The rest 2 tube wells 
are currently not functional due to lack of water connection.  

 
The bar graphs below illustrate the status and condition of the Toilets in the schools 
explained above.  
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Separate toilets 
 

Some of the schools were observed to have separate toilets for teachers only and for Girls 
and Boys. 
 
Table 7: Status and distribution of Toilets separately for teachers only and for Girls 
and Boys 
 

Divisions Total 
number 
of toilet 

Only 
teach

er  

Only 
students 
both boy 
and girl 

Only 
boy  

Only 
girl  

Teacher 
and 

student
s  

Male 
teacher 
and boy 

Female 
teacher 
and girl 

Teacher 
and 
girls  

Teacher 
and 
boys 

Dhaka  35 19 14 9 8 9 2 1 2 0 
Chittagong  31 11 5 8 6 18 0 0 2 1 
Rajshahi & 
Rangpur 

26 15 8 8 9 8 0 0 1 2 

Khulna  12 6 6 1 1 5 0 0 0 0 
Barisal  14 7 5 3 3 5 1 1 1 0 
Sylhet  7 0 0 0 0 6 0 0 0 0 
Total  125 58 38 29 27 51 3 2 6 3 
 
Twenty three percent of total GPS reported to have separate toilets for boys, whereas 22% 
of GPS reported separate toilets for girls. Thirty percent of GPS reported common toilets 
(used by both boys and girls). 46% of the GPS schools have separate toilets for teachers. 
Forty one percent of GPS have common toilets for both teachers and students (boys & girls). 
Whereas only 5% of GPS have common toilets for teachers and girls; 2.4% have common 
toilets for teachers and boys; 2.4% have common toilets for male teachers and boys; and 
2% have common toilets for female teachers and girls (Table 7). 
 
Toilets Accessible to the Physically Disabled Children: None of the schools has any 
toilet accessible to physically disabled children. 
 
Present condition of Roof, Wall, Floor, Door, Window and Furniture of the observed 
sample classrooms:  
 
The evaluation team has done detailed study and review of the project work and the 
following assessments are given on the present conditions of Roof, Wall, Floor, Door, 
Window and Furniture of the observed sample classrooms:  
 

Roof: Out of 140 observed sample schools, roof of the class rooms of 128 (91%) schools 
are in good condition: there are no cracks, broken parts and intact plasters, while in 12 (9%) 
schools the roofs are not in good condition: roofs are soaking, minor cracks or plasters not 
intact. 
 

Wall: Out of 140 observed sample schools, walls of the class rooms of 92 (66%) schools are 
in good condition: there are no cracks, broken parts and intact plasters, while in 48 (34%) 
schools the walls are not in good condition: walls are soaking, minor cracks or plasters not 
intact. 
 

Floor: Out of 140 observed sample schools, floors of the class rooms of 85 (61%) schools 
are in good condition: there are no cracks or broken parts, while in 55 (39%) schools the 
floors are not in good condition: floors are damp  and settled with minor cracks. 
 

Door: Out of 140 observed sample schools, doors of the class rooms of 96 (69%) schools 
are in good condition: there are no damage (broken parts) and locks and handles working 
properly, while in 44 (31%) schools the doors are not in good condition: minor damages with 
broken parts, somewhere locks and handles do not work properly or are broken. 
 

Window: Out of 140 observed sample schools, windows of the class rooms of 87 (62%) 
schools are in good condition: there are no damage (broken parts) and catch hooks working 
properly, while in 53 (38%) schools, the windows are not in good condition: minor damages 
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with broken parts, somewhere catch hooks and handles do not work properly or are broken. 
 

Furniture: Out of 140 observed sample schools, furniture of the class rooms of 83 (59%) 
schools are in good condition: there are no broken chairs and benches, while in 57 (41%) 
schools, the furniture are not in good condition: minor damages  with broken parts, materials 
(wood) are not good quality, termites eaten up some parts of the furniture. 
 
The bar graphs below illustrate the conditions of the class room components explained 
above.  
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In total, in 49 schools all the components (roof, wall, floor, door and window) of the class 
rooms were observed to be in good condition and the table-8 below shows the distributions 
of these schools by divisions.  
 
Table 8: Good conditions of Roof, Wall, Floor, Door and Window of the classrooms of 
the observed schools by divisions 
 

Divisions Districts  Upazlilas  Number of 
Schools 

Overall good condition  

Dhaka  13 33 38 10 (26%) 
Chittagong  9 29 32 15 (47%) 
Rajshahi and  
Rangpur 

14 29 29  7 (24%) 

Khulna  6 13 14 9 (64%) 
Barisal  6 16 18 4 (22%) 
Sylhet  4 8 9 4 (44%) 
Total  52 128 140 49 (35%) 

 
From 140 sample schools, 49 (35%) were observed to be completed free of any problem or 
defect. School class rooms in 90 (64%) sample schools are with moderate defects and one 
school (name Shaber Algee in Ulipur upazilla of Kurigram district under Rajshahi division), 
where PEDP-II constructed two classrooms including tube well and toilet which are 
destroyed by river erosion in 2012.  

 
Sample Photographs of Good Construction Schools 
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Status and Current condition of Black Boards, Wall Almirahs, Ramp and Furniture 
 
Following are the division wise observation of Black Boards, Wall Almirahs, Ramps and 
Furniture: 
 
Dhaka division: There are 38 sample schools of Dhaka Division covering 33 Upazials of 13 
Districts. READ field teams physically investigated black boards, wall almirah, ramps and 
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition, 
usable or not. The observed findings of the items are summarized below:  
 

 Black board: All schools (100%) have received black board but there are variation of 
number of black boards given to each school classrooms. 26 (68%) schools received 
single black boards for each classroom; and 12 (31%) schools received two black boards 
for each classroom. Out of total observed black boards, 76% are in good condition and 
24% of the black boards are not in good condition: minor crack, broken parts, painting 
faded. 

 
 Wall Almirah: It is been observed that 5 (13%) schools did not get wall Almirah, and 33 

(83%) schools received one almirah for each classroom. Out of total observed wall 
almirahs, 53% are in good condition and 34 % are not in good condition: minor crack, 
broken parts, lock and handle not working. 

 
 Ramp: 31 (84%) schools have ramps and 6 (16%) schools have no ramp. Out of total 

observed ramps, 71% are in good condition and 11% are not in good condition:  no soil 
in both side of slopes, soil eroded from the approach, plaster damaged. 

 
 Furniture: All the schools (100%) that have constructed class rooms were supplied with 

furniture (high and low benches). It has been observed that, 55% furniture are in good 
condition and 45% are not in good condition: some broken parts, cracks, termites eaten 
up some parts, materials not of good quality.  

 
Chittagong division: There are 32 sample schools of Chittagong Division covering 29 
Upazials of 9 Districts. READ field teams physically verified black boards, wall almirah, 
ramps and furniture of the classrooms, which are supplied by PEDP-II and its status, present 
condition, usable or not. The observed findings of the items are summarized below:  
 

 Black board: Only one school did not get black board but 18 (56%) schools received 
single black board for each classroom; and 13 (41%) schools received two black boards 
for each classroom. Out of total observed black boards. 90% are in good condition and 
10% of the black boards are not in good condition: minor crack, broken parts, painting 
faded). 

 
 Wall Almirah: It is been observed that 10 (31%) schools did not get any wall almirah, 

and 22 (69%) schools received one wall almirah for each class room. Out of total 
observed wall almirahs, 86% are in good condition and 14% are not in good condition: 
minor crack, broken parts, lock and handle not working. 

 
 Ramp: 26 (81%) schools have ramps and 6 (19%) schools have no ramp. Out of total 

observed ramps, 77% are in good condition and 23% are not in good condition: no soil in 
both side of slopes, soil eroded from the approach, plaster damaged. 

 
 Furniture: All schools (100%) that have constructed classrooms were supplied with 

furniture (high and low benches). It has been observed that, 78% furniture are in good 
condition and 22% are not in good condition: broken parts, cracks, termites eaten up 
some parts, materials not good quality. 
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Rajshahi and Rangpur Division: There are 28 sample schools of Rajshahi and Rangpur 
Divisions covering 28 Upazials of 14 Districts. READ field teams physically verified black 
boards, wall almirah, ramps and furniture of the classrooms, which are supplied by PEDP-II 
and its status, present condition, usable or not. Out of 29 schools, 1 school classrooms 
eroded by river. The observed findings of the items are summarized below: 
 

 Black board: All schools (29) have received black boards and among these, 12 (41%) 
schools received single black board for each classroom; and 17 (59%) schools received 
two black boards for each classroom. Out of total observed black boards, 66% are in 
good condition and 34% of the black boards are not in good condition: minor crack, 
broken parts, painting faded. 

 
 Wall Almirah: It is been observed that 9 (31%) schools did not get wall almirah and 20 

(69%) schools received one almirah for each classroom. Out of total observed wall 
almirahs, 60% are in good condition and 40% are not in good condition: minor crack, 
broken parts, lock and handle not working. 

 
 Ramp: 24 (83%) schools have ramps and 5 (17%) schools have no ramp. Out of total 

observed ramps, 83% are in good condition and 17% are not in good condition: no soil in 
both side of slopes, soil eroded from the approach, plaster damaged. 

 
 Furniture: All schools (100%) that have constructed class rooms were supplied with 

furniture (high and low benches). It has been observed that, 55% furniture are in good 
condition and 45% are not in good condition: some broken parts, cracks, termites eaten 
up some parts, materials not good quality.  

 
Khulna Division: There are 14 sample schools of Khulna Division covering 13 Upazials of 6 
Districts. READ field teams physically verified black boards, wall almirah, ramps and 
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition, 
usable or not. The observed findings of the items are summarized below: 
 

 Black Board: All school (14) have received black boards and 9 (64%) schools received 
single black board and 5 (36%) schools received two black boards for each classroom. 
Out of total observed black boards, 86% are in good condition and 14% of the black 
boards are in not good condition: minor crack, broken parts, painting faded. 

 
 Wall Almirah: It is been observed that 8 (57%) schools did not get any wall almirah and 

6 (43%) schools received one wall almirah for each classroom. Out of total observed wall 
almirahs, 67% are in good condition and 33% are not in good condition: minor crack, 
broken parts, lock and handle not working. 

 
 Ramp: 13 (93%) schools have ramps and 1 (7%) schools have no ramp. Out of total 

observed ramp, 85% are in good condition and 15% are not in good condition: soil in 
both side of slopes, soil eroded from the approach, plaster damaged. 

 
 Furniture: All schools (100%) that have constructed class rooms were supplied with 

furniture (high and low benches). It has been observed that, 71% furniture are in good 
condition and 29% are not in good condition: some broken parts, cracks, termites eaten 
up some parts, materials not good quality.  
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Barisal Division: There are 18 sample schools of Barisal Division covering 16 Upazials of 6 
Districts. READ field teams physically verified black boards, wall almirah, ramps and 
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition, 
usable or not. The observed findings of the items are summarized below: 
 

 Black Board: All school (100%) have receive black boards. 12 (67%) schools received 
single black board and 6 (33%) schools received two black boards for each classroom. 
Out of total observed black boards, 78% are in good condition and 22% of the black 
boards are not in good condition: minor crack, broken parts, painting faded. 

 
 Wall Almirah: It is been observed that 7 (39%) schools did not get any wall almirah and 

11 (61%) schools received one wall almirah for each classroom. Out of total observed 
wall almirahs, 36% are in good condition and 64% are not in good condition: minor crack, 
broken parts, lock and handle not working. 

 
 Ramp: 14 (78%) schools have ramps and 4 (22%) schools have no ramp. Out of total 

observed ramps, 71% are in good condition and 29% are not in good condition: no soil in 
both side of slopes, soil eroded from the approach, plaster damaged. 

 
 Furniture: All schools (100%) that have constructed class rooms were supplied with 

furniture (high and low benches). It has been observed that, 67% furniture are in good 
condition and 33% are not in good condition: some broken parts, cracks, termites eaten 
up some parts, materials not good quality.  

 
Sylhet Division: There are 9 sample schools of Sylhet Division covering 8 Upazials of 4 
Districts. READ field teams physically verified black boards, wall almirah, ramps and 
furniture of the classrooms, which are supplied by PEDP-II and its status, present condition, 
usable or not. The observed findings of the items are summarized below: 
 

 Black Board: All school (100%) have received black boards. 5 (55%) schools received 
single black boards for each classroom; and 4 (44%) schools received two black boards 
for each classroom. Out of total observed black boards 78% are in good condition and 
22% of the black boards are not in good condition:  minor crack, broken parts, painting 
faded. 

 
 Wall Almirah: It is been observed that 2 (22%) schools did not get any wall almirah and 

7 (78%) schools received one wall almirah for each classroom. Out of total observed wall 
almirahs, 86% are in good condition and 14 % are not in good condition: minor crack, 
broken parts, lock and handle not working. 

 
 Ramp: 8 (89%) schools have ramps and 1 (11%) school has no ramp. Out of total 

observed ramps, 63% are in good condition and 37% are not in good condition: no soil in 
both side of slopes, soil eroded from the approach, plaster damaged. 

 
 Furniture: All schools (100%) that have constructed class rooms were supplied with 

furniture (high and low benches). It has been observed that, 67% furniture are in good 
condition and 33% are not in good condition: some broken parts, cracks, termites eaten 
up some parts, materials not good quality.  

 
Summary of the findings:  

• 1% schools did not get any black board,  
• 59% Schools received one black board only,  
• 40% schools received two black boards,  
• 29% schools did not receive almirah, and  
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• 16% schools have no ramp.  
• 39% furniture, 21% black board, 24% wall Almirah and 16% ramps are not in 

good condition.  
 
Cleanliness status of the Classrooms 
The following are the division wise observation of the status of Cleanliness of the classrooms 
 

 Dhaka Division: In Dhaka division, out of 38 sample schools, 23 (61%) schools’ 
classrooms are found completely clean, 9 schools (24%) moderately clean, and 6 (26%) 
schools’ classrooms are not at all clean or dirty. 

  
 Chittagong Division: In Chittagong Division, out of 32 sample schools, 23 (72%) 

schools’ classrooms are found completely clean, 2 (21%) schools moderately clean, and 
2 (7%) schools’ classrooms are not at all clean or dirty. 

 
 Rajshahi and Rangpur Division: In Rajshahi and Rangpur Divisions, out of 29 sample 

schools, 19 (66%) schools’ classrooms are found completely clean, 10 (34%) schools 
moderately clean, and none of the school found not at all clean or dirty. 

 
 Khulna Division: In Khulna Division, out of 14 sample schools, 13 (93%) schools’ 

classrooms are found completely clean, 1 (7%) school moderately clean, and none of the 
school found not at all clean or dirty. 

 
 Barisal Division: In Barisal Division, out of 18 sample schools, 11 (61%) schools’ 

classrooms are found completely clean, 6 schools (33%) moderately clean, and 1 (6%) 
school’ classrooms are not at all clean or dirty. 

 
 Sylhet Division: In Sylhet Division, out of 9 sample schools, 8 (88%) schools’ 

classrooms are found completely clean, 1 school (12%) moderately clean, and none of 
the school found not at all clean or dirty. 

 
Condition of Lighting and Ventilation facility in the Classrooms 
 
Dhaka Division: In Dhaka division, out of 38 sample schools, classrooms in 34 (89%) 
schools have sufficient lighting and ventilation, 4 schools (11%) are with moderate lighting 
and with defective ventilation. 
 
Chittagong Division: In Chittagong Division, out of 32 sample schools, classrooms in 30 
(94%) schools have sufficient lighting and ventilation, 2 schools (6%) are with moderate 
lighting and with defective ventilation. 
 
Rajshahi and Rangpur Divisions: In Rajshahi and Rangpur Divisions, out of 28 sample 
schools, classrooms in 26 (93%) schools have sufficient lighting and ventilation, 2 schools 
(7%) are with moderate lighting and with defective ventilation. 
 
Khulna Division: In the Khulna Division out of 14 sample schools, classrooms in 13 (93%) 
schools have sufficient lighting and ventilation, 1 school (7%) is with moderate lighting and 
with defective ventilation. 
 
Barisal Division: In Barisal Division, out of 18 sample schools, classrooms in all 18 schools 
(100%) have sufficient lighting and ventilation. 
 
Sylhet Division: In Sylhet Division, out of 9 sample schools, classrooms in all 9 schools 
(100%) have sufficient lighting and ventilation. 
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Summary Findings of Infrastructures and Supplies 
 
• According to the targets of PEDP-II, each selected GP school was to be provided with at 

least two constructed classrooms, one toilet and one tube well. Accordingly, it is 
estimated that 140 sample schools would have 280 constructed classrooms. In the 
study, it is found that there are 303 classrooms constructed under PEDP-II (additional 
8% constructed). Of the 140 schools with constructed class rooms; 49 schools have 
class rooms in good condition and 91 schools have class rooms with problems. Schools 
having problems in roof, wall, floor and in ramp are mostly with cracks, soaking, plaster 
fallen, floor settle down, side earth eroded or washed away. In case of doors and 
windows, defects identified are cracks, parts broken, locks and hooks not working 
properly or broken, low quality materials provided. In case of furniture defects identified 
are cracks, parts broken, termites eaten up. In case of black boards defects identified are 
cracks, parts broken, painting faded, surface finishing not properly done. In case of 
almirahs, defects identified are cracks, parts broken, locks not working properly or 
broken, low quality materials provided. 

 
• PEDP-II installed tube wells in 16 schools. Out of 140 schools, 104 schools either had 

tube wells or some of these were installed during 2003 -2011 by other sources, while 20 
schools do not have tube wells. Of the 120 schools now with tube wells, 92 are 
functioning and 28 are not functioning. In case of tube wells, defects identified are that 
water is not available round the year, or are contaminated with arsenic or with heavy 
concentration of iron. 

• PEDP-II constructed toilets in 20 schools. Out of 140 schools, 114 schools either had 
toilets or some of these were constructed during 2003 -2011 by other sources, while 6 
schools do not have toilets. Of the 134 schools now with toilets, 125 are being used and 
9 are not at all usable. In case of toilets, defects identified are wrong sewerage system, 
stool clearing (passages/pipes) defective or are not properly constructed, pans broken, 
safety tank broken/damaged or properly not done, wall and floor cracked and plasters 
falling, doors broken and locks not working. 

 
Impact of PEDP-II Constructions:  
 
During observation of the sample schools; discussions (FGDs) with the community people/ 
SMC and PTA members and also findings from the Local level workshop following impacts 
have been assessed and identified:  
 

• Despite some problems in the construction, schools are accommodating students in 
greater numbers.  

 
• Construction of two class rooms, provided for appointments of more teachers 

enhancing the employment rate in the community.  
 
• During construction work, labor force employed included women; hence job 

opportunities were created for them.  
 
• Construction of class rooms also provided meeting spaces for SMC and PTA 

encouraging increased community participation in the management of the GPS.  
 
• Increased accommodation in GPS also mean increased enrolment, which in turn 

possibly encouraged more poor students (especially girl students) in the GPS. 
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Section 4: Sample Characteristics: Socio-Demographic and 
Economic Information: Comparability of Intervention and 
Comparison samples: Students, Teachers and Parents 
 
Intervention sample comprises 140 Government Primary schools with PEDP-II construction 
components (GPS), while the Comparison samples are distributed as follows: 26 GPS, 14 
RNGPS and 7 Community Schools, and all are without PEDP - II construction components. 
 
Students: In total 2805 students were interviewed and of them, 75% are from intervention 
and 25% are from comparison samples. Sample students are equally divided by gender. The 
mean age of students is 10 years irrespective of gender and intervention or Comparison 
samples.      
 

Prior to setting of the Tube wells and Toilets in the intervention schools (GPS: before PEDP-
II), the incidences of diarrhoea was at 14% level, while it declined to 7% (half of the previous 
rate) after construction of the tube wells and toilets under PEDP- II. However, during the post 
project period, the percent of girls (10%) suffering from diarrhoea is just double than that of 
the boys (5%), which may mean that access of the girl students to the tube wells and toilets 
is relatively low (see table--9). 
 
Table 9: Proportion of students suffering from Diarrhoea comparative at pre and post project 
intervention periods (setting of tube wells and toilets): in %  
 

Before Intervention After Intervention Status Boys Girls  Total  Boys Girls  Total  
% students with diarrhoea 12 15 14 5 10 7 

 

The mean number of days a student remaining absent in last 3 months (from the date of 
data collection) in the intervention schools is lower (2) than those in the Comparison schools 
(4) (see table -10).  
 
Table 10: Proportion of students remaining absent from schools in last 3 months 
comparatively by Intervention and Comparison  
 

Intervention Comparison  Status  
Boys Girls  Total  Boys Girls  Total  

Mean days 3 2 2 3 3 4 
 

Teachers: In total, 187 teachers were interviewed, of whom 75% are from intervention and 
25% are from comparison samples; while their distribution by gender is: 61-68% male and 
32-39% female. Of the sample teachers, more than 80% (both from Intervention and 
Comparison) were Head masters. The mean age of the teachers is 44 (45 from intervention 
and 44 from Comparison). As regards the teachers' professional training (C-in-ED, B.Ed, 
and M.Ed), data show that except training at B.Ed level, current status of training does not 
vary much between comparison and intervention, while on B.Ed, 23% are from Intervention 
and 15% are from Comparison.  
 

Parents: In total 280 parents were interviewed, of whom 75% are from intervention and 25% 
are from comparison; 50% are fathers and 50% are mothers. The mean age of the parents is 
38: Fathers' age Intervention: 42 and Comparison: 43 and Mothers' age Intervention: 33 and 
Comparison: 36. Average education of the parents is grade 8. Eighty percent of the mothers 
are housewives irrespective of Intervention or Comparison samples. Fathers' occupations 
are farming, businesses and service and these are comparable in terms of distributions by 
intervention and comparison. Average monthly family income is Tk. 10,223. Income of the 
parents, irrespective of intervention or comparison samples, is comparable.  
 
Table 11: Monthly Family Income by Intervention & Comparison Samples: Fathers' estimates   
 

Income Category (in Taka) Intervention: % Comparison: % Total: % 
Below 6000 32 35 32 
6000-10000 49 55 51 
10001+ 19 10 17 
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Section 5: Pre-primary Education, Accessibility Enrolment, 
Attendance and Primary Education Cycle Completion Rate; Special 
Needs, Tribal and Vulnerable, Child-Centered Approach and Class 
Test 
 
Pre-Primary Education  
 
According to the estimates of the teachers, Pre primary education programs are operational 
in 95% of the schools in the Intervention samples, whereas in only, 79% of the schools in the 
Comparison samples, such program are currently operational. Twelve percent of the 
mothers, both from intervention and from comparison ascertained that the teachers give 
adequate time for pre primary education. About a fifth (19%) of the teachers both from 
intervention and comparison confirmed that additional class rooms were available for the pre 
primary education. About a tenth of the teachers from the intervention areas claimed that 
they were trained specially to implement pre primary education, while none from the 
comparison samples claimed the same. About 70% of the parents both from intervention and 
comparison mentioned that teaching method followed in the pre primary education was 
based on students' familiarization of alphabets.   
 
Test of Hypothesis of opportunities of Pre primary education programs between 
Intervention and Comparison Sample: %  
 
The Chi-Square value of 11.28 with 1 degree of freedom indicates that the opportunity of Pre 
primary education programs is highly significant (less than 1 percent significance level) in the 
intervention schools than in the comparison schools. This finding reflects that the opportunity 
of Pre primary education programs in the intervention schools is significantly (statistically) 
higher than that in the comparison schools. 
 
Accessibility: Enrolment, Attendance and Primary Education Cycle 
Completion Rate   
 
Following data are consolidated and analyzed obtaining data from the records of the sample 
schools (observed) and then compared with the national data:   
 
Table 12: Enrolment, primary education cycle completion rate and other rates by 
sample schools compared with the national data 
 

Current Evaluation Study: 2013 Rates 
Intervention Comparison Total  

Primary School 
Census 2011 

Gross Enrolment Rate: GER 107. 42% 105.75% 106.32% 101.5% 
Net Enrolment Rate: NER 96.12% 94.37% 95.25% 94.9% 
Gross Intake Rate: GIR 123.76% 121.01% 122.35%  125.9% 
Net Intake Rate: NIR 96.23% 95.02% 95.73% 99.9% 
Repetition Rate: RR  11.20% 10.72% 11.01% 11.1% 
Students Teacher Ratio 45 48 46 53 
NER of (Tribal) 61.97% 60.23% 61.27% - 
NER of (Disabled Children) 21.55% 27.19% 22.39% - 
Primary Education Cycle 
Completion Rate 

62.00% 60.2% 60.97% - 

Transition Rate  
(from grade V to VI) 

98.72% 97.23% 98.38% 97.5% 
(2008) 

 
In terms of these rates, there is hardly any difference between the samples from the 
intervention and comparison, and the findings are almost comparable with that of national 
rates. On gross (106.32%) and net enrolment (95.25%), the rates achieved are very high 
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both for intervention and comparison sample schools. The primary level completion cycle 
remains also at high level (Intervention: 62.00% and Comparison; 60.2%). The transition rate 
from grade V (primary schools) to grade VI (Secondary schools) is also very high 
(Intervention: 98.72% and Comparison; 97.23%). The results show that the teacher student 
ratio is one teacher per 46 students, whereas the overall national rate is one teacher per 53 
students (table 12). Here it may be mentioned that the national estimated rate could be back 
dated, as there are reports as many as 90,000 teachers have been additionally recruited in 
the near past and moreover numbers of Primary schools are continuously increasing. Even 
this study evidences that several additional class rooms have been added during PEDP- II. 
 

Special Needs: Disabled   
 
Sharp differences are observed on the status of enrolment of students with disability 
between intervention and comparison sample schools; in the former (intervention) 
according to the estimates of the students, about a fifth (19%) of them are disabled, while in 
the latter (Comparison), it is only 4%.   
 
More than two thirds of the teachers from the schools in the intervention samples claimed 
that the schools have facilities for the students with disability, while such claims have been 
made only by 19% of the teachers from the Comparison samples. The facilities available for 
the students with disability are shown in the table-13 below:    
 
Table 13: Distribution of the facilities for children with special needs (disability and 
other vulnerabilities: poverty) by intervention and comparison sample: % 
 

Types of facility Intervention 
n=140 

Comparison 
n=47 

Total  
n=187 

Arrangement of ramp 66 11 62 
Provide wheel chair 1 0 1 
Students with defects of short sightedness provided with 
seats in the front 

4 22 6 

Special arrangements for entering the classroom   4 22 6 
Special sitting arrangement in the classroom 11 11 11 
Adapt teaching methods required for mentally disabled students 4 0 4 
Provide stipend 14 22 15 
Provide text book in free of cost 8 0 8 
Government allowance  5 33 8 
Teaching arrangements for additional hours if required  4 0 4 

  
Two thirds of the schools (66%) within intervention samples have ramps, while only one 
tenth (11%) of the schools from comparison areas have the same facility. As regards other 
provisions, like awarding stipends, facilities for short sightedness, special arrangements for 
entry into the class rooms are more available in the sample schools within Comparison 
areas (table 13).   
 
Test of Hypothesis of ramp between Intervention and Comparison Sample: % * 
 

Arrangement of 
Ramp 

Intervention Area  Comparison Area  Total  Value of Chi-
Square  

Yes  a=66 b=11 a+b=77 
No  c=34 d=89 c+d=123 
Total  a+c=100 b+d=100 200 

34.176 

* a = intervention 'yes'; b = comparison 'yes'; c = intervention 'no'; and d = comparison 'no' 
 
The Chi-Square value of 34.176 with 1 degree of freedom indicates that the arrangement of 
ramp is highly significant (less than 1 percent significance level) in the intervention schools 
than in the comparison school (table 13). This finding reflects that availability of the 
proportion of ramp in the intervention schools is significantly (statistically) higher than those 
in the comparison schools. 
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Child-centered approach 
 
Estimates of the teachers have been obtained to identify the extent of use of various 
methods used to promote child centered approaches in the schools. Table-14 below 
delineates the methods used. 
 
Table 14: Distribution of methods of teaching used as child-centered approach by 
intervention and comparison areas: % 
 

Steps taken Intervention 
n=140 

Comparison 
n=47 

Total  
n=187 

Learning by doing: using teaching aides/materials 56 34 50 
Teaching through entertainment  33 40 35 
Child-centered method: as per need and demand of the child 13 9 12 
Role play  9 19 12 
Remedial measures: corrective actions for weak students 9 6 9 
Participatory/group teaching 8 6 8 
Monitoring method: Assistance by strong students to weak students  5 9 6 

 
In the intervention areas, the most predominant method used is learning by doing: using 
teaching aides/materials, while in the comparison areas it is teaching through entertainment 
(table 14). 
 
Test of Hypothesis of Learning by doing using teaching aides/materials between Intervention 
and Comparison Area: % * 
 

Learning by doing 
using teaching 
aides/materials 

Intervention Area  Comparison 
Area  

Total  Value of Chi-
Square  

Yes  a=56 b=34 a+b=90 
No  c=44 d=66 c+d=110 
Total  a+c=100 b+d=100 200 

9.142 

* a = intervention 'yes'; b = comparison 'yes'; c = intervention 'no'; and d = comparison 'no' 
 
The Chi-Square value in this case is 9.142 with 1 degree of freedom. This also is indicative 
of the fact that learning by doing is being practiced in the intervention schools more 
intensively than in the comparison schools (table 14). This Test is also highly significant (at 
less than 1% level of significance). 
 
Class Test (in grade V) 
 
Class tests were administered with the grade V students of both intervention schools and 
comparison schools. The tests were designed comparable to that of the terminal 
examination at the primary level. The tests covered five subjects: Bangla, Mathematics, 
English, Science, and Social Science. The results of the tests (aggregated/consolidated 
scores) are shown table 15 below by subjects and by Intervention GPS with good 
construction; Intervention GPS with problems of construction; and Comparison School with 
no construction.   
 
Table 15: Distribution of test scores with grade V students in 3 categories of schools: 
%  
 

Subject Intervention GPS with 
good construction 

Intervention GPS with 
problems of construction 

Comparison School with 
no construction 

Bangla 87 80 80 
Mathematics 83 82 85 
English 79 74 72 
Science 74 73 72 
Social Science 63 61 60 
Average 77 74 74 
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The test of equality of two means (H0: 21 µµ = against H1: 21 µµ f ) where 1µ and 2µ are 
the population means of the scores obtained from the intervention schools and comparison 
schools on 5 subjects (e.g. Bangla, English, Mathematics, Science and Social Science) 
respectively. We have considered the following z test as a test of equality of two means: 
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Where x and y represent the average sample scores obtained from the 5 subjects 
mentioned above, 2

xs  and 2
ys  indicate the sample variances of the said scores from sample 

intervention schools and comparison schools respective. xn and yn are the sample sizes of 
intervention schools and comparison schools respectively. 
 
We assume that the class test performances (table 15) of the students of the intervention 
schools with quality construction would be better than both the intervention schools with 
problematic construction and those of the comparison schools (with no construction). The 
test has been specified as a one-tailed test. The z-value of 2 reflects the fact that the null 
hypothesis (H0) can be rejected at 5% level of significance. The reference value is 1.645. In 
other words, we have to accept the alternative hypothesis, which indicates that the 
performance of the students (the average scores in 5 subjects mentioned above) of the 
intervention schools with quality construction appears to be better than that of the 
intervention schools with problematic construction and those of the comparison schools (with 
no construction).       
 
Assessment through Observations of Class Performance and Environment  
 
Five point Likert Scale [Excellent (5), Very good (4), Good (3), Fair (2) and Poor (1)] were 
administered through classroom (grade V only) observations of 35 schools each from 
intervention and comparison samples to assess:  
 
• Class room environment,  
• Teaching methods and techniques followed, and  
• Participation of students in the learning process.  
 

 Class room environment was assessed by status of lighting and ventilation; 
cleanliness; availability blackboard/chalk board, exhibition of teaching aides, overall 
classroom situation, adequacy of seating arrangements. 

 
 Teaching methods and techniques were assessed by the status of greeting by 

teachers, declaration of lessons, use of teaching aides, presentation style of teachers, 
asking questions in the class, assistance to the weak students, use of blackboard/chalk 
board, opportunities of asking questions by the students, teachers reactions to the 
queries of the students, movements of teachers in the class room. 

 
 Participation of the students in the learning process was assessed by the standard 

of teaching by learners' need, standard of teaching as per presentation by teachers', 
ensuring participation of learners in the teaching learning process, arrangements of 
completion of works by the learners, arrangements of group performance, standard of 
acknowledging correct responses of the learners (expressing thanks), reactions of 
teachers on the wrong responses. 
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The table-16 below shows the results/outcome of the classroom observations as assessed 
by adapting Likert's 5 point scores. 
 
Table 16: Consolidated Five Point Scales Scores comparatively by 35 Intervention and 
35 Comparison Schools: total consolidated scores 
 

Components/areas of tests Intervention Sample 
Schools: 

Consolidated Scores 

Comparison Sample 
Schools: 
Consolidated Scores 

Class room environment   
Status lighting and ventilation 128 99 
Cleanliness 112 100 
Availability blackboard/chalk board 106 105 
Exhibition of teaching aides 97 97 
Overall classroom situation 82 56 
Adequacy of seating arrangements 115 82 
Median scores 107 98 
Teaching methods and techniques   
Greeting by teachers 123 105 
Declaration of lessons 119 105 
Use teaching aides 102 100 
Presentation style of teachers 106 67 
Asking of questions to the class 93 70 
Assistance to the Weak students 85 68 
Use of  blackboard/chalk board 118 107 
Opportunities of asking questions by the 
students 104 102 
Teachers reactions to the queries of the 
students 97 96 
Movements of teachers in the class room 106 97 
Median scores 105 99 
Participation of the students in the learning 
process 

  

Standard of teaching by learners' need 109 102 
Standard of teaching as per presentation by 
teachers 107 97 
Ensure participation of learners in the teaching 
learning process 108 107 
Arrangements of completion of works by the 
learners 106 96 
Arrangements of group performance 107 96 
Standard of acknowledging correct responses 
by the learners (expressing thanks) 114 105 
Reactions of teachers on the wrong responses 103 97 
Median scores  107 97 
   
Median scores of Class room environment 107 98 
Median scores of Teaching methods and 
techniques 

105 99 

Median scores of Participation of the 
students in the learning process  

107 97 

Overall Median  107 98 
 
The highest average score could be 175 (excellent: 35 schools x score 5) and the lowest 
score could be 35 (poor) only. Overall median score achieved by the intervention 
Schools is 107, and by the comparison schools is 98 (table 16). The achieved score of 
the intervention schools is ranked as 'Good' and comparison schools as 'Fair'. On the 8 
indicators, the scores of the intervention schools are much higher than those of the 
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comparison schools and these are statistically significant at less than 1% level: Status of 
lighting and ventilation; Cleanliness; Overall Classroom; Adequacy of seating  arrangements; 
Greeting by teachers; Declaration of  lessons; Presentation style of teachers; and Use of 
black board  or chalk board. 

 
Tests of equality of two variances 

 
0H :There is no difference  between  the variances obtained from intervention and 

comparison areas. 
 
 1H :There is difference between the variances obtained from intervention and comparison 
areas. 
 
The test statistics is:                           ~     with (a-1) & a(n-1) degrees of freedom  
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The above F- tests show highly significant values for all the 8 different indicators used in the 
study. In other word, students of intervention schools enjoy better facilities compared to 
comparison schools in case of all the 8 indicators. The F-values are highly statistically 
significant at less than 1% level of significance. 
 
Summary Findings:  
 

• Pre primary education programs are operational in 95% of the schools in the Intervention 
schools, whereas in only, 79% of the schools in the Comparison samples, such program 
is currently operational. Twelve percent of the mothers, both from intervention and from 
comparison samples ascertained that the teachers give adequate time for pre primary 
education. About a fifth (19%) of the teachers both from intervention and comparison 
samples confirmed that additional class rooms were available for the pre primary 
education. 

 

• On gross (106.32%) and net enrolment (95.25%), the rates are very high both for 
intervention and comparison sample schools. The primary level completion cycle 
remains at high level (Intervention: 62.00% and Comparison: 60.2%). The transition rate 
from grade V (primary schools) to grade VI (Secondary schools) is also very high: 
Intervention: 98.72% and Comparison; 97.23%. The results show that the there is one 
teacher per 46 students.  

w
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• Sharp differences are observed on the status of enrolment of students with disability 
between intervention and comparison sample schools; in the former (intervention) 
according to the estimates of the students, about a fifth (19%) of them are disabled, 
while in the latter (Comparison), it is only 4%.  

 
• In the intervention areas, the most predominant method used for teaching is Learning by 

doing (using teaching aides/materials), while in the comparison areas, it is Teaching 
through entertainment. 

 
• The achieved score of the intervention schools is ranked as 'Good' and comparison 

schools as 'Fair'. On the 8 indicators, the scores of the intervention schools are much 
higher than those of the comparison schools, and these are statistically significant at less 
than 1% level: Status of lighting and ventilation; Cleanliness; Overall Classroom; 
Adequacy of seating  arrangements; Greeting by teachers; Declaration of  lessons; 
Presentation style of teachers; and Use of black board  or chalk board. 

 
• Class test results comparatively by three categories of schools demonstrate that the 

students in the schools with quality construction have performed better than the students 
from the schools with problematic and schools with no construction. Good class room 
environment is an incentive for better concentration by the students than those who do 
not have same environment.   
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Section 6: Institutional Capacity of Primary Education: Contact 
hours, In service Training of Teachers, Terminal Examination, 
Wide Area Network (WAN), Strengthen SMC and PTA, Good 
Governance--Accountability & Transparency, Institutional reforms 
 
Contact hours 
 
Normal time for Primary School hours for single shift is about 6 hours, while for double shifts: 
2 and a half hour for the grades 1 and 2; and for grades 3, 4, and 5, it is 4 hours (break time 
excluded). On average, 41% (intervention: 43% and comparison 36%) of the teachers 
affirmed that additional time is invested for the students of grade V. About a quarter of the 
teachers also mentioned that coaching classes are also organized on need basis. On 
average per school, increment of contact hour has increased by half an hour; hence the 
yearly increase of contact hour per school is 143 hours. However this increment excludes 
the extra coaching hour implemented for the grade V students. If it is at least 1 hour per 
school another additional increment of contact hour per school is 285 hours. Hence total 
contact hours may have increased by 428 hours.   
 
In service Training of Teachers: Teacher  
 
More than two thirds (67%) of the teachers (Intervention: 66% & Comparison: 70%) received 
in-service training and the areas of training included:  
 
• Methods of training: Teaching methods in class room (overall, intervention and 

comparison each 21%); and Need based training (overall: 14%, intervention: 16% and 
comparison: 6%); 

• Coverage of Primary Education: Pre primary Education (overall: 14%, intervention: 9% 
and comparison: 15%) & inclusive education (overall, intervention and comparison each 
9%);   

• Subject based training (overall: 10%, intervention: 11% and comparison: 6%); 
• Management training: School administration (overall: 10%, intervention: 11% and 

comparison: 9%); and Supervision and technical support (overall: 8%, intervention: 8% 
and comparison: 9%); 

• Community awareness campaign: Awareness and motivation of community people 
(overall: 2%, intervention: 2% and comparison: 0); 

• Institutional formal training: C-in-ED (overall: 10%, intervention: 11% and comparison: 
9%); B.Ed (overall: 21%, intervention: 23% and comparison: 15%); M Ed (overall: 4%, 
intervention: 4% and comparison: 3%) 

 
About half (51%) of the teachers claimed that the in service training was conducted following 
the revised new curricula. Again about half (59%) of the teachers felt that the training 
duration was sufficient. Nearly two thirds (61%) of the teachers also claimed that the training 
met the expected standards of quality training.   
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 Terminal Examinations 
 
Table 17 below shows the results of the terminal examinations by 3 consecutive years: 
2010, 2011 and 2012  
 
Table 17: Distribution of 3 consecutive years' results of terminal examination by 
intervention and Comparison samples: 
 

2010 2011 2012 Samples 
Boys Girls Total Boys Girls Total Boys Girls Total 

Intervention 91.12% 90.05% 90.52% 95.43% 94.10% 94.71% 96.21% 96.00% 96.07%
Comparison 90.56% 88.92% 89.47% 94.81% 93.02% 93.8% 94.00% 94.01% 94.01%
 
Overall qualifying percent in the terminal examinations for three consecutive years are:  
 
For the Intervention Schools: 2010--90.52%; for 2011--94.71%; and for 2012--96.07%; and  
For the Comparison Schools: 2010--89.47%; for 2011--93.80%; and for 2012--94.01%. 
 
In both the Intervention and in the Comparison schools, the rates of qualifying increased 
continuously for all three years, meaning that these categories of schools persistently were 
achieving increased levels of educational performances as revealed by the terminal 
examinations. 
 
Wide Area Network (WAN) 
 
Teachers pass on information to the Upazila level through mobile phones (91%); by directly 
sending data through messengers or personally visiting (66%); and also through 
correspondences (15%). Upazila level program personnel share data with the district level 
mostly through internet system/e-mails (53%). 
 
Strengthen SMC and PTA 
 
Hundred percent of the schools have SMC (11 members per SMC) and the members are 
taken from among parents (5), teachers of the concerned school (2), teachers of High school 
(1), UP member (1), donor of land (1), and person interested in education (1). Of the SMC 
members, 4 are females. On average, 3 out of 11 members have been trained on school 
management. Usually SMC meetings are held once a month. Hundred percent of the 
members affirmed that they have been taking decisions on school matters in SMC meetings; 
the areas of making decisions are: Participation on school development works (50%); Home 
visit to reduce dropout/follow up (33%); Ensure student attendance (26%); Activities perform 
for quality education of school (21%); motivate/Counsel parents (19%); Ensure teacher 
attendance (10%); Take decision on annual action plan/scheme of work (10%); and 
observance of national days (9%). Almost hundred (94%) percent of the parents reported 
that the SMC meetings are held as per schedule and about two thirds (67%) of the parents 
confirmed their attendance in the SMC meetings.               
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Measures taken to ensure Good Governance--Accountability and Transparency for 
the schools 
 
Table 18 shows the distribution of the Teachers, Program personnel and the Community 
Stakeholders on the measures taken to ensure Good Governance--Accountability and 
Transparency in the schools. 
 
Table 18: Distribution of the Teachers, Program personnel and the Community 
Stakeholders on the Measures taken to ensure Good Governance--Accountability 
and Transparency in the schools 
 
Measures  % Teachers % Program 

Personnel 
% Community 

(FGD) 
Through interventions by SMC 57 42 30 
Through Supervision monitoring  29 22 50 
Through PTA meetings 13 5 25 
Keeping records and documents 23 9 0 
Through reports/ technical information 5 20 0 
Involvement community stakeholders 5 4 30 

 
SMC has been identified by all three respondents as one of the most important measures to 
ensure good governance including transparencies and accountability: teachers 57%; 
Program personnel 42%; and community stake holders 30%. The next most important 
measure identified is supervision & monitoring: teachers 29%; Program personnel 22%; and 
community stakeholders 50%. A quarter of the community stake holders (25%) emphasized 
on the involvement of PTA to ensure good governance including transparencies and 
accountability (table 18). 
 
Institutional Reforms 
 
Table 19 next page specifies the suggestions of the five important stakeholders of primary 
schools on future reformative actions for improving quality and strength (coverage) of 
primary education system. The suggestions are segmented in five broad categories:   
Infrastructures; Coverage; Entertainment; Equipment / logistics; Equipment/ logistics and 
School management and quality 
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Table 19: Reform actions suggested by the stakeholders of Primary schools  
 

Suggested reforms Respondents 
Structural/ 
infrastructures 

Coverage Entertainme
nt  

Equipment 
/logistics 

School 
management 
and quality  

Students increased class 
rooms, adequate 
and better 
furniture 
increased 
utilities: tube well, 
toilets 
 

more schools 
and teachers, 
award more 
stipends 

sports, games  Furniture, 
teaching 
aides 

Voices of 
students 
through 
student council 

Teachers Funds for repair 
and maintenance 

More trained 
teachers 

Good library Furniture, 
teaching 
aides 

More powers 
to SMC and 
more 
supervision 
and technical 
support 

SMC Funds for repair 
and maintenance 

More 
classrooms 

Space for 
sports and 
games 

Furniture, 
teaching 
aides 

train SMC 
members, 
make the 
suppliers and 
contractors 
answerable to 
SMC 

Parents/ 
community 

Repair of tube 
wells and toilets 

More schools 
and trained 
teachers, 
increased pre 
education 
facilities 
 

Participation 
of parents 
and 
community in 
school 
entertainment 
program 

Facilities 
for disabled 
and 
disadvanta
ge learners 

Frequent 
meetings of 
PTA 

Program 
Personnel 

Allocation of 
more funds for 
repair & 
maintenance, 
improved 
communication 
system (improved 
roads) 

Recruitment of 
more female 
teachers/ 
head teachers, 
increased 
enrolment of 
students from 
poor, 
vulnerable &  
ethnic groups 

More funds 
for 
entertainment 

Increased 
facilities for 
ICT 

Strengthen 
SMC and train 
SMC 
members, 
local level  
monitoring & 
supervision by 
SMC & PTA 

 
The reform actions underscore particularly infrastructural improvements, enhancement of 
management and quality, especially through local interventions like more roles for SMC 
and PTA. Supervision and monitoring of the schools, training of teachers and coverage of 
more poor and vulnerable students and preparing children through pre education are some 
of the most essential core reforms advocated by the stakeholders. The students also 
expected some roles in the management of the schools (table 19). 
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Social Mobilization 
 
Table 20 below specifies the suggestions of the four important stakeholders of primary 
schools on Social Mobilization interventions for strengthening (coverage and quality) 
primary education system. The suggestions are segmented in six broad categories:  Group 
discussions, home visit, meetings (Ma Samabesh, guardians, PTA, SMC, Uthan Baitahak); 
launch school feeding system; Rallies and campaigns/observe national days; Organize 
sports and games and cultural functions; Conduct Exhibitions, fairs; and Meetings with 
students. 
 
Table 20: Suggestions by the stakeholders for improving community awareness and 
support for Primary schools through social mobilization  
 
Interventions % 

Community
% 
Students 

% 
Teachers  

% 
Program 
personnel 

Group discussions, home visit, meetings 
(Ma Samabesh, guardians, PTA, SMC, 
Uthan Baitahak) 

69 45 59 50 

Launch school feeding system 60 40 20 15 
Rallies and campaigns/observe national 
days 

55 51 52 42 

Organize sports and games and cultural 
functions 

32 62 48 20 

Conduct Exhibitions, Fairs 58 42 28 25 
Meetings with students 10 45 15 10 

 
• The community stakeholders have prioritized community level dissemination programs 

through group discussions, meetings, and Uthan Baitahaks (69%). They (60%) have also 
advocated for increasing inputs for feeding programs, which is also supported by the 
students (40%).  

 

• All the three groups (majority: > 50%) advocated for holding increased community 
focused rallies and campaigns/observe national days. 

 

• 62% of the students and 48% of the teachers underscored the importance of sports, 
games and cultural functions as an important medium of social mobilization. 

 

• The community (58%) advocated for holding educational fairs and exhibitions with 
more participation of the women. 

 

• 45% of the students desired consultations with them on school management through 
meetings.  

 
Summary  
 
• More than two thirds (67%) of the teachers (Intervention: 66% & Comparison: 70%) 

received in-service training on Methods of training; Subject based training; Management 
training; and social mobilization. 59% of the teachers felt that the training duration was 
sufficient. Nearly two thirds (61%) of the teachers claimed that the training met the 
expected standards of quality training. 

 
• In the terminal examinations, the consolidated 3 years' result show that in the year 2012, 

96.07% in Intervention and 94.01% in Comparison qualified; in the year 2011, 94.71% in 
Intervention and 93.80% in Comparison qualified; and in the year 2010, 90.52% in 
Intervention and 89.47% in Comparison qualified. 
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• Teachers pass on information to the Upazila level mostly through mobile phones (91%). 
Upazila level program personnel share data with the district level mostly through internet 
system/e-mails (53%). 

 
• Hundred percent of the schools have SMC (11 members). On average, 3 out of 11 

members have been trained on school management. Usually SMC meetings are held 
once a month. Hundred percent of the members affirmed that they have been taking 
decisions on school matters in SMC meetings. Almost hundred (94%) percent of the 
parents reported that the SMC meetings are held as per schedule, and about two thirds 
(67%) of the parents confirmed about their attendance in the SMC meetings. SMC has 
been identified by all three respondents as one of the most important measures to 
ensure good governance including transparencies and accountability. 

 
• The reform actions underscore particularly infrastructural improvements, enhancement 

of management and quality, especially through local interventions like more roles for 
SMC and PTA. Supervision and monitoring of the schools, training of teachers and 
coverage of more poor and vulnerable students and preparing children through pre 
education are some of the most essential core reforms advocated by the stakeholders.  

 
• The community stakeholders have prioritized community level dissemination programs 

through group discussions, meetings, and Uthan Baitahaks (69%). They (60%) have also 
advocated for increasing inputs for feeding programs, which is also supported by the 
students (40%). All the three groups (majority: > 50%) advocated for holding increased 
community focused rallies and campaigns/observe national days. 62% of the students 
and 48% of the teachers underscored the importance of sports, games and cultural 
functions as an important medium of social mobilization. 
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Section 7: Summary Assessment of PEDP performance by 
objectives and targets 

 
Objectives: PEDP-II  Current study: achievement & Assessment  
To improve the quality of 
primary education in 
Bangladesh through the 
introduction of Primary 
School Quality Level 
(PSQL) standards 

• Out of 140 GPS surveyed under the study only 49 (35%) schools have quality 
constructions completed;. The students of the intervention schools with quality 
construction appears to be better (77%) than those of the  intervention schools 
with problematic construction (74%), and those of the comparison schools with 
no construction (74%).       

• Out of 20 toilets constructed by PEDP-II, 16 are functioning now. 
• Out of 16 tube well installed, 10 are functioning now. 
• Class tests administered on five subjects at grade V level showed the average 

achieved results by the students at the level of 'Good' for the intervention 
schools. 

• The achieved score of the intervention schools is ranked at 'Good' and 
comparison schools, it is 'Fair'. On the 8 indicators the scores of the 
intervention schools are much higher than those of the comparison schools 
and these are statistically significant at less than 1% level: Status of lighting 
and ventilation; Cleanliness; Overall Classroom; Adequacy of seating  
arrangements; Greeting by teachers; Declaration of  lessons; Presentation 
style of teachers; and Use of black board  or chalk board. 

• Pre primary education programs are operational in 95% of the schools in the 
Intervention schools, whereas in only, 79% of the schools in the Comparison 
samples, such program is currently operational. Twelve percent of the 
mothers, both from intervention and from comparison samples ascertained that 
the teachers give adequate time for pre primary education. About a fifth (19%) 
of the teachers both from intervention and comparison samples confirmed that 
additional class rooms were available for the pre primary education. 

• On gross (106.32%) and net enrolment (95.25%), the rates are very high both 
for intervention and comparison sample schools. The primary level completion 
cycle remains at a very high level (Intervention: 62% and Comparison; 60.2%). 
The transition rate from grade V (primary schools) to grade VI (Secondary 
schools) is also very high: Intervention: 98.72% and Comparison; 97.23%. The 
results show that the there is one teacher per 46 students.  

 
To make primary education 
accessible to all children 
including special needs, tribal 
and vulnerable children of 
Bangladesh 

Enrolment of students with disability in the GPS is now 19% as per estimates of 
the students; while 66% of the teachers claimed that there are facilities (ramps) 
for the disabled children. 

To make provision for pre-
primary education in the 
existing primary schools 

According to the targets of PEDP-II, each selected GP school was to be provided 
with at least two constructed classrooms, one toilet and one tube well. Accordingly, 
it is estimated that 140 sample schools would have constructed 280 classrooms. In 
the study, it is found that there are 303 classrooms constructed under PEDP-II 
(additional 8% constructed) and these classes helped enhancing facilities for pre-
primary education. 95% GPS are now operating pre-primary education.  
 

To adopt a child-centered 
approach in the classroom 

In the intervention areas, the most predominant method used is learning by doing 
(56%); Teaching through entertainment (33%). Learning by doing is practiced 
through adoption of assigned activities. 
 

To increase contact hours 
for quality education 

On average per school increment of contact hour has increased by half an hour; 
hence the yearly increase of contact hour per school is 143 hours. However this 
increment excludes the extra coaching hour implemented for the grade V students. 
If it is at least 1 hour per school another additional increment of contact hour per 
school is 285 hours. Hence total contact hours may have increased by 428 hours.   
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Objectives: PEDP-II  Current study: achievement & Assessment  
To fully integrate the PEDP-
II activities within the 
organizational and 
operational systems of 
MoPME and the DPE 

PCR findings show following achievements on this:  
 
a. All PEDP-II is done by the existing line division DPE and it’s field offices 
b. A major achievement is the ownership of the program approach by the 

Government as an important factor contributing to effective implementation of 
PEDPII. DPE has successfully integrated and institutionalized PEDPII 
activities including the new initiatives including SLIPs, UPEPs, National 
Student Assessment, School Census Survey, the four Strategies and Action 
Plans under Component 4 etc. (Inclusive Education).  

c. The National Plan of Action (NPAII) has been approved and under 
implementation. The NPAII serves as a framework and gives policy directions 
for the development of education including the primary education sub-sector in 
Bangladesh.  

d. NCTB, NAPE, and field level institutions (DPEOs, UEOs, PTIs, URCs, etc.) 
have been strengthened under PEDPII through the creation of the Primary 
Education Wing (at NCTB), organizational development, training of staff, 
provision of technical assistance, civil works and equipment (at NAPE), and a 
computer laboratory and ICT equipment at PTIs.  

e. The Program Management Unit at DPE has acquired knowledge and 
experiences in managing and implementing a large scale SWAP such as 
PEDPII. Capacity of staff has been strengthened through overseas training, 
specialized training, and technical support in various areas including MIS and 
Results-Based Management (RBM). 

 

To undertake institutional 
reforms in education 
management for effective 
decentralization and the 
devolution of decision 
making 

The reform actions underscore particularly infrastructural improvements, 
enhancement of management and quality, especially through local interventions 
like more roles for SMC and PTA. Supervision and monitoring of the schools, 
training of teachers and coverage of more poor and vulnerable students and 
preparing children through pre primary education are some of the most essential 
core reforms advocated by the stakeholders. The community stakeholders have 
prioritized community level dissemination programs through group discussions, 
meetings, and Uthan Baitahaks (69%). They (60%) have also advocated increased 
inputs for feeding programs, which is also supported by the students (40%). All the 
three groups (majority: > 50%) advocated holding of increased community focused 
rallies and campaigns/observe national days. 62% of the students and 48% of 
the teachers underscored the importance of sports, games and cultural functions 
as an important medium of social mobilization. 
 

To strengthen and build the 
capacity of the school 
management system at 
central and field levels 

Hundred percent of the schools have SMC (11 members per SMC). On average, 3 
out of 11 members have been trained on school management. Usually SMC 
meetings are held once a month. Hundred percent of the members affirmed that 
they have been taking decisions on school matters in SMC meetings. Almost 
hundred (94%) percent of the parents reported that the SMC meetings are held as 
per schedule, and about two thirds (67%) of the parents confirmed about their 
attendance in the SMC meetings. SMC has been identified by all three 
respondents as one of the most important medium to ensure good governance 
including transparencies and accountability. 
 

To ensure good 
governance by establishing 
accountability and 
transparency at all levels 

SMC has been identified by all three respondents (teachers, community and 
program personnel) as one of the most important measures to ensure good 
governance including transparencies and accountability: teachers 57%; Program 
personnel 42%; and community stake holders 30%. The next most important 
measure identified is supervision & monitoring: teachers 29%; Program personnel 
22%; and community stakeholders 50%. A quarter of the community stakeholders 
(25%) emphasized on the involvement of PTA to ensure good governance 
including transparencies and accountability. 
 

To supply textbooks and 
teaching and learning 
materials free of cost 

Students are happy, as 100% of them received text books in time. 100% of the 
intervention sample schools received black boards, furniture, almirahs and 
essential learning materials--chalk, duster, glob, flipchart. 
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Objectives: PEDP-II  Current study: achievement & Assessment  
To make revision of primary 
education curriculum for 
grades 4 & 5 and 
certificate-in-education (C-
in-Ed) curriculum for PTI 

The issue of curriculum revision has been included in the Assurances (No. 26 and 
31) of PEDP-II. The process of revising the primary curriculum has started in July 
2010. The revision is expected to be completed under PEDP III. The PCR of IMED 
report that curricula for grade IV, V and for C-in Ed have been already revised and 
used. 
 

To introduce primary 
education terminal 
examination 

In the terminal examination, the consolidated 3 years' result show that in the year 
2012, 96.07% in Intervention and 94.01% in Comparison qualified; in the year 
2011, 94.71% in Intervention and 93.80% in Comparison qualified; and in the year 
2010, 90.52% in Intervention and 89.47% in Comparison qualified. 
 

To extend Wide Area 
Network (WAN) up to 
Upazila level field offices of 
DPE to achieve the goal of 
Digital Bangladesh 

Teachers pass on information to the Upazila level through mobile phones (91%); 
by directly sending data through messengers or personally visiting (66%); and also 
through correspondences (15%). Upazila level program personnel share data with 
the district level mostly through internet system/e-mails (53%). 
 

To strengthen the role of 
the community, especially 
parents, in running and 
supporting their schools 

Almost hundred (94%) percent of the parents reported that the SMC meetings are 
held as per schedule and about two thirds (67%) of the parents confirmed their 
attendance in the SMC meetings.                  
 

To increase enrollment, 
attendance and primary 
education cycle completion 
rate 

See table below 

 
The table 21 below compares different rates cited by different sources as indicators of the 
quality of primary education performances. The rates (GER, NER, RR, STR, TR, CCR) by 
sources (Baseline Survey 2005, School census 2011, READ Impact evaluation Study 2013, 
and the Targets set in the Annual Sector Performance report of 2010) are compared.   
 
Table 21: Comparison of different rates cited by sources as indicators of the quality of 
primary education performances 
 
Rates Baseline 

Survey 2005 
School 

Census  of  
2011 

Current 
Evaluation 

Study of 2013 

Targets  of 
PEDP 

Gross Enrolment Rate: GER 93.7 101.5% 107. 42% 98% 
Net Enrolment Rate: NER 87.2 94.9% 96.12% 90% 
Repetition Rate: RR  10.5 11.1% 11.2% 10% 
Primary Education Cycle 
Completion Rate CCR 

52% 60.2% (2010) 62% 55% 

Transition Rate  
(from grade V to VI) TR 

 98% 
(2008) 

99% 96% 

Students Teacher Ratio STR 54 53 45 46 
 
Gross Enrollment Rate target was 98%, while the baseline findings was 93.7% and the 
school census reports it as 101.5%, and the finding of the READ study is 107.42%. GER 
finding of the current study exceeds the baseline by 13.72% and that of the target by 9.42% 
signifying increased enrollment. Similarly, the findings of the READ study evidence that 
PEDP II at completion achieved additional percentage of net enrollment by 8.92% over the 
baseline and by 6.12% over the estimated target. The repetition rate remains almost 
constant and it is slightly more than the target. The Cycle Completion rate achieved by 
PEDP II according READ study has improved by 7% over the estimated target and by 10% 
over baseline. The transition rate from grade V to VI as per findings of the READ study is 
99% which is 3% higher than the estimated target and 1% higher than the rate reported by 
school census. 
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Chapter—V 
Strengths and Weaknesses of PEDP-II 

 
The section summarizes the strengths (achievements enhancing coverage and quality), 
weaknesses (deficiencies and gaps between expected and actual) of the PEDP-II 
implementation during 2003 through 2011. The section is rather an analytic summary of 
what has been discussed in the preceding sections. During the local level workshop the 
teachers, SMC members, IMED, Local Government representatives and the district and HQ 
level Education Ministry officials concluded that PEDP-II achieved a lot, particularly in terms 
of coverage (Enrolment, Cycle Completion and Transition), but side by side, a lot still 
remains to be fulfilled to reach a standard of effective and quality education in the Primary 
level. Following are the discussions on major areas of PEDP-II interventions underscoring 
the strengths, weaknesses and recommendations to alleviate the weaknesses. 
 
Infrastructure Construction: Classrooms, Tube wells and Toilets      
 
Strengths 
 
Against the target of constructing 280 class rooms, 303 classrooms (additional 8%) were 
constructed. Targets for construction of class rooms were exceeded in all the divisions 
except in Sylhet, where the target and achievements are even. Of the 140 schools with 
constructed class rooms; 49 schools have class rooms in good condition. Most of the class 
rooms were constructed as per the project design. Of the 120 schools now having tube 
wells, 92 are functioning. Of the 134 schools now having toilets, 125 are being used. Twenty 
three percent of total GPS reported to have separate toilets for boys, whereas 22% of GPS 
reported separate toilets for girls.  
 
During observation of the sample schools; discussions (FGDs) with the community people/ 
SMC and PTA members and also findings from the Local level workshop following impacts 
have been assessed:  

• Despite some problems in the construction, schools are accommodating students in 
greater numbers.  

• Construction of two class rooms, provided for appointments of more teachers 
enhancing the employment rate in the community.  

• During construction work labour force employed included women: creating jobs for 
them.  

• Construction of class rooms also provided meeting spaces for SMC and PTA 
encouraging increased community participation in the management of the GPS.  

• Increased accommodation in GPS also mean increased enrolment, which in turn 
possibly encouraged more poor students (especially girl students) in the GPS. 

  
Weaknesses 
 
91 schools have class rooms with problems. These schools have problems in roof, wall, floor 
and in ramp mostly with cracks, soaking, plaster fallen, floor settle down, side earth eroded 
or washed away. In 60% schools, the length, width and height of the classrooms are found 
to be less than the PP design measurement. 
 
In case of doors and windows, defects identified are cracks, parts broken, locks and hooks 
not working properly or broken, low quality materials provided. In case of furniture, defects 
identified are cracks, parts broken, termites eaten up. In case of black boards, defects 
identified are cracks, parts broken, painting faded, surface finishing not properly done. In 
case of almirahs, defects identified are cracks, parts broken, locks not working properly or 
broken, low quality materials provided.  
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20 schools do not have tube wells, and in 28 schools, these are not functioning. In case of 
tube wells, defects are that water is not available round the year, or are contaminated with 
arsenic or with heavy concentration of iron. 6 schools do not have toilets. and 9 are not at all 
usable. In case of toilets, defects are wrong sewerage system, stool clearing 
(passages/pipes) defective or are not properly constructed, pans are broken, safety tank 
broken/damaged or properly not done, wall and floor are cracked and plasters are falling, 
doors are broken and locks are not working. 
 
Thirty percent of GPS reported common toilets (used by both boys and girls). It is observed 
that 46% of the GPS schools have reported separate toilets for teachers. Forty one percent 
of GPS observed common toilets for both teachers and students (boys & girls), whereas 5% 
of GPS reported common toilets for teachers and girls, 2.4% common toilets for teachers 
and boys, 2.4%  common toilets for male teachers and boys and 2% common toilets for 
female teachers and girls. Out of 140 sample schools, it has been observed that none of the 
school has any toilet accessible to physically disabled children. 
 
Accessibility and Quality of Primary education 
 
Strengths 
 
Pre primary education programs are operational in 95% of the schools in the Intervention 
areas. Gross (106.32%) and net enrolment (95.25%) rates are very high both for intervention 
and comparison sample schools. The primary level completion cycle remains also at high 
level (Intervention: 62.00% and Comparison; 60.02%). The transition rate from grade V 
(primary schools) to grade VI (Secondary schools) is also very high (Intervention: 98.72% 
and Comparison; 97.23%). The results show that the teacher student ratio is one teacher per 
46 students, whereas the overall national rate is one teacher per 53 students. More than two 
thirds of the teachers from the Intervention schools claimed that those schools have facilities 
for the students with disability. Two thirds of the schools (66%) within intervention samples 
have ramps. In the intervention areas, the most predominant method used is the learning by 
doing: using teaching aides/materials. Observations of class room performances were 
ranked at 'Good performance' (for both intervention and comparison schools) according to 
scores assigned through five points scaling for measurement.  
 
Weaknesses 
 
Only 12% of the mothers, both from intervention and from Comparison ascertained that the 
teachers give adequate time for pre primary education. Only 19% of the teachers both from 
intervention and comparison confirmed that additional class rooms were available for the pre 
primary education. 9% of the teachers from the intervention areas claimed that they were 
trained specially to implement pre primary education.   
 
Institutional Reforms 
 
Strengths  
 
On average, 41% of the teachers affirmed that additional time is invested for the students of 
grade V. About a quarter of the teachers also mentioned that coaching classes are also 
organized on need basis. 67% of the teachers received in-service training. About half (51%) 
of the teachers claimed that the in service training was conducted following the revised new 
curricula. Again about half (59%) of the teachers felt that the training duration was sufficient. 
Nearly two thirds (61%) of the teachers also claimed that the training met the expected 
standards of quality training.  
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In the terminal examination, the consolidated 3 years' result show that in the year 2012, 
96.07% in Intervention and 94.01% in Comparison qualified; in the year 2011, 94.71% in 
Intervention and 93.80% in Comparison qualified; and in the year 2010, 90.52% in 
Intervention and 89.47% in Comparison qualified. Communication and reporting from 
Upazila to district is through internet. Almost hundred (94%) percent of the parents reported 
that the SMC meetings are held as per schedule and about two thirds (67%) of the parents 
confirmed their attendance in the SMC meetings. Hundred percent of the members affirmed 
that they have been taking decisions on school matters in SMC meetings. 57% of teachers 
identified SMC as an institution for ensuring good governance.  
 
The community stakeholders have prioritized community level dissemination programs 
through group discussions, meetings, and Uthan Baitahaks (69%). They (60%) have also 
advocated for increasing inputs for feeding programs, which is also supported by the 
students (40%). All the three groups (majority: > 50%) advocated for holding increased 
community focused rallies and campaigns/observe national days. 62% of the students and 
48% of the teachers underscored the importance of sports, games and cultural functions 
as an important medium of social mobilization. The community (58%) again advocated for 
holding educational fairs and exhibitions with more participation of the women. 45% of the 
students desired consultations with them on school management through meetings. 
 
100% of the students claimed that they received for the first time the text books in time. 
93% of the students observed that they enjoy comfortable sitting arrangement. 79% of the 
students claimed that the teachers are not late, while only 52% said that the teachers are 
never absent. 
 
Weaknesses 
 
33% of the teachers did not receive in service training. In service training coverage by areas 
of training is meager: Methods of training (21%); Need based training (14%); training on Pre 
primary Education (9%); Subject based training (10%); Management training (11%); Training 
on Community awareness campaign (social mobilization: 2%). Communication from school 
level to Upazila is not efficient; physical reporting and reporting through verbal statement 
using mobile phone is the common practice. Only 3 out of 11 members of SMC have been 
trained on school management. Very meager proportions of the community viewed SMC as 
an effective instrument to ensure good governance. 21% of the students said that the 
teachers are late and 48% said that the teachers, though not frequently, are absent.  
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Chapter—VI 
Recommendations for Sustainability and Improvement for 

Future PEDP III and IV 
 
On Management and Implementation                                                                                               
 
To overcome the challenges and impediments experienced during PEDP-II on management 
and implementation, following recommendations are given: 
 

• As many as 5 Project Directors served PEDP-II for a period of 8 years with average 
duration of only 1.6 years and especially, in the initial years, the transfers occurred more 
frequently; hence the concerned authorities in future, may consider the tenure of the 
Project director for the whole period of the Project duration to ensure continuation of 
project management leadership (PD). 

• The documents of PP and that of the DPs were in some cases on funding were not 
matching and also not clearly defined, as a result, the project was revised causing delays 
in implementation. Experiences of the areas of conflict between MOPME and DPs might 
have been reduced clarifying the terms and conditions more succinctly; there can be joint 
DP and GOB committees for avoiding such hurdles improving coordination among them 
to maintain a positive level of support and confidence of the government and DPs. 
Ensure more effective harmonization among the development partners and between the 
government and the development partners. 

• PP did not specify the frequencies of evaluation and the monitoring system; at least this 
is not reflected in the PCR. Moreover study findings showed that the Upazila Primary 
Education Officers complained about the absence of consultations/contacts with them by 
their superiors reflecting again the lacunae in supervisory and monitoring interventions. 
In future, there should be detailed action plans on Supervisory and monitoring system 
specifying the tasks (inputs) and the outcome (expected progress achieved due to 
supervision and monitoring), which should be reviewed for identifying the performances 
on supervision and monitoring at least on yearly basis (reviews). Accommodate new 
activities and funding within PEDP framework and make the planning and budgeting 
process flexible, predictable and closely linked to monitoring and updated data. Improve 
the reporting quality and introduce a result-based monitoring system. 

• The capacity of the teachers through training need to be enhanced in order to encourage 
them to invest more time on pre primary education and also on coaching the vulnerable 
and special need (tribal) students. 

• Literature reviews identified that the problem was primarily non adoption of a Devolution 
Plan designed as part of the Organizational Development and Capacity Building (ODCB) 
Guidelines. The plans included the recruitment of 4th class employees, transfer of 3rd and 
4th class employees, transfer, financial benefits, leave etc. of teachers, required actions 
in the areas of finance and procurement. If such plan already exists, it may be reviewed 
and adapted to improve the management and implementation programs through further 
decentralization of powers and functions at the SMC and upazila levels.         

 
On Infrastructure Construction: Classrooms, Tube wells and Toilets      
 

To ensure sound and good construction works in GPS, following recommendations are 
given: 
• Provide construction manual including plans, cost estimates in simple Bengali so that the 

community people (SMC and PTA members) understand the same and can oversee the 
activities. 

 

• Before commencement of the construction a focus group discussion could be arranged 
(participants will be PEDP Officials, LGED engineers, contractors, SMC, PTA members 
and community people: UP chairman and members and interested personnel) for 
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increased awareness and interest of the community on the construction activities.  
 

• SMC to be made responsible for supervision and monitoring of implementation of the 
construction activities. 

 

• Repair and maintenance for minor problems, the community may be motivated to ensure 
carrying out of the jobs in time. 

 
On Accessibility and Quality of Primary Education 
 
• The community, i.e., the mothers (only 12% affirmed about the system) is not yet 

convinced about effective operation of the Pre Primary Education system in the schools. 
Pre Primary education programs need to be strengthened to a great extent. 

 

• Rates of enrolment of students with disability has been mentioned only by about a fifth 
of the schools, meaning that there are scopes for large scale consideration of installing 
facilities for disabled students in the schools. 

 

• Performances of the schools on Child-centered method: as per need and demand of the 
child, Role play, Remedial measures: corrective actions for weak students, 
Participatory/group teaching, Monitoring method: Assistance by strong students to weak 
students are very poor. The need is to emphasize these approaches more vigorously in 
the schools to make those increasingly child centered. 

 

• The overall environment of classrooms in terms of achieved scores remains at a mid 
level, i.e. only 'Good'. But it is an imperative that the quality of Primary education has to 
be further improved and class room performances should be scaled up to 'Very Good' 
level if not at ‘Excellent’ level in the near future.   

• Strengthen in-service training of teachers, particularly on subject based training giving 
more emphasis on Science (ICT), English and Mathematics. 

 
On Institutional Reforms 
 
• Increase frequencies of in-service training and aim at covering 100% of the teachers to 

receive in-service training covering variegated training areas, like subject based training, 
management training, training on quality assessment and enhancement of primary 
education. 

 

• Terminal examinations have to be planned for phase wise coverage of subjects through 
three consecutive terminal examinations. 

 

• Steps should be taken to strengthen the WAN operations from school level to Upazila 
level, as this phase of communication is not yet efficient.  

 

• Only 3 out of 11 members of SMC received training, it is vital to render training to all the 
SMC members, particularly on school management, development and technical quality 
enhancement programs. 

 

• Supervision and monitoring of the schools, training of teachers and coverage of more 
poor and vulnerable students and preparing children through pre primary education are 
the most essential core reforms advocated by the stakeholders. 

 

• Hold increased community focused rallies and campaigns/observe national days and 
organize more sports, games and cultural functions for intensive and extensive social 
mobilization. 

 

• Primary education in some instances (about 20%) evidence that the teachers are late 
and absenteeism still exists in some form; this problem can only be overcome by 
greater degrees of supervision both from program personnel and community including 
SMC and PTA.    
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Chapter—VII 
Impact of PEDP-II 

As per findings of the current impact evaluation 
 
Bangladesh Primary Education Annual Sector Performance Report 2011 enunciates that the 
overall goal of PEDP-II is to pursue universal primary education and sustainable socio 
economic development and equity as envisaged in MDGs. Keeping this in perspective, the 
key findings of this study are analyzed and are presented to underscore the possible impacts 
of PEDP-II. 
 
The major intervention of PEDP-II is infrastructure development: construction and furnishing 
of classrooms, establishing tube wells and toilets. Of the 140 GPS survey under this study, it 
was observed that 35% of the schools were completed with quality, while in the rest of the 
schools the constructions and furnishing were completed, but with problems. This 
infrastructure development facilitated expansion of schools with increased enrolment of 
students and teachers. As a result, community gained by providing remarkable opportunities 
to eligible children (6 to 10 years) irrespective of gender, poor and non poor status exposed 
to basic education and allowing them to pursue completion of their studies followed by 
prospects of income earning opportunities in the fields of agriculture, fisheries and small 
enterprises. Expansion of the school facilities also allowed recruitment of as many as 45000 
teachers, of whom 60% were women and thus opened the enormous positive social 
changes on community level employment and women empowerment (PCR of MOPME, point 
4.8 and page 25). The study findings also showed that quality construction, a major 
investment under PEDP-II, contributed to the achievements of higher levels of quality 
education by the students belonging to schools where constructions were done properly 
signifying that in future, good quality construction of schools can contribute to increased 
quality of education. Moreover, during construction of schools a large number of women 
laborers belonging to the poor segment of the society participated and gained economically. 
 
Ninety five percent of GPS (Intervention schools) ascertained introduction of pre primary 
education in the schools, which is by itself an enormous opportunity for hitherto un-attending 
eligible school children to pursue and complete primary education successfully. The result is 
that such intervention has influenced reduction of high dropouts, and strengthening of weak 
students' capacity to education particularly from poor, vulnerable and malnourished groups. 
Besides, introduction of pre primary education has also increased recruitment of two 
teachers per school additionally--again a tremendous gain for community level employment. 
 
Another important area of PEDP-II intervention is to promote participation of the community 
in the management of the schools and flourishing their sense of ownership in running the 
schools. The findings of current study show that 100% of the SMCs are formed and are 
holding meetings regularly with almost full participation of male and female members and as 
per their claim they are empowered to take decisions on the management of the school. This 
is certainly a tremendous social change where the community people both male and female 
(including parents) are participating demonstrating their support and ownership of the 
educational institutions. Due to the construction of two additional classrooms in GPS, SMC 
and PTA are getting more space for holding meetings. 
 
Increased and higher rates of GER, NER, rates of completion cycle, rates of qualifying the 
terminal examinations and the rates of transition from grade V to grade VI over last three 
years (2010, 2011 and 2012) supported by the findings of this study, certainly ascertain the 
levels of achievements of quality in the primary education. These have been possible for the 
reform actions envisaged and implemented by PEDP-II in the form of curricula revision, 
increased contact hours, improving teaching methods, in-service training of teachers, 
supplies of text books and educational materials and equipment to the schools. 
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Sixty six percent of the GPS have already introduced ramps to facilitate access to disabled 
children to the schools, and this is again a positive change of social values and norms 
supporting development of disadvantaged population in the community. Presently, 19% 
special needs learners are getting opportunity for education in the primary schools. 
 
In the teaching learning process, teachers are applying learner centered method, learning by 
doing (activity method), role play and participatory method. This is an impact of the project 
because before implementation of the project, teachers very rarely applied such methods, 
which is ensuring regular attendance of the students. The project created inclusive 
educations, which recovered the capacity of students, who were previously lagging behind 
as learners and were failing to achieve the levels achieved by the rest of the students in the 
class. 
 
Training opportunity of the project created provisions for the Bachelors degree holders for 
B.Ed in primary education. As a result, teachers who are completing B. Ed are equipped with 
higher knowledge and techniques. This will create an edifice for universalization of primary 
education (Up to grade-VIII). 
 
Health impact of PEDP-II is very clearly established by the current study findings, as prior to 
sinking of tube wells and establishing toilets in the schools, the rates of incidence of 
diarrhoea was 14%, while during post PEDP-II, it has declined to 7%, a clear impact on both 
morbidly and to some extent on child mortality. 
 
Conclusion  
 
Ninety four percent of financial and 98% of physical targets have been achieved by PEDP-II. 
More than one third of the sample intervention schools (49:35%), the completed construction 
works are in good condition; while in the rest of the intervention schools (91: 65%), there are 
some problems observed through physical verifications. Despite these constraints, the 
sample schools (both intervention and comparison) have been achieving remarkable 
performances in terms of enrollment, cycle completion and also transition from grade V to 
grade VI. SMCs in the schools are operation at hundred percent level and the SMC 
members claimed that they can take decisions regarding school management, except 
complaints lodged by them on their failure to ascertain accountability of the construction 
works. In the intervention schools, proportion of students with disability is 19%, while in the 
comparison, it is only 4%. The high rate of net enrolment in the schools (both intervention 
and comparison), prove that the primary education is accessible by poor/vulnerable and non 
poor, and also boy and girl students. The most remarkable achievement is that the qualifying 
level at grade V is also very high (above 90%), which has been increasing over the years- a 
clear evidence of enhancement of the quality of education at the primary level. Almost 
hundred (94%) percent of the parents reported that the SMC meetings are held as per 
schedule, and about two thirds (67%) of the parents confirmed about their attendance in the 
SMC meetings, which is also an evidence of high level support of the community for primary 
education. On performances on the vital indicators of educational achievements, the 
differences between intervention (GPS) and comparison (GPS and NGPS mixed) schools 
are negligible, meaning that the overall Primary Education standards, despite some 
problems, have improved remarkably. However, the Pre Primary Education interventions are 
lagging behind substantially; efforts on this through inputs at the school and at the 
community levels are required to a large extent.    
 
In future, RNGPS may be transformed into GPSs, which would mean tremendous expansion 
of management responsibilities of the Directorate of Primary Education. Here it may be 
mentioned that absenteeism on the part of the teachers is still at 20% level. Under this 
context, one of the policy implications could be that to ensure quality of performances by 
primary schools, quality supervision is a priority need. To achieve quality management and 
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supervision, one may perceive that the relevant authorities of the Directorate of Primary 
Education may be significantly decentralized (delegated) at the divisional/regional levels or 
at the district levels. 
 
Currently the ratio of male and female teachers, and also that of the members of SMC is 1 
female per 2 males. This discrepancy, since the girl and boy students are about 50:50, may 
be removed gradually. Share of the community in the maintenance and management of the 
schools, in terms of financial contributions to ensure good physical environment of the 
schools (Class rooms, Tube Wells and Toilets) may be enhanced.                 
 
Already PEDP-III is being implemented and PEDP-IV is under consideration. According to 
DG, DPE, the project despite previous challenges has overcome major hurdles and 
achieved almost universal enrolment irrespective of gender and socio-economic status. 
However, levels of Primary Education Cycle Completion Rate remains at 61% reflecting 
comparatively persistent high rates of dropout. Future PEDP project would obviously 
prioritize enhancement of quality of education and quality of school environment ensuring 
upgrading of essential infrastructures, such as classrooms, tube wells and toilets. The most 
remarkable success of PEDP-II is that the community leaders and parents are actively 
participating in the management of the Primary Schools—a landmark achieved in 
transforming Primary Schools as institutions owned by the Community. 



54 

References 
 

1. Government of the People’s Republic of Bangladesh, Ministry of Primary and Mass 
Education, DDP- 2nd Revision for Second Primary Education Development Program 
(PEDP-II), Director of Primary Education (DPE), October 2010.  

2. Baseline Report of Second Primary Education Development Programme (PEDP-II), 
Directorate of Primary Education, Ministry of Primary and Mass Education, Government 
of the Peoples’ Republic of Bangladesh, June 2006.  

3. Population Census 2001, National Report (Provisional), Bangladesh Bureau of Statistics, 
Planning Division, Ministry of Planning, July 2003. 

4. Report on Primary School Census, Monitoring and Evaluation Division, Directorate of 
Primary Education, Ministry of Primary and Mass Education, Government of the Peoples’ 
Republic of Bangladesh, 2011.   

5. Bangladesh Primary Education Annual Sector Performance Report, Second Primary 
Education Development Programme, Directorate of Primary Education, Ministry of 
Primary and Mass Education, Government of the Peoples’ Republic of Bangladesh, 
2012.   

6. Bangladesh Primary Education Annual Sector Performance Report, Second Primary 
Education Development Programme, Directorate of Primary Education, Ministry of 
Primary and Mass Education, Government of the Peoples’ Republic of Bangladesh, May 
2010.   

7. Statistical Yearbook of Bangladesh, Bangladesh Bureau of Statistics, Statistics and 
Informatics Division, Ministry of Planning, 2011. 

8. Haider S. J. and Wahab M.A. Tracing Study of BEHTRUWC Stage-1 and Stage-2 
Graduates of Who Are Mainstreamed in Primary Schools. UNICEF, 2011 

9. Campbell D. T., Stanley J.C. Experiment And Quasi-Experimental Designs For 
Research, Houghton Mifflin Company, Boston. Dallas. Geneva, III. Hopewell, N.J. Palo 
Alto. London, 1963. 

10. Haider S.J. and et. al., Field study on the human rights-based approach to disability and 
development in Bangladesh, GIZ, READ, 2011  

11. Haider S.J. and et. al., Impact Evaluation Study of the Project “Rural Infrastructure 
Development Project: Greater Mymensingh (Mymensingh, Tangail, Jamalpur, Sherpur, 
Kishorganj & Netrokona Districts)”- 2nd Revised, Evaluation Sector, IMED, Ministry of 
Planning, READ, December 2010 to April 2011  

12. Haider S.J. and et. al., Impact Evaluation Study on the Project “Environmental 
Sanitation, Hygiene & Water Supply in Rural Areas (GOB-UNICEF)”, Evaluation Sector, 
IMED, Ministry of Planning, READ, May-July 2009 

13. Cook T.D., Campbell D.T. Quasi-Experimentation Design & Analysis Issues for Field 
Settings, Houghton Mifflin Company, Boston. Dallas. Geneva, III. Hopewell, N.J. Palo 
Alto. London. 

14. Rossi P.H, Freeman H.E, Evaluation A Systematic Approach, Third Edition, SAGE 
Publications, Beverly Hills, London, New Delhi, 1985. 

15. Sabir A. A, Mitra S.N, Islam S, Bhadra S.K, Cross A, Kumar S, Bangladesh 
Demographic and Health Survey 2004, National Institute of Population Research and 
Training (NIPORT), Dhaka; Mitra and Associates, Dhaka-Bangladesh; ORC Macro, 
Calverton, Maryland, USA., May 2005. 



55 

Appendix—I  
List of Sample Intervention & Comparison Schools 

 
Table 1: List of Intervention Sample 140 Govt. Primary Schools (GPS) 
 

Sl. 
No. 

Division District Upazilla/Thana School School 
code 

Student 
No 

% Sample 
students 

1.  Dhaka Narayangonj Narayangonj- S Jalkuri Uttor 311011404 1477 3.89 20 
2.  Chittagong Chittagong Ctg.City corp Dakkhin Kattali 411150302 806 2.12 20 
3.  Dhaka Gazipur Gazipur-S Mirza Pur 307010101 769 2.03 20 
4.  Dhaka Mymensingh Iswargonj Shohagi Bazar 303071001 710 1.87 20 
5.  Dhaka Gazipur Sreepur Beraider Chala 307040606 705 1.86 20 
6.  Rajshahi Bogra Dhupchancia Dhupchancia  

Balok Model 
110040306 596 1.57 20 

7.  Dhaka Kishoregonj Tarail Jawar 305040202 570 1.5 20 
8.  Chittagong Comilla Monohargonj Ashir par 406021201 539 1.42 20 
9.  Chittagong Brahmonbaria Brahmonbaria-

S 
Mohanpur  405010703 529 1.39 20 

10.  Chittagong Chandpur Faridgonj Pal taluk 407060102 485 1.28 20 
11.  Chittagong Comilla Barura Chotatulagaon 406081205 458 1.21 20 
12.  Dhaka Faridpur Saltha Bahir Dia 314021202 450 1.19 20 
13.  Dhaka Narshingdi Raipura Dailot Kandi 308021602 452 1.19 20 
14.  Chittagong Chittagong Chandanish Chamudaria 411100506 410 1.08 20 
15.  Chittagong Bandarban Rawangchati Chyanga 415030207 401 1.06 20 
16.  Chittagong Comilla Burichong Panch kitta 406090506 401 1.06 20 
17.  Dhaka Faridpur Boalmari Joy nogor 314030402 403 1.06 20 
18.  Dhaka Mymensingh Phulpur Ponguai 303111104 400 1.05 20 
19.  Dhaka Madaripur Shibchar Nilokhi Bondor 315020801 373 0.98 20 
20.  Chittagong Comilla Brahmanpara Bagra 406070405 360 0.95 20 
21.  Rajshahi Joypurhat Akkelpur Gopinathpur 109010207 361 0.95 20 
22.  Sylhet Moulvibazar Sreemangal Srimangal 604060302 360 0.95 20 
23.  Dhaka Narayangonj Araihazar Brahmondi 311040303 354 0.93 20 
24.  Rajshahi C. Nawabganj Nawabganj – S Haripur 112030153 350 0.92 20 
25.  Chittagong Chittagong Fatikchari Chand pur 411040301 347 0.91 20 
26.  Dhaka Madaripur Madaripur- S Char Kalika Pur 315031110 341 0.9 20 
27.  Chittagong Brahmonbaria Kasba Dalipataisar 405030401 337 0.89 20 
28.  Dhaka Faridpur Madhukhali Gondho Khali 314050102 336 0.89 20 
29.  Dhaka Gopalgonj Muksudpur Hazragati  317051202 339 0.89 20 
30.  Chittagong Chittagong Satkania Churamoni 41120602 330 0.87 20 
31.  Dhaka Gopalgonj Gopalgonj-S Matla 317030106 328 0.86 20 
32.  Rajshahi Panchagarh Debiganj Mowmary 101030805 325 0.86 20 
33.  Dhaka Jamalpur Sarishabari Manjalia 301010303 323 0.85 20 
34.  Chittagong Chandpur Kachua Nischanta pur 407020709 315 0.83 20 
35.  Dhaka Tangail Mirzapur Kamar Para 306071004 310 0.82 20 
36.  Rajshahi Serajgonj Sahajadpur Baro Dhunail 115080404 312 0.82 20 
37.  Chittagong Noakhali Begumgonj Rajullapur 409021601 303 0.8 20 
38.  Dhaka Narshingdi Monohardi Syedpur 308010806 303 0.8 20 
39.  Barisal Patuakhali Galachipa Galachipa Model   

505020303   
301 0.79 20 

40.  
  

Chittagong Chandpur Chandpur-S Gulisha 407011006 300 0.79 20 

41.  Chittagong Noakhali Companigonj Purbo char 
Hazari 

409050304 300 0.79 20 
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42.  Khulna Bagerhat Kachua Masni 210010105 300 0.79 20 
Sl. 
No. 

Division District Upazilla/Thana School School 
code 

Student 
No 

% Sample 
students 

43.  Khulna Satkhira Ashashuni Swet Pur 208010304 300 0.79 20 
44.  Rajshahi Lalmonirhat Aditmari Charita Bari 103010603 301 0.79 20 
45.  Rajshahi Rangpur Pirgacha Behari 105050103 301 0.79 20 
46.  Rajshahi Serajgonj Belkuchi K.C LAXMIPUR 115060506 299 0.79 20 
47.  Dhaka Narshingdi Baelabo Amlabo 308030208 294 0.77 20 
48.  Rajshahi Dinajpur Birol Jagatpur 103091003 288 0.76 20 
49.  Barisal Jhalokathi Jalokathi-S Baidara Pur 503020803 281 0.74 20 
50.  Chittagong Chandpur Matlab uttar Milar char 407081403 280 0.74 20 
51.  Rajshahi Gaibandha Shaghaghata Badinar Para 108060805 280 0.74 20 
52.  Chittagong Comilla Comilla South Doshari Chow 406020310 275 0.72 20 
53.  Chittagong Feni Dagonbhuiya Waziria 410020709 273 0.72 20 
 

Total 21641 students from 53 schools with average of 408 which is more than average ( 271) of total 140 schools 
 

54.  Chittagong Chittagong Ctg.City corp Agrabad T&T 
Colony 

411090406 270 0.71 12 

55.  Chittagong Chittagong Ctg.City corp Nasirabad Colony 
GPS 

411170306 270 0.71 12 

56.  Chittagong Comilla Chouddagram Chand Kara  270 0.71 12 
57.  Dhaka Gazipur Gazipur-S Kaultia 307010207 268 0.71 12 
58.  Chittagong Chittagong Sandwip Bashiria 411030503 264 0.7 12 
59.  Rajshahi Serajgonj Tarash Kalu Para Bash 

Baria 
115050605 265 0.7 12 

60.  Chittagong Comilla Meghna Khandar gow  406130204 260 0.69 12 
61.  Dhaka Rajbari Rajbari- S Ruppur 313011501 261 0.69 12 
62.  Khulna Jessore Jekargacha Nayra 206041003 262 0.69 12 
63.  Dhaka Faridpur Alfadanga Char Narandia 314070602 253 0.67 12 
64.  Khulna Magura Sreepur Nabagram 205040105 254 0.67 12 
65.  Dhaka Gopalgonj Kasiani Dokkhin Char vat 

Para 
137020403 250 0.66 12 

66.  Dhaka Gopalgonj Kasiani Horidas Pur 317020206 250 0.66 12 
67.  Dhaka Kishoregonj Itna Goara Pathar 

Kandi 
305130107 251 0.66 12 

68.  Chittagong Bandarban Thanchi Thanchi Bazar 
Model 

414050102 245 0.65 12 

69.  Rajshahi Bogra Sherpur Chalk Pathalia 110090903 247 0.65 12 
70.  Dhaka Gopalgonj Gopalgonj-S Purbo Arpara 317030702 244 0.64 12 
71.  Dhaka Madaripur Shibchar Bagmara 315020803 242 0.64 12 
72.  Rajshahi Serajgonj Raigonj Char Brahma 

Gachha 
115070907 243 0.64 12 

73.  Rajshahi Pabna Suganagar Raishimul 116011006 234 0.62 12 
74.  Khulna Khulna Paikgacha Amur Kata 209070502 231 0.61 12 
75.  Barisal Barisal Banaripara Saliabakpur  501060505 229 0.6 12 
76.  Dhaka Gopalgonj Gopalgonj-S Latif pur 317030804 229 0.6 12 
77.  Rajshahi Natore Singra Kalam Special 114060408 229 0.6 12 
78.  Rajshahi Thakurgaon Thakurgaon -S Chhit Chila Rang 102011102 226 0.6 12 
79.  Sylhet Sylhet Biswanath Ghagutia 602040813 226 0.6 12 
80.  Chittagong Chittagong Patiya Mohira Hekhin 411050902 220 0.58 12 
81.  Rajshahi Gaibandha Fulchari KismothDhali 108040706 221 0.58 12 
82.  Rajshahi Pabna Santhia Chapri 116070203 219 0.58 12 
83.  Khulna Bagerhat Chitolmari Dakkhin Shaildha 210020210 217 0.57 12 
84.  Khulna Jhenaidah Harinakunda Taherhuda 204060302 217 0.57 12 
85.  Khulna Jhenaidah Kaligonj Kaligonj 204011203 216 0.57 12 
86.  Barisal Barisal Uzirpur Bharsha Kathi 501020711 209 0.55 12 
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Sl. 
No. 

Division District Upazilla/ 
Thana 

School School 
code 

Student 
No 

% Sample 
students 

87.  Barisal Patuakhali Kolapara Uttar Kapra 
Bhanga 

505010608 208 0.55 12 

88.  Chittagong Chandpur Shahrasti Daiara 407050605 210 0.55 12 
89.  Dhaka Mymensingh Bhaluke Mahamud Pur 

Girl's 
303040506 210 0.55 12 

90.  Rajshahi Pabna Bera Dudulia kol 116050608 210 0.55 12 
91.  Sylhet Sylhet Golapgonj Sundishail 602080901 207 0.55 12 
92.  Barisal Patuakhali Patuakhali-S Sreeram pur 505040402 205 0.54 12 
93.  Barisal Perojpur Nesarabad Jagannath kati 502060604 204 0.54 12 
94.  Rajshahi Gaibandha Palashbari Mahadipur 708030513 206 0.54 12 
95.  Sylhet Moulvibazar Kamalgonj Kumra Kapan 604020509 206 0.54 12 
96.  Barisal Bhola Borhanuddin Uttor Char Titia 506040503 199 0.52 12 
97.  Chittagong Chittagong Ctg.City corp Madarbari 411090903 198 0.52 12 
98.  Rajshahi Gaibandha Gobindoganj Kalika Doba 108022009 188 0.5 12 
99.  Rajshahi Naogaon Niamatpur Ramgaon 

Shahapur 
111040709 191 0.5 12 

100.  Khulna Jhenaidah Shailkupa Raj Nagar 204050205 186 0.49 12 
101.  Khulna Khulna Dumuria P.K.Balabunia 209030706 185 0.49 12 
102.  Rajshahi Lalmonirhat Hatibandha Dolapara 105060113 184 0.49 12 
103.  Barisal Bhola Charfassion Char jamuna 506011101 182 0.48 12 
104.  Dhaka Jamalpur Islampur Jiga Tola 301060105 181 0.48 12 
105.  Dhaka Netrokona Netrokona- S Birampur 30405201 182 0.48 12 
106.  Rajshahi Dinajpur Chirirbandar Paschim Bara baul 103040706 183 0.48 12 
107.  Chittagong Comilla Daudkandi Hasna bad 406051302 177 0.47 12 
108.  Dhaka Manikgonj Harirampur Syed Nogor 309050903 177 0.47 12 
109.  Dhaka Tangail Bhuapur Rayer Bashalia 306110207 179 0.47 12 
110.  Rajshahi Dinajpur Dinajpur-S Uthrail Dhamahar 103060304 176 0.46 12 
111.  Sylhet Sunamgonj Shalla Atgaon 415040102 171 0.45 12 
112.  Dhaka Gopalgonj Muksudpur Bhatra Bezar 317050406 167 0.44 12 
113.  Rajshahi Kurigram Ulipur Shaheber Alga 107012302 165 0.43 12 
114.  Barisal Patuakhali Dumki Char garabdi 505070303 155 0.41 12 
115.  Dhaka Madaripur Rajoir Shakhar Par Kopoli 315040402 154 0.41 12 
116.  Barisal Bhola Daulatkhan Durlov pur 506030504 153 0.4 12 
117.  Barisal Patuakhali Patuakhali-S Tush Khali 505041201 153 0.4 12 
118.  Rajshahi Rangpur Pirgonj Raiuty Shadullapur 105040909 153 0.4 12 
119.  Sylhet Sunamgonj Derai Datta Gram 604090206 148 0.39 12 
120.  Rajshahi Kurigram Kurigram- S Shib Ram 107020807 145 0.38 12 
121.  Chittagong Chittagong Raojan Gohira Madrasha  411020402 139 0.37 12 
122.  Khulna Jessore Monirampur Harihar Nagar 206060703 140 0.37 12 
123.  Barisal Bhola Tozumuddin Uttor Chandi pur 506020310 135 0.36 12 
124.  Barisal Patuakhali Kolapara Dhan khali  505010905 135 0.36 12 
125.  Dhaka Gopalgonj Tunqipara Madhu khali 317040147 137 0.36 12 
126.  Khulna Bagerhat Kachua Paratap Pur 210010202 128 0.34 12 
127.  Barisal Barguna Patharghata Mather Khal 504020306 119 0.31 12 
128.  Khulna Jessore Bagarpara Jadabpur 206050903 114 0.3 12 
129.  Sylhet Sunamgonj Derai Nachni-2 601090504 113 0.3 12 
130.  Barisal Barguna Bamna Kakchira Golak 

Kashi 
504040402 108 0.28 12 

131.  Dhaka Gopalgonj Kotalipara Suagram 317010104 107 0.28 12 
132.  Sylhet Habiganj Nabiganj Rankari Para 603020613 105 0.28 12 
133.  Sylhet Sylhet Beanibazar Fulmolik 602110107 103 0.27 12 
134.  Barisal Jhalokathi Rajapur Nizam 503040510 97 0.26 12 
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Sl. 
No. 

Division District Upazilla/ 
Thana 

School School 
code 

Student 
No 

% Sample 
students 

135.  Chittagong Khakgrachar Panchari Bara Panchari 
North 

413030302 98 0.26 12 

136. Khulna Khulna Dighalia Mohisdia 209060408 74 0.2 12 
137. Chittagong Rangamati Juraichari Sukna Chari 414050207 73 0.19 12 
138. Rajshahi Dinajpur Khanshama kumaria-2 103020110 72 0.19 12 
139. Dhaka Gazipur Kaliganj Uttar Raznagar 307020212 58 0.15 12 
140. Barisal Perojpur Nazirpur Chapakhali 502020608 51 0.13 12 
Total students in 87 schools is 16296 with average of 187 per school which is lower than average (271) of 140 schools  
Total student 37937   
Average Student 271   
Average %  0.71  
Minimum Student 51   
Minimum %  0.13  
Maximum Student 1477   
Maximum %  3.89  
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Table 2: List of Comparison Sample Primary Schools  
 

Sl. No. Division District Upazilla/Thana Sample Schools Sample 
students 

1.  Dhaka Narayangonj Narayangonj Sadar Shimrail GPS 15 
2.  Dhaka Mymensingh Iswargonj Bagber GPS 15 
3.  Dhaka Kishoregonj Tarail Akurpur Primary School 15 
4.  Chittagong Chandpur Faridgonj Faridganj South GPS 15 
5.  Dhaka Narshingdi Raipura Sapmara GPS 15 
6.  Chittagong Comilla Burichong Sadekpur GPS 15 
7.  Dhaka Madaripur Shibchar Char Shekhpur GPS 15 
8.  Sylhet Moulvibazar Sreemangal Chandranath GPS 15 
9.  Chittagong Chittagong Fatikchari Anwar Ali Registered Primary School 15 
10.  Dhaka Faridpur Madhukhali Paitpara Registered Primary School 15 
11.  Dhaka Gopalgonj Gopalgonj Sadar Konagram GPS 15 
12.  Chittagong Chandpur Kachua 56 No Kachua Registered Primary School 15 
13.  Chittagong Nokhali Begumgonj Dokkhin Miapara Non Government Primary 15 
14.  Chittagong Chandpur Chandpur Sadar Sardar Khan GPS 15 
15.  Khulna Satkhira Ashashuni Kunduria GPS 15 
16.  Rajshahi Serajgonj Belkuchi Pirar Char Non Government Primary School 15 
17.  Barisal Jhalokathi Jalokathi Sadar Rampur Model Primary School 15 
18.  Chittagong Comilla Comilla South Choto Sharifpur 15 
19.  Chittagong Chittagong Ctg.City corp Muradpur GPS 15 
20.  Chittagong Chittagong Sandwip Purba Kachia Par GPS 15 
21.  Dhaka Rajbari Rajbari Sadar Sreepur GPS 15 
22.  Khulna Magura Sreepur Goalpara Registered Primary School 15 
23.  Dhaka Kishoregonj Itna Panchashia Registered Primary School  15 
24.  Dhaka Gopalgonj Gopalgonj Sadar Sonakur GPS 15 
25.  Rajshahi Pabna Sujanagar Shantipur GPS 15 
26.  Dhaka Gopalgonj Gopalgonj Sadar Tarargati GPS  15 
27.  Sylhet Sylhet Biswanath Kalijuri Registered Primary School 15 
28.  Rajshahi Pabna Santhia G.C. Puran Dulauri Registered Primary School 15 
29.  Khulna Jhenaidah Kaligonj Paikpara GPS 15 
30.  Chittagong Chandpur Shahrasti Dohosri Registered Primary School 15 
31.  Sylhet Sylhet Golapgonj Rankeli Naoa Gram GPS 15 
32.  Rajshahi Gaibandha Palashbari Parbatipur GPS 15 
33.  Chittagong Chittagong Ctg.City corp Alhaj Sufia Khatun Community School 15 
34.  Khulna Jhenaidah Shailkupa Jhaodia GPS 15 
35.  Barisal Bhola Charfassion Uttar Madraj GPS 15 
36.  Rajshahi Dinajpur Chirirbandar Uttar Chirir Bandar 15 
37.  Dhaka Tangail Bhuapur Tarail GPS 15 
38.  Dhaka Gopalgonj Muksudpur Tengra Khola GPS 15 
39.  Dhaka Madaripur Rajoir Kandi sakarpar 15 
40.  Rajshahi Rangpur Pirgonj Sukan Chowki GPS 15 
41.  Chittagong Chittagong Raojan Dash Para GPS 15 
42.  Barisal Patuakhali Kolapara Panchjunia Registered Primary School 15 
43.  Barisal Barguna Patharghata Badur Tala GPS 15 
44.  Barisal Barguna Bamna Maddha Amtoli Non Government Primary 

School 
15 

45.  Sylhet Sylhet Beanibazar Candda Gram RNGPS 15 
46.  Khulna Khulna Dighalia Dighalia Community School 15 
47.  Dhaka Gazipur Kaliganj Tumalia Community School 15 
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Appendix—II 
Component of PEDP-II 

 
Items of work (as per PP) 
 

Construction, extension, renovation and fittings of GPS Class 
Rooms--40870 
Construction of toilets-- 23002 
Sinking tube-wells--17275 
Repair and extension of UEO offices--456 
Construction, renovation and extension of PTIs hostel--53  
Construction and fittings of URCs--397 
DPE HQ: academic building repair, renovation and extension-1  
Extension and Renovation of NAPE--1 
Extension and Renovation of DPEO--58 
Residential building at CHT--10 
Community School (CS)-- 395 

1. Civil Works 

Repairs & Maintenance of government primary schools 
 
Photocopier machine 
Duplicating Maching  
Fax Maching  
Weighing machine  
School bell 
Lift 
500 KV Generator 
Telephone 

2. Machinery and 
Equipment: 109450 
different items 

Inter-com 
 
High or low bench 
Chair 

3. Furniture: Different items 

Table  
C-in-Ed—112950  
(Training on academic supervision, subject based training, school 
management for teachers) 
Subject based- 615500 and Need based 
 
SMC members training—185940  
(Training on local level planning, computer & ICT training, office 
management, financial management, staff development training) 
SMT/ACS--64879 

4. Training (local) 

Teachers training--111025 (GPS, RNGPS, COM) 
 

5. Training (overseas) MoPME, DRE HQ, field level offices of DPE and concerned 
ministries 
Computer for UEO, PTI 
Computer Lab for PTIs 
Laptop for model school 
Multimedia projector for model school 
Screen  
IPS 
Internet connection for all primary school 
Software for office management for MOPME and DPE 

6. Computer peripherals: 
5585 different items 

Assessing the strength and establishing and operation of Wide 
Area Network (WAN) 
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Items of work (as per PP) 
 

Supplementary Reading Materials (SRM)-- 7198181 copies 
 

7. Supplementary Reading 
Materials (SRM) and 
Teachers guide Teachers guide--3799998 copies 

 

Grade iv & v Curriculum 8. Curriculum Revision 
C in ED Curriculum 
 

Education tool kit 
School bag 
Sports materials 
Development of curriculum and a guideline for teachers and 
supervisors 

9. Textbooks, Teaching 
learning Materials & 
Education Kit--60829 
schools 

Training manuals  
 

School Level Implementation Plans (SLIP) 
Awareness and sensitization of field level officers, teachers and 
local community especially parents 
Observation of education fair  
Distribution of school Calendar  

10. Social mobilization: 
Different Social 
Mobilization activities 

Distribution of school Brochure 
 

Promotion and training in support of Inclusive education: Training of 
Trainers (TOT) program for PTI super and Instructors, URC 
Instructors, Assistant Instructors, ADPEOs, UEOs, AUEOs and 
persons involved in inclusive education implementation. 
Orientation Workshop, Implementation/ Planning Meeting on IE 
Action 
Implementation of special Needs Children Education Plan 
Implementation of Tribal Children’s Education Action plan including 
provision of special physical facilities in inaccessible area 

11. Equitable allocation 

Support for Early Childhood Education (Baby Class Equipment and 
Materials) 
 

12. Storage facilities at 
school  

Procurement of almirah 

13. Vehicle Jeep- 42 
Microbus-8 
Car- 2 
Motorbike-1598 

14. Manpower--47358 
15. Innovative Grant 
16. Workshop/ Seminar 
17. Textbook printing, binding, carrying & CD VAT 
18. Third Party Supervision 
19. Survey/study 
20. Pr. Teachers’ Registration board 
21. Monitoring and evaluation 
22. Professional fee against civil works 
23. GIS database 
24. NAPE QIC (budget in incremental operating cost) 
25. Documentation center 
26. QSTF 
27. Technical Support at District level 
28. Repairs & Maintenance of government primary schools 
29. Medical expenses 
30. Consultancy (International) 
31. Consultancy (Local) 
32. Contingency 
33. School Level Implementation Plans (SLIP) 
34. Primary Education Terminal Examination 
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Appendix—III 
Detailed Tables of Findings: Students, Teacher & Parents 

 
Table 1: Number of students by gender  
 

Respondents  Intervention  n-2100 Control  n-705 Total  n-2805 
Boy 50 50 50 
Girl 50 50 50 
Total 100 100 100 

 
Table 2: Distribution of students by age: in years 
 

Age (in years) Intervention  n-2100 Control  n-705 Total  n-2805 
 Boys Girls  Total  Boys Girls  Total  Boys Girls  Total  
Mean  10 10 10 10 10 10 10 10 10 
Minimum  8 8 8 8 8 8 8 8 8 
Maximum  14 13 14 13 12 13 14 13 14 

 
Table 3: Designation of the teacher: in % 
 

Designation  Intervention n=140 Control  n=47 Total  n=187 
Head master 87 94 89 
Assistant teacher  13 6 11 
Total  100 100 100 

 
Table 4: Number of teacher by sex: in % 
 

Sex  Intervention  n=140 Control  n=47 Total  n=187 
Male  61 68 63 
Female  39 32 37 
Total  100 100 100 

 
Table 5: Distribution of teachers by age: in years  
 

Age (in years) Intervention  n=140 Control  n=47 Total  n=187 
Mean  45 44 44 
Minimum  26 32 26 
Maximum  44 62 62 

 
Table 6: Distribution of parents by age: in years  
 

Intervention  n=210 Control  n=70 Total  n=280 Age (in years) 
Father Mother Total Father Mother Total Father Mother Total 

Mean  42 33 37 43 36 40 42 34 38 
Minimum  24 22 22 30 27 27 24 22 22 
Maximum  65 45 65 62 50 62 65 50 65 

 
Table 7: Distribution of parents by education  
 

Intervention n=210 Control 
n=70 

Total  
n=280 

Educational 
qualification 

(class passed) Father Mother Total Father Mother Total Father Mother Total 
Mean  8 8 8 7 8 8 8 8 8 
Minimum  0 0 0 0 3 0 0 0 0 
Maximum  14 16 16 12 14 14 14 16 16 
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Table 8: Distribution of parents by occupation: in %  
 

Intervention n-210 Control  n-70 Total  n-280 Occupations 
Fath

er 
Mother Total Father Mother Total Father Mother Total 

Housewife 0 80 39 0 84 41 0 81 39 
Farming  40 3 22 50 0 26 42 3 23 
Business  35 2 19 30 5 17 34 2 18 
Service  20 15 18 20 11 16 20 14 18 
Day Laborer 5 0 2 0 0 0 4 0 2 
Total  100 100 100 100 100 100 100 100 100 

 
Table 9: Status of having provision for pre-primary education in the school: in %  
 

Status  Intervention  n=140 Control  n=47 Total   n=187 
Yes 95 79 91 
No  5 21 9 
Total  100 100 100 

 
Table 10: Types of making provision for pre-primary education in the school: in % 
 

Types of facility Intervention 
n=133 

Control 
n=37 

Total  
n=170 

Well teaching arrangement  25 16 23 
Availability of educational materials  19 19 19 
Additional classroom 19 19 19 
Arrangement of sports and entertainment  8 19 11 
Supply text books in free of cost  18 22 18 
Trained teacher  9 0 7 
Arrangement of food 1 5 2 
Enrolment through survey   1 0 1 

 
Table 11: Parent’s perception on facility for pre primary education in their child school: % 
 

Responses  Intervention n-210 Control  n-70 Total  n-280 
 Father Mothe

r 
Total Father Mothe

r 
Total Father Mothe

r 
Total 

Yes  83 92 87 85 74 80 83 87 85 
No  17 8 13 15 26 20 17 13 15 
Total  100 100 100 100 100 100 100 100 100 
Types of faculties           
Teaching method 
followed in the pre 
primary education 
based on students 
familiarization of 
alphabets 

71 67 69 75 42 59 87 70 78 

Availability of 
classroom 

69 65 65 73 40 57 85 68 76 

Teacher give 
enough time for 
teaching   

13 12 12 5 5 5 7 12 9 

Provide materials in 
free of cost   

5 3 4 15 21 18 9 9 9 

Well sitting 
arrangement  

3 5 4 0 0 0 3 4 4 

Supply text book in 
free of cost   

0 3 2 0 11 5 0 6 3 
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Table 12: Distribution of students by the status of having physical disabled students in their 
class: in % 
 

Status Intervention  n=2100 Control   n=705 Total   n=2805 
 Boys Girls  Total  Boys Girls  Total  Boys Girls  Total  
Yes  19 19 19 4 5 4 16 16 16 
No  81 81 81 96 95 96 84 84 84 
Total  100 100 100 100 100 100 100 100 100 

 
Table 13: Distribution of teachers by status of received training under PEDP-II: % 
 

Status  Intervention 
n=140 

Control 
n=47 

Total  
n=187 

Yes  66 70 67 
No  34 30 33 
Total  100 100 100 
a. Types of received training n= 92 n=33 n =125 
System of teaching in class room 21 21 21 
Need based Training 16 6 14 
Pre-Primary Education  9 15 14 

Inclusive Education 9 9 9 

Subject based Training: English, Mathematics and Science 11 6 10 
School administration 11 9 10 
Supervision and technical support  8 9 8 
Awareness and motivation of community people  2 - 2 
C-in-ED 11 9 10 
B Ed 23 15 21 
M Ed 4 3 4 

Multiple responses  
 
Table 14: Status of training conducted according to new curriculum: % 
 

Status  Intervention  n=92 Control  n=33 Total  n=125 
Yes 51 52 51 
No  49 49 49 
Total  100 100 100 

 
Table 15: Status of sufficient duration of training: % 
 

Status  Intervention  n=92 Control  n=33 Total  n=125 
Yes 58 64 59 
No  27 9 22 
Total  100 100 100 

 
Table 16: Distribution of teacher by their comments on quality of the training: %  
 

Status  Intervention  n=92 Control  n=33 Total  n=125 
Very good quality      8 9 8 
Good quality     54 48 53 
Moderately good quality  15 3 12 
Not good 23 39 27 

 
Table 17: Status of having/existing school management committee (SMC) in the school: in % 
 

Status  Intervention  n=140 Control  n=47 Total   n=187 
Yes 100 100 100 
No  0 0 0 
Total  100 100 100 
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Table 18: Frequencies of SMC meeting held  
 

Responses Intervention  n=140 Control  n=47 Total   n=187 
Mean number  30 30 30 
Minimum 20 20 20 
Maximum  30 30 30 

 
Table 19: Status of decision making power of SMC on the school matters: in % 
 

Status  Intervention  n=140 Control  n=47 Total   n=187 
Yes 100 98 100 
No  0 2 5 
Total  100 100 100 

 
Table 20: Types of activities performed by the school management committee: in %  
 

Types of functions Intervention  
n=140 

Control  
n=47 

Total   
n=187 

Participation on school development works 49 51 50 
Ensure student attendance 29 17 26 
Activities perform for quality education of school  23 17 21 
Home visit to reduce dropout 18 23 20 
Give advice to guardian/ parents  17 26 19 
Take decision in annual action plan 8 13 10 
Ensure teacher attendance                    12 4 10 
Observed national days  10 9 9 
Observe result of school examination 5 2 4 
Ensure enrolment  5 9 6 
Arrange Uthan Baithak 2 2 2 
Take decision in annual sports, result publishing day, stipend 10 6 3 
Assistance of book distribution - 6 2 

 
Table 21: Status of school management committee in the school: in % 
 

Responses  Intervention Control Total 
 Father Mother Total Father Mother Total Father Mother Total 
Status of holding 
meeting of SMC 

         

Yes  94 97 95 90 95 92 93 96 94 
No  6 3 5 10 5 8 7 4 6 
Status of participation 
in the meeting  

         

Yes  68 65 67 55 84 69 65 70 67 
No  32 35 33 45 16 31 35 30 33 
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Appendix—IV 
Findings of Local Level Workshop  

 
As a requirement of the study, a local level workshop to assimilate the stakeholders’ direct 
opinions on “Second Primary Education Development Progmamme (PEDP-II)” was 
organized and conducted by Research Evaluation Associates For Development Ltd.(READ), 
with the technical guidance of Implementation Monitoring and Evaluation Division (IMED), 
Ministry of Planning at the project area, LGED Conference Room, Gazipur District, on 17th 
April 2013 at 09:45 am. Secretary, IMED, Mr. Mohammad Mejbahuddin was the chief guest 
of the workshop. Director General, IMED, Mr. Syed Md. Haider Ali presided over the 
workshop.  A total of 45 persons participated in the workshop and they are:   
 
Participants Identity  Total Male Female 
IMED Officials: Secretary, Director General, Director, 
Assistant Director, Programmer  

8 6 2 

ADC, Gazipur  1 0 1 
Deputy Director, DPE 1 1 0 
District Primary Education Officer and Assistant District 
Primary Education Officer  

2 1 1 

Upazilla Educaiton Officer  3 2 1 
Beneficiary parents of students  5 2 3 
Head master, Assistant teacher  5 4 1 
President of SMC 6 5 1 
Imam 1 1 0 
Local Journalist  1 1 0 
LGED Offiicials: Consultant, Executive Engineer  3 3 0 
READ Officials: Managing Director, Consultant, 
Additional Director, Deputy Director, Assistant Director   

9 7 2 

Total Participants  45 33 12 
 
Inaugural Session: Managing Director, READ, Dr. Syed Jahangeer Haider, delivered 
welcome address and outlined objectives of the evaluation study, its scope and 
methodology. He expressed that data collected from this workshop will be compared with 
collected data from the field and report will be finalized accordingly. Dr. Haider urged the 
participants to be franked and give their opinions openly on the project performances, and 
help READ to undertake effective analyses for the evaluation study with valid and 
comprehensive data. 
 
District Primary Education Officer in her deliberation outlined that the project began with 
enthusiasm and energy to implement in a very effective way but keeping in complete in one 
project another project take up (overlap project). The project is completed in a way for which 
it was taken up or not, that is not known. It is helpful to know about the earlier program to 
implement the follow-up program.  
 
PEDP- II & III Consultant of LGED Mr. Ataulllah Bhuyain explained in detail about the 
program and also mentioned that, LEGD was involved in completion of civil works of the 
primary schools since 1990. He also mentioned the reasons and status of PEDP-II 
implementation. He mentioned that limited land, manpower and resources are the main 
barriers for 100% completion of the project. 
 
Additional District Commissioner Shanewaz Dilruba Khan in her speech conveyed thanks 
and mentioned they have achieved enough in education sector. She added many of the 
targets of PEDP-II component are close to the targets. However she mentioned that beside 
many other problem girls’ toilet and boundary walls could not provided.   
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Mr. Mohammad Mejbahuddin, Secretary of IMED, Planning Ministry, in his welcome speech 
said that, PEDP- II is a big project and under taken (almost 9000 crore taka) lots of activities. 
In order to develop primary education quality, child centered education system has been 
improved and introducing the education management system to the guardians and develop 
the sense of ownership through incorporating SMC. The idea is that next education program 
would be much better from the learning of this PEDP- II workshop. He has requested for 
open discussion so that it would help us for better understanding.     
 
Director General, IMED and President in the Inaugural Session of the workshop, Mr. Syed 
Md. Haider Ali, in his address urged upon all to perform their respective assigned roles and 
make the workshop participatory and effective. He also requested the participants to express 
the strengths and weakness of the PEDP-II. He thanked the Secretary, IMED, and others for 
attending the workshop. 
 
Working Session: The Working Session was moderated by Dr. M.A Wahab, Consultant, 
READ and he used pre structured guideline specifying major issues concerning 
implementation of the Program. Threadbare discussions took place in the workshop pointing 
out the benefits (strengths) and difficulties (weakness), created by the concerned program 
operation.  
 
The salient points raised by the participants in the workshop are presented herewith: 
 
Information of project implementation  

• Under the PEDP-II, repair renovation of government primary school building, 
construction of class room, extension and renovation of UEO offices, construction of 
URC, construction of PTI hostels, extension of district primary education offices and 
training of the teachers etc. are done.  

• Two class rooms have been constructed in Kawlotia, Mirzapur, Uttar Rajnagr and 
Barotopa schools.  

• No toilet constructed  
• No tube well installed  
• There were supposed to be installed Flag stand but not done  
• Ramps supposed to be constructed in the school for the physically disabled children 

but not done.  
• No boundary wall constructed  
• Under the Program, benches, chairs, tables, almirahs, black boards etc. were 

delivered to class room. 
• Face to face sitting benches were given. 
• No discussion made with the SMC during the implementation of the project.  
• SMCs were not asked about the work and no completion certificate obtained from 

them. 
• Initially design schedule/estimate of the schools were submitted but later not done or 

process was not maintained. For these, many of the questions raise of many people 
what was proposed and what done. As the schedule/estimate was in English that 
was difficult to understand by many school authorities. 

 
Supervision Information 

• LGED Officers did not supervise construction works. The contractors completed the 
works as they feel suitable. 

 
Maintenance of the project 

• For the maintenance and repair-renovation the school authority receive money and 
the SMC do the necessary maintenance works. Moreover School authority through 
SLIP receives 30 thousand taka yearly. 
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• Maintenance work is done by local resource generation 
• LGED maintenance period is one year  

 
School Management Committee 

• The School Management Committee received School Management Training 
• Monthly at least one SMC meeting held. 
• SMC is responsible for overall management of the school  

 
Evaluation of the Training  

• Teachers received C-In-Ed, Need Based and Subject Based training under this 
program 

• School Management training given to the SMC members under this program  
 
Strengths/benefits of the Project:          

• Under the PEDP-II activity civil works, repair renovation of government primary 
school, class room construction, extension and renovation of UEO offices, 
construction of URC, construction of PTI hostels, extension of district primary 
education offices and training of the teacher, model school construction etc. are 
done. 

• Big classroom has been constructed under the project that create better sitting 
arrangements and better light and ventilation  

• Two/three storage foundation given for the school  
• Earlier they had class under the tree but now in the 2 storied building  
• Different kinds of educational materials/tools were supplied to attract the student to 

come to school 
• Ramp were provided for the physical disabled children  
• Quality education could provide to the poor children  
• 2 teachers were appointed for the 2 new classrooms  
• Under the project SMC members were provided training  
• Passing rate has been increase due to the teachers have trained and achievement is 

95% to 96% 
• 100% enrollment  
• Decreased drop out  
• Increased attendance than before  
• Primary education terminal examination passing rate is 100% and all the student get 

admitted in Grade VI 
• Received the text books in time and also provided it to the students in time.  
• New text book helps to be creative both teachers and students  
• Weekly and fortnightly examination held  
• Cultural entertainment program are conducted in the school. To make the students 

creative every weak Thursday just before the end of the class hour, cultural program 
such as, poem recitation, drama, song and dance are arranged.  

• Under the project, by the supervision and direction of the Upazilla Education Officer, 
the quality of the education enhanced 

• Under the project ‘Ma Samabesh’ has been arranged  
• A lot of teaching and learning materials/educational tools has been provided under 

the PEDP-II that lead to increase the quality of the education and improve education.  
 
 
 
 
 
 



69 

Weaknesses of the Project   
• Most of the civil works was very poor and a few of them lead to questionable  
• Within a short time of the construction completion of the civil works cracks, plaster 

default and class room floor settle and in the Veranda. LGED officers mentioned that 
because of poor curing it happened as well as they mentioned many other problems.   

• The work was completed in 2011, and at the supervision time in 2012, it was found 
that Ramp, veranda, floor of the classroom settle down.  

• Ramp casting was not properly done. From the ramp side earths eroded so approach 
raised from the ground level as a result of the physically disabled children could not 
go to classroom.  

• Students get hard due to the poor quality of window glasses installed and that breaks 
often.  

• After completion of works in a few days cracks developed, plaster fallen. When 
LGED Engineers are asked their   

• Furniture provided under the project was very low quality. Chairs, tables and benches 
are very fragile and it broke within 6 months  

• There is no facility for the physically disabled children 
• It was planned to developed ramp for the physically disabled children but did not 

implemented in some places 
• Room casting was not properly done, floor was raised and that become difficult for 

the challenged people.   
• LGED officers did not supervise the works. Contractors just did on their own way.  
• In most of the schools, toilet was not constructed   
• In most of the schools, tube well was not installed  
• No Flag stand was installed but it was in the plan  
• No school boundary wall constructed 
• There are no room for pre-primary children 
• Contractors did not make any consultation with SMC members during the school 

construction  
• Contractor did not pay attention to SMC’s opinion as the contractor are not liable to 

SMC’s, so they don’t bother to take clearance certificate from the SMC 
• After completion of the work it was planned to take clearance certificate from SMC 

but it did not happened  
• SMC members notify the problems doing the construction and informed the concern 

engineers but it did not worked out  
• In the beginning of the program schedule (Estimate of works) and plan of schools 

were given to SMC, later on these practice abandoned. In this reason question arise 
what is in the plan and what is provided. 

• Where and what type of work is going on was never shared by the Upazilla Engineer 
with the District Education Officer  

• In the program there was a provision for appoint of 2 teachers for 2 new classrooms 
but one teacher has been appointed in some schools 

• None of the 4 schools have either toilet or tube well which is in functioning condition  
• Proper handover has not been done after the civil work  
• From 2005 to 2008 quality of the work was extremely poor  
• It was mentioned by the LGED consultant that due to the manpower shortage proper 

supervision of the work was not possible.  
• At a time there are lot of schools were constructed but due to the manpower shortage 

the quality of work was very poor.  
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Recommendations for future improvement and sustainability of the Programme  
 
To avoid such situation and poor quality of work under the similar type of project in future the 
following major suggestions need to be considered  

• Security money should be kept for 3 years instead of 1 year and that will help to get 
improve quality of work  

• Written document needed for the legibility of the civil works  
• No compromise for quality work 
• Need close monitoring  
• Provide Bangla copy besides the English copy of the estimates/schedule  
• SMCs need to be included in the supervision work of the program implementation 

work  
• Taking endorsement from SMC should be followed  
• At the time of handover of school, clearance certificate should be taken from SMC 
• Need Based and Subject Based training is required as per new curricula 
• Face to face sitting arrangement based bench should not provide as in the school 

students do not sit like this  
• Glass should not be given in window as it causes casualties to children  
• Maintenance work of toilets should be done by own resource of school 

 
 
President of the workshop and Director General, IMED closed the workshop giving thanks to 
all the participants  
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Appendix—V 
Photographs of Local Level Workshop at Gazipur and    

    Photographs of Observed Sample Schools 
 

Photographs of Local Level Workshop at Gazipur 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Photographs of Observed Sample Classroom, Tube Well, Toilet & Other Supplies  
 

 
 
 

 
  
 

 
 
 
 
 
Roof of the Classroom      Floor of the Classroom         Black Board of the classroom 
 
 
 
 
 
 
 
 
 
 
 
 
  Ramp of the school      Tube Well of the school         Toilet of the school 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pre Primary Class    Teaching Learning Materials  Tube Well of the school 
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Appendix—VI 
 

Data Collection Instruments (in Bangla) 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 
Rixc cÖkœgvjv: wk¶v_©xi Rb¨ 

 
†Km b¤^i  
 
f~wgKvt Avm&mvjvgy AvjvBKzg| Avgiv ixW (M‡elYv cÖwZôvb) I AvBGgBwW (cwiKíbv gš¿Yvjq) Gi c¶ †_‡K gvV ch©v‡q 
g~j¨vqb Rix‡ci D‡Ï‡k¨ G‡mwQ| cÖv_wgK I MYwk¶v gš¿Yvjq KZ©„K eûRvwZK Dbœqb mn‡hvMx ms¯’vi Avw_©K mnvqZvq 2003 - 
2011 mv‡j “wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2)” kxl©K cÖK‡íi KvR ev¯—evwqZ n‡q‡Q| wØZxq cÖv_wgK wk¶v 
Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi g~j D‡Ïk¨ wQj gvbm¤§Z cÖv_wgK we`¨vjq e¨e¯’v cÖeZ©‡bi gva¨‡g cÖv_wgK wk¶vi gv‡bvbœqb, 
mKj wkïi Rb¨ cÖv_wgK wk¶vi my‡hvM wbwðZKiY, cÖvK-cÖv_wgK wk¶vi my‡hvM ˆZixKiY, cÖv_wgK wk¶v ¯Í‡i fwZ©, Dcw ’̄wZ 
Ges cÖv_wgK wk¶vPµ mgvwßi nvi e„w×KiY, †kªYxK‡¶ wkï‡Kw› ª̀K wkLY †kLv‡bv Kvh©µg cÖeZ©b, wk¶vi MyYMZ gvb Dbœq‡bi 
Rb¨ cvV`vb mgq evov‡bv, webvg~‡j¨ cvV¨eB I wk¶v DcKiY mieivn Kiv, cÖv_wgK mgvcbx cix¶vi mv‡_ wk¶v_x©‡`i cwiPq 
NUv‡bv, wWwRUvj evsjv‡`k Movi j‡¶¨ gvV ch©v‡qi Dc‡Rjv Awd‡mi mv‡_ cÖv_wgK wk¶v Awa`ß‡ii IqvBW Gwiqv †bUIqvK© 
M‡o †Zvjv, gvwëwgwWqv mieivn I Zvi mv‡_ wk¶v_x©‡`i cwiPq NUv‡bv Ges we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b mgvR we‡kl 
K‡i gvZv-wcZvi f~wgKv kw³kvjxKiY| eZ©gvb Rix†ci D‡Ïk¨ n‡”Q wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi 
cÖfve g~j¨vqb Kiv| Avgiv G m¤ú‡K© Avcbvi g~j¨evb gZvgZ msMÖ‡ni Rb¨ G‡mwQ| 
 
Avcwb g~j¨evb Z_¨ w`‡q G M‡elYvi Kv‡R mn‡hvwMZv Ki‡Z cv‡ib| Avcbvi ‡`Iqv Z_¨ ïaygvÎ M‡elYvi Kv‡RB e¨eüZ n‡e| 
Avcbvi †`qv Z_¨ m¤ú~Y© ‡Mvcb ivLv n‡e| Avcbvi AbygwZ †c‡j Avwg mv¶vrKvi ïi“ Ki‡Z cvwi| 
 
m¨v¤új ¯‹zj wPwýZKiYt  

1. cª‡R± m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶ mn wUDeI‡qj I Uq‡jU wbwg©Z n‡q‡Q Ges wk¶v 
DcKiY, †Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 

2. K‡›Uªvj m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶, wUDeI‡qj I Uq‡jU wbwg©Z nqwb wKš‘ wk¶v DcKiY, 
†Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 
¯‹z‡ji aibt 1. miKvwi cÖvBgvwi ¯‹zj (GPS):  

K. Model School   L. Non- Model School 
 

2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 
3. KwgDwbwU ¯‹zj (CS)             
4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 

 

 
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............ 
 
¯‹z‡ji bvg:........................................................................................... ¯‹z‡ji  †KvW bs:....................... 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 

 
mv¶vrKvi MÖnYKvixi bvg: ................................................................... mv¶vrKvi MÖn‡Yi ZvwiL: ............................. 
 

mycvifvBR‡ii bvg: ..................................................................................................ZvwiL: .............................. 
 

‡KvqvwjwU K‡›Uªvj Awdmv‡ii bvg: ................................................................................ZvwiL: .............................. 
 

mv¶vrKvi MÖnYt           ïi“i mgqt  ................................................ †kl mgqt .................................................... 

dig- 1
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‡mKkb- 1t cwiwPwZg~~jK Z_¨vejx  
 
DËi`vZvi aibt        1. QvÎ    2.  QvwÎ 
QvÎ/QvÎxi bvgt .................................................................................  
QvÎ/QvÎxi wcZvi bvg t ................................................. QvÎ/QvÎxi gvZvi bvgt ...................................................... 
 
1. eqm t ..................... (c~Y© eQi)   
2. QvÎ/QvÎxi wcZvi wk¶vZ †hvM¨Zv t ........................................(†kªYx cvk) 
3. QvÎ/QvÎxi gvZvi wk¶vZ †hvM¨Zv t ........................................(†kªYx cvk) 
4. QvÎ/QvÎxi wcZvi †ckvt  

1. K…wlKvR  
2.  w`b gRyi 

3.  e¨emv (wbw`©ó Ki“b) ............................. 
4.  PvKzix (wbw ©̀ó Ki“b) .............................. 

5.  †eKvi 
6.  Ab¨vb¨ (wbw ©̀ó Ki“b) ................... 

 
5. QvÎ/QvÎxi gvZvi †ckvt  

1.  M„wnbx 
2. K…wlKvR  

3.  w`b gRyi 
4.  e¨emv (wbw`©ó Ki“b) .................. 

5.  PvKzix (wbw ©̀ó Ki“b) ............................. 
6.  Ab¨vb¨ (wbw`©ó Ki“b) ............................ 

 
6. cwiev‡ii †gvU gvwmK Avq (mKj Dr‡mi Avq wgwj‡q)t .................................UvKv 
7. ‡Kvb †kªwY‡Z co?  1.  cÖ_g †kªwY     2.  wØZxq †kªwY      3.  Z…Zxq †kªwY      4.  PZz_© †kªwY    5.  cÂg †kªwY   
8. ‡Zvgvi †kªwY‡Z †gvU KZwU welq (Subject) cov‡bv nq?  ............wU   
K.  welq¸‡jv (Subject) D‡j−L Ki? 

.................................................................................................................................................................... 
 
9. G ¯‹z‡j fwZ© nIqvi Av‡M Ab¨ †Kvb ¯‹z‡j cov†jLv K‡i‡Qv wK?        1.  nü v        2.  bv 
10. Zzwg †Kb G ¯‹z‡j fwZ© n‡qQ? 

.................................................................................................................................................................... 
 
11. ‡Zvgvi †kªwY‡Z †gvU QvÎ-QvwÎ msL¨v KZ?    †gvU: ...............Rb        QvÎ: ...........Rb      QvÎx : ...........Rb 
12. ‡Zvgvi †kªwY‡Z kvixwiK cªwZeÜx ‡Kvb QvÎ-QvwÎ Av‡Q wK?       1.  nü v        2.  bv  
K.   nü v n‡j, kvixwiK cªwZeÜx  QvÎ-QvwÎi msL¨v KZ?    †gvU: ............Rb        QvÎ: .........Rb      QvÎx : ..........Rb  
13. ‡Zvgvi ¯‹z‡ji cvV`v‡bi mgqm~wP wK (¯‹zj KLb ïi“ nq Ges KLb eÜ nq)?   

¯‹zj ïi“i mgq: ................ ‡kl nIqvi mgq: ................ 
 

‡mKkb- 2t cÖKí ev¯Íevqb m¤úwK©Z Z_¨   
 
14. †Zvgv‡`i ¯‹z‡j K¬vm i“g wbg©vY Kiv n‡q‡Q wK?        1.  nü v       2.  bv 
 
K. ¯‹z‡j K¬vm i“g wbg©v‡Yi d‡j †Zvgv‡`i/QvÎ-QvwÎ‡`i wK wK myweav n‡q‡Q?  

.................................................................................................................................................................... 

 
15. †Zvgv‡`i ¯‹z‡j Uq‡jU Av‡Q wK?      1.  nü v       2.  bv ( 16bs cÖ‡kœ hvb) 
K.  nü v n‡j, †Q‡j Ges †g‡q‡`i Rb¨ Avjv`v Uq‡jU Av‡Q wK?   1.  nü v       2.  bv 
L.  Uq‡jU eZ©gv‡b e¨envi Kiv n‡”Q wK?     1.  nü v       2.  bv  
M. Zzwg ¯‹z‡ji Uq‡jU e¨envi Ki wK?      1.  nü v       2.  bv 
N. Uq‡j‡U e`bv Av‡Q wK?      1.  nü v       2.  bv 
O. Uq‡jU e¨envi Kivi Rb¨ cvwbi e¨e¯’v Av‡Q wK?     1.  nü v   2.  bv  
P. cvwbi Rb¨ wK e¨e¯’v Av‡Q?  

1. wUDeI‡qj 2. cyKyi     3. Kzqv     4. U¨vc/mvc−vB        5. Ab¨vb¨ (wbw`©ó Ki“b) ........................... 
 
Q. Uq‡j‡U mvevb w`‡q nvZ †avqvi e¨e ’̄v Av‡Q wK?      1.  nü v       2.  bv 
R. Uq‡jUwU ¯‹zj PjvKvjxb mg‡q Zvjve× /eÜ _v‡K wK?   1.  nü v       2.  bv  
S. Uq‡jU †Kgb cwi®‹vi cwi”Qbœ? 

1.  LyeB cwi®‹vi       2. cwi®‹vi  3.  ‡gvUvgywU cwi®‹vi     4.  Acwi®‹vi       5.  AZ¨š— Acwi®‹vi        
 
T. ¯‹z‡j Uq‡jU _vKvi Kvi‡Y †Zvgv‡`i wK wK myweav n‡q‡Q? ................................................................................................. 
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U. ¯‹z‡ji Uq‡jU e¨envi Ki‡Z †Zvgiv ‡Kvb mgm¨vi m¤§yLxb nI wK?   1.  nu¨v    2.  bv 
V. nü v n‡j, wK ai‡bi mgm¨vi m¤§yLxb nI?  

.................................................................................................................................................................... 

16. (hviv 15 bs cÖ‡kœ bv e‡j‡Q Zv‡`i wR‡Ám Ki“b), †Zvgiv †Kv_vq Uq‡jU e¨envi Ki? ............................................... 
17. †Zvgv‡`i ¯‹z‡j wUDeI‡qj Av‡Q wK?     1.  nu¨v    2.  bv ( 18bs cÖ‡kœ hvb) 
K.  nü v n‡j, wUDeI‡qjwU Pvjy (mPj) Av‡Q wK?    1.  nu¨v    2.  bv ( 18bs cÖ‡kœ hvb) 
18. (hviv 17 Ges 17 K bs cÖ‡kœ bv e‡j‡Q Zv‡`i wR‡Ám Ki“b), ¯‹z‡j †Zvgiv †Kv_v †_‡K cvwb e¨envi Ki? ...................... 
 
19. (†h †h Dr†mi K_v ej‡e ‡mB Dr†mi bvg a‡i wR‡Ám Ki“b) eZ©gv‡b †hLvb †_‡K cvwb e¨envi Ki‡Qv cvwbi DrmwUi Pvicvk ‡Kgb 

cwi®‹vi -cwi”Qbœ?   
1.  LyeB cwi®‹vi       2. cwi®‹vi  3.  ‡gvUvgywU cwi®‹vi     4.  Acwi®‹vi       5.  AZ¨š— Acwi®‹vi   

  
20. ‡Zvgiv ¯‹z‡j cvwb wK wK Kv‡R e¨envi Ki? ..................................................................................................................... 
 
21. ¯‹z‡j cvwbi DrmwU _vKvi Kvi‡Y †Zvgv‡`i wK wK myweav n‡q‡Q? ............................................................................................ 
22. ¯‹z‡ji cvwbi DrmwU e¨envi Ki‡Z †Zvgiv ‡Kvb mgm¨vi m¤§yLxb nI wK?   1.  nü v    2.  bv 
K. nu¨ n‡j, wK ai‡bi mgm¨vi m¤§yLxb nI?  

1. wUDeI‡qjwU‡Z h‡_ó cwigvY cvwb D‡V bv    
2. wUDeI‡qjwU Pvc‡Z Kó nq    

3. me mgh cvwbi mvc−vB _v‡K bv 
4. Ab¨vb¨ (wbw ©̀ó Ki“b) ............................ 

 
23. ¯‹zj †_‡K webvg~‡j¨ mwVK mg‡q cvV¨eB ‡c‡qQ wK?           1.  nü v    2.  bv 
24. Zzwg MZ mßv‡n ‡gvU KZw`b K¬v‡m Abycw ’̄Z wQ‡j? ..................w`b  (¯‹z‡ji nvwRiv LvZv ‡`Lyb ) 
25. MZ evwl©K cix¶vq Zzwg †gvU KZ b¤^i †c‡q‡Q? ................... (¯‹z‡ji Result sheet ‡`Lyb) 
26. †Zvgv‡`i K¬v‡m mKj QvÎ-QvwÎ‡`i emvi e¨e ’̄v Av‡Q wK?    1.  nu¨v    2.  bv 
27. †Zvgv‡`i K¬v‡m Av‡jv evZv‡mi ch©vß e¨e¯’v Av‡Q wK?    1.  nu¨v    2.  bv 
28. †Zvgv‡`i wk¶K‡`i K¬v‡m †`ix‡Z Avmvi nvi †Kgb?   

1. ¯‹zj emvi Av‡M Av‡mb (100% Gi Dc‡i)           2. wVK mg‡q Av‡mb (100%)   3. K`vwPr †`wi‡Z Av‡mb (95%) 

4. †Kvb †Kvb mg‡q †`wi nq (90%)             5. cÖvqB †`wi‡Z Av‡mb (70%) 

 
29. †Zvgv‡`i wk¶K‡`i ¯‹z‡j Abycw ’̄Z _vKvi nvi †Kgb?   

1. Abycw ’̄Z _v‡Kb bv     2. K`vwPr Abycw ’̄Z _v‡Kb                        3. †Kvb †Kvb Abycw ’̄Z _v‡Kb  

4. cÖvqB Abycw ’̄Z _v‡Kb    5. AwaKvsk mgq Abycw ’̄Z _v‡Kb  

 
30. †Zvgv‡`i ¯‹z‡j we‡bv`b ev wk¶vg~jK †Kvb Abyôv‡bi Av‡qvRb Kiv nq wK?  1.  nu¨v        2.  bv 
K. nu¨v n‡j, wK ai‡bi Abyôv‡bi Av‡qvRb Kiv nq? 

1.  evwl©K µxov cÖwZ‡hvwMZv   2.  cyi¯‹vi weZiYx Abyôvb  3.  mvs¯‹…wZK Abyôvb 
4.  wk¶v †gjv    5. i¨vwj ev wewfbœ w`em D`hvcb  6.  Ab¨vb¨ (wbw ©̀ó Ki“b) ................. 

 
L.  G mg¯Í Abyôv‡b †Zvgvi wcZv-gvZv AskMÖnY K‡ib wK?     1.  nü v        2.  bv  
31. cov‡jLv Ki‡Z †M‡j †Zvgvi gv_v wSgwSg K‡i wK?     1.  nü v    2.  bv 
32. cov‡jLv Ki‡Z †M‡j ‡Pv‡L Svcmv ev Kg †`‡Lv wK?     1.  nü v    2.  bv 
33. hLb †Zvgv‡`i ¯‹z‡j wUDeI‡qj wQjbv ZLb wK †Zvgiv cÖvqB †c‡Ui Amy‡L fyM‡Z wK? 1.  nü v    2.  bv 
K. nü v n‡j, eQ‡i wK nv‡i?  

1. AwaKvsk mgq 2. cÖvqB mgq 3. †Kvb †Kvb mgq  4. gv‡Sg‡a¨ 5. K`vwPr 
 

34. MZ wZb gv‡m †Zvgvi Wvqwiqv n‡q‡Q wK?      1.  nü v    2.  bv 
35. MZ wZb gv‡m Zzwg Amȳ ’̈ Zvi Kvi‡Y KZw`b K¬v‡m Abycw¯’Z wQ‡j?  ..................w`b  (¯‹z‡ji nvwRiv LvZv ‡`Lyb ) 
36. ‡Zvgiv evwo‡Z gjZ¨v‡Mi Rb¨ wK ai‡bi cvqLvbv e¨envi Ki?   

1.  ¯^v ’̄¨m¤§Z cvqLvbv  
2.  MZ© cvqLvbv 

3.  Szjš—  cvqLvbv 
4. cvqLvbv bvB (†Svc Svo/gvV/†Lvjv RvqMv) 

5.  wis I −̄̈ v‡ei ‰Zix cvqLvbv  
6.  Ab¨vb¨ (wbw ©̀ó Ki“b) ............. 

 
37. ¯‹z‡j Uq‡j‡U hvIqvi mgq †m‡Ûj e¨envi Ki wK?   1.  nü v    2.  bv 
K.   evwo‡Z Uq‡j‡U hvIqvi mgq †m‡Ûj e¨envi Ki wK?  1.  nü v    2.  bv 
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38. wk¶‡Ki `¶Zv m¤ú‡K© t 
 

K¬v‡m cÖ‡ek K‡i wk¶K-wkw¶Kv †Zvgv‡`i mv‡_ Kzkj wewbgq K‡ib wKbv t 1.  nü v        2.  bv 

wk¶K-wkw¶Kv K¬v‡m †Zvgvi bvg a‡i Wv‡Kb wKbv t 1.  nü v        2.  bv 

wk¶K-wkw¶Kv K¬v‡m wVKgZ covb wKbv t 1.  nü v        2.  bv 

Zzwg hv ej‡Z PvI wk¶K-wkw¶Kv Zv ïb‡Z Pvq wKbv/wk¶v_x©‡`i Pvwn`vi cÖwZ g‡bv‡hvMx 
wKbvt  

1.  nü v        2.  bv 

wk¶K-wkw¶Kv ‡Zvgv‡`i mevi mv‡_ GKiKg e¨envi/AvPiY K‡i wKbvt 1.  nü v        2.  bv 

wk¶K-wkw¶Kv ‡Zvgv‡K mvnvh¨ Ki‡Z mgq †`b/†bb wKbv t 1.  nü v        2.  bv 

wk¶K-wkw¶Kv‡K webv f‡q/D‡Ø‡M †h †Kvb cÖkœ wRÁvmv Ki‡Z cvi wKbv t 1.  nü v        2.  bv 

wk¶K-wkw¶Kv fvj ‡iRvë Kivi Rb¨ memgq Drmvn †`b wKbv t 1.  nü v        2.  bv 

wk¶K-wkw¶Kv Lvivc KvR / ‡iRvë - Gi Rb¨ kvw¯Í †`b wKbv t 1.  nü v        2.  bv 

wk¶K-wkw¶Kv K¬v‡m †Zvgv‡`i †hfv‡e covb Zv †Zvgiv mn‡R eyS‡Z cvi wKbvt  1.  nü v        2.  bv 

wk¶v_x©‡`i cÖwZ wk¶K-wkw¶Kv‡`i AvPiY / e¨envi †Kgbt 1. LyeB DËg         2. DËg       3. fvj    
4. ‡gvUvgywU fvj     5. fvj bq     

wk¶K-wkw¶Kvi wk¶v`v‡b Zzwg KZUzKz mš‘ó t      1.  LyeB mš‘ó        2.  mš‘ó     3. ‡gvUvgywU mš‘ó   
4.  mš‘ó bq          5. G‡Kev‡iB  mš‘ó bq 

 
39. Zzwg ¯‹z‡j †Kvb mgm¨vi m¤§yLxb n‡q _vK wK?                              1.  nü v    2.  bv 
 
K. nü v n‡j, wK ai‡bi mgm¨vi m¤§yLxb nI?  

.................................................................................................................................................................... 

.................................................................................................................................................................... 

 
40. G ¯‹z‡j fwZ© nIqvi d‡j ‡Zvgvi wK wK DcKvi ev myweav n‡q‡Q?  

.................................................................................................................................................................... 

.................................................................................................................................................................... 
 

41. cÖvBgvwi ¯‹z‡ji cov†jLv ‡kl Kivi ci Zywg wK Ki‡Z PvI?  

.................................................................................................................................................................... 

.................................................................................................................................................................... 
 

 
ab¨ev` w`‡q mv¶vrKvi †kl Ki“b 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

wbweo Av‡jvPbvi cÖkœgvjv: cÖavb wk¶‡Ki Rb¨ 
 

†Km b¤^i  
 
f~wgKvt Avm&mvjvgy AvjvBKzg| Avgiv ixW (M‡elYv cÖwZôvb) I AvBGgBwW (cwiKíbv gš¿Yvjq) Gi c¶ †_‡K gvV ch©v‡q 
g~j¨vqb Rix‡ci D‡Ï‡k¨ G‡mwQ| cÖv_wgK I MYwk¶v gš¿Yvjq KZ©„K eûRvwZK Dbœqb mn‡hvMx ms¯’vi Avw_©K mnvqZvq 2003 - 
2011 mv‡j “wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2)” kxl©K cÖK‡íi KvR ev¯—evwqZ n‡q‡Q| wØZxq cÖv_wgK wk¶v 
Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi g~j D‡Ïk¨ wQj gvbm¤§Z cÖv_wgK we`¨vjq e¨e¯’v cÖeZ©‡bi gva¨‡g cÖv_wgK wk¶vi gv‡bvbœqb, 
mKj wkïi Rb¨ cÖv_wgK wk¶vi my‡hvM wbwðZKiY, cÖvK-cÖv_wgK wk¶vi my‡hvM ˆZixKiY, cÖv_wgK wk¶v ¯Í‡i fwZ©, Dcw ’̄wZ 
Ges cÖv_wgK wk¶vPµ mgvwßi nvi e„w×KiY, †kªwYK‡¶ wkï‡Kw› ª̀K wkLY †kLv‡bv Kvh©µg cÖeZ©b, wk¶vi MyYMZ gvb Dbœq‡bi 
Rb¨ cvV`vb mgq evov‡bv, webvg~‡j¨ cvV¨eB I wk¶v DcKiY mieivn Kiv, cÖv_wgK mgvcbx cix¶vi mv‡_ wk¶v_x©‡`i cwiPq 
NUv‡bv, wWwRUvj evsjv‡`k Movi j‡¶¨ gvV ch©v‡qi Dc‡Rjv Awd‡mi mv‡_ cÖv_wgK wk¶v Awa`ß‡ii IqvBW Gwiqv †bUIqvK© 
M‡o †Zvjv, gvwëwgwWqv mieivn I Zvi mv‡_ wk¶v_x©‡`i cwiPq NUv‡bv Ges we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b mgvR we‡kl 
K‡i gvZv-wcZvi f~wgKv kw³kvjxKiY| eZ©gvb Rix†ci D‡Ïk¨ n‡”Q wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi 
cÖfve g~j¨vqb Kiv| Avgiv G m¤ú‡K© Avcbvi g~j¨evb gZvgZ msMÖ‡ni Rb¨ G‡mwQ| 
 

Avcwb g~j¨evb Z_¨ w`‡q G M‡elYvi Kv‡R mn‡hvwMZv Ki‡Z cv‡ib| Avcbvi ‡`Iqv Z_¨ ïaygvÎ M‡elYvi Kv‡RB e¨eüZ n‡e| 
Avcbvi †`qv Z_¨ m¤ú~Y© ‡Mvcb ivLv n‡e| Avcbvi AbygwZ †c‡j Avwg mv¶vrKvi ïi“ Ki‡Z cvwi| 
 
m¨v¤új ¯‹zj wPwýZKiYt  

3. cª‡R± m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶ mn wUDeI‡qj I Uq‡jU wbwg©Z n‡q‡Q Ges wk¶v 
DcKiY, †Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 

4. K‡›Uªvj m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶, wUDeI‡qj I Uq‡jU wbwg©Z nqwb wKš‘ wk¶v DcKiY, 
†Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 

¯‹z‡ji aibt 1. miKvwi cÖvBgvwi ¯‹zj (GPS):  
K. Model School   L. Non- Model School 

 

2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 
3. KwgDwbwU ¯‹zj (CS)             
4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 

 

 
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............  
¯‹z‡ji bvg:.................................................................................. ¯‹z‡ji  †KvW bs:................................ 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 

 
mv¶vrKvi MÖnYKvixi bvg: ................................................................... mv¶vrKvi MÖn‡Yi ZvwiL: ............................. 
 

mycvifvBR‡ii bvg: ..................................................................................................ZvwiL: .............................. 
 

‡KvqvwjwU K‡›Uªvj Awdmv‡ii bvg: ................................................................................ZvwiL: .............................. 
 

mv¶vrKvi MÖnYt           ïi“i mgqt  ................................................ †kl mgqt .................................................... 
B›UviwfDqvi‡`i Rb¨ wb‡ ©̀kbvt  B›UviwfDqvi mv¶vrKvi ïi“i Av‡M †_‡KB DËi`vZv‡K cÖkœgvjvq ewY©Z “c~‡e© Ges eZ©gv‡bÓ mg‡qi e¨vL¨v w`‡q 
†b‡eb| Ôc~‡e©Õ Ges ÔeZ©gv‡biÕ e¨vL¨v n‡jvt   1. Ôc~‡e© Õ A_©vr wbw ©̀ó ¯‹z‡j wcBwWwc-2 cÖKí ev —̄evqb KvR †kl nIqvi  c~‡e©i mgq Ges 2. ÔeZ©gvbÕ 
ej‡Z mv¶vrKvi MÖn‡Yi ZvwiL n‡Z MZ 12 gv‡mi GKUv Mo mgq| mg‡qi GB wn‡m‡e Òc~‡e© Ges eZ©gvbÓ mg‡qi Z_¨ Avb‡Z n‡e|  

 

dig- 2
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‡mKkb- 1t cwiwPwZg~~jK Z_¨vejx  
 
1. bvgt ................................................................................. †gvevBj †dvb bs t ..................................... 
2. c`ex t  1. cÖavb wk¶K 2.  Ab¨vb¨ (D‡j−L Ki“b)......................................................................... 
3. wj½t  1. cyi“l    2. gwnjv 
4. eqmt .................. (c~Y© eQ‡i) 
5. wk¶vMZ †hvM¨Zv t  ................................................. 
6. KZw`b hver wk¶KZv ‡ckvq Kg©iZ Av‡Qb?  eQi ................... gvm ................... 
7. KZw`b hver G ¯‹z‡j Kg©iZ Av‡Qb?  eQi ................... gvm ................... 
8. KZw`b hver eZ©gvb c‡` Kg©iZ Av‡Qb?  eQi ................... gvm ................... 
9. Avcwb †Kvb †Kvb wel‡q cvV`vb K‡ib? 
.................................................................................................................................................................... 

K. Avcwb †Kvb c×wZ‡Z cvV`vb K‡ib?   
1.  †jKPvi c×wZ  2. AskMÖnY c×wZ  3. wkï‡`i Dc‡hvwM cvV`vb c×wZ  4. Ab¨vb¨ (wbw ©̀ó Ki“b) ................ 
 

10. Avcbvi ¯‹z‡j ‡mwgóvi c×wZ‡Z cix¶v MÖnY c×wZ K‡e †_‡K ïi“ n‡q‡Q? ....................................mvj 
11. GKRb wk¶K wn‡m‡e Avcbvi `vwqZ¡ /KZ©e¨ wK wK Ges †Kvb Kv‡Ri Rb¨ w`‡b KZ mgq e¨q K‡ib? 
 

¯‹zj msµvšÍ `vwqZ¡ /KZ©e¨ 
 

e¨wqZ mgq (wgwb‡U) 

1. QvÎ-QvwÎ‡`i cov‡bv  

2. ‡Ljvayjv I we‡bv`bg~jK Kvh©µgË¡veavb Kiv  

3. QvÎ-QvwÎ‡`i Kvh©µg ZZ¡veavb Kiv  

4. cix¶v †bIqv Ges LvZv †`Lv  

5. cÖkvmwbK KvR  

6. ̄ ‹zj i¶Yv‡e¶Y Kiv  

7. wk¶v_©x‡`i wcZvgvZvi mv‡_ e¨w³MZfv‡e †`Lv Kiv  

8. G¨v‡m¤^jx‡Z Dcw ’̄wZ  

9. Ab¨vb¨ (wbw ©̀ó Ki“b) ................  
 
12. MZ 1 eQ‡i/MZ wk¶ve‡l© Avcwb KZw`b ¯‹zj msµvšÍ Kv‡R, QzwU ev Ab¨ †Kvb Kv‡Ri Kvi‡Y ¯‹z‡j Abycw¯’Z wQ‡jb? 
 

Abycw ’̄wZi KviY KZw`b Abycw ’̄Z wQ‡jb? 

1. cÖkvmwbK KvR (†hgb:e„wËi UvKv msMÖn, cvV¨eB msMÖn)  

2. cÖwk¶‡Y AskMÖnY   

3. ‡fvUvi wbeÜb  

4. wbe©vPb  

5. e¨w³MZ wPwKrmv msµvšÍ   

6. gvZ…Z¡Kvjxb QywU  

7. ˆbwgwËK QywU  

8. AwR©Z QywU  

9.  Ab¨ †Kvb Kvi‡Y (wbw ©̀ó Ki“b) ............. 
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‡mKkb- 2t wcBwWwc-2 cÖK‡íi ev¯Íevqb m¤úwK©Z Z_¨   
 
13. Avcbv‡`i ¯‹z‡j 2003-2011 mv‡ji g‡a¨ wcBwWwc-2 cÖK‡íi gva¨‡g wK wK KvR n‡q‡Q Ges wK wK mieivn †c‡q‡Qb?     
 

K. Civil Work P. Training cÖ̀ vb 
1. K¬vm i“g wbg©vY 16. C-in-Ed cÖwk¶Y  
2. Uq‡jU wbg©vY  17. Subject based cÖwk¶Y  
3. wUDeI‡qj ’̄vcb 18. Need based cÖwk¶Y  
L. Machinery and Equipment mieivn 19. GmGgwm (SMC) †g¤^vi‡`i cÖwk¶Y  
4. ¯‹zj N›Uv 20. SMT/ACS 
Computer peripherals mieivn 21. we‡`‡k cÖwk¶Y 
5. j¨vcUc Q. Teaching learning Materials & education Kit mieivn 
6. gvwëwgwWqv cÖ‡R±i 22. Education tool kit 
7. ¯Œxb 23. ¯‹zj e¨vM 
8. BDwcGm (UPS) 24. ‡Ljvi miÄvg 
N. Furniture mieivn R. Social Mobilization 
9. DPzu †eÂ 25. School Level Implementation Plans (SLIP) 
10. bxPz †eÂ 26. gvV ch©‡qi Kg©KZ©v, wk¶K Ges ’̄vbxq RbMb we‡kl K‡i wk¶v_©xi 

            AwffveK‡`i m‡PZb I ms‡e`bkxj Kiv (Awareness and  
            sensitization) 

11. †Pqvi 27. wk¶v †gjv 
12. ‡Uwej 28. ¯‹zj K¨v‡jÛvi 
13. ‡`qvj Avjgvwi 29. School Brochure  
O. SRM and Teachers guide mieivn 30. †givgZ I i¶Yv‡e¶Y KvR  
14. SRM  
15. Teachers guide 

31. Ab¨vb¨ (wbw ©̀ó Ki“b): ............................................. 

 
14. j¶¨gvÎv Abyhvqx cÖK‡íi KvR Ges mieivn mwVKfv‡e n‡qwQj wK?           1.  nü v    2.  bv         
K.  bv n‡j, wK wK Kvi‡Y KvR Ges mieivn mwVKfv‡e nqwb? 
........................................................................................................ 

15. cÖKí ev¯—evqbKv‡j ¯’vbxq cÖwZwbwai gva¨‡g †Kvb mycviwfkb KwgwU wQj wK?      1.  nü v       2.  bv  
16. cÖKí ev —̄evqbKv‡j ¯’vbxq cÖwZwbwa‡`i †Kvb gZvgZ †bIqv n‡qwQj wK?      1.  nü v       2.  bv   
17. wcBwWwc-2 cÖK‡íi AvIZvq Avcbvi ¯‹z‡j KZwU K¬vmi“g wbg©vY Kiv n‡q‡Q (ïay cÖ‡R± ¯‹z‡ji Rb¨)?  ...............wU  
K.  cÖK‡íi AvIZvq Avcbvi ¯‹z‡j †h KwU K¬vmi“g wbg©vY Kiv n‡q‡Q Zv cÖ‡qvR‡bi Zzjbvq h‡_ó wK?           1.  nü v       2.  bv   
18. Avcbvi ¯‹z‡ji K¬vm i“g e¨env‡i QvÎ-QvwÎiv †Kvb iKg mgm¨vi m¤§yLxb n‡”Q wK?          1.  nü v       2.  bv 

K.  nü v n‡j,  K¬vm i“g e¨env‡i QvÎ-QvwÎiv wK wK mgm¨vi m¤§yLxb n‡”Q? ....................................................................................... 
19. K¬vmi“g h_vh_fv‡e i¶Yv‡e¶Y I ms¯‹vi Kiv nq wK?      1.  nu¨v       2.  bv    
K.  bv n‡j, KviY D‡j−L Ki“bt  .......................................................................................................................................... 
20. wcBwWwc-2 cÖK‡íi AvIZvq Avcbvi ¯‹z‡j KZwU Uq‡jU wbg©vY Kiv n‡q‡Q (ïay cÖ‡R± ¯‹z‡ji Rb¨)?    ...............wU 
21. Avcbvi ¯‹z‡j †gvU KZwU Uq‡jU Av‡Q?      ...............wU 
K.  †Q‡j Ges †g‡q‡`i Rb¨ Avjv`v Uq‡jU Av‡Q wK?    1.  nü v       2.  bv 
L.  Uq‡jU e¨env‡i QvÎ-QvwÎiv †Kvb iKg mgm¨vi m¤§yLxb n‡”Q wK?  1.  nü v       2.  bv 
M.  nü v n‡j, Uq‡jU e¨env‡i QvÎ-QvwÎiv wK wK mgm¨vi m¤§yLxb n‡”Q? .......................................................................................... 
22. Uq‡jU h_vh_fv‡e i¶Yv‡e¶Y I ms¯‹vi Kiv nq wK?        1.  nü v       2.  bv  
K.  bv n‡j, KviY D‡j−L Ki“bt  ......................................................................................................................... 
23. wcBwWwc-2 cÖK‡íi AvIZvq Avcbvi ¯‹z‡j wUDeI‡qj ’̄vcb Kiv n‡q‡Q wK? (ïay cÖ‡R± ¯‹z‡ji Rb¨) 1.  nü v      2.  bv  
24. Avcbvi ¯‹z‡j wUDeI‡qj Av‡Q wK?            1.  nü v       2.  bv (25bs cÖ‡kœ hvb) 
K.  nü v n‡j, wUDeI‡qjwU Pvjy (mPj) Av‡Q wK?     1.  nü v    2.  bv (25bs cÖ‡kœ hvb) 
25. (hviv 24 Ges 24 K bs cÖ‡kœ bv e‡j‡Q Zv‡`i wR‡Ám Ki“b), ¯‹z‡j Avcbvi †Kv_v †_‡K cvwb e¨envi K‡ib? .................. 
26. wUDeI‡qj / cvwbi DrmwU e¨env‡i QvÎ-QvwÎiv †Kvb iKg mgm¨vi m¤§yLxb n‡”Q wK?  1.  nü v       2.  bv 
 
K.  nü v n‡j, wUDeI‡qj / cvwbi DrmwU e¨env‡i QvÎ-QvwÎiv wK wK mgm¨vi m¤§yLxb n‡”Q? ................................................................. 
27. UDeI‡qj / cvwbi DrmwU h_vh_fv‡e i¶Yv‡e¶Y I ms¯‹vi Kiv nq wK?      1.  nü v       2.  bv  
K.  bv n‡j, KviY D‡j−L Ki“bt  ......................................................................................................................... 
28. Avcbvi g‡Z, wcBwWwc - 2 cÖKí we‡kl Pvwn`v m¤úbœ (DcRvwZ, cªwZeÜx, AbMÖmi I myweav ewÂZ) wkïmn mKj wkïi Rb¨ wk¶vi 

my‡hvM Av‡Q wK?           1.  nü v       2.  bv 
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K.  nü v n‡j, DcRvwZ, kvixwiK cªwZeÜx, AbMÖmi I myweav ewÂZ wkï‡`i Rb¨ wK ai‡bi my‡hvM myweav Av‡Q? ........................................ 
29. Avcbvi ¯‹z‡j cÖvK-cÖv_wgK wk¶vi (hviv cÖ_g †kªYx‡Z GLbI fwZ© nqwb †Zgb wkï‡`i Rb¨) †Kvb my‡hvM Av‡Q wK? 
    1.  nü v       2.  bv 
 
K. nü v n‡j, cÖvK-cÖv_wgK wk¶vi (Pre-Primary Education) Rb¨ wK ai‡bi my‡hvM myweav Av‡Q? ............................................ 
30. cvV`vb mgq evov‡bvi Rb¨ Avcbvi ¯‹z‡j wK c`‡¶c †bIqv n‡q‡Q ? .................................................................................... 
31. ¯‹z‡j fwZ©i nvi e„w×i Rb¨, Dcw¯’wZi nvi e„w×i Rb¨, QvÎ-QvwÎ‡`i S‡i cov Kwg‡q wk¶vPµ mgvwßi Rb¨ ¯‹zj †_‡K wK wK e¨e ’̄v †bIqv 

nq? 
K.  ¯‹z‡j fwZ©i nvi e„w×i Rb¨ t........................................................................................................................................... 
L.  Dcw ’̄wZi nvi e„w×i Rb¨ t.............................................................................................................................................. 
M.  QvÎ-QvwÎ‡`i S‡i cov Kwg‡q wk¶vPµ mgvwßi Rb¨ t .......................................................................................................... 
N.  wk¶vi ¸bMZ gvb Dbœq‡bi Rb¨ t ................................................................................................................................... 
32. †kªYxK‡¶ wkï‡Kw›`ªK wk¶Y †kLv‡bvi (teaching learning) †¶‡Î wK c`‡¶c MÖnY K‡i‡Qb? ............................................... 
33. Avcbviv mKj QvÎ-QvwÎ‡`i webvg~‡j¨ cvV¨eB mwVK mg‡q mieivn K‡i‡Qb wK?  1.  nü v        2.  bv 
K. bv n‡j, KviY D‡j−L Ki“b? ............................................................................................................................................ 
34. Avcbviv webvg~‡j¨ wk¶v DcKiY mwVK mg‡q mieivn †c‡q‡Qb wK?   1.  nü v        2.  bv 
K. bv n‡j, KviY D‡j−L Ki“b? ............................................................................................................................................ 
35. wb‡gœi †Kvb †Kvb wkLb †kLv‡bv DcKiY (Teaching learning Materials & education kit) mieivn ‡c‡q‡Qb? (DËi 

c‡o c‡o wR‡Ám Ki“b) 
 

1. Education tool kit 
2. ¯‹zj e¨vM 
3. ‡Ljvi miÄvg  
4. wk¶K‡`i Rb¨ MvBWjvBb 
5. cÖwk¶Y g¨vbyqvj 

6. wk¶K ms¯‹iY 
7. wk¶K wb‡ ©̀wkKv 
8. wk¶K mnvwqKv 
9. Ab¨vb¨ (wbw`©ó Ki“b): ............... 

 
K. cÖvß wk¶v DcKiYmg~n Avcbviv †Kvb †Kvb †¶‡Î e¨envi K‡ib? ............................................................................................ 
36. ¯‹zj e¨e ’̄vcbv kw³kvjxKi‡Y wK wK e¨e ’̄v †bIqv n‡q‡Q? ................................................................................................... 
37. ¯‹z‡ji Revew`wnZv I ¯^”QZv wbwðZ Kivi Rb¨ I cwiex¶‡Yi Rb¨ wK wK e¨e ’̄v Av‡Q? .............................................................. 
38. we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b, ¯‹z‡ji wk¶vi gvb e„w×Ki‡Y Ges mvwe©K Dbœq‡b mgvR we‡kl K‡i wcZv-gvZvi f~wgKv 

kw³kvjxKi‡Y cÖK‡íi AvIZvq wK ai‡bi e¨e ’̄v †bIqv n‡q‡Q? ........................................................................................... 
39. Avcbv‡`i we`¨vj‡q ¯‹zj g¨v‡bR‡g›U KwgwU (SMC) Av‡Q wK?     1. nü v   2.  bv 
K.  n¨uv n‡j, Kviv GB KwgwUi m`m¨? .......................................................................................................................... 
L. ¯‹zj g¨v‡bR‡g›U KwgwUi (SMC) m`m¨ KZRb? †gvU............Rb       cyi“l........... Rb       gwnjv ..........Rb 
M. ¯‹zj g¨v‡bR‡g›U KwgwUi (SMC) KZRb m`m¨ we`¨vjq e¨e ’̄vcbv I Zv‡`i `vwqZ¡-KZ©‡e¨i Dci cÖwk¶Y MÖnY K‡i‡Qb? 
   †gvU............Rb       cyi“l........... Rb       gwnjv ..........Rb 
 
N. KZw`b ci ci ¯‹zj g¨v‡bR‡g›U KwgwUi (SMC) mfv nq?  ....................w`b ci ci 
O. ¯‹zj g¨v‡bR‡g›U KwgwUi (SMC) mKj mm`m¨MY ¯‹z‡ji ‡Kvb wel‡q wm×všÍ wb‡Z cv‡ib wK?    1. nü v   2.  bv 
P. GB KwgwU wK wK KvR K‡i _v‡K: ..................................................................................................................................... 
40. Avcbv‡`i ¯‹z‡j e„wË/fvZv (Stipend) †cÖvMÖvg Pvjy Av‡Q wK ?     1.  nü v       2.  bv 
41. Avcbv‡`i ¯‹z‡j wk¶v_©x‡`i kvwiixK †PK Av‡ci cÖv_wgK †Kvb e¨e ’̄v Av‡Q wK ?   1.  nü v       2.  bv 
42. Avcbv‡`i ¯‹z‡j evrmwiK ¯‹zj Rwic Kiv nq wK?       1.  nü v       2.  bv 
43. MZ 1 eQ‡i/MZ wk¶ve‡l© Avcwb wbgœewY©Z Kvh©µ‡g AskMÖnY K‡i‡Qb wKbv Ges K‡i _vK‡j KZevi? 

Kvh©µ‡g AskMÖnY (DËi c‡o c‡o wR‡Ám Ki“b) MZ 1 eQ‡i KZevi? 
1. we`¨vjq e¨e ’̄vcbv KwgwUi (SMC) mfvq AskMÖnY  
2. wcwUG wgwUs (Parents Teachers Association Meeting)- G AskMÖnY  
3. wk¶v_©xi wcZvgvZvi mv‡_ †`Lv   
4. GjvKvi wk¶vg~jK Drme/cve©‡Y †hvM`vb  
5. KwgDwbwUi wk¶vg~jK wgwUs ev B‡f›U-G †hvM`vb  
6. i¨vwj ev wewfbœ w`em D`hvc‡b †hvM`vb  
7.  Ab¨vb¨ (wbw ©̀ó Ki“b) .............  

 
44. Avcbv‡`i ¯‹z‡j we‡bv`b ev wk¶vg~jK †Kvb Abyôv‡bi Av‡qvRb Kiv nq wK?   1.  nu¨v        2.  bv 
K. nu¨v n‡j, wK ai‡bi Abyôv‡bi Av‡qvRb Kiv nq 
 1.  evwl©K µxov cÖwZ‡hvwMZv   2.  cyi¯‹vi weZiYx Abyôvb  3.  mvs¯‹…wZK Abyôvb 
 4.  wk¶v †gjv    5. i¨vwj ev wewfbœ w`em D`hvcb  6.  Ab¨vb¨ (wbw ©̀ó Ki“b) ................. 
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L.  G mg¯Í Abyôv‡b wk¶v_©x‡`i AwffveKMY (abx-Mwie, cyi“l-gwnjv, Kv‡Qi ev ~̀‡ii GjvKvi) AskMÖnY K‡ib wK?   
     1.  nü v        2.  bv  
M. G mg¯Í Abyôv‡b †h wcZvgvZvi mšÍv‡biv G ¯‹z‡j c‡obv Zviv KLbI AskMÖnY K‡ib wK?     1.  nü v        2.  bv 
45. cÖv_wgK wk¶v Awd‡mi mv‡_ †hvMv‡hv‡Mi Rb¨ wK c×wZ e¨envi K‡ib? .................................................................................. 
 

‡mKkb- 3t cÖwk¶Y welqK g~j¨vqb  
 
46. cÖK‡íi AvIZvq Avcwb †Kvb cªwk¶Y †c‡q‡Qb wK?     1.  nü v       2.  bv 
K. nü v n‡j, cÖK‡íi AvIZvq Avcwb wK ai‡bi Ges KZw`‡bi cÖwk¶Y †c‡q‡Qb? 

cÖwk¶‡Yi aib  KZw`‡bi cÖwk¶Y †`Iqv n‡qwQj? (w`b) 
1. wm-Bb-GW  
2. weGW  
3. Gg GW  
4. welqwfwËK  
5.  cÖ‡qvRb wfwËK  
6.  ‡kªYxK‡¶ cvV`vb c×wZ  
7.  Inclusive Education  
8.  Pre-Primary Education   
9.  Regular, Annual, in-service training  
10.  mve-K¬v÷vi  
11. we`¨vjq e¨e¯’vcbv  
12. mn wk¶K‡`i mycviwfkb I mnvqZv cÖ̀ vb welqK  
13. ¯’vbxq RbMY‡K DØy×KiY I Zv‡`i AskMÖnY welqK  
14. we‡`‡k cÖwk¶Y  
15.  Ab¨vb¨ (wbw`©ó Ki“b) .....................  

 
L. wk¶K‡`i cÖwk¶Y bZzb KvwiKzjvg Abyhvqx n‡q‡Q wK?    1.  nü v         2.  bv 
M.  cÖwk¶‡Yi mgq h‡_ó wQj wK?      1.  nü v       2.  bv 

N.  cÖwk¶‡Yi gvb †Kgb wQj?           1. Lye fvj      2. fvj 3. †gvUvgywU      4. Lvivc   5. Lye Lvivc 
  
O. cÖwk¶Y †_‡K †h me Ávb I `¶Zv AR©b K‡i‡Qb Zv ¯‹z‡ji wk¶vi gvb, wk¶v_x©i msL¨v e„w×KiY I ¯‹z‡ji wk¶v_x© a‡i ivLvi ‡¶‡Î 
wKfv‡e mnvqZv Ki‡Q/wK wK e¨e ’̄v wb‡q‡Qb?  .................................................................................................................... 

 

‡mKkb- 4t cÖK‡íi ev¯Íevq‡bi ¸YMZ cÖfve   
 
47. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i fwZ©i nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?   

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
48. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i Dcw ’̄wZi nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?  

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
49. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i S‡i covi nvi K‡g‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM K‡g‡Q?   

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
50. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i wk¶vPµ mgvwßi nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
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K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?   
c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
51. c~‡e©i Zzjbvq eZ©gv‡b AbMÖmi ev myweav ewÂZ QvÎ-QvwÎ‡`i fwZ©i nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K. nu¨v n‡j, kZKiv KZfvM †e‡o‡Q?   

c~‡e© eZ©gv‡b 

†Q‡j.........% wQj  ‡g‡q..........% wQj  †Q‡j.........% n‡q‡Q ‡g‡q..........% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
52. cÖKí ev¯Íevq‡bi c~‡e© Ges MZ wk¶ve‡l©  cÖv_wgK mgvcbx cix¶vq kZKiv KZfvM QvÎ-QvwÎ AskMÖnY K‡i‡Q, KZfvM cvk K‡i‡Q 

Ges KZfvM gva¨wgK ¯Í‡i fwZ© n‡q‡Q? 
cÖKí ev¯Íevq‡bi c~‡e©i eQi (D‡j−L 
Ki“b)t................... 

AskMÖnY K‡i‡Qt  QvÎ: ............%  QvÎx: ............% 
cvk K‡i‡Qt   QvÎ: ............%  QvÎx: ............% 
gva¨wgK ¯Í‡i fwZ© n‡q‡Q?          QvÎ: ............%  QvÎx: ............% 

MZ wk¶ve‡l©  (2012 m‡b) t AskMÖnY K‡i‡Qt  QvÎ: ............%  QvÎx: ............% 
cvk K‡i‡Qt   QvÎ: ............%  QvÎx: ............% 
gva¨wgK ¯Í‡i fwZ© n‡q‡Q?          QvÎ: ............%  QvÎx: ............% 

 
53. GB we`¨vj‡q wk¶v`vb K‡i Avcwb wb‡R KZUzKz mš‘ó?     

1. Lye mš‘ó  2.  mš‘ó         3.  †gvUvgywU mš‘ó  4.  ‡Kvb iK‡g mš‘ó  5.  mš‘ó bq 
 
K. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
 
‡mKkb- 5t Kg©ms ’̄v‡bi my‡hvM, gwnjv‡`i AskMÖnY, AvZ¥ -Kg©ms¯’vb Ges `vwi`ª¨ `~ixKiY 

 
54. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b Kg©ms¯’v†bi my‡hvM †e‡o‡Q wK?        1.  nü v       2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?  c~‡e© t .................%  wQj ;  eZ©gv‡b t ..................%  n‡q‡Q 
L. †Kvb& †Kvb& †¶‡Î Kg©ms ’̄v†bi my‡hvM m„wó n‡q‡Q/‡e‡o‡Q? ...................................................................................................... 
55. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b AvZ¥ -Kg©ms ’̄v‡bi my‡hvM †e‡o‡Q wK?       1.  nü v       2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?         c~‡e© t .................%  wQj ; eZ©gv‡b t ..................%  n‡q‡Q 
56. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b gwnjv‡`i Kg©ms ’̄v†bi my‡hvM †e‡o‡Q wK?      1.  nü v       2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q? c~‡e© t .................%  wQj ;  eZ©gv‡b t ..................%  n‡q‡Q 
57. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b gwnjviv wewfbœ Dbœqbg~jK Kv‡R ‡ekx AskMÖnY Ki‡Q wK?      

1.  nü v      2.  bv 
K. †Kvb& †Kvb& †¶‡Î AskMÖnY Ki‡Q? ................................................................................................................................... 
 
58. wcBwWwc-2 cÖKíwU nIqv‡Z mvgwMªK `vwi ª̀̈  Kgvi †¶‡Î †Kvb cÖfve c‡o‡Q wK?   1. nü v    2.  bv 
K.  nü v n‡j, wK ai‡bi cÖfve c‡o‡Q ? .................................................................................................................................. 
 

mKkb- 6t cÖK‡íi mdj I ỳe©j w`K mg~n Ges myycvwik 
59. wcBwWwc-2 cÖK‡íi ỳe©j w`K¸‡jv Kx Kx/¶wZKi cÖfve Kx Kx? ........................................................................................... 
60. wcBwWwc-2 ev —̄evq‡bi mdj (kw³kvjx) w`K¸‡jv Kx Kx? ................................................................................................... 
61. †h D‡Ïk¨ wb‡q wcBwWwc-2 cÖKíwU ev¯Íevqb Kiv n‡qwQj Avcbvi g‡Z  Zv  mdj n‡q‡Q wK?     1. nü v     2.  bv 
K. nü v n‡j, wKfv‡e mdj n‡q‡Q? ........................................................................................................................................ 
L. bv n‡j, †Kb mdj nqwb? ............................................................................................................................................... 
62. fwel¨‡Z G ai‡bi cÖKí mwVKfv‡e m¤úbœ Kivi Rb¨ Ges cÖK‡íi Kvh©µg DbœZ I ’̄vqx‡Z¡i Rb¨ AviI wK wK c`‡¶c †bIqv †h‡Z 

cv‡i †m wel‡q Avcbvi mycvwikmg~n Kx Kx? .................................................................................................................... 
 

 

(ab¨ev` w`‡q mv¶vrKvi †kl Ki“b) 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 

wbweo Av‡jvPbvi cÖkœgvjv: wk¶v_©xi wcZv-gvZvi Rb¨ 
 

†Km b¤^i  
 
f~wgKvt Avm&mvjvgy AvjvBKzg| Avgiv ixW (M‡elYv cÖwZôvb) I AvBGgBwW (cwiKíbv gš¿Yvjq) Gi c¶ †_‡K gvV ch©v‡q 
g~j¨vqb Rix‡ci D‡Ï‡k¨ G‡mwQ| cÖv_wgK I MYwk¶v gš¿Yvjq KZ©„K eûRvwZK Dbœqb mn‡hvMx ms¯’vi Avw_©K mnvqZvq 2003 - 
2011 mv‡j “wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2)” kxl©K cÖK‡íi KvR ev¯—evwqZ n‡q‡Q| wØZxq cÖv_wgK wk¶v 
Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi g~j D‡Ïk¨ wQj gvbm¤§Z cÖv_wgK we`¨vjq e¨e¯’v cÖeZ©‡bi gva¨‡g cÖv_wgK wk¶vi gv‡bvbœqb, 
mKj wkïi Rb¨ cÖv_wgK wk¶vi my‡hvM wbwðZKiY, cÖvK-cÖv_wgK wk¶vi my‡hvM ˆZixKiY, cÖv_wgK wk¶v ¯Í‡i fwZ©, Dcw ’̄wZ 
Ges cÖv_wgK wk¶vPµ mgvwßi nvi e„w×KiY, †kªwYK‡¶ wkï‡Kw› ª̀K wkLY †kLv‡bv Kvh©µg cÖeZ©b, wk¶vi MyYMZ gvb Dbœq‡bi 
Rb¨ cvV`vb mgq evov‡bv, webvg~‡j¨ cvV¨eB I wk¶v DcKiY mieivn Kiv, cÖv_wgK mgvcbx cix¶vi mv‡_ wk¶v_x©‡`i cwiPq 
NUv‡bv, wWwRUvj evsjv‡`k Movi j‡¶¨ gvV ch©v‡qi Dc‡Rjv Awd‡mi mv‡_ cÖv_wgK wk¶v Awa`ß‡ii IqvBW Gwiqv †bUIqvK© 
M‡o †Zvjv, gvwëwgwWqv mieivn I Zvi mv‡_ wk¶v_x©‡`i cwiPq NUv‡bv Ges we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b mgvR we‡kl 
K‡i gvZv-wcZvi f~wgKv kw³kvjxKiY| eZ©gvb Rix†ci D‡Ïk¨ n‡”Q wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi 
cÖfve g~j¨vqb Kiv| Avgiv G m¤ú‡K© Avcbvi g~j¨evb gZvgZ msMÖ‡ni Rb¨ G‡mwQ| 
 
Avcwb g~j¨evb Z_¨ w`‡q G M‡elYvi Kv‡R mn‡hvwMZv Ki‡Z cv‡ib| Avcbvi ‡`Iqv Z_¨ ïaygvÎ M‡elYvi Kv‡RB e¨eüZ n‡e| 
Avcbvi †`qv Z_¨ m¤ú~Y© ‡Mvcb ivLv n‡e| Avcbvi AbygwZ †c‡j Avwg mv¶vrKvi ïi“ Ki‡Z cvwi| 
 
m¨v¤új ¯‹zj wPwýZKiYt    

5. cª‡R± m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶ mn wUDeI‡qj I Uq‡jU wbwg©Z n‡q‡Q Ges wk¶v 
DcKiY, †Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 

6. K‡›Uªvj m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶, wUDeI‡qj I Uq‡jU wbwg©Z nqwb wKš‘ wk¶v DcKiY, 
†Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 
 
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............ 
 
¯‹z‡ji bvg:...................................................................................... ¯‹z‡ji  †KvW bs:........................... 
 
¯‹z‡ji aib:        1.  miKvwi cÖvBgvwi ¯‹zj (GPS)       2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 

        3.  KwgDwbwU ¯‹zj (CS)                  4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
 
mv¶vrKvi MÖnYKvixi bvg: ................................................................... mv¶vrKvi MÖn‡Yi ZvwiL: ............................. 
 
mycvifvBR‡ii bvg: ..................................................................................................ZvwiL: .............................. 
 
‡KvqvwjwU K‡›Uªvj Awdmv‡ii bvg: ................................................................................ZvwiL: .............................. 
 
mv¶vrKvi MÖnYt           ïi“i mgqt  ................................................ †kl mgqt .................................................... 
 
DËi`vZvi aibt       1. cÖvBgvwi ¯‹z‡j c‡o Ggb wk¶v_©xi wcZv        2.  cÖvBgvwi ¯‹z‡j c‡o Ggb wk¶v_©xi gvZv  

dig- 3
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‡mKkb- 1t Lvbvi mvaviY Z_¨vejx  
 
1. wk¶v_©xi wcZv / gvZvi bvg t ................................................................................. 
2. wk¶v_©xi wcZv /gvZvi eqmt .........................(c~Y© eQ‡i) 
3. wk¶v_©xi wcZv /gvZvi wk¶vMZ †hvM¨Zvt .........................................(†kªYx cvk) 
4. wk¶v_©xi wcZv /gvZvi †ckvt  

1. K…wlKvR  
2.  M„wnbx 

4.  w`b gRyi 

3.  e¨emv (wbw`©ó Ki“b) ............................. 
5.  PvKzix (wbw ©̀ó Ki“b) .............................. 

6.  †eKvi 
7.  Ab¨vb¨ (wbw ©̀ó Ki“b) ................... 

 
5. cwiev‡ii †gvU gvwmK Avq (mKj Dr‡mi Avq wgwj‡q)t .................................UvKv 
6. Avcbv‡`i Lvbvi wbivc` Lvevi cvwbi Drm wK?        1. wUDeI‡qj   2.  mvc−vB (Iqvmv)    3.  Kzqv/ Bw›`iv   4.  cyKzi/†Wvev    

    5.   b`x 6. Lvj/wej             7.   Ab¨vb¨ (wbw ©̀ó Ki“b)................ 
 
7. Avcbviv gjZ¨v‡Mi Rb¨ wK ai‡bi cvqLvbv e¨envi K‡ib?   

1.  ¯^v ’̄¨m¤§Z cvqLvbv  
2.  MZ© cvqLvbv 

3.  Szjš—  cvqLvbv 
4. cvqLvbv bvB (†Svc Svo/gvV/†Lvjv RvqMv) 

5.  wis I −̄̈ v‡ei ‰Zix cvqLvbv  
6.  Ab¨vb¨ (wbw ©̀ó Ki“b) ............. 

 
‡mKkb- 2t wcBwWwc-2 cÖK‡íi ev¯Íevqb m¤úwK©Z Z_¨   
 
8. Avcbvi Rvbvg‡Z 2003-2011 mv‡ji g‡a¨ Avcbv‡`i GjvKvi ¯‹z‡j wK wK KvR n‡q‡Q Zv D‡j−L Ki“b? 

1. ¯‹z‡j K¬vm i“g wbg©vY 4. †Kvb KvR nqwb (10 bs cÖ‡kœ hvb) 
2. Uq‡jU wbg©vY  5. Rvwbbv (10 bs cÖ‡kœ hvb) 
3. wUDeI‡qj ’̄vcb 6. Ab¨vb¨ (D‡j−L Ki“b).............................................. 

 
9. GjvKvi ¯‹z‡j D³ †Kvb Kv‡R Avcwb / Avcbvi cwiev‡ii †Kvb m`m¨ AskMÖnY K‡i‡Qb wK?  

1.  nü v:  wb‡R         2. nü v:  cwiev‡ii m`m¨       3.  ‡KD AskMÖnY K‡iwb 
K. nu¨v n‡j, wK wK Kv‡Ri mv‡_ Avcwb RwoZ wQ‡jb?  

1. K¬vmi“g wbg©vY Kv‡R 
2. Uq‡jU wbg©vY Kv‡R 
3. wUDeI‡qj ’̄vc‡bi Kv‡R 
4. gvwU Lb‡bi Kv‡R 
5. kªwgK `vb 

6. kªg `vb 
7. Rwg `vb  
8. ev —̄evqb KwgwU‡Z 
9. e¨e¯’vcbv I i¶Yv‡e¶Y Kv‡R  

10. KvR Z`viwK 
11. ivbœv-evbœvi KvR 
12. Ab¨vb¨ (wbw ©̀ó Ki“b) ............... 

 
L. D³ Kv‡R AskMÖnY K‡i Avcwb/Avcbviv †Kvb Avw_©K mnvqZv/m¤§vbx †c‡q‡Qb wK?     1.  nü v        2.  bv  
10. Avcbvi Rvbvg‡Z GjvKvi ¯‹z‡j D³ Kv‡R †Kvb ai‡bi mgm¨v n‡qwQj wK?  1.  nü v      2.  bv  
K.  nü v n‡j, wK ai‡bi mgm¨v n‡qwQj? ................................................................................................................................. 
11. Avcbvi Rvbvg‡Z gwnjviv GjvKvi ¯‹z‡j D³ Kv‡R AskMÖnY K‡i‡Qb wK?       1.  nü v        2.  bv  
K.  nü v n‡j, †Kvb †Kvb Kv‡R AskMÖnY K‡i‡Qb?    
 

1. gvwU Lb‡bi Kv‡R 

2. kªg `vb 

3. ev¯—evqb KwgwU‡Z 
4. KvR Z`viwK 

5. ivbœv-evbœvi KvR 
6. Ab¨vb¨ (wbw ©̀ó Ki“b) ............... 

 
12. Avcbvi mš—vb †h ¯‹z‡j cov‡jLv K‡i †m ¯‹z‡j we‡kl Pvwn`v m¤úbœ (DcRvwZ, cªwZeÜx, AbMÖmi I myweav ewÂZ) wkïmn mKj wkïi Rb¨ 

wk¶vi my‡hvM Av‡Q wK?           1.  nü v       2.  bv 
K.  nü v n‡j, Avcbvi Rvbvg‡Z kvixwiK cªwZeÜx, myweav ewÂZ I AbMÖmi wkï‡`i Rb¨ wK ai‡bi my‡hvM myweav Av‡Q?  
.................................................................................................................................................................................... 
13. Avcbvi mš—vb †h ¯‹z‡j cov‡jLv K‡i †m ¯‹z‡j cÖvK-cÖv_wgK wk¶vi (hviv cÖ_g †kªYx‡Z GLbI fwZ© nqwb †Zgb wkï‡`i Rb¨) †Kvb 

my‡hvM Av‡Q wK?   1.  nü v     2.  bv    
K. nü v n‡j, cÖvK-cÖv_wgK wk¶vi (Pre-Primary Education) Rb¨ wK ai‡bi my‡hvM myweav Av‡Q? 

.................................................................................................................................................................................... 
L. eZ©gv‡b ¯‹z‡j wkï ‡kªYx‡Z fwZ© Kiv n‡”Q wK?     1.  nü v     2.  bv    
14. Avcbvi mš—vb †h ¯‹z‡j cov‡jLv K‡i †m ¯‹z‡j †Kvb KwgwU (SMC) Av‡Q wK?         1.  nü v          2.  bv 
K. nü v n‡j, Avcwb wK ¯‹zj KwgwUi m`m¨?      1.  nü v          2.  bv 
L. ¯‹z‡j AwffveK‡`i mv‡_ ¯‹zj KwgwUi wgwUs nq wK?     1.  nü v          2.  bv 



85 

M. Avcwb KLbI ¯‹zj KwgwUi wgwUs-G AskMÖnY K‡i‡Qb wK?    1.  nü v        2.  bv 
15. Avcwb KLbI ¯‹z‡ji †Kvb Abyôv‡b AskMÖnY K‡i‡Qb wK?    1.  nü v        2.  bv 
K.  nü v n‡j, wK ai‡bi Abyôv‡b AskMÖnY K‡i‡Qb? 

1.  evwl©K wµov cÖwZ‡hvwMZvi Abyôv‡b    2.  cyi¯‹vi weZiYx Abyôv‡b        3.  mvs¯‹…wZK Abyôv‡b 
4.  wk¶v †gjvq      5.  Ab¨vb¨ (wbw ©̀ó Ki“b) ............................................ 

 
L.  wK wn‡m‡e/ wKfv‡e AskMÖnY K‡i‡Qb? .......................................................................................................................... 
M. †h wcZvgvZvi mšÍv‡biv G ¯‹z‡j c‡obv Zviv KLbI ¯‹z‡ji †Kvb Abyôv‡b AskMÖnY K‡i‡Qb wK?  1.  nü v        2.  bv 
K.  nü v n‡j, wK ai‡bi Abyôv‡b AskMÖnY K‡i‡Qb? 

1.  evwl©K wµov cÖwZ‡hvwMZvi Abyôv‡b    2.  cyi¯‹vi weZiYx Abyôv‡b        3.  mvs¯‹…wZK Abyôv‡b 
4.  wk¶v †gjvq      5.  Ab¨vb¨ (wbw ©̀ó Ki“b) ............................................ 

 
16. Avcbviv hv‡Z ¯‹z‡ji mvwe©K Dbœq‡b Kvh©Kix f~wgKv cvjb Ki‡Z cv‡ib G e¨vcv‡i cÖK‡íi gva¨‡g wK ai‡bi e¨e ’̄v †bIqv n‡q‡Q? 
.................................................................................................................................................................................. 
 
‡mKkb- 3t cÖK‡íi ev¯Íevq‡bi ¸YMZ cÖfve   
 
17. ¯‹z‡j fwZ©i nvi e„w×i Rb¨, Dcw¯’wZi nvi e„w×i Rb¨, QvÎ-QvwÎ‡`i S‡i cov Kwg‡q wk¶vPµ mgvwßi Rb¨ ¯‹zj †_‡K wK wK e¨e ’̄v †bIqv 

nq? 
K.  ¯‹z‡j fwZ©i nvi e„w×i Rb¨ t........................................................................................................................................... 
L.  Dcw ’̄wZi nvi e„w×i Rb¨ t............................................................................................................................................. 
M.  QvÎ-QvwÎ‡`i S‡i cov Kwg‡q wk¶vPµ mgvwßi Rb¨ t .......................................................................................................... 
18. ‡Kb Avcbvi mš—vb‡K G ¯‹z‡j fwZ© K‡iwQ‡jb? ................................................................................................................. 
19. Avcbvi Rvbvg‡Z c~‡e©i ‡P‡q eZ©gv‡b †Q‡j‡g‡q‡`i cÖvBgvwi ¯‹z‡j wk¶vi my‡hvM †e‡o‡Q bv K‡g‡Q? (DËi c‡o c‡o wR‡Ám Ki“b)

    1.  †e‡o‡Q          2.  Av‡Mi gZB Av‡Q       3.   K‡g‡Q 
 
20. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i fwZ©i nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?   

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
21. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i Dcw ’̄wZi nvi †e‡o‡Q wK?   1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?  

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
22. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i S‡i covi nvi K‡g‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM K‡g‡Q?   

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
23. c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i wk¶vPµ mgvwßi nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?   

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
24. c~‡e©i Zzjbvq eZ©gv‡b AbMÖmi ev myweav ewÂZ QvÎ-QvwÎ‡`i fwZ©i nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K. nu¨v n‡j, kZKiv KZfvM †e‡o‡Q?   

c~‡e© eZ©gv‡b 

†Q‡j.........% wQj  ‡g‡q..........% wQj  †Q‡j.........% n‡q‡Q ‡g‡q..........% n‡q‡Q 
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L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
 
‡mKkb- 4t Kg©ms ’̄v‡bi my‡hvM, gwnjv‡`i AskMÖnY, AvZ¥ -Kg©ms¯’vb Ges `vwi`ª¨ `~ixKiY 

 
25. c~‡e©i Zzjbvq eZ©gv‡b Avcbv‡`i GjvKvq Kg©ms ’̄v†bi my‡hvM †e‡o‡Q wK?         1.  nü v        2.  bv 
K. †Kvb& †Kvb& †¶‡Î Kg©ms ’̄v†bi my‡hvM m„wó n‡q‡Q/‡e‡o‡Q? ...................................................................................................... 
26. c~‡e©i Zzjbvq eZ©gv‡b AvZ¥ -Kg©ms ’̄v‡bi my‡hvM †e‡o‡Q wK?          1.  nü v       2.  bv 
27. c~‡e©i Zzjbvq eZ©gv‡b Avcbv‡`i GjvKvq gwnjviv wewfbœ Dbœqbg~jK Kv‡R †ekx AskMªnY Ki‡Q wK?          

1.  nü v    2.  bv 
28. c~‡e©i Zzjbvq eZ©gv‡b Avcbv‡`i GjvKvq gwnjv‡`i Kg©ms ’̄v†bi my‡hvM †e‡o‡Q wK?      1.  nü v        2.  bv 
29. c~‡e©i Zzjbvq eZ©gv‡b Avcbv‡`i GjvKvi `wi ª̀Zv K‡g‡Q wK?      1.  nü v        2.  bv 
K.  nü v n‡j, `wi ª̀Zv Kgvi †¶‡Î wK ai‡bi cÖfve c‡o‡Q ? ....................................................................................................... 
 
‡mKkb- 5t cÖK‡íi mdj I ỳe©j w`K mg~n Ges myycvwik 
30. Avcbvi mš—vb ¯‹z‡j †Kvb mgm¨vi m¤§yLxb n‡”Q Kx?                           1.  nü v        2.  bv 
K. nü v n‡j, wK ai‡bi mgm¨vi m¤§yLxb n‡”Q?  

.................................................................................................................................................................... 

.................................................................................................................................................................... 
 
31. cÖKí ev¯—evq‡bi d‡j Kg©ms¯’vb, wk¶v, `wi ª̀Zv ~̀ixKi‡Yi †¶‡Î Avcbv‡`i wK wK myweav n‡q‡Q?  

.................................................................................................................................................................... 

.................................................................................................................................................................... 
 
32. fwel¨‡Z G ai‡bi cÖKí mwVKfv‡e m¤úbœ Kivi Rb¨ Ges cÖK‡íi Kvh©µg DbœZ I ’̄vqx‡Z¡i Rb¨ AviI wK wK c`‡¶c †bIqv †h‡Z 

cv‡i †m wel‡q Avcbvi mycvwikmg~n Kx Kx? 

................................................................................................................................................................... 

.................................................................................................................................................................... 
 
 
 
 

(ab¨ev` w`‡q mv¶vrKvi †kl Ki“b) 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 
 

wbweo Av‡jvPbvi cÖkœgvjv:  

‡Rjv I Dc‡Rjv ch©v‡qi Kg©KZ©v‡`i Rb¨ 
 

†Km b¤^i  
 
f~wgKvt Avm&mvjvgy AvjvBKzg| Avgiv ixW (M‡elYv cÖwZôvb) I AvBGgBwW (cwiKíbv gš¿Yvjq) Gi c¶ †_‡K gvV ch©v‡q 
g~j¨vqb Rix‡ci D‡Ï‡k¨ G‡mwQ| cÖv_wgK I MYwk¶v gš¿Yvjq KZ©„K eûRvwZK Dbœqb mn‡hvMx ms¯’vi Avw_©K mnvqZvq 2003 - 
2011 mv‡j “wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2)” kxl©K cÖK‡íi KvR ev¯—evwqZ n‡q‡Q| wØZxq cÖv_wgK wk¶v 
Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi g~j D‡Ïk¨ wQj gvbm¤§Z cÖv_wgK we`¨vjq e¨e¯’v cÖeZ©‡bi gva¨‡g cÖv_wgK wk¶vi gv‡bvbœqb, 
mKj wkïi Rb¨ cÖv_wgK wk¶vi my‡hvM wbwðZKiY, cÖvK-cÖv_wgK wk¶vi my‡hvM ˆZixKiY, cÖv_wgK wk¶v ¯Í‡i fwZ©, Dcw ’̄wZ 
Ges cÖv_wgK wk¶vPµ mgvwßi nvi e„w×KiY, †kªwYK‡¶ wkï‡Kw› ª̀K wkLY †kLv‡bv Kvh©µg cÖeZ©b, wk¶vi MyYMZ gvb Dbœq‡bi 
Rb¨ cvV`vb mgq evov‡bv, webvg~‡j¨ cvV¨eB I wk¶v DcKiY mieivn Kiv, cÖv_wgK mgvcbx cix¶vi mv‡_ wk¶v_x©‡`i cwiPq 
NUv‡bv, wWwRUvj evsjv‡`k Movi j‡¶¨ gvV ch©v‡qi Dc‡Rjv Awd‡mi mv‡_ cÖv_wgK wk¶v Awa`ß‡ii IqvBW Gwiqv †bUIqvK© 
M‡o †Zvjv, gvwëwgwWqv mieivn I Zvi mv‡_ wk¶v_x©‡`i cwiPq NUv‡bv Ges we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b mgvR we‡kl 
K‡i gvZv-wcZvi f~wgKv kw³kvjxKiY| eZ©gvb Rix†ci D‡Ïk¨ n‡”Q wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi 
cÖfve g~j¨vqb Kiv| Avgiv G m¤ú‡K© Avcbvi g~j¨evb gZvgZ msMÖ‡ni Rb¨ G‡mwQ| 
 
Avcwb g~j¨evb Z_¨ w`‡q G M‡elYvi Kv‡R mn‡hvwMZv Ki‡Z cv‡ib| Avcbvi ‡`Iqv Z_¨ ïaygvÎ M‡elYvi Kv‡RB e¨eüZ n‡e| 
Avcbvi †`qv Z_¨ m¤ú~Y© ‡Mvcb ivLv n‡e| Avcbvi AbygwZ †c‡j Avwg mv¶vrKvi ïi“ Ki‡Z cvwi| 
 

 

DËi`vZvi aib:   1. †Rjv ch©v‡qi KgKZ©v          2. Dc‡Rjv ch©v‡qi Kg©KZ©v  
 

 
mv¶vrKvi MÖnYKvixi bvg : ................................................. mv¶vrKvi MÖn‡Yi ZvwiL: ..................... 
 
mycvifvBRv‡ii bvg : ................................................. ZvwiL: ............................................ 
 
‡KvqvwjwU K‡›Uªvj Awdmv‡ii bvg: ........................................... ZvwiL: ............................................ 
 
mv¶vrKvi MÖnY: ïi“i mgq : ................................................. ‡kl mgq: ........................................ 

 

 

B›UviwfDqvi‡`i Rb¨ wb‡ ©̀kbvt  B›UviwfDqvi mv¶vrKvi ïi“i Av‡M †_‡KB DËi`vZv‡K cÖkœgvjvq ewY©Z “c~‡e© Ges eZ©gv‡bÓ mg‡qi e¨vL¨v w`‡q 
†b‡eb| Ôc~‡e©Õ Ges ÔeZ©gv‡biÕ e¨vL¨v n‡jvt   1. Ôc~‡e© Õ A_©vr wbw ©̀ó ¯‹z‡j wcBwWwc-2 cÖKí ev¯—evqb KvR †kl nIqvi c~‡e©i mgq Ges 2. ÔeZ©gvbÕ ej‡Z 
mv¶vrKvi MÖn‡Yi ZvwiL n‡Z MZ 12 gv‡mi GKUv Mo mgq| mg‡qi GB wn‡m‡e Òc~‡e© Ges eZ©gvbÓ mg‡qi Z_¨ Avb‡Z n‡e| 

 

wefvM : .......................................................        †KvWbs : ............................   

‡Rjv : .......................................................        †KvWbs : ............................    

Dc‡Rjv : ........................................................                 †KvW bs : ........................... 

dig- 4
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‡mKkb- 1t cwiwPwZg~~jK Z_¨vejx  
 
bvg: ............................................................  ‡dvb bs: ............................................ 
1. eqm: ..................................................... eQi 
2. wk¶vMZ †hvM¨Zv: ........................................... 
3. c`ex:     

1.  ‡Rjv cÖv_wgK wk¶v Kg©KZ©v 
2.  Dc‡Rjv wk¶v Kg©KZ©v 
3.  Dc‡Rjv cÖ‡KŠkjx (LGED)  
4.  mnKvix Dc‡Rjv wk¶v Kg©KZ©v 
5.  wnmvei¶K / cÖkvmwbK Kg©KZ©v  

6.  mnKvix cwiex¶Y Kg©KZ©v (AMO) 
7.  wcwUAvB cÖwk¶K 
8.  mycvifvBRi  
9.  Ab¨vb¨ (wbw ©̀ó Ki“b) ..................................... 

     
4. wcBwWwc - 2 cÖK‡íi Kv‡R Avcwb RwoZ wQ‡jb wK?          1.  nü v     2.  bv         
K. nü v n‡j, cÖK‡í Avcbvi f~wgKv wK wQj? ............................................................................................................................ 

5. cÖK‡íi AvIZvq wbwg©Z ‡kªwY K¶, †`qvj Avjgvwi, e−̈ vK‡evW©, Uq‡jU, wUDeI‡qj-Gi cwigvc KZ wQj? (ïay  Dc‡Rjv cÖ‡KŠkjx, 
LGED -Gi Rb¨ cÖ‡hvR¨) 

wWRvBb Abymv‡i j¶¨gvÎv 

1. ‡kªYxK¶- Gi cwigvc KZ wQj?      ‰`N©̈  (dzU) cȪ ’ (dzU) D”PZv (dzU) 

       K. bigvj ‡kªwYK¶    

       L. fvwU©Kvj G·cvbkb ‡kªwYK¶       

       M. nivR›Uj G·cvbkb ‡kªwYK¶         

       N. †`qvj Avjgvwi    

       O. e−̈ vK‡evW© (wk¶‡Ki Rb¨)     

       P. e−̈ vK‡evW© (QvÎ-QvwÎ‡`i Rb¨)    

2. Uq‡jU- Gi cwigvc KZ wQj?    

3. wK wK ai‡bi wUDeI‡qj ¯’vcb Kiv n‡q‡Q?   

 
‡mKkb- 2t cÖK‡íi ev¯Íevqb m¤úwK©Z Z_¨   
 
6. Avcbvi †Rjv/Dc‡Rjvq 2003-2011 mv‡ji g‡a¨ wcBwWwc-2 cÖK‡íi AvIZvq wK wK KvR n‡q‡Q Ges wK wK mieivn Kiv 

n‡q‡Q?     
 

K. wK wK KvR n‡q‡Q/wK wK mieivn n‡q‡Q? 
K. Civil Work 
1. K¬vm i“g †givgZ, cyb wbg©vY/ms¯‹vi Ges 

ewa©ZKiY 
2. Uq‡jU wbg©vY  
3. wUDeI‡qj ’̄vcb 
4. Dc‡Rjv wk¶v Awdm ewa©ZKiY 
5. URCs wbg©vY 
6. PTIs  ‡nv‡÷j wbg©vY  
7. DPE HQ: GKv‡WwgK wewìs †givgZ, cyb 

wbg©vY/ms¯‹vi Ges ewa©ZKiY 
8. ‡Rjv cÖv_wgK wk¶v Awdm ewa©ZKiY 
9. NAPE ewa©ZKiY Ges †givgZ 
10. PUªMvg cve©Z¨ GjvKvq AvevwmK feY wbg©vY 
11. KwgDwbwU ¯‹zj (CS)  
 

N. Furniture 
19. DPzu †eÂ 
20. bxPz †eÂ 
21. †Pqvi 
22. ‡Uwej 
 
O. Training (local) 
23. SMC 
24. SMT/ACS 
25. C-in-Ed 
26. Subject based 
27. Need based 
28. Training (overseas) 
29. Workshop/seminar 
 

S. Equitable Allocation of 
Resources to Indigenous, Remote, 
Special Needs and Poorest 
Students (including baby classes) 
30. Promotion and training in 

support of Inclusive education: 
Training of Trainers (TOT) 
program for PTI super and 
Instructors, URC Instructors, 
Assistant Instructors, ADPEOs, 
UEOs, AUEOs and persons 
involved in inclusive education 
implementation 

31. Orientation Workshop, 
Implementation/ Planning  
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K. wK wK KvR n‡q‡Q/wK wK mieivn n‡q‡Q? 
L. Machinery and Equipment 
12. d‡UvKwc †gwkb 
13. ¯‹zj N›Uv 
14. Weighing machine  
15. Duplicating Maching  
16. Fax Maching  
17. IPS  
18. Resograph  
19. wjd&U 
20. 500 ‡Kwf ‡Rbv‡iUi 
21. ‡Uwj‡dvb 
22. B›UviKg 
 
M. Computer peripherals 
23. Kw¤úDUvi 
24. Kw¤úDUvi j¨ve 
25. j¨vcUc  
26. gvwëwgwWqv cÖ‡R±i 
27. ¯Œxb 
28. wcÖ›Uvi 
29. BDwcGm (UPS) 
30. Scanner 
31. B›Uvi‡bU ms‡hvM 
32. Plotter 
33. Diziter 
34. cÖv_wgK I MYwk¶v gš¿Yvjq Ges cÖv_wgK 

wk¶v Awa`ß‡ii Awdm g¨v‡bR‡g›U Gi Rb¨ 
mdUIq¨vi 

35. Dc‡Rjv Awd‡mi mv‡_ cÖv_wgK wk¶v 
Awa`ß‡ii IqvBW Gwiqv †bUIqvK© M‡o 
†Zvjv (WAN) 

P. SRM  and Teachers guide 
36. SRM  
37. Teachers guide 
 
Curriculum Revision 
38. Grade IV &V Curriculum 
39. C in ED Curriculum 
 
Q. Teaching learning Materials & 
education Kit 
40. Education tool kit 
41. School bag 
42. Play materials 
43. Development of curriculum 

and a guideline for teachers 
and supervisors 

44. Training manuals  
 
R. Social Mobilization 
45. School Level Implementation 

Plans (SLIP) 
46. Awareness and sensitization 

of field level officers, teachers 
and local community 
especially parents 

47. Observation of education fair  
48. Distribution of school calendar
49. Distribution of school 

Brochure 
 

50. Meeting on IE Action 
51. Implementation of special 

Needs Children Education Plan 
52. Implementation of Tribal 

Children’s Education Action 
plan including provision of 
special physical facilities in 
inaccessible area 

53. Support for Early Childhood 
Education (Baby Class 
Equipment and Materials) 

 
T. Storage facilities at school  
54. Avjgvwi 
 
U. Ab¨vb¨ 
55. Innovative Grants 
56. Students Medical Checkup 
57. GIS database & Mapping 
58. Manpower 
59. Workshop/seminar 
60. Printing and binding works 
61. Repairs & Maintenance of 

government primary schools 
62. RwoZ wQj bv weavq Rv‡b bv wK wK Kiv n‡q‡Q 
63. Ab¨vb¨ (wbw ©̀ó Ki“b) 

....................................... 

 
7. j¶¨gvÎv Abyhvqx cÖK‡íi AvIZvq mKj KvR mwVKfv‡e ev —̄evwqZ n‡qwQj wK?    1.  nü v     2.  bv         

K.  bv n‡j, wK wK Kvi‡Y ev —̄evwqZ nqwb? ............................................................................................................................. 

L. bv nIqvi KviY¸‡jv `~ixf‚Z Kivi Rb¨ Avcbvi mycvwik wK wK? .............................................................................................. 

8. cÖKí ev —̄evq‡b †Kvb mgm¨v †`Lv w`‡qwQj wK?       1.  nü v     2.  bv       3. Rvwbbv 

K. nu¨v n‡j, wK ai‡bi mgm¨v †`Lv w`‡qwQj? .......................................................................................................................... 

L. wKfv‡e ‡mB me mgm¨vi mgvavb Kiv n‡qwQj? .................................................................................................................... 

9. cÖKí ev —̄evqbKvjxb mg‡q cÖK‡íi KvR m‡iRwg‡b cwi`k©b/Z`viwK Kiv nZ wK?  1.  nü v   2.  bv     3.  Rvwbbv 

K. nü v n‡j, wKfv‡e Kiv nZ? .............................................................................................................................................. 

L. Kviv cwi`k©b K‡i‡Qb? ................................................................................................................................................. 

M. Z`viKx (gwbUwis) Kivi mgq †Kvb gwbUwis Uzj ev †PKwj÷ e¨envi Kiv n‡q‡Q wK?    1.  nü v    2.  bv 

N. cwi`k©bKv‡j †Kvb mycvwik Kiv n‡q‡Q wK?     1.  nü v    2.  bv        

O. nu¨v n‡j, mycvwik ev¯—evwqZ n‡q‡Q wK?      1.  nu¨v    2.  bv        

P. bv n‡j, †Kb mycvwik ev —̄evwqZ nqwb? ............................................................................................................................. 

10. cÖKí ev¯—evqbKv‡j ¯’vbxq cÖwZwbwai gva¨‡g †Kvb mycviwfkb KwgwU wQj wK?    1.  nü v    2.  bv        

K. bv n‡j, †Kb Kiv nqwb? .............................................................................................................................................. 

11. cÖKí ev —̄evqbKv‡j ¯’vbxq cÖwZwbwa‡`i †Kvb gZvgZ †bIqv n‡qwQj wK?    1.  nü v     2.  bv      

K.   cÖKí ev —̄evqbKv‡j ¯‹zj g¨v‡bR‡g›U KwgwUi (SMC) †Kvb gZvgZ †bIqv n‡qwQj wK?  1.  nü v     2.  bv      
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12. Avcbvi g‡Z, cÖK‡íi KvR¸‡jv wVKgZ n‡qwQj wK?     1.  nü v        2.  bv     3.  Rvwbbv 
13. gwnjviv cÖK‡íi Kv‡R AskMÖnY K‡i‡Qb wK?               1.  nü v        2.  bv  
K.  nü v n‡j, D³ cÖK‡í cyi“l I gwnjv‡`i mgvb gRyix †`qv nZ wK?            1.  nü v        2.  bv  
 
L.  bv n‡j, †Kb / G e¨vcv‡i eva¨Zvg~jK †Kvb wbqg wQj wK? 
 

1. gwnjviv wbqwgZ Kv‡R Av‡m bv/Abycw¯’Z _v‡K 
2. kvwiixK A¶gZv 
3. Kv‡Ri AwfÁZv Kg 

4. gwnjviv Kg KvR K‡i 
5. Ab¨vb¨ (wbw ©̀ó Ki“b) ....................................... 

 
14. cÖK‡íi AvIZvq wbwg©Z ‡kªYx K¶, Uq‡jU, wUDeI‡qj ¯‹z‡ji QvÎ-QvÎxiv mwVKfv‡e e¨envi Ki‡Z cvi‡Q wK? 

1. mwVKfv‡e e¨envi Ki‡Z cvi‡Q  2. e¨env‡i mgm¨v Av‡Q 

K. e¨env‡i mgm¨v _vK‡j wK ai‡bi mgm¨v n‡”Q?  

‡kªYxK¶- Gi ‡¶‡Î  

wUDeI‡qj- Gi ‡¶‡Î  

Uq‡jU- Gi ‡¶‡Î  

 

15. cÖK‡íi AvIZvq wbwg©Z ‡kªYxK¶, Uq‡jU, wUDeI‡qj ‡givgZ I i¶Yv‡e¶‡Yi `vwqZ¡ Kv‡`i Dci wb‡qvwRZ? ................................ 
16. cÖK‡íi AvIZvq wbwg©Z ‡kªYxK¶, Uq‡jU, wUDeI‡qj ‡givgZ I i¶Yv‡e¶‡Yi A_© /LiP †K enb K‡i? ....................................... 
17. Avcbvi g‡Z, wcBwWwc - 2 cÖKí we‡kl Pvwn`v m¤úbœ (DcRvwZ, cªwZeÜx, AbMÖmi I myweav ewÂZ) wkïmn mKj wkïi Rb¨ wk¶vi 

my‡hvM m„wó K‡i‡Q wK?           1.  nü v       2.  bv 
K.  nü v n‡j, wKfv‡e? ...................................................................................................................................................... 
18. Avcbvi g‡Z, wcBwWwc - 2 cÖKí Avcbvi Dc‡Rjvi mKj ¯‹z‡j cÖvK-cÖv_wgK wk¶vi (Pre-Primary Education) my‡hvM m„wó 

K‡i‡Q wK?     1. nü v       2.  bv 
K. KZwU ¯‹z‡j cÖvK-cÖv_wgK wk¶vi my‡hvM m„wó K‡i‡Q?  ...........................wU 
L.  wKfv‡e? ................................................................................................................................................................... 
19. wbgœewY©Z welq¸‡jv e„w×i †¶‡Î wcBwWwc - 2 cÖKí wK wK K‡i‡Q t 
K. ¯‹z‡j fwZ©i nvi e„w×i Rb¨ t............................................................................................................................................. 
L.  Dcw ’̄wZi nvi e„w×i Rb¨ t.............................................................................................................................................. 
M.  QvÎ-QvwÎ‡`i S‡i cov Kwg‡q wk¶vPµ mgvwßi Rb¨ t .......................................................................................................... 
N.  wk¶vi ¸bMZ gvb Dbœq‡bi Rb¨ t ................................................................................................................................... 
20. cvV`vb mgq e„w× K‡i  wk¶vi gvb Dbœq‡bi Rb¨ Avcbvi GjvKvi ¯‹zj¸‡jv‡Z †Kvb c`‡¶c †bIqv n‡q‡Q wK? 

1.  nü v        2.  bv 
K. nü v n‡j, Avcbvi GjvKvq KZ¸‡jv ¯‹zj Av‡Q?   .............................wU 
L. KZ¸‡jv ¯‹z‡j cvV`vb mgq evov‡bv n‡q‡Q?   .............................wU 
 
21. ¯‹z‡j webvg~‡j¨ cvV¨eB mwVK mg‡q mieivn Kiv n‡q‡Q wK?   1.  nü v        2.  bv 
K. bv n‡j, KviY D‡j−L Ki“b? ........................................................................................................................................... 
22. ¯‹z‡j webvg~‡j¨ wk¶v DcKiY mwVK mg‡q mieivn Kiv n‡q‡Q wK?   1.  nü v        2.  bv 
K. bv n‡j, KviY D‡j−L Ki“b? ............................................................................................................................................ 
23. wK wK wkLb †kLv‡bv DcKiY (Teaching learning Materials & education kit) mieivn Kiv n‡q‡Q? 
 

1. Education tool kit 
2. ¯‹zj e¨vM 
3. ‡Ljvi miÄvg 
4. wk¶K‡`i Rb¨ MvBWjvBb 
5. cÖwk¶Y g¨vbyqvj 

6. wk¶K ms¯‹iY 
7. wk¶K wb‡`©wkKv 
8. wk¶K mnvwqKv 
9. Ab¨vb¨ (wbw ©̀ó Ki“b): ............... 

 
24. ¯‹zj e¨e ’̄vcbv kw³kvjxKi‡Y wK wK c`‡¶c †bIqv n‡q‡Q? ................................................................................................ 
25. cÖK‡íi me©‡¶‡Î ^̄”QZv I Revew`wnZv wbwðZ Kivi Rb¨ wK wK e¨e ’̄v †bIqv n‡q‡Q? ............................................................... 
26. we`¨vjq cwiPvjbv I mnvqZv cÖ̀ v‡b, ¯‹z‡ji wk¶vi gvb Dbœq‡b Ges mvwe©K Dbœq‡b mgvR we‡kl K‡i wcZv-gvZvi f~wgKv kw³kvjxKi‡Y 

cÖK‡íi AvIZvq wK ai‡bi e¨e ’̄v †bIqv n‡q‡Q? .............................................................................................................. 
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27. Avcbvi †Rjv/Dc‡Rjvq cÖKí ev¯Íevq‡bi c~‡e© Ges MZ wk¶ve‡l©  cÖv_wgK mgvcbx cix¶vq kZKiv KZfvM QvÎ-QvwÎ AskMÖnY 
K‡i‡Q, KZfvM cvk K‡i‡Q Ges KZfvM gva¨wgK ¯Í‡i fwZ© n‡q‡Q? 

   

cÖKí ev¯Íevq‡bi c~‡e©i eQi 
(D‡j−L Ki“b)t................... 

AskMÖnY K‡i‡Qt  QvÎ: ............%  QvÎx: ............% 
cvk K‡i‡Qt   QvÎ: ............%  QvÎx: ............% 
gva¨wgK ¯Í‡i fwZ© n‡q‡Q?       QvÎ: ............%  QvÎx: ............% 

MZ wk¶ve‡l©  (2012 m‡b) t AskMÖnY K‡i‡Qt  QvÎ: ............%  QvÎx: ............% 
cvk K‡i‡Qt   QvÎ: ............%  QvÎx: ............% 
gva¨wgK ¯Í‡i fwZ© n‡q‡Q?       QvÎ: ............%  QvÎx: ............% 

 

28. cÖv_wgK wk¶v Awa`ß‡ii mv‡_ †hvMv‡hv‡Mi Rb¨ wK c×wZ e¨envi K‡ib? ............................................................................... 
 

‡mKkb- 3t cÖwk¶Y welqK g~j¨vqb  
 
29. Avcbvi †Rjv/Dc‡Rjvq GB cÖK‡íi AvIZvq cÖwk¶Y †`qv n‡qwQj wK?       1. nü v  2. bv 3. Rvwbbv 
K. n üv n‡j, †gvU KZRb‡K cÖwk¶Y †`qv n‡qwQj: ....................................Rb 

L. cÖwk¶‡bi aibt  

1.  wm-Bb-GW 7.  mve-K¬v÷vi 

2.  we GW 8.  we`¨vjq e¨e ’̄vcbv 

3.  Gg GW 9.  mn wk¶K‡`i mycviwfkb I mnvqZv cÖ̀ vb 

4.  welqwfwËK 10. ¯’vbxq RbMY‡K DØy×KiY I Zv‡`i AskMÖnY 

5.  cÖ‡qvRb wfwËK 11. we‡`‡k cÖwk¶Y 

6.  ‡kªYxK‡¶ cvV`vb c×wZ 12.  Ab¨vb¨ (wbw ©̀ó Ki“b) ..................... 

 
M. wk¶K‡`i cÖwk¶Y bZzb KvwiKzjvg Abyhvqx n‡q‡Q wK?     1.  nü v       2.  bv 
30. cÖK‡íi AvIZvq Avcwb †Kvb cÖwk¶Y †c‡q‡Qb wK?          1. nü v    2. bv  
K.  n¨uv n‡j, wK wel‡q cÖwk¶Y †c‡q‡Qb? .............................................................................................................................. 

‡mKkb- 4t cÖK‡íi ev¯Íevq‡bi ¸YMZ cÖfve   
 
31. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i fwZ©i nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?   
 

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
32. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i Dcw ’̄wZi nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?  
  

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
33. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i S‡i covi nvi K‡g‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM K‡g‡Q?   
 

c~‡e©  eZ©gv‡b 
†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 

 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
34. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b QvÎ-QvwÎ‡`i wk¶vPµ mgvwßi nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?   
 

c~‡e©  eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
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L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 
35. c~‡e©i Zzjbvq eZ©gv‡b AbMÖmi ev myweav ewÂZ QvÎ-QvwÎ‡`i fwZ©i nvi †e‡o‡Q wK?  1.  nü v      2.  bv 
K. nu¨v n‡j, kZKiv KZfvM †e‡o‡Q?   
 

c~‡e© eZ©gv‡b 

†Q‡j............% wQj  ‡g‡q.............% wQj  †Q‡j............% n‡q‡Q ‡g‡q.............% n‡q‡Q 
 
L. DË‡ii mc‡¶ Zvi KviY wR‡Ám Ki“b? ............................................................................................................................ 

 
‡mKkb- 5t Kg©ms ’̄v‡bi my‡hvM, gwnjv‡`i AskMÖnY, AvZ¥ -Kg©ms¯’vb Ges `vwi`ª¨ `~ixKiY 

 
36. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b Kg©ms ’̄v†bi my‡hvM †e‡o‡Q wK?        1.  nü v       2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q?  c~‡e© t .................%  wQj ;  eZ©gv‡b t ..................%  n‡q‡Q 
L. †Kvb& †Kvb& †¶‡Î Kg©ms ’̄v†bi my‡hvM m„wó n‡q‡Q/‡e‡o‡Q? ...................................................................................................... 
37. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b AvZ¥ -Kg©ms ’̄v‡bi my‡hvM †e‡o‡Q wK?       1.  nü v       2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q? c~‡e© t .................%  wQj ;  eZ©gv‡b t ..................%  n‡q‡Q 
38. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b gwnjv‡`i Kg©ms ’̄v†bi my‡hvM †e‡o‡Q wK?       1.  nü v       2.  bv 
K.  nü v n‡j, kZKiv KZfvM †e‡o‡Q? c~‡e© t .................%  wQj ;  eZ©gv‡b t ..................%  n‡q‡Q 
39. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b gwnjviv wewfbœ Dbœqbg~jK Kv‡R ‡ekx AskMÖnY Ki‡Q wK?      

1.  nü v      2.  bv 
K. †Kvb& †Kvb& †¶‡Î AskMÖnY Ki‡Q?  
.................................................................................................................................................................................... 
.................................................................................................................................................................................... 
 
40. wcBwWwc-2 cÖKíwU nIqv‡Z mvgwMªK `vwi ª̀̈  Kgvi †¶‡Î †Kvb cÖfve c‡o‡Q wK?   1.  nü v       2.  bv 
K.  nü v n‡j, wK ai‡bi cÖfve c‡o‡Q ?  
.................................................................................................................................................................................... 
.................................................................................................................................................................................... 
 

‡mKkb- 6t cÖK‡íi mdj I ỳe©j w`K mg~n Ges myycvwik 

41. wcBwWwc-2 cÖK‡íi ỳe©j w`K¸‡jv Kx Kx?  
.................................................................................................................................................................................... 
.................................................................................................................................................................................... 
 

42. wcBwWwc-2 ev¯—evq‡bi mdj (kw³kvjx) w`K¸‡jv Kx Kx? 
.................................................................................................................................................................................... 
.................................................................................................................................................................................... 
 
43. †h D‡Ïk¨ wb‡q wcBwWwc-2 cÖKíwU ev¯Íevqb Kiv n‡qwQj Avcbvi g‡Z Zv  mdj n‡q‡Q wK?   1. nü v    2.  bv 
 
K. nü v n‡j, wKfv‡e mdj n‡q‡Q?  
.................................................................................................................................................................................... 
.................................................................................................................................................................................... 
 
L. bv n‡j, †Kb mdj nqwb? 
.................................................................................................................................................................................... 
.................................................................................................................................................................................... 
 

44. fwel¨‡Z G ai‡bi cÖKí mwVKfv‡e m¤úbœ Kivi Rb¨ Ges cÖK‡íi Kvh©µg DbœZ I ’̄vqx‡Z¡i Rb¨ AviI wK wK c`‡¶c †bIqv †h‡Z 
cv‡i †m wel‡q Avcbvi mycvwikmg~n Kx Kx? 

.................................................................................................................................................................................... 

.................................................................................................................................................................................... 
 

(ab¨ev` w`‡q mv¶vrKvi †kl Ki“b)  
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 

m‡iRwg‡b †kªwYK¶ ch©‡e¶Y †PKwj÷ 
(Physical Verification of Class Room)  

 
 

†Km b¤^i  
 
 
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............  
 
¯‹z‡ji bvg:........................................................................................ ¯‹z‡ji  †KvW bs:......................... 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
¯‹z‡ji aib:     1.  miKvwi cÖvBgvwi ¯‹zj (GPS)       2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 

      3.  KwgDwbwU ¯‹zj (CS)                  4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 
 
Z_¨ cª̀ vbKvixi bvg: ......................................c`ex........................ †gvevBj †dvb bs: ............................ 
 
 
 
ch©‡e¶YKvixi bvg: .......................................................  ZvwiL: ................................. 
 
 

ch©‡e¶YKvix m‡iRwg‡b cwi`k©b K‡i, cÖavb wk¶Kmn Ab¨vb¨ wk¶K, ¯‹zj g¨v‡bR‡g›U KwgwU (GmGgwm), ¯‹zj QvÎ-
QvwÎ‡`i wRÁvmv K‡i Ges Awdwmqvj bw_ cÎ (Official records) †_‡K Z_¨¸‡jv msMÖn Ki‡eb Ges Zv wjwce× 
Ki‡eb| 
 

 
 

dig- 5
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†kªwYK¶ m‡iRwg‡b ch©‡e¶Y 
 

1. ¯‹z‡ji †gvU K¶ msL¨v: ..........................wU 
2. ¯‹z‡ji †gvU †kªwYK‡¶i msL¨v (class room): ..........................wU 
5. wcBwWwc-2 cÖKí KZ©„K wbwg©Z †kªwYK¶ t   

K. KZwU †kªwYK¶ nIqvi K_v wQj? ...........wU   L. cÖK…Zc‡¶ KZwU n‡q‡Q? ............wU 
6. †kªwYK‡¶i aib: 1. ïay ‡kªwYK¶ 2. mvB‡K¬vb †këvimn ‡kªwYK¶ 3. d¬vW †këvimn ‡kªwYK¶ 
7. †kªwYK¶ fvwU©Kvj G·cvbkb, nivR›Uj G·cvbkb bvwK m¤ú~b© bZzb wbg©vY Kiv n‡q‡Q:     

1. fvwU©Kvj G·cvbkb       2. nivR›Uj G·cvbkb        3. m¤ú~b© bZzb wbg©vY 
8. cÖKí KZ©„K †kªwYK‡¶i KvR K‡e ïi“ n‡qwQj?  ...................................(gvm I eQi) 
9. †kªwYK‡¶i KvR K‡e ‡kl n‡qwQj?  ...................................(gvm I eQi) 
10. †kªwYK¶ wbg©v‡Yi Rb¨ eivÏK…Z A_© KZ wQj? ...................................(UvKv) 
11. †kªwYK¶ wbg©v‡Yi †gvU e¨q KZ n‡qwQj?  ...............................(UvKv)  
12. j¶¨gvÎv Abyhvqx KvR m¤úv`‡bi wba©vwiZ mg‡qi g‡a¨ KvRwU †kl n‡qwQj wK?  1.  nu¨v    2. bv 
K.   bv n‡j, †Kb nqwb? ................................................................................................................................... 
 
13. wcBwWwc-2 cÖKí KZ©„K wbwg©Z †kªwYK‡¶i KvVv‡gvi cwigvct 

cwigvc 
wWRvBb Abymv‡i j¶¨gvÎv ev —̄‡e wbwg©Z 

†kªwYK¶/ ’̄vb 

‰`N©̈  (dzU) cȪ ’ (dzU) D”PZv (dzU) ‰`N©̈  (dzU) cȪ ’ (dzU) D”PZv (dzU) 

wbg©v‡Yi mvj 

K¶ bs 1        
K¶ bs 2        
K¶ bs 3        
K¶ bs 4        
eviv›`v/ 
Kwi‡Wvi 

       

 
14. cÖKí KZ©„K wbwg©Z †kªwYK‡¶i aib t 

K‡¶i aib 
wWRvBb Abymv‡i j¶¨gvÎv ev —̄‡e wbwg©Z 

Qv` ‡`qvj ‡g‡S Qv` ‡`qvj ‡g‡S 

†kªwYK¶/ 
’̄vb 

‡KvW :  
(GKwU DËi n‡e) 
1. KswµU/cvKv     
2. Ab¨vb¨:........ 

‡KvW :  
(GKwU DËi n‡e) 
1. KswµU/cvKv     
2. Ab¨vb¨:........ 

‡KvW :  
(GKwU DËi n‡e) 
1. KswµU/cvKv     
2. Ab¨vb¨:........ 

‡KvW :  
(GKwU DËi n‡e) 
1. KswµU/cvKv     
2. Ab¨vb¨:........ 

‡KvW : 
(GKwU DËi n‡e) 
1. KswµU/cvKv     
2. Ab¨vb¨:........ 

‡KvW :  
(GKwU DËi n‡e) 
1. KswµU/cvKv     
2. Ab¨vb¨:........ 

K¶ bs 1       
K¶ bs 2       
K¶ bs 3       
K¶ bs 4       
eviv›`v/ 
Kwi‡Wvi 

      

 
15. cÖKí KZ©„K wbwg©Z ‡kªwY K¶ wbg©v‡Yi/†givg‡Zi Ae ’̄v t 

‡KvW : (GKvwaK DËi n‡Z cv‡i)    
1. wWRvBb Abyhvqx nqwb          2. mwVK Dcv`vb w`‡q h_vh_fv‡e wbg©vY Kiv nqwb (wbgœ gv‡bi B‡Ui †Lvqv/ evwj/wwm‡g›U) 
3. Ab¨vb¨ (wbw ©̀ó Ki“b) ............................................................................................................................ 

†kªwYK¶/ 
’̄vb 

Qv` ‡`qvj ‡g‡S `iRv  Rvbvjv  ‡`qvj Avjgvwi dvwb©Pvi/ 
AvmevecÎ 

K¶ bs 1        
K¶ bs 2        
K¶ bs 3        
K¶ bs 4        
eviv›`v/ 
Kwi‡Wvi 

       

 
KviY wjLybt 
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16. cÖKí KZ©„K wbwg©Z ¯’vcbvq kvixwiK cªwZeÜx‡`i Rb¨ cÖ‡qvRbxq e¨e ’̄v Av‡Q wKbv t 
†kªwYK¶/ ’̄vb K. kvixwiK cªwZeÜxiv hv‡Z mn‡R †kªYx 

K‡¶ cÖ‡ek Ki‡Z cv‡i †m myweav/e¨e¯’v 
Av‡Q wKbv?  
‡KvW:(GKwU DËi n‡e)  1. nü v  2. bv 

L. wK ai‡bi myweav/e¨e¯’v Av‡Q t 
 

K¶ bs 1   
K¶ bs 2   
K¶ bs 3   
K¶ bs 4   
¯‹z‡ji eviv›`v/cÖ‡ek c_   
 
17. cÖKí KZ©„K wbwg©Z ‡kªwYK¶ wbg©vY Kv‡Ri gvb ‡Kgb t 

†kªwYK¶/ ’̄vb K¶ wbg©vY Kv‡Ri gvb 
‡KvW : (GKwU DËi n‡e) 
1. fvj     2. ‡gvUvgywU 
3. Lvivc 

Kv‡Ri gvb †gvUvgywU ev Lvivc n‡j, ‡Kb?  we¯ÍvwiZ wjLybt 
(†KvW 2 I 3 Gi Rb¨) 

K¶ bs 1   
K¶ bs 2   
K¶ bs 3   
K¶ bs 4   
eviv›`v/Kwi‡Wvi   
 
18. cÖKí KZ©„K wbwg©Z ‡kªwYK‡¶i AvmevecÎ,  `ªe¨vw` I wk¶v DcKiY 

K¶ bs 1 K¶ bs 2 K¶ bs 3 K¶ bs 4 AvB‡U‡gi bvg 
KZ¸‡jv 
Av‡Q 

KZ¸‡jv
mPj/ 
fvj 

KZ¸‡jv 
Av‡Q 

KZ¸‡jv
mPj/ 
fvj 

KZ¸‡jv 
Av‡Q 

KZ¸‡jv
mPj/ 
fvj 

KZ¸‡jv 
Av‡Q 

KZ¸‡jv
mPj/ 
fvj 

gšÍe¨ 

1. `iRv          
2. Rvbvjv          
3. †Pqvi          
4. †Uwej          
5. †eÂ (DuPz)          
6. †eÂ (bxPz)          
7. wmwjs d¨vb          
8. ‡`qvj Nwo          
9. ‡cvóvi          
10. g¨vc          
11. PK Wv÷vi          
12. PK (e·)          
13. Ab¨vb¨ (wbw`©ó 

Ki“b) ............ 
         

 
19. cÖKí KZ©„K wbwg©Z †kªwYK‡¶ e−vK †evW©© / PK †evW© Ges Avjgvwi m¤úwK©Z welqt   

†kªwYK¶  †kªwYK‡¶ KZwU e−vK 
†evW©©/PK †evW© Av‡Q?   

e−vK †evW©© / PK †ev‡W©i AvqZb KZt   †kªwYK‡¶ Avjgvwi Av‡Q 
wKbv?  

Avjgvwii AvqZb KZt   

K¶ bs 1 .............wU  ‰`N©̈ :....... dzU;   cȪ ’ :........dzU 
‰`N©̈ :....... dzU;   cȪ ’ :........ dzU 

1. nü v      2. bv ‰`N©̈ :....... dzU;  cȪ ’ :........dzU 

K¶ bs 2 .............wU  ‰`N©̈ :....... dzU;   cȪ ’ :........dzU 
‰`N©̈ :....... dzU;   cȪ ’ :........dzU 

1. nü v      2. bv ‰`N©̈ :....... dzU;  cȪ ’ :........dzU 

K¶ bs 3 .............wU  ‰`N©̈ :....... dzU;   cȪ ’ :........dzU 
‰`N©̈ :....... dzU;   cȪ ’ :........dzU 

1. nü v      2. bv ‰`N©̈ :....... dzU;  cȪ ’ :........dzU 

K¶ bs 4 .............wU  ‰`N©̈ :....... dzU;   cȪ ’ :........dzU 
‰`N©̈ :....... dzU;   cȪ ’ :........dzU 

1. nü v      2. bv ‰`N©̈ :....... dzU;  cȪ ’ :........dzU 
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20. cÖKí KZ©„K wbwg©Z †kªwYK‡¶i e−vK †evW©© / PK †ev‡W©i Ges Avjgvwii eZ©gvb Ae¯’v †Kgb i‡q‡Q?      
 

K. e−vK †evW©©/PK †ev‡W©i Ae ’̄v L. Avjgvwii Ae ’̄v †kªwYK¶ 
‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v BZ¨vw` Av‡Q)  
3. Lvivc (eo eo dvUj/ fv½v BZ¨vw` Av‡Q) 

‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v BZ¨vw` Av‡Q) 
3. Lvivc (eo eo dvUj/ fv½v BZ¨vw` Av‡Q) 

K¶ bs 1    
K¶ bs 2    
K¶ bs 3    
K¶ bs 4    

 
21. cÖKí KZ©„K wbwg©Z †kªwYK‡¶ Avmb msL¨v KZt   
 

 †kªwYK¶  †kªwYK‡¶ KZRb wk¶v_©xi emvi e¨e¯’v Av‡Qt 
 

cÖK…Zc‡¶ KZRb e‡mt 

K¶ bs 1 ..................Rb ..................Rb 
K¶ bs 2 ..................Rb ..................Rb 
K¶ bs 3 ..................Rb ..................Rb 
K¶ bs 4 ..................Rb ..................Rb 

 
22. cÖKí KZ©„K wbwg©Z †kªwYK‡¶ Av‡jvi Ae ’̄v †Kgbt  
 

 †kªwYK¶  Av‡jvi Ae ’̄v †Kgbt 
 

we ỳ̈ r Av‡Q wKbvt d¨vb Av‡Q wKbvt 

 ‡KvW : (GKwU DËi n‡e) 
1.  ch©vß   2.  ‡gvUvgywU ch©vß     3.  ch©vß bq 

1. nü v  2. bv 1. nü v  2. bv 

KZwU d¨vb 
Av‡Qt 

K¶ bs 1    ........wU 
K¶ bs 2    ........wU 
K¶ bs 3    ........wU 
K¶ bs 4    ........wU 

 
23. cÖKí KZ©„K wbwg©Z †kªwYK‡¶ evZvm PjvP‡ji Ae ’̄v †Kgbt  
 

evZvm PjvP‡ji Ae ’̄v †Kgbt  †kªwYK¶  
‡KvW : (GKwU DËi n‡e) 

1.  mwVKfv‡e evZvm PjvPj Ki‡Z cv‡i    2.  mwVKfv‡e evZvm PjvPj Ki‡Z cv‡i bv 

‡fw›U‡jU‡ii msL¨v 

K¶ bs 1  ........wU 
K¶ bs 2  ........wU 
K¶ bs 3  ........wU 
K¶ bs 4  ........wU 

 
24. cÖKí KZ©„K wbwg©Z ‡kªwYK‡¶i cwi®‹vi cwi”QbœZvi Ae ’̄v †Kgb:  

 
cwi®‹vi cwi”QbœZvi Ae¯’v   

 
†kªwYK¶/ 
’̄vb 

‡KvW : (GKwU DËi n‡e) 
1. cwi®‹vi    2. ‡gvUvgywU cwi®‹vi   3. Acwi®‹vi 

cwi®‹vi cwi”QbœZv wel‡q ch©‡e¶Y K‡i we —̄vwiZ gš—e¨ wjLyb: 

K¶ bs 1   
K¶ bs 2   
K¶ bs 3  

 
 

K¶ bs 4   
eviv›`v/ 
Kwi‡Wvi 
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25. cÖKí KZ©„K wbwg©Z †kªwYK‡¶i Qv`, †`qvj Ges †g‡Si eZ©gvb Ae ’̄v †Kgb i‡q‡Q?      
 

K. Qv` L. †`qvj M. †g‡S †kªwYK¶/ 
¯’vb ‡KvW : (GKwU DËi n‡e) 

1. fvj (dvUj/fv½v/Plaster Ly‡j cov 
BZ¨vw` bvB) 

2. †gvUvgywU  (†QvU LvU dvUj/fv½v / 
Plaster Ly‡j cov BZ¨vw` Av‡Q) 

3. Lvivc (eo eo dvUj/ fv½v/ Plaster 
Ly‡j cov BZ¨vw` Av‡Q) 

‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v/Plaster Ly‡j cov 

BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v / 

Plaster Ly‡j cov BZ¨vw` Av‡Q)         
3. Lvivc (eo eo dvUj/ fv½v/ Plaster 

Ly‡j cov BZ¨vw` Av‡Q) 

‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v/Plaster Ly‡j 

cov BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v / 

Plaster Ly‡j cov BZ¨vw` Av‡Q)     
3. Lvivc (eo eo dvUj/ fv½v/ 

Plaster Ly‡j cov BZ¨vw` Av‡Q) 
K¶ bs 1 :     

K¶ bs 2 :    

K¶ bs 3 :    

K¶ bs 4 :    

eviv›`v/ 
Kwi‡Wvi 

   

 
26. cÖKí KZ©„K wbwg©Z †kªwYK‡¶i `iRv, Rvbvjv Ges dvwb©Pvi/ AvmevcÎ -Gi eZ©gvb Ae¯’v †Kgb i‡q‡Q 
 

K. `iRv L. Rvbvjv M. dvwb©Pvi/ AvmevcÎ †kªwYK¶ 
‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v / wMÖj 

evKv BZ¨vw` Av‡Q)              
3. Lvivc (eo eo dvUj/ fv½v/  wMÖj evKv 

n‡q hvIq BZ¨vw` Av‡Q) 

‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v / wMÖj 

evKv BZ¨vw` Av‡Q)              
3. Lvivc (eo eo dvUj/ fv½v/  wMÖj evKv 

n‡q hvIq BZ¨vw` Av‡Q) 

‡KvW : (GKwU DËi n‡e) 
1. fvj (dvUj/fv½v BZ¨vw` bvB) 
2. †gvUvgywU  (†QvU LvU dvUj/fv½v / 

wMÖj evKv BZ¨vw` Av‡Q)              
3. Lvivc (eo eo dvUj/ fv½v/  wMÖj 

evKv n‡q hvIq BZ¨vw` Av‡Q) 
K¶ bs 1      
K¶ bs 2     
K¶ bs 3     
K¶ bs 4     

 
27. ch©‡e¶YKvix m‡iRwg‡b ‡kªwYK‡¶i eZ©gvb Aeš’v ch©‡e¶Y K‡i Gi 5 wU fv‡jv w`K m¤ú‡K© wjLyb:  

............................................................................................................................................................. 

............................................................................................................................................................. 

............................................................................................................................................................. 

28. ch©‡e¶YKvix m‡iRwg‡b ‡kªwYK‡¶i eZ©gvb Aeš’v ch©‡e¶Y K‡i Gi 5 wU Lvivc w`K m¤ú‡K© wjLyb:  

............................................................................................................................................................. 

............................................................................................................................................................. 

............................................................................................................................................................. 

29. cÖKí KZ©„K wbwg©Z †kªwYK¶ m¤ú‡K© ¯‹z‡ji QvÎ-QvwÎ‡`i wR‡Ám Ki“b Ges Zv‡`i mvwe©K (myweav/Amyweav) gš—e¨ wjwce× Ki“b:   

............................................................................................................................................................. 

............................................................................................................................................................. 

............................................................................................................................................................. 

 

30. ¯‹z‡ji QvÎ-QvwÎ‡`i wR‡Ám Ki“b, †kªwYK¶ wbwg©Z nIqvi d‡j ¯‹z‡j Av‡Mi †P‡q QvÎ-QvwÎi msL¨v †e‡o‡Q wKbv:  
    1. nü v          2. bv  
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 

m‡iRwg‡b ¯‹z‡ji Uq‡jU ch©‡e¶Y †PKwj÷ 
(Physical Verification of Toilet) 

 
 

†Km b¤^i  
 
 
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............  
¯‹z‡ji bvg:........................................................................................ ¯‹z‡ji  †KvW bs:.......................... 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
¯‹z‡ji aib:       1.  miKvwi cÖvBgvwi ¯‹zj (GPS)      2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 

        3.  KwgDwbwU ¯‹zj (CS)                4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 
 
Z_¨ cª̀ vbKvixi bvg: ......................................c`ex........................ †gvevBj †dvb bs: ............................ 
 
 
ch©‡e¶YKvixi bvg: .......................................................  ZvwiL: ................................. 
 
 

ch©‡e¶YKvix m‡iRwg‡b cwi`k©b K‡i, cÖavb wk¶Kmn Ab¨vb¨ wk¶K, ¯‹zj g¨v‡bR‡g›U KwgwU (GmGgwm), ¯‹zj QvÎ-QvwÎ‡`i 
wRÁvmv K‡i Ges Awdwmqvj bw_ cÎ (Official records) †_‡K Z_¨¸‡jv msMÖn Ki‡eb Ges Zv wjwce× Ki‡eb| 
 

dig- 6 
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¯‹z‡ji Uq‡jU m‡iRwg‡b ch©‡e¶Y 
1. wcBwWwc-2 cÖKí KZ©„K ¯‹z‡j Uq‡jU wbg©vY Kiv n‡q‡Q wKbv:   1. nü v  2. bv 
 
2. Uq‡jUwUi aibt      1. m¨vwbUvix j¨vwUªb   2. IqvUvi mxj mn wis I ¯−̈ v‡ei ‰Zix   

3. wis I −̄̈ v‡ei ‰Zix 4. Ab¨vb¨ (wbw ©̀ó Ki“b): ...................... 

3. cÖKí KZ©„K ¯‹z‡j Uq‡jU K‡e wbwg©Z n‡q‡Q (gvm I eQi):  ............................................... 

4. wbwg©Z Uq‡jU e¨envi ïi“i mgq (gvm I eQi):   ............................................... 

5. cÖKí KZ©„K KZwU Uq‡jU wbwg©Z n‡q‡Q: ........................  

6. †Q‡j Ges †g‡q‡`i Rb¨ Avjv`v Uq‡jU Av‡Q wKbv:   1. nü v        2.  bv 

7. Uq‡jU eZ©gv‡b e¨envi Kiv n‡”Q wKbv:     1. nü v   2.  bv  

K. G‡Ki AwaK †ewk Uq‡jU _vK‡j eZ©gv‡b KZwU e¨envi Kiv n‡”Q:   .......................wU 

8. Uq‡jU Kviv e¨envi K‡i: 
 

1. QvÎ-QvwÎ Df‡q                 2. ïay QvÎ                            3. ïay QvwÎ         4. ïay wk¶K    

5. QvÎ-QvwÎ I wk¶K Df‡q     6. Uq‡jUwU eZ©gv‡b e¨eüZ n‡”Q bv     7. Ab¨vb¨ (wbw`©ó Ki“b): .................... 

9. kvixwiK cªwZeÜxiv hv‡Z mn‡R Uq‡jU e¨envi Ki‡Z cv‡i †m myweav/e¨e ’̄v Av‡Q wKbv 1. nü v   2.  bv 

K.  wK ai‡Yi myweav/e¨e ’̄v Av‡Q:........................................................................................................................ 

10. Uq‡j‡U †Kvb Î“wU-wePz̈ wZ Av‡Q wKbv A_©vr Uq‡j‡Ui eZ©gvb Ae ’̄v †Kgb:  
 

1. ‡`qv‡j dvUj 4. †Kvb µwU-wePz̈ wZ bvB, GK`g fvj Av‡Q 
2. `iRv wVKgZ jv‡M bv 5. Ab¨vb¨ (wbw ©̀ó Ki“b): .......................................... 
3. gj wbM©gb e¨e ’̄v mwVK bv (gj wVKgZ hvq bv)  

11. Uq‡jU e¨envi Kivi Rb¨ cvwbi e¨e ’̄v Av‡Q wKbv:     1. nu¨v  2. bv  

12. Uq‡j‡U e¨env‡ii Rb¨ cvwbi Drm wK? 
 

1. wUDeI‡qj/bjK‚c     2. K~qv      3. cyKzi      4. mvc−vB        5. Ab¨vb¨ (wbw`©ó Ki“b) ............. 

13. Uq‡jU †_‡K cvwbi Drm KZ `~‡i Aew ’̄Z: ......................dzU 

14. Uq‡jU †_‡K cvwbi Dr‡m hvIqvi c_ wK ai‡bi :      
1. cvKv    2. KuvPv   3. K`©gv³  4. cvwbhy³   5.  Ab¨vb¨ (wbw ©̀ó Ki“b) ............................ 

15. Uq‡j‡U cvwb e¨envi Kivi Rb¨ e`bv ev gM Av‡Q wKbv:   1. nü v 2. bv  

16. Uq‡jU e¨env‡ii ci mvevb w`‡q nvZ †avqvi e¨e ’̄v Av‡Q wKbv:   1. nü v 2. bv 

17. Uq‡jUwU ¯‹z‡ji †Kvb RvqMvq wbg©vY Kiv n‡q‡Q: ..................................................................................... 

18. Uq‡jU-G †fw›U‡jUi Av‡Q wKbv:      1. nü v 2. bv 

19. Uq‡j‡Ui wfZi cwi®‹vi-cwi”Qbœ wKbv:      1. nü v 2. bv 

K.   bv n‡j, Uq‡j‡Ui wfZi †Kgb Acwi®‹vi Zv eY©bv Ki“b: 
.................................................................................................................................................................................... 
 
20. Uq‡j‡Ui evB‡ii Pvwiw`K cwi®‹vi-cwi”Qbœ wKbv:     1. nü v 2. bv 
 
K.   bv n‡j, Uq‡j‡Ui evB‡i †Kgb Acwi®‹vi Zv eY©bv Ki“b: 
.................................................................................................................................................................................... 
 
21. Uq‡jU wbqwgZ cwi®‹vi Kiv nq wKbv:      1. nü v 2. bv 
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22. Uq‡jU †K cwi®‹vi K‡i:  
 

 1.  QvÎ/QvwÎ wb‡Riv      2.  evB‡ii fvov Kiv †jvK 3.  Ab¨vb¨ (wbw`©ó Ki“b)...................... 
 

23. Uq‡jU wbg©v‡Yi ci ¯‹z‡j QvwÎi msL¨v †e‡o‡Q wKbv:    1. nü v 2. bv 

24. (ch©‡e¶‡Yi mgq) ¯‹zj PjvKvjxb mgq Uq‡jU wK Ae ’̄vq cvIqv †M‡Q -Zvjv eÜ bv †Lvjv:        1. Zvjv eÜ    2. †Lvjv 
 
25. (QvÎ I QvwÎ‡`i c„_Kfv‡e wR‡Ám Ki“b) ¯‹z‡ji Uq‡jU e¨envi Ki‡Z Zviv †Kvb mgm¨v ev evavi m¤§yLxb nq wKbv- wK ai‡bi evavi 

m¤§yLxb nq: 
 

• QvwÎ‡`i gš—e¨: ................................................................................................................................................. 
 

• QvÎ‡`i gš—e¨: ................................................................................................................................................. 
 

26.  (QvÎ I QvwÎ‡`i c„_Kfv‡e wR‡Ám Ki“b) ¯‹z‡j Uq‡jU wbwg©Z nIqvi d‡j Zv‡`i wK wK myweav n‡q‡Q?  
 

• QvwÎ‡`i gš—e¨:  
 
...................................................................................................................................................................... 
...................................................................................................................................................................... 

 
• QvÎ‡`i gš—e¨:  

 
...................................................................................................................................................................... 
...................................................................................................................................................................... 

 
27. (†h ¯‹z‡j GKwU gvÎ Uq‡jU Av‡Q †m ¯‹y‡ji ïay QvwÎ‡`i wR‡Ám Ki“b) ¯‹z‡j QvÎ - QvwÎ‡`i Rb¨ GKwU gvÎ Uq‡jU _vKv‡Z e¨env‡i wK 

wK Amyweav nq?  
 
...................................................................................................................................................................... 
...................................................................................................................................................................... 

 
28. ch©‡e¶YKvix wb‡R ch©‡e¶Y K‡i ‡`L‡eb ch©‡e¶YKvjxb mg‡q †Kvb QvÎ-QvwÎ Uq‡jU e¨envi Ki‡Q wKbv Ges ‡K wKfv‡e e¨envi 

Ki‡Q we¯—vwiZ eY©bv wjLyb:  
 
• KqRb‡K e¨envi Ki‡Z †`‡L‡Qb:    QvÎ: ..............Rb   QvÎx: ..............Rb 

• nvZ wK w`‡q ay‡q‡Q: .................................................................................................................................................. 

• m¨v‡Ûj c‡i Uq‡j‡U wM‡qwQj wKbv: .............................................................................................................................. 

• Uq‡j‡U †h‡Z Zv‡`i‡K †KD evav w`‡”Q wKbv: .................................................................................................................. 

• †Q‡j-‡g‡q‡`i Avjv`v Uq‡j‡Ui e¨e¯’v wKbv: ................................................................................................................... 

• Uq‡j‡U cvwb e¨env‡i †Kvb mgm¨v n‡”Q wKbv: .................................................................................................................. 

• ch©vß cvwb e¨envi Ki‡Q wKbv: ..................................................................................................................................... 

29. Uq‡jU m¤ú‡K© ¯‹zj KwgwUi/¯‹zj KZ©„Kc‡¶i mvaviY gZvgZ: 
...................................................................................................................................................................... 
...................................................................................................................................................................... 

 
30. Uq‡jU m¤ú‡K© ch©‡e¶YKvixi mvwe©K gšÍe¨: 

...................................................................................................................................................................... 

...................................................................................................................................................................... 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 

m‡iRwg‡b ¯‹z‡ji wUDeI‡qj ch©‡e¶Y †PKwj÷ 
(Physical Verification of Tube-Well) 

 
 

†Km b¤^i  
 
 
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............  
¯‹z‡ji bvg:..................................................................................................... ¯‹z‡ji  †KvW bs:............. 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
¯‹z‡ji aib:       1.  miKvwi cÖvBgvwi ¯‹zj (GPS)      2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 

         3.  KwgDwbwU ¯‹zj (CS)                 4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached)
 
Z_¨ cª̀ vbKvixi bvg: ......................................c`ex........................ †gvevBj †dvb bs: ............................ 
 
 
ch©‡e¶YKvixi bvg: .......................................................  ZvwiL: ................................. 
 
 

ch©‡e¶YKvix m‡iRwg‡b cwi`k©b K‡i, cÖavb wk¶Kmn Ab¨vb¨ wk¶K, cÖKí Kg©KZ©v, ¯‹zj g¨v‡bR‡g›U KwgwU (GmGgwm), ¯‹zj 
QvÎ-QvwÎ‡`i wRÁvmv K‡i Ges Awdwmqvj bw_ cÎ (Official records) †_‡K Z_¨¸‡jv msMÖn Ki‡eb Ges Zv wjwce× 
Ki‡eb| 
 

   

dig- 7 
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¯‹z‡ji wUDeI‡qj ch©‡e¶Y 
 
1. wcBwWwc-2 cÖKí KZ©„K wUDeI‡qj ¯’vcb Kiv n‡q‡Q wKbv:     1. nu¨v  2. bv 
 
2. cÖKí KZ©„K wK ai‡bi wUDeI‡qj ¯’vcb Kiv n‡q‡Q:  
 

1.  Mfxi bjK~c (DTW)           2.  AMfxi bjK~c (STW)           3.  Zviv bjK‚c (Tara TW)        
4.  wis I‡qj                          5.  Ab¨vb¨ (wbw ©̀ó Ki“b) ............................ 

 
3. cÖKí KZ©„K wUDeI‡qjwU K‡e ’̄vwcZ n‡q‡Q (gvm I eQi):  .........................................   

4. ’̄vwcZ wUDeI‡qjwU e¨envi ïi“i mgq (gvm I eQi):   ..........................................  

5. wUDeI‡qj †`Lv‡kvbv I †givg‡Zi Rb¨ cÖwk¶Y †`Iqv n‡q‡Q wKbv:    1. nu¨v 2. bv 

6. wUDeI‡qj i¶Yv‡e¶Y I †givg‡Zi Rb¨ hš¿cvwZ †`Iqv n‡q‡Q wKbv:    1. nu¨v 2. bv 

7. wUDeI‡qjwU ¯’vcbvi ¯’vb wbe©vP‡b GmGgwm -Gi gZvgZ †bIqv n‡q‡Q wKbv:   1. nu¨v 2. bv 

8. wUDeI‡qjwU ¯’vcbvi KvwiMix Z_¨ 

1. †gvU MfxiZv: .....................dzU/wgUvi 

2. wdëvi ˆ`N©̈ : .......................dzU/wgUvi 

3. IqvUvi †Uwej KZ: .....................dzU/wgUvi bx‡P  

9. wUDeI‡qjU ¯‹z‡ji †Kvb RvqMvq ’̄vcb Kiv n‡q‡Q: ..................................................................................... 

10. wUDeI‡qjwU Pvjy (mPj) Ae¯’vq Av‡Q wKbv/KvR Ki‡Q wKbv:     1. nü v 2.  bv 

K.   wUDeI‡qjwU mPj bv n‡j, wK Kvi‡Y weKj: .................................................................................................... 

11. mK‡ji Aev‡a hvIqv Avmvi e¨e ’̄v Av‡Q wKbv:       1. nü v 2.  bv 

12. wUDeI‡qjwU d¬vW †j‡f‡ji PvB‡Z DuPz‡Z ¯’vwcZ wKbv:     1. nü v 2.  bv 
        (eb¨vi mgq Wy‡e hvq wKbv) 
 
13. wUDeI‡qjwUi ¯’vcbvi 30 dz‡Ui g‡a¨ †Kvb j¨vwUªb Av‡Q wKbv:    1. nü v 2.  bv 

14. wUDeI‡qjwU mwVKfv‡e ’̄vwcZ n‡q‡Q wKbv A_©vr m¤ú~Y© †mvRvmywRfv‡e (fvwU©K¨vj) ’̄vwcZ wKbv?   

1. nü v 2.  bv 

15. Kswµ‡Ui (cvKv) cvUvZb ev c−vUdg© Av‡Q wKbv:           1. nü v      2. bv     3. ïay gvwU w`‡q DuPz Kiv KuvPv cvUvZb   

K.   nü v n‡j, cvUvZbwU mwVK gv‡ci wKbv: (wbw`©ó KZ gv‡ci nevi K_v †R‡b wb‡Z n‡e):     1. nü v 2.  bv 

L.    bv n‡j, wK cwigv‡ci Kiv n‡q‡Q:  ‰`N©̈ : ........... cȪ ’: ........... 
 

M.    c−̈ vUdigwUi eZ©gvb Ae¯’v †Kgb:         1. fv‡jv, †Kv_vI dvUj ev fv½v bvB 2. †Kv_vI †Kv_vI fv½v/dvUj aiv 
          3. cy‡ivcywi bó n‡q †M‡Q ev †f‡½ †M‡Q, cvUvZ‡bi †Kvb wPý †bB 

16. cvwb wbM©g‡bi Rb¨ cvUvZ‡b (c−vUdg©) †Wªb Av‡Q wKbv:     1. nü v 2.  bv 

K.   nü v n‡j, †Wªb wVK Av‡Q wKbv:       1. nü v 2.  bv 

17. cvUvZ‡bi Xvj wVK Av‡Q wKbv:       1. nü v 2.  bv 

18. cvUvZ‡bi Pvicvk cwi®‹vi-cwi”Qbœ wKbv:       1. nü v  2. bv 

K.   bv n‡j, cwi®‹vi-cwi”QbœZvi Ae ’̄v eY©bv Kiyb:.................................................................................................. 

19. wUDeI‡qjwU Pvc‡Z Kó nq wKbv:       1. nü v 2.  bv 

K.   nü v n‡j, wK ai‡bi Kó nq: ......................................................................................................................... 

20. wUDeI‡qjwU‡Z h‡_ó cwigvY cvwb D‡V wKbv:      1. nü v 2.  bv 
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K.  h‡_ó cwigvY cvwb bv DV‡j KviY wK:  
 

1. hš¿vs‡ki Amyweav   2. ’̄vcbvi Amyweav (mwVKfv‡e ’̄vcb Kiv nqwb)   3. Ab¨vb¨ (wbw ©̀ó Ki“b) ........................ 
 
21. wUDeI‡qjwUi cvwb `yM©Ügy³ wKbv (†L‡q †`L‡eb Ges ¯‹z‡ji QvÎv-QvwÎ‡`i wR‡Ám Ki‡eb):  1. nü v 2.  bv 

22. cvwbi ¸YMZgvb fv‡jv wKbv (†L‡q †`L‡eb Ges ¯‹z‡ji QvÎv-QvwÎ‡`i wR‡Ám Ki‡eb):  1. nü v 2.  bv 

K.   bv n‡j, wK Kvi‡Y fv‡jv bv: ......................................................................................................................... 

23. wUDeI‡qjwU wbqwgZ e¨envi n‡”Q wKbv:       1. nü v 2. bv 

24. wUDeI‡qjwU‡Z me©¶Y/mviv eQi cvwb _v‡K wKbv:      1. nü v 2. bv 

K. bv n‡j, †Kvb mgq, KZw`b Ges wK Kvi‡Y me©¶Y cvwb _v‡K bv:   †Kvb mgq ............................................. 

KZw`b: ................... wK Kvi‡b: ................................................................................................. 
 
25. wUDeI‡qjwUi Av‡m©wbK cix¶v Kiv n‡q‡Q wKbv:      1. nu¨v 2.  bv 

26. wUDeI‡qjwU‡Z Av‡m©wbK Av‡Q wKbv:       1. nu¨v 2.  bv 

27. wUDeI‡qjwU‡Z ÔjvjÕ ev ÔmeyRÕ is w`‡q wPwýZ wKbv: (ch©‡e¶Y K‡i †`L‡eb)     1. jvj   2.  meyR   3. †Kvb wPý bvB 

28. wUDeI‡qjwUi cvwb ¯‹zj KZ…©c¶ I QvÎ-QvwÎiv wK wK Kv‡R e¨envi K‡i:   
 

1.  LvIqv                       2.  nvZ-gyL †avIqv           3.  IRy Kiv   
4.  Uq‡j‡U e¨envi Kiv      5.  Ab¨vb¨ (wbw ©̀ó Ki“b) ........................................................  

 
29. ¯‹zj KZ…©c¶ I QvÎ-QvwÎ Qvov Ab¨ †KD ev GjvKvi †jvKRb GB wUDeI‡q‡ji cvwb e¨envi K‡i wKbv:   1. nü v 2. bv 

30. Ab¨ e¨enviKvixiv wK wK Kv‡R e¨envi K‡i _v‡K:   
1. LvIqv              2. ivbœv            3.  _vjv-evmb †avIqv        4. kvK-mewR †avqv   
5. ‡Mvmj Kiv  6. Kvco †avqv 7. Ab¨vb¨ (wbw ©̀ó Ki“b) ............................................ 

 
31. wUDeI‡qjwU mwVKfv‡e †`Lv‡kvbv/i¶Yv‡e¶Y K‡i wKbv:    1. nü v 2.  bv 

32. ‡givgZ I i¶Yv‡e¶Y ‡K K‡ib:    ....................................................................................................................... 
 
33. i¶Yv‡e¶Y I †givgZ LiP †K enb K‡i:    ............................................................................................................ 
 
34. wUDeI‡q‡ji hš¿vsk Pzwi hvIqv †iv‡a †Kvb e¨e¯’v MÖnY Kiv n‡q‡Q wKbv:    1. nü v 2.  bv 

35. cÖKí KZ©„K wUDeI‡qj ’̄vwcZ nIqvi d‡j ¯‹z‡j Av‡Mi †P‡q QvÎ-QvwÎi msL¨v †e‡o‡Q wKbv:  1. nü v 2.  bv  

36. wUDeI‡qjwU m¤ú‡K© ¯‹zj KwgwUi/¯‹zj KZ©„c‡¶i mvaviY gZvgZ: 

........................................................................................................................................................................... 

 
37. ¯‹z‡ji QvÎ-QvwÎ‡`i wR‡Ám Ki“b, ¯‹z‡ji wUDeI‡qjwU e¨envi Ki‡Z Zviv †Kvb mgm¨v ev evavi m¤§yLxb nq wKbv: wK ai‡bi mgm¨v ev 

evavi m¤§yLxb nq: 

............................................................................................................................................................................. 

 
38. ¯‹z‡ji QvÎ-QvwÎ‡`i wR‡Ám Ki“b, ¯‹z‡ji wUDeI‡qjwU  nIqvi d‡j Zv‡`i wK wK myweav n‡q‡Q: 

............................................................................................................................................................................ 

 

39. ch©‡e¶YKvix wb‡R wUDeI‡qjwU (bjK~c) e¨envi K‡i †`L‡eb cvwb wVKgZ Av‡m wKbv , cvwb fvj wKbv, Av‡m©wbK gy³ wKbv Ges cvwbi 
¯’vcbvwU m¤ú‡K© my®úó gZvgZ w`‡eb: 
............................................................................................................................................................................ 
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¯‹z‡ji wis I‡qj ch©‡e¶Y: 
 
wis I‡qj Gi PviwU Ask:: 1. RCC wis mn Kiv         2. bjK‚c (Kzqv †_‡K cvwb †Zvjvi Rb¨ AMfxi/Zviv bjK~c)  
   3. cvKv c−vUdg©          4. cvwb wbM©g‡bi †Wªb  
 

1. wis I‡qjwU mPj wKbv :        1. nü v 2. bv  

K.  bv n‡j, wK Kvi‡Y weKj:  1. bjKzc bó 2. wisI‡qjwU‡Z cvwb bvB 3. Zj‡`‡k gvwU Rgv 

2. mviv eQi cvwb _v‡K wKbv:        1. nü v 2. bv 

3. evB‡ii †Kvb ỳwlZ cvwb cÖ‡ek K‡i wKbv:      1. nü v 2. bv 

4. mKj QvÎ-QvwÎ e¨envi K‡i wKbv:       1. nü v 2. bv 

5. wis I‡q‡ji wUDeI‡qjwU wVK Av‡Q wKbv A_©vr Pvjy Av‡Q wKbv:   1. nü v 2. bv 

6. wis I‡q‡ji cvwb ỳM©Ügy³ wKbv :      1. nü v 2. bv 

7. wis I‡q‡ji wewfbœ As‡ki wbg©vY wVK Av‡Q wKbv:       1. nu¨v 2. bv 

8. Kswµ‡Ui (cvKv) cvUvZb ev c−vUdg© Av‡Q wKbv:    1. nü v   2.bv 3. ïay gvwU w`‡q DuPz Kiv KuvPv cvUvZb   

9. c−vUdg©/cvUvZ‡bi  eZ©gvb Ae ’̄v †Kgb:  

1. fv‡jv, †Kv_vI dvUj ev fv½v bvB                           2. †Kv_vI †Kv_vI fv½v/dvUj aiv 
3. cy‡ivcywi bó n‡q †M‡Q ev †f‡½ †M‡Q, cvUvZ‡bi †Kvb wPý †bB  4. Ab¨vb¨ (wbw ©̀ó Ki“b) ................ 

 
10. cvwb wbM©g‡bi Rb¨ cvUvZ‡b (c−vUdg©) †Wªb Av‡Q wKbv:    1. nü v 2.  bv 

K.   nü v n‡j, †Wªb wVK Av‡Q wKbv:      1. nü v 2.  bv 

L.   cvwb wbM©g‡bi †Wªb wVKgZ wbg©vY n‡q‡Q wKbv:     1. nu¨v 2.  bv 

11. cvUvZ‡bi Xvj wVK Av‡Q wKbv:      1. nü v 2.  bv 

12. cvUvZ‡bi Pvicvk cwi®‹vi-cwi”Qbœ wKbv:      1. nu¨v 2.  bv 

K.   bv n‡j, cwi®‹vi-cwi”QbœZvi Ae ’̄v eY©bv Kiyb:.................................................................................................. 

13. wis I‡q‡ji Zjvq Kv`vgvwU/evwj R‡g wKbv:      1. nu¨v 2. bv 

K.   nü v n‡j, ‡K cwi®‹vi K‡i:   1. ¯‹zj KwgwU 2. QvÎ-QvÎx     3. evB‡ii kªwgK    4. Ab¨vb¨ (wbw ©̀ó Ki“b) .............. 

14. wis I‡q‡ji Pvicvk cwi®‹vi-cwi”Qbœ wKbv:      1. nu¨v 2. bv  

K.   bv n‡j, cwi®‹vi-cwi”QbœZvi Ae ’̄v eY©bv Kiyb:................................................................................................................... 

15. ‡givgZ I i¶Yv‡e¶Y ‡K K‡ib:    ....................................................................................................................... 

16. i¶Yv‡e¶Y I †givgZ LiP †K enb K‡i:    ............................................................................................................ 

17. wis I‡q‡ji hš¿vsk Pzwi hvIqv †iv‡a †Kvb e¨e ’̄v MÖnY Kiv n‡q‡Q wKbv:     1. nü v 2.  bv 

18. cÖKí KZ©„K wis I‡qj ’̄vwcZ nIqvi d‡j ¯‹z‡j Av‡Mi †P‡q QvÎ-QvwÎi msL¨v †e‡o‡Q wKbv:  1. nü v 2.  bv  

19. wis I‡qj m¤ú‡K©  ¯‹zj KwgwUi/¯‹zj KZ©„c‡¶i mvaviY gZvgZ: 

............................................................................................................................................................................. 
 
20. ¯‹z‡ji QvÎ-QvwÎ‡`i wR‡Ám Ki“b, ¯‹z‡ji wis I‡qj e¨envi Ki‡Z Zviv †Kvb mgm¨v ev evavi m¤§yLxb nq wKbv: wK ai‡bi evavi m¤§yLxb 

nq: 
............................................................................................................................................................................. 
 

21. ¯‹z‡ji QvÎ-QvwÎ‡`i wR‡Ám Ki“b, ¯‹z‡ji wis I‡qj nIqvi d‡j Zv‡`i wK wK myweav n‡q‡Q: 
............................................................................................................................................................................. 

 
22. ch©‡e¶YKvix wb‡R wis I‡qjwU e¨envi K‡i †`L‡eb cvwb wVKgZ Av‡m wKbv , cvwb fvj wKbv, Av‡m©wbK gy³ wKbv Ges cvwbi ¯’vcbvwU 

m¤ú‡K© mvwe©K gZvgZ w`‡eb: 
............................................................................................................................................................................ 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 
 

¯‹zj †cÖvdvBj †PKwj÷ 
 
 

†Km b¤^i  
 

  
wefvM:......................................     †KvW bs:............  ‡Rjv:.....................................  †KvW bs:............. 
 
Dc†Rjv:.......................................  †KvW bs:............ BDwbqb:....................................  †KvW bs:............  
¯‹z‡ji bvg:...................................................................................... ¯‹z‡ji  †KvW bs:............................ 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
¯‹z‡ji aibt 1. miKvwi cÖvBgvwi ¯‹zj (GPS):  

    K. Model School   L. Non- Model School 
 
2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 
3. KwgDwbwU ¯‹zj (CS)             
4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 

 
Z_¨ cª̀ vbKvixi bvg: ......................................c`ex........................ †gvevBj †dvb bs: ............................ 
 
 
m¨v¤új ¯‹zj wPwýZKiYt    

7. cª‡R± m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶ mn wUDeI‡qj I Uq‡jU wbwg©Z n‡q‡Q Ges wk¶v 
DcKiY, †Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 

 
8. K‡›Uªvj m¨v¤új ¯‹zjt ‡h ¯‹z‡j wcBwWwc-2 cÖKí KZ©„K †kªwYK¶, wUDeI‡qj I Uq‡jU wbwg©Z nqwb wKš‘ wk¶v DcKiY, 

†Uªwbs mn Ab¨vb¨ myweav †c‡q‡Q 
 
 

Z_¨ msMÖnKvixi bvg: .......................................................  ZvwiL: ................................. 
 

 
ch©‡e¶YKvix m‡iRwg‡b cwi`k©b K‡i, cÖavb wk¶Kmn Ab¨vb¨ wk¶K, cÖKí Kg©KZ©v, ¯‹zj g¨v‡bR‡g›U KwgwU (GmGgwm), ¯‹zj 
QvÎ-QvwÎ‡`i wRÁvmv K‡i Ges Awdwmqvj bw_ cÎ (Official records) †_‡K Z_¨¸‡jv msMÖn Ki‡eb Ges Zv wjwce× 
Ki‡eb| 

 
 

 
 
 
 
 
 
 

dig- 8
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1. ¯‹z‡ji bvg:............................................................................................................   

2. ¯‹zjwU K‡e wbwg©Z n‡q‡Q (gvm I eQi): ....................................................................... 

3. ¯‹zjwUi wk¶v Kvh©µg ïi“i mgq (gvm I eQi): .............................  

4. ¯‹zjwUi weeiYt 

 K.  ¯‹zjwUi †gvU Rwgi cwigvb: ...................................kZvsk 

L.  ¯‹zjwUi wewìs -Gi ‡gvU AvqZb:  ‰`N ©̈: ............wgUvi      cȪ ’ : ............ wgUvi       D”PZv: ...........wgUvi 

 M.  wewìs msL¨v: ........................wU 

N.  †gvU K¶ msL¨v: ..........................wU 

O.  †gvU †kªwbK‡¶i msL¨v (class room): ..........................wU 
 
P.  K‡¶i aib:  

1. †kªbxK¶:   ..........wU 4. †óvi i“g:    ..........wU 

2. Awdm/cªavb wk¶‡Ki K¶:  ..........wU 5. Ab¨vb¨ (wbw`©ó Ki“b)......... ..........wU 

3. wk¶K‡`i K¶:   ..........wU   

 
5. ¯‹z‡j KqwU wkd&U Pvjy Av‡Q:  1.   1wU   2.   2wU 
 
K.  wkdU -Gi mgqm~Px t 

1g wkd&U   ïi“i mgqt  ...................... †kl mgqt ...................... 

2q wkd&U   ïi“i mgqt  ...................... †kl mgqt ...................... 

 

5.¯‹z‡j we` ÿr ms‡hvM Av‡Q wKbv:   1. nü v   2. bv 

6. ¯‹z‡j †Ljvayjvi gvV/DVvb Av‡Q wKbv:   1. nü v   2. bv 
 
7. ¯‹z‡j we‡bv`‡bi e¨e ’̄v Av‡Q wKbv, _vK‡j wK ai‡bi e¨e¯’v Av‡Q?  

....................................................................................................................................................................................  

 
8. 2013 m‡b QvÎQvwÎ‡`i g‡a¨ webvg~‡j¨ cvV¨cȳ ÍK weZi‡Yi ZvwiLt  ïi“:.......................†kl:...................... 
 
9. 2003-2011 mv‡ji g‡a¨ wcBwWwc-2 cÖK‡íi gva¨‡g ¯‹z‡j wK wK KvR n‡q‡Q/ wK wK mieivn Kiv n‡q‡Q/‡c‡q‡Q?     
 

K. wK wK KvR n‡q‡Q/wK wK mieivn n‡q‡Q?     
 

L. j¶¨gvÎv 
KZ wQj? 

M. cÖK…Zc‡¶ KZwU 
n‡q‡Q/ †c‡q‡Qb? 

N. ‡Kvb& mv‡j 
n‡q‡Q? 

O. j¶¨gvÎv Abyhvqx bv 
n‡j, wK wK Kvi‡Y nqwb? 

K. Civil Work      
1. K¬vm i“g †givgZ, cyb wbg©vY Ges ewa©ZKiY     
2. Uq‡jU wbg©vY      
3. wUDeI‡qj ’̄vcb     
L. Machinery and Equipment     
4. ¯‹zj N›Uv     
5. Weighing machine      
6. ‡Uwj‡dvb     
7. B›UviKg     
M. Computer peripherals     
8. Kw¤úDUvi     
9. j¨vcUc     
10. gvwëwgwWqv cÖ‡R±i     
11. ¯Œxb     
12. BDwcGm (UPS)     
13. B›Uvi‡bU ms‡hvM     
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K. wK wK KvR n‡q‡Q/wK wK mieivn n‡q‡Q?     
 

L. j¶¨gvÎv 
KZ wQj? 

M. cÖK…Zc‡¶ KZwU 
n‡q‡Q/ †c‡q‡Qb? 

N. ‡Kvb& mv‡j 
n‡q‡Q? 

O. j¶¨gvÎv Abyhvqx bv 
n‡j, wK wK Kvi‡Y nqwb? 

N. Furniture     
14. DPzu †eÂ     
15. bxPz †eÂ     
16. †Pqvi     
17. ‡Uwej     
18. ‡`qvj Avjgvwi (For storage 

facility ) 
    

O. Training cÖ̀ vb     
19. C-in-Ed cÖwk¶Y      
20. Subject based cÖwk¶Y      
21. Need based cÖwk¶Y      
22. GmGmwm †g¤^vi‡`i cÖwk¶Y      
23. SMT/ACS     
24. we‡`‡k cÖwk¶Y     
P. SRM and Teachers guide mieivn     
25. SRM      
26. Teachers guide     
Q. Teaching learning Materials & 
education Kit mieivn 

    

27. Education tool kit     
28. ¯‹zj e¨vM     
29. ‡Ljvi miÄvg     
30. wk¶K wb‡ ©̀wkKv     
31. wk¶K mnvwqKv     
32. cÖwk¶Y g¨vbyqvj     
R. Social Mobilization     
33. School Level Implementation 

Plans (SLIP) 
    

34. gvV ch©‡qi Kg©KZ©v, wk¶K Ges ¯’vbxq 
RbMb we‡kl K‡i wk¶v_©xi wcZvgvZv‡`i 
m‡PZb I ms‡e`bkxj Kiv  

    

K. wK wK KvR n‡q‡Q/wK wK mieivn n‡q‡Q?     
 

L. j¶¨gvÎv 
KZ wQj? 

M. cÖK…Zc‡¶ KZwU 
n‡q‡Q/ †c‡q‡Qb? 

N. ‡Kvb& mv‡j 
n‡q‡Q? 

O. j¶¨gvÎv Abyhvqx bv 
n‡j, wK wK Kvi‡Y nqwb? 

35. wk¶v †gjv     
36. ¯‹zj K¨v‡jÛvi     
37. School Brochure      
38. †givgZ I i¶Yv‡e¶Y KvR     
39. Ab¨vb¨ (wbw`©ó Ki“b) ..........................     
40.      

 
10. ¯‹z‡ji wk¶v DcKiY t      

              AvB‡U‡gi bvg Av‡Q wKbv, KZ¸‡jv Av‡Q t  Gi g‡a¨ KZ¸‡jv fvj ev Lvivct  

 1. Av‡Q   2. bvB msL¨v KZwU fvj/mPj (msL¨v) KZwU Lvivc/APj (msL¨v) 

1. wk¶K wb‡ ©̀wkKv      
2. wUGjGg     
3. wd¬cPvU©     
4. ‡cvóvi     
5. g¨vc     
6. †M−ve     
7. PK Wv÷vi     
8. PK (e·)     
9. wKU e·     
10. Ab¨vb¨ (wbw`©ó Ki“b) ..     
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11. ¯‹z‡ji AvmevcÎ I `ªe¨vw` t 

AvB‡U‡gi bvg KZ¸‡jv Av‡Q ?  
(msL¨v) 

Gi g‡a¨ KZwU fvj/mPj 
(msL¨v) 

KZwU Lvivc/APj 
(msL¨v) 

Furniture & Others    

1. `iRv    
2. Rvbvjv    
3. †Pqvi    
4. †Uwej    
5. †eÂ (DPz)    
6. †eÂ (bxPz)    
7. Avjwgiv    
8. wmwjs d¨vb    

9. ‡Uwej d¨vb    

10. ó¨vÛ d¨vb    
11. e−vK †evW©©/PK †evW©    
12. gwbUwis †evW©    
13. ‡`qvj Nwo    

14. †Uwej Nwo    

Machinery and Equipment    

15. ¯‹zj N›Uv    

16. Weighing machine     
17. ‡Uwj‡dvb    
18. B›UviKg    

Computer peripherals    

19. Kw¤úDUvi    

20. j¨vcUc    

21. gvwëwgwWqv cÖ‡R±i    

22. ¯Œxb    

23. BDwcGm (UPS)    

24. Ab¨vb¨ (wbw ©̀ó Ki“b) ..........................    

25.     

 
 
12. ch©‡e¶YKvix m‡iRwg‡b ¯‹z‡ji eZ©gvb Ae¯’v ch©‡e¶Y K‡i Gi 5 wU fv‡jv w`K m¤ú‡K© wjLyb:  

....................................................................................................................................................................  

....................................................................................................................................................................  

13. ch©‡e¶YKvix m‡iRwg‡b ¯‹z‡ji eZ©gvb Ae¯’v ch©‡e¶Y K‡i Gi 5 wU Lvivc w`K m¤ú‡K© wjLyb:  

....................................................................................................................................................................  

....................................................................................................................................................................  
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we`¨vj‡qi wk¶v_x© Ges wk¶K m¤úwK©Z Z_¨ 
 

(cÖavb wk¶Kmn Ab¨vb¨ wk¶‡Ki mv‡_ K_v e‡j Ges Awdwmqvj bw_ cÎ (Official records) †_‡K wb‡gœi Z_¨¸‡jv msMÖn Ki‡eb Ges 
Zv wjwce× Ki‡eb) 

 
14. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ¯‹z‡ji †kªYxwfwËK QvÎQvwÎ fwZ© msL¨vt (nvwRiv †iwR÷vi †`‡L c~iY Ki‡Z 

n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU QvÎ-QvwÎi 
msL¨v  

mvj 

evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 
cÖKí ev¯Íevq‡bi 
c~‡e©i eQi.......... 

 
 

             

2010 m‡b               
2011 m‡b               
2012 m‡b               
2013 m‡b               

 
15. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ¯‹z‡ji ‡gvU wk¶‡Ki msL¨v t 
 

eZ©gvb (Kg©iZ) c` msL¨v mvj Aby‡gvw`Z c` 
msL¨v wk¶K wkw¶Kv ‡gvU 

cÖKí ev¯Íevq‡bi c~‡e©i eQi.............     
2010 m‡b     
2011 m‡b     
2012 m‡b     
2013 m‡b     

 
16. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ¯‹z‡ji ag© Abymv‡i †kªYxwfwËK †gvU QvÎ-QvwÎ fwZ© msL¨vt (nvwRiv †iwRóvi 

†`‡K c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU QvÎ-QvwÎi msL¨v mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

K. cÖKí ev¯Íevq‡bi c~‡e©i eQi ................................. 
Bmjvg               
wn›`y               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               
L. 2010 m‡b 
Bmjvg               
wn›`y               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               
M. 2011 m‡b 
Bmjvg               
wn›`y               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               
N. 2012 m‡b               
Bmjvg               
wn›`y               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               
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O. 2013 m‡b               
Bmjvg               
wn›`y               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               

 
17. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ¯‹z‡ji QvÎQvÎxi Mo Dcw ’̄wZi nvi (%)t  (kZKiv 

nv‡i c~iY Ki‡Z n‡e) 
 

1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi............ 

 
 

           

2010 m‡b             
2011 m‡b             
2012 m‡b             

 
18. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) cÖv_wgK mgvcbx cix¶vq AskMÖnYKvix 5g †kªYxi 

QvÎ-QvwÎ Ges Zv‡`i cv‡ki msL¨vt (2012 m‡bi djvdj †iwR÷vi †`‡L c~iY Ki‡Z n‡e) 
 

evjK evwjKv ‡gvU mvj 
AskMÖnYKvix 
Qv‡Îi msL¨v 

cv‡ki  msL¨v AskMÖnYKvix 
QvwÎi msL¨v 

cv‡ki  msL¨v AskMÖnYKvix QvÎ-
QvwÎi msL¨v 

cv‡ki  msL¨v 

cÖKí ev¯Íevq‡bi c~‡e©i 
eQi............... 

      

2010 m‡b       
2011 m‡b       
2012 m‡b       

 
19. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ¯‹z‡ji KZRb QvÎ-QvwÎ cÖv_wgK mgvcbx cix¶v 

mgvß K‡i gva¨wgK ¯Í‡i fwZ© n‡q‡Q? 
 

mvj QvÎ QvÎx ‡gvU 
cÖKí ev¯Íevq‡bi c~‡e©i eQi..................    
2010 m‡b    
2011 m‡b    
2012 m‡b    

 
20. cÖKí ev¯Íevq‡bi c~‡e©i eQ‡ii QvÎ-QvwÎ c‡ii eQi , 2009 m‡bi QvÎQvwÎ 2010 m‡b, 2010 m‡bi QvÎQvwÎ 2011 m‡b Ges 2011 

m‡bi QvÎQvwÎ 2012 m‡b GKB †kªYx‡Z wiwcUvi (cybive„wË) msL¨v: (cÖKí ev¯Íevq‡bi c‡ii eQi, 2011 Ges 2012 m‡bi djvdj 
†iwRóvi †`‡L c~iY Ki‡Z n‡e) 

 

1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx mvj 
evjK evwjKv ‡gvU evjK evwjKv ‡gvU evjK evwjK

v 
‡gvU evj

K 
evwjKv ‡gvU evj

K 
evwjKv ‡gvU 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi........ 

               

2010 m‡b                
2011 m‡b                
2012 m‡b                

 
21. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ¯‹z‡ji QvÎQvwÎ‡`i cÖv_wgK wk¶vPµ mgvwßi nvi 

(%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
 

mvj QvÎ QvÎx ‡gvU 
cÖKí ev¯Íevq‡bi c~‡e©i eQi.................    
2010 m‡b    
2011 m‡b    
2012 m‡b    
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22. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ¯‹z‡ji K¨vP‡g›U GjKvq 3 eQi †_‡K 10 eQi eq‡mi †gvU evjK evwjKvi 
msL¨v t 

 

3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm mvj 
evj
K 

evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwj
Kv 

cÖKí 
ev¯Íevq‡b
i c~‡e©i 
eQi 

 
 

               

2010 m‡b                 
2011 m‡b                 
2012 m‡b                 
2013 m‡b                 

 
23. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ¯‹z‡ji K¨vP‡g›U GjKvq 3 eQi †_‡K 10 eQi eq‡mi DcRvwZ Ges 

kvixwiK cªwZeÜx  evjK -evwjKvi msL¨v  t  
 

3 eQi eqwm 4 eQi eqwm 
 

5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm welq 

evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evj
K 

evwj
Kv 

DcRvwZ                 
K. cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi.... 

                

L. 2010 m‡b                 
M. 2011 m‡b                 
N. 2012 m‡b                 
O. 2013 m‡b                 
kvixwiK 
cªwZeÜx 

                

K. cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi.... 

                

L. 2010 m‡b                 
M. 2011 m‡b                 
N. 2012 m‡b                 
O. 2013 m‡b                 

 
24. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b 6 eQi †_‡K 10 eQi eq‡mi DcRvwZ Ges kvixwiK cªwZeÜx  evjK-

evwjKvi ¯‹z‡j fwZ©i msL¨v t  
 

welq wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx 
 evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 
DcRvwZ             
K. cÖKí ev¯Íevq‡bi 
c~‡e©i eQi......... 

            

L. 2010 m‡b             
M. 2011 m‡b             
N. 2012 m‡b             
O. 2013 m‡b             
kvixwiK cªwZeÜx             
K. cÖKí ev¯Íevq‡bi 
c~‡e©i eQi............. 

            

L. 2010 m‡b             
M. 2011 m‡b             
N. 2012 m‡b             
O. 2013 m‡b             
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25. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡kªYxwfwËK kvLvi (‡mKkb) msL¨v: (GKvwaK †mKkb bv _vK‡j, 1 wj‡L 
c~iY Ki“b) 

 
welq wkï ‡kªwY 1g ‡kªwY 2q ‡kªwY 3q ‡kªwY 4_© ‡kªwY 5g ‡kªwY 

cÖKí ev¯Íevq‡bi c~‡e©i 
eQi............. 

      

2010 m‡b       

2011 m‡b       

2012 m‡b       

2013 m‡b       
 
26. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ¯‹z‡ji wkdU-Gi msL¨v: (GKvwaK wkdU  bv _vK‡j, 1 wj‡L c~iY Ki“b) 
 

cÖKí ev¯Íevq‡bi c~‡e©i 
eQi............ 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

     
 
27. eZ©gv‡b ¯‹z‡ji wk¶‡Ki c` msL¨v t 
 

eZ©gvb (Kg©iZ) 
c` msL¨v 

µwgK 
bs 

c`ex Aby‡gvw`Z 
c` msL¨v 

    gwnjv     cyi“l 

Lvwj c` 
msL¨v 

¯‹zj cwi`k©‡bi 
mgq Dcw ’̄Z 

gšÍe¨ 

1. cÖavb wk¶K       

2. mnKvix wk¶K       

3. Ab¨vb¨ (wbw`ó© Ki“b) 
........ 

      

 
28. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ¯‹z‡j wk¶K‡`i Mo Dcw¯’wZi nvi (%)t (kZKiv 

nv‡i c~iY Ki‡Z n‡e) 
 

c`ex cÖKí ev¯Íevq‡bi 
c~‡e©i eQi.. 

2010 m‡b 2011 m‡b 2012 m‡b 

1.  cÖavb wk¶K     
2.  mnKvix wk¶K     
3.  Ab¨vb¨ (wbw`ó© Ki“b) ................. 
 

    

 
29. wm-Bb-GW, welq wfwËK cÖwk¶Y Ges ‡kªwYK‡¶ cvV`vb c×wZ cÖwk¶YcÖvß wk¶K msL¨vt 
 

c`ex wm-Bb-GW cÖwk¶Y welq wfwËK cÖwk¶Y ‡kªYxK‡¶ cvV`vb c×wZ cÖwk¶Y 
(Need based)  

 wk¶K wkw¶Kv wk¶K wkw¶Kv wk¶K wkw¶Kv 
1. cÖavb wk¶K       

2. mnKvix wk¶K       

3.  Ab¨vb¨ (wbw`ó© Ki“b)......       
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 
 

cÂg †kªwYi K¬v‡mi Kvh©µg ch©‡e¶Y †PKwj÷  
 
†Km b¤^i  
 
 
 
wefvM: .......................................... †KvW bs: ............  ‡Rjv: .................................... †KvW bs: ............ 
 
Dc†Rjv: ...................................... †KvW bs: ............ BDwbqb: ................................... †KvW bs: ...........  
¯‹z‡ji bvg:....................................................................................... ¯‹z‡ji  †KvW bs:........................... 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
¯‹z‡ji aib:       1.  miKvwi cÖvBgvwi ¯‹zj (GPS)      2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 

         3.  KwgDwbwU ¯‹zj (CS)                4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 
 
 
ch©‡e¶YKvixi bvgt ....................................................... ch©‡e¶‡Yi ZvwiLt  ................................. 

ch©‡e¶‡Yi mgq t  ïi“i mgqt  .............................. †kl nIqvi mgqt ..................................... 
 
 

 

ch©‡e¶YKvixi Rb¨ wb‡ ©̀wkKv:  
⇒ ch©‡e¶YKvix m‡iRwg‡b ¯‹zj cwi`k©b K‡i cÂg †kªwYi wk¶K Ges wk¶v_x© Df‡qi ‡h †Kvb GKwU wcwiqW-Gi K¬vm 

Kvh©µg ch©‡e¶Y Ki‡eb 
⇒ ch©‡e¶YKvix K¬vm ïi“i c~‡e©B K¬v‡m ‡cŠQv‡eb 
⇒ ‡Kvb& welq cov‡bv n‡e Zv QvÎ-QvwÎ‡`i KvQ †_‡K c~‡e©B †R‡b wb‡q cv‡Vi wel‡qi N‡i wjwce× Ki‡eb 
⇒ wk¶K hLb K¬vm wb‡”Qb ZLb †ewkifvM QvÎ-QvwÎ wK Ki‡Q Zv gšÍ‡e¨i N‡i ¯úófv‡e wjwce× Ki‡eb 
⇒ K¬vm ïi“ nIqvi mgq †_‡K K¬vm †kl nIqv ch©šÍ wb‡gœ ewY©Z K¬v‡mi Kvh©µg¸‡jv ch©‡e¶Y K‡i wjwce× Ki‡eb  
 
 

K¬vm ïi“i mgqt  ......................... K¬vm †kl nIqvi mgqt ................................. 

wk¶‡Ki K¬v‡m Dcw¯’wZ nIqvi wba©vwiZ mgqt ........................wk¶‡Ki K¬v‡m Dcw¯’wZi cÖK…Z mgq t .................. 

K¬v‡mi †gvU QvÎ-QvwÎi msL¨v t     ............ †gvU ............ QvÎ .............. QvwÎ 

ch©‡e¶‡Yi w`b K¬v‡mi †gvU QvÎ-QvwÎi Dcw¯’wZi msL¨v t  ............ †gvU ............ QvÎ .............. QvwÎ 

cv‡Vi welq t  ..................................................... 

dig- 9
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cvV`vb ch©‡e¶Y 
 

welq AwZ DËg 
(5) 

DËg 
(4) 

fvj 
(3) 

‡gvUvgywU fvj 
(2) 

fvj bq 
(1) 

K. †kªwYK‡¶i cwi‡ek  

1. Av‡jvevZv‡mi e¨e¯’v      

2. cwi®‹vi cwi”QbœZv      

3. e−̈ vK †evW©/PK †evW©      

4. DcKiYmg~n cÖ`k©‡bi e¨e¯’v      

5. †kªwYK‡¶i mvgwMÖK cwi‡ek      

6. ch©vß emvi e¨e¯’v      

      
L. wk¶‡Ki cvV`vb c×wZ I †KŠkj  

1. wk¶‡Ki Awfev`b cÖ̀ v‡bi gvb      

2. wk¶‡Ki cvV †NvlYvi aib      

3. cvV`v‡b DcKiY e¨envi      

4. wk¶‡Ki evPbfw½       

5. †kªwY‡K D‡Ïk¨ K‡i cÖkœKi‡Yi gvb      

6. AcviM wk¶v_©x‡K mnvqZvi aib      

7. e−̈ vK †evW©/PK †ev‡W©i e¨envi      

8. wk¶v_©xi cÖkœKi‡Yi my‡hvM cÖ`vb e¨e¯’v      

9. wk¶v_©xi wRÁvmvg~jK cÖ‡kœ wk¶‡Ki AvPi‡Yi 
aib 

     

10. ‡kªwbK‡¶ wk¶‡Ki PjvPj/nvUvPjvi aib      

      
M. cv‡V wk¶v_©xi AskMÖnY c×wZ  

1. cvV`vb wk¶v_©x †Kw›`ªK gvb      

2. cvV`vb wk¶K †Kw›`ªK gvb      

3. cv‡V wk¶v_©xi AskMÖnY wbwðZKi‡Yi aib      

4. wk¶v_©x‡K w`‡q Kg©m¤úv`‡bi e¨e ’̄v      

5. `jMZ KvR m¤úv`‡bi e¨e ’̄v      

6. wk¶v_©xi mwVK DË‡i wk¶‡Ki Drmvn `v‡bi gvb      

7. wk¶v_©xi fyj DË‡i wk¶‡Ki AvPi‡Yi gvb      

 
gš—e¨t    ch©‡e¶YKvix K¬vm ch©‡e¶Y K‡i Gi mvwe©K wel‡q gš—e¨ wjL‡eb (K¬vm wKfv‡e cwiPvjbv Kiv n‡q‡Q, Gi fv‡jv I Lvivc w`K¸‡jv 
BZ¨vw` ®úófv‡e wjwce× Ki‡eb)|  
 
....................................................................................................................................................................................  

.................................................................................................................................................................................... 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 
 

cÂg †kªwYi wk¶v_©x‡`i wkLb AMÖMwZ cwigv‡c Rb¨ cÖkœcÎ 
 
 
†Km b¤^i  
 
 
 
wefvM: .......................................... †KvW bs: ............  ‡Rjv: .................................... †KvW bs: ............ 
 
Dc†Rjv: ...................................... †KvW bs: ............ BDwbqb: ................................... †KvW bs: ...........  
¯‹z‡ji bvg:..................................................................................... ¯‹z‡ji  †KvW bs:............................. 
 
¯‹z‡ji wVKvbv: ................................................................................................................................... 
 
¯‹z‡ji aibt 1. miKvwi cÖvBgvwi ¯‹zj (GPS):  

K. Model School   L. Non- Model School 
 
2. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS) 
3. KwgDwbwU ¯‹zj (CS)             
4. cix¶vg~jK ¯‹zj (Experimental School: PTI Attached) 

 
 
mycvifvBR‡ii bvgt .......................................................       ZvwiLt  ................................. 

 

 

ch©‡e¶YKvixi Rb¨ wb‡ ©̀wkKv 
⇒ ch©‡e¶YKvix cÂg †kªwYi mKj QvÎ-QvwÎ‡`i†K cÖkœcÎ m¤ú‡K© ms‡¶‡c ej‡eb 
⇒ ch©‡e¶YKvix cÂg †kªwYi mKj QvÎ-QvwÎ‡`i Rb¨ GKwUgvÎ cÖkœcÎ e›Ub Ki‡eb Ges †h †Kvb GKRb‡K c~iY Ki‡Z 

ej‡eb| evwK mevB‡K DËi cÖ`v‡b mnvqZv Ki‡Z ej‡eb 
⇒ QvÎ-QvwÎ‡`i†K cÖkœcÎ c~iY Kivi Rb¨ 10 wgwbU mgq w`‡eb 
⇒ QvÎ-QvwÎ‡`i†K cÖkœcÎ e›Ub K‡i mgq †`L‡eb  
⇒ GKwU wbw`©ó mg‡q QvÎ-QvwÎiv cÖkœcÎ c~iY ïi“ Ki‡e 
⇒ cÖkœcÎ c~iY ïi“ Kivi wVK 10 wgwbU ci QvÎ-QvwÎ‡`i KvQ †_‡K cÖkœcÎ msMÖn Ki‡eb 
 

dig- 10 
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ï× DË‡i wUK wPü ( ) `vI 
 

Avgvi evsjv eB 
 

1.  wÎcyivi †jvKRb K_v e‡j †Kvb fvlvq?       K. evsjvq           L. wnw›`‡Z               M. D ©̀y‡Z      N. Bs‡iRx‡Z 

2. Dwg© wK?                        K. b`x             L. ‡XD              M. GKwU †g‡qi bvg      N. mvMi  

3.  K¨v½vi“ cvIqv hvq?         K. Avwd«Kvq      L. evsjv‡`‡k       M. A‡óªwjqvq              N. Av‡gwiKvq 

 
cÖv_wgK MwYZ 
 

1. †KvbwU m¤úK© cÖZxK?              K.   =  L.   +  M.   Ñ  N.    ? 

2. ARyZ A_© wK ?                      K. 100    L. 1000  M. 2000  N. 10000  

3. fvR¨ ?                               K. fvRK xfvMdj+fvM‡kl    L. fvM‡kl + fvRK xfvMdj   

                                           M. fvRK +fvMdj xfvM‡kl    N. fvRK x fvM‡kl + fvMdj   

 
ENGLISH FOR TODAY 
 

1. Where does David work?          K. In a school ever         L. In a NGO    

                                                          M. In a Farm                N. In a Shop   

2. Who is going to Book Fair?      K. Mamun         L. Badal         M. Shima    N. Lina  

3. Who is in the well?                     K. Tomy            L.  Mouse      M. Pussy    N. Sheep 

 
cÖv_wgK weÁvb 
 

1.  wb‡Pi †KvbwUi Rb¨ cÖvwY Dw™¢‡`i Dci wbf©ikxj?         K.  cvwb        L.  Lv`¨        M.  Av‡jv     N.  evqy 

2. Dw™¢‡`i Lv`¨ ˆZwi‡Z wb‡Pi †KvbwU mnvqZv K‡i?  

                              K.  AwK&ªRb      L.  Kve©bWvBAK&ªmvBW         M.  evqy          N. ‡K¬v‡ivwdj 

3. ‡h bjK~‡ci cvwb‡Z Av‡m©wbK i‡q‡Q Zv‡K †Kvb is w`‡q wPwüZ Kiv nq?  

                                                    K.  jvj      L.  meyR   M.  bxj         N.  njỳ  

 
evsjv‡`k I wek¦cwiPq  
 

1. 6 `dv Av‡›`vjb nq †Kvb mv‡j?        K. 1952         L. 1966         M. 1969         N. 1971 

2. ‡hŠ_evwnbx MVb Kiv nq 1971 mv‡ji †Kvb Zvwi‡L?          K. 26 †k gvP©                    L. 7B b‡f¤̂i 

                                                                             M. 21 †k b‡f¤̂i                 N. 16B wW‡m¤̂i  

3. 1905 mv‡j wK n‡qwQj?       K. wmcvnx we‡ ª̀vn       L. evsjv fvM      M. fviZ wef³          N. dwKi mbœ̈ vmx we‡ ª̀vn 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 
`jxq Av‡jvPbvi wb‡ ©̀wkKv 

(¯‹zj g¨v‡bR‡g›U KwgwUi m`m¨‡`i Rb¨) 
 

 
FGD No:  
  
 
f~wgKvt Avm&mvjvgy AvjvBKzg| Avgiv ixW (M‡elYv cÖwZôvb) I AvBGgBwW (cwiKíbv gš¿Yvjq) Gi c¶ †_‡K gvV ch©v‡q 
g~j¨vqb Rix‡ci D‡Ï‡k¨ G‡mwQ| cÖv_wgK I MYwk¶v gš¿Yvjq KZ©„K eûRvwZK Dbœqb mn‡hvMx ms¯’vi Avw_©K mnvqZvq 2003 - 
2011 mv‡j “wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2)” kxl©K cÖK‡íi KvR ev¯—evwqZ n‡q‡Q| wØZxq cÖv_wgK wk¶v 
Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi g~j D‡Ïk¨ wQj gvbm¤§Z cÖv_wgK we`¨vjq e¨e¯’v cÖeZ©‡bi gva¨‡g cÖv_wgK wk¶vi gv‡bvbœqb, 
mKj wkïi Rb¨ cÖv_wgK wk¶vi my‡hvM wbwðZKiY, cÖvK-cÖv_wgK wk¶vi my‡hvM ˆZixKiY, cÖv_wgK wk¶v ¯Í‡i fwZ©, Dcw ’̄wZ 
Ges cÖv_wgK wk¶vPµ mgvwßi nvi e„w×KiY, †kªwYK‡¶ wkï‡Kw› ª̀K wkLY †kLv‡bv Kvh©µg cÖeZ©b, wk¶vi MyYMZ gvb Dbœq‡bi 
Rb¨ cvV`vb mgq evov‡bv, webvg~‡j¨ cvV¨eB I wk¶v DcKiY mieivn Kiv, cÖv_wgK mgvcbx cix¶vi mv‡_ wk¶v_x©‡`i cwiPq 
NUv‡bv, wWwRUvj evsjv‡`k Movi j‡¶¨ gvV ch©v‡qi Dc‡Rjv Awd‡mi mv‡_ cÖv_wgK wk¶v Awa`ß‡ii IqvBW Gwiqv †bUIqvK© 
M‡o †Zvjv, gvwëwgwWqv mieivn I Zvi mv‡_ wk¶v_x©‡`i cwiPq NUv‡bv Ges we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b mgvR we‡kl 
K‡i gvZv-wcZvi f~wgKv kw³kvjxKiY| eZ©gvb Rix†ci D‡Ïk¨ n‡”Q wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) cÖK‡íi 
cÖfve g~j¨vqb Kiv| Avgiv G m¤ú‡K© Avcbvi g~j¨evb gZvgZ msMÖ‡ni Rb¨ G‡mwQ| 
 
G cÖm‡½ Avcbviv g~j¨evb Z_¨ w`‡q G M‡elYvi Kv‡R mn‡hvwMZv Ki‡Z cv‡ib| Avcbv‡`i ‡`Iqv Z_¨ ïaygvÎ M‡elYvi Kv‡RB 
e¨eüZ n‡e| Avcbv‡`i †`qv Z_¨ m¤ú~Y© ‡Mvcb ivLv n‡e| Avcbv‡`i AbygwZ †c‡j Avgiv `jxq Av‡jvPbv ïi“ Ki‡Z cvwi| 
 

 
`jxq Av‡jvPbv mgš^qKvixi bvgt ............................................ mnvqZvKvixi bvgt ................................................ 
 
`jxq Av‡jvPbvi ’̄vbt ..................................................................`jxq Av‡jvPbv m¤úv`‡bi ZvwiL: ......................... 
 
cÖwZ `jxq Av‡jvPbvq AskMÖnYKvixi msL¨v 8 Rb| 

 

wefvM : ..................................................................  †KvWbs : .................................................   

‡Rjv : ...................................................................  †KvWbs : .................................................    

Dc‡Rjv : ...............................................................             †KvW bs : ................................................ 

BDwbqb:..................................................................   †KvW bs :  ..............................................   

dig- 11
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`jxq Av‡jvPbvq AskMÖnYKvix‡`i Z_¨t 
 

µg bs bvg wj½ eqm ‡ckv we`¨vjq e¨e¯’vcbv I 
Zv‡`i `vwqZ¡-KZ©‡e¨i 

Dci cÖwk¶Y cÖvß 
wKbv: 1. nu¨v  2. bv 

¯‹zj g¨v‡bR‡g›U 
KwgwU‡Z c`ex  

1.  
 

     

2.  
 

     

3.  
 

     

4.  
 

     

5.  
 

     

6.  
 

     

7. 
 

      

8. 
 

      

 

`jxq Av‡jvPbvi g~j welqe ‘̄t 
 

K. ¯‹zj g¨v‡bR‡g›U KwgwU msµvš— 

1. ¯‹zj g¨v‡bR‡g›U KwgwUi m`m¨ †gvU KZRb? K. KwgwU wK wK KvR K‡i _v‡K?  

2. wcBwWwc - 2 cÖK‡íi Kv‡Ri mv‡_ Avcbviv wKfv‡e RwoZ wQ‡jb/ Avcbv‡`i f~wgKv wK wQj?  

K.   ¯‹zj g¨v‡bR‡g›U KwgwUi wgwUs nq wKbv? KZw`b ci ci nq? 

L.   MZ wZbwU wgwUs G ¯‹zj g¨v‡bR‡g›U KwgwUi m`m¨‡`i (cyi“l I gwnjv) Dcw¯’wZi nvi KZ wQj ? 

M.   ¯‹zj g¨v‡bR‡g›U KwgwUi mKj m`m¨iv ¯‹z‡ji †Kvb wel‡q wm×všÍ wb‡Z cv‡i wKbv ? Ghver †Kvb ‡Kvb wel‡q wm×všÍ wb‡q‡Qb ?  

 

L. ev —̄evqb I Z`viwK msµvš— 

3. cÖKí ev —̄evqbKvjxb mg‡q cÖK‡íi KvR m‡iRwg‡b cwi`k©b/Z`viwK Kiv nZ wK?  

4. GB cÖK‡íi AvIZvq Avcbv‡`i ¯‹z‡j wK wK KvR Kiv n‡q‡Q/ wK wK cÖ̀ vb Kiv n‡q‡Q? (Infrastructure facility and Quality 
of Education, School etc.) 

5. ¯‹z‡ji e¨e¯’vcbv, Revew`wnZv I cwiex¶‡Yi Rb¨ Avcbviv wK wK c`‡¶c MÖnY K‡i‡Qb? 

6. ¯‹z‡ji wk¶vi mvwe©K gvb Dbœq‡b wK wK e¨e¯’v MÖnY K‡i‡Qb/†bIqv n‡q‡Q?  

7. we`¨vjq cwiPvjbv I mnvqZv cÖ`v‡b, ¯‹z‡ji wk¶vi gvb e„w×Ki‡Y Ges mvwe©K Dbœq‡b mgvR we‡kl K‡i wcZv-gvZvi f~wgKv 
kw³kvjxKi‡Y Avcbviv I GjvKvevmx ¯̂-D‡`¨v‡M wK wK e¨e¯’v MÖnY K‡i‡Qb/†bIqv n‡q‡Q?  

8. cÖK‡íi AvIZvq wbwg©Z ‡kªwYK¶, Uq‡jU, wUDeI‡qj ¯‹z‡ji QvÎ-QvwÎiv mwVKfv‡e e¨envi Ki‡Z cvi‡Q wK? K. bv n‡j †Kb? 

9. cÖK‡íi AvIZvq wbwg©Z ‡kªwYK¶, Uq‡jU, wUDeI‡qj ‡givgZ I i¶Yv‡e¶‡Yi `vwqZ¡ Kv‡`i Dci wb‡qvwRZ? ‡givgZ I i¶Yv‡e¶‡Yi 
LiP †K enb K‡i? 
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M. cÖK‡íi ¸YMZ cÖfve  

10. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b Kg©ms¯’v†bi my‡hvM †e‡o‡Q wK? †e‡o _vK‡j †Kb? 

11. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b AvZ¥ -Kg©ms ’̄v‡bi my‡hvM †e‡o‡Q wK? †e‡o _vK‡j †Kb? 

12. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b gwnjv‡`i Kg©ms ’̄v†bi my‡hvM †e‡o‡Q wK? †e‡o _vK‡j †Kb? 

13. cÖKí ev —̄evq‡bi d‡j c~‡e©i Zzjbvq eZ©gv‡b gwnjviv Kv‡R †ewk AskMªnb Ki‡Q wK? K‡i _vK‡j †Kb? 

14. cÖKí ev —̄evq‡bi d‡j AÎ GjvKvq mvgMÖxK `wi ª̀Zv Kgvi †¶‡Î †Kvb cÖfve c‡o‡Q wK? c‡o _vK‡j †Kb Ges wK ai‡bi cÖfve c‡o‡Q? 

15. cÖKí ev —̄evq‡bi Av‡M I eZ©gv‡b Avcbv‡`i GjvKvq †Q‡j-‡g‡q‡`i ¯‹z‡j fwZ©i nvi (c~‡e© I eZ©gv‡bi kZKiv nvi) †Kgb (‡Q‡j I 
†g‡q‡`i c„_Kfv‡e Avb‡Z n‡e)? K. fwZ©i nvi †e‡o _vK‡j wK Kvi‡Y †e‡o‡Q e‡j g‡b K‡ib? 

16. cÖKí ev —̄evq‡bi Av‡M I eZ©gv‡b Avcbv‡`i GjvKvq †Q‡j-‡g‡q‡`i ¯‹z‡j Dcw¯’wZi nvi (c~‡e© I eZ©gv‡bi kZKiv nvi) †Kgb (‡Q‡j I 
†g‡q‡`i c„_Kfv‡e Avb‡Z n‡e)? K. Dcw ’̄wZi nvi †e‡o _vK‡j wK Kvi‡Y †e‡o‡Q e‡j g‡b K‡ib? 

17. cÖKí ev —̄evq‡bi Av‡M I eZ©gv‡b Avcbv‡`i GjvKvq †Q‡j-‡g‡q‡`i ¯‹z‡j S‡i covi nvi (c~‡e© I eZ©gv‡bi kZKiv nvi) †Kgb (‡Q‡j 
I †g‡q‡`i c„_Kfv‡e Avb‡Z n‡e)? K. S‡i covi nvi K‡g _vK‡j wK Kvi‡Y K‡g‡Q e‡j g‡b K‡ib? 

18. cÖKí ev¯—evq‡bi Av‡M I eZ©gv‡b Avcbv‡`i GjvKvq QvÎ-QvwÎ‡`i wk¶vPµ mgvwßi nvi (c~‡e© I eZ©gv‡bi kZKiv nvi) †Kgb (‡Q‡j I 
†g‡q‡`i c„_Kfv‡e Avb‡Z n‡e)? K. wk¶vPµ mgvwßi nvi †e‡o _vK‡j wK Kvi‡Y †e‡o‡Q e‡j g‡b K‡ib? 

19. GB cÖKí ev —̄evq‡bi d‡j cÖK‡íi D‡Ïk¨/mvdj¨ KZUzKz (KZfvM) AR©b n‡q‡Q e‡j Avcbviv g‡b K‡ib? K. †Kb Avcbviv GgbwU g‡b 
Ki‡Qb?  

N. cÖK‡íi mdj I `ye©j w`K mg~n Ges myycvwik 

 

20. wcBwWwc-2 cÖK‡íi KvR ev¯Íevq‡bi †¶‡Î Avcbviv †Kvb mgm¨v, evav ev Amyweavi m¤§yLxb n‡q‡Qb wK? n‡j wK ai‡bi mgm¨v ev evavi 
m¤§yLxb n‡”Qb? 

21. wcBwWwc-2 cÖK‡íi ỳe©j w`K¸‡jv Kx Kx? 

22. wcBwWwc-2 ev¯—evq‡bi mdj (kw³kvjx) w`K¸‡jv Kx Kx? 

23. fwel¨‡Z G ai‡bi cÖKí mwVKfv‡e m¤úbœ Kivi Rb¨ Ges cÖK‡íi Kvh©µg DbœZ I ’̄vqx‡Z¡i Rb¨ AviI wK wK c`‡¶c †bIqv †h‡Z 
cv‡i †m wel‡q Avcbvi mycvwikmg~n Kx Kx? 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 

‡Rjv †cÖvdvBj †PKwj÷ 
(wdì mycvifvBRvi ‡Rjv cÖv_wgK wk¶v Awdm †_‡K GB Z_¨¸‡jv msMÖn Ki‡e) 

 
No.: 
  
 
wefvM:...................................................................      ‡KvW bs: ..................  
 ‡Rjv:....................................................            ‡KvW bs: .............     
Z_¨ cª̀ vbKvixi bvg: ..................................................         c`ex...............................................   †gvevBj †dvb bs: 
......................................................... 
 
 
 

‡Rjv cÖv_wgK wk¶v Awd‡mi wcBwWwc-2 cÖKí mswk−ó Kg©KZ©v/Kg©Pvixi mv¶vrKvi MÖn‡Yi gva¨‡g Ges Awdwmqvj bw_ 
cÎ (Official records) †_‡K 2003 †_‡K 2012 mv‡ji ‡Rjvi wbgœwjwLZ Z_¨ msMÖn Ki‡Z n‡e| G‡Ki AwaK 
Dr†mi mv‡_ †hvMv‡hvM Ki“b Ges m¤¢e n‡j Ab¨vb¨ cÖ‡qvRbxq/cÖvmw½K Dr†mi Z_¨vw` cyb:we‡ePbv/hvPvB Ki“b|  
 

 
 

1. ‡Rjvi †gvU AvqZbt .................................eM© wK‡jvwgUvi 
2. ‡Rjvq †gvU Dc‡Rjvi msL¨v t ...............................wU 
3. ‡Rjvq wcBwWwc-2 cÖK‡íi ev¯Íevqb KvR 

K‡e ïi“ n‡qwQj  
 
.................................(gvm I eQi) 

4. ‡Rjvq wcBwWwc-2 cÖK‡íi ev¯Íevqb KvR 
K‡e ‡kl n‡qwQj? 

 
...................................(gvm I eQi) 

 cÖKí ev —̄evwqZ nIqvi c~‡e©i eQi eZ©gv‡b 
5. ‡Rjvi †gvU Lvbvi msL¨v ...............................wU ...............................wU 
6. ‡Rjvi †gvU †jvKmsL¨vt   ‡gvU: ..............................................Rb  

cyi“l: .............................................Rb 
gwnjv: ............................................Rb 

‡gvU: ..............................................Rb  
cyi“l: .............................................Rb 
gwnjv: ............................................Rb 

7. ‡Rjvi 6 †_‡K 10 eQi eqwm wkï‡`i  
msL¨vt   

  
.............................Rb 

  
.............................Rb 

 
8. ‡Rjvi Lvbvi Av_© mvgvwRK Ae ’̄v 

`wi ª̀:..............................%  
`wi ª̀  bq:..........................% 

`wi ª̀:..............................%  
`wi ª̀  bq:..........................% 

9. ‡Rjvi wk¶v cÖwZôv‡bi msL¨v   
K. ¯‹zj: ................................... msL¨v ................................... msL¨v 
L. K‡jR: ................................... msL¨v ................................... msL¨v 
M. gv ª̀vmv: ................................. .msL¨v ................................. .msL¨v 

 
10. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvi †gvU cÖvBgvwi ¯‹z‡ji msL¨v t     
 

cÖvBgvwi ¯‹z‡ji msL¨v ¯‹y‡ji aiY 
cÖKí ev¯Íevq‡bi c~‡e©i eQi 

.................... 
2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

K. miKvwi cÖvBgvwi ¯‹zj (GPS)      
L. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS)      
M. KwgDwbwU ¯‹zj (CS)      
N. Experimental Schools       
†gvU      

 

   

dig- 12 
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11. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvi cÖvBgvwi ¯‹z‡ji †gvU wk¶‡Ki msL¨v t     
 

wk¶‡Ki msL¨v 
 

¯‹y‡ji aib 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi 

.................... 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

 cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU cyi“l gwnjv  †gvU cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU 
K. miKvwi cÖvBgvwi ¯‹zj 
(GPS) 

               

L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj  
(RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

                                   
†gvU 

               

 
12. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvi wm-B-GW (C-in-Ed) cÖwk¶YcÖvß  †gvU wk¶‡Ki msL¨v t     
 

wm-B-GW (C-in-Ed) cÖwk¶YcÖvß  wk¶‡Ki msL¨v 
 

¯‹y‡ji aib 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi 

.................... 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

 cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU cyi“l gwnjv  †gvU cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU 
K. miKvwi cÖvBgvwi ¯‹zj 
(GPS) 

               

L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj  
(RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

                                   
†gvU 

               

 
13. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvi cÖvBgvwi ¯‹z‡j fwZ©i Dc‡hvwM †gvU wk¶v_©xi msL¨v t   
 

fwZ©i Dc‡hvwM †gvU wk¶v_©xi msL¨v 
cÖKí ev¯Íevq‡bi 

c~‡e©i eQi 
2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

¯‹y‡ji aib 

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj 
(GPS)                

L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS)                

M. KwgDwbwU ¯‹zj (CS)                

N. Experimental 
Schools  

               

†gvU                
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14. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvi cÖvBgvwi ¯‹z‡ji †gvU QvÎ-QvwÎ fwZ© msL¨vt  
 

QvÎ-QvwÎ fwZ© msL¨v 
cÖKí ev¯Íevq‡bi c~‡e©i 

eQi 
2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

¯‹y‡ji aib 

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj                 
L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

†gvU                
 
15. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvq cÖvBgvwi ¯‹z‡ji †kªYxwfwËK †gvU QvÎ-QvwÎ fwZ© msL¨vt (nvwRiv 

†iwRóvi †`‡K c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi......... 

              

2010 m‡b               
2011 m‡b               
2012 m‡b               
2013 m‡b               

 
16. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K  2013 m‡b ‡Rjvq cÖvBgvwi ¯‹z‡ji ag© Abymv‡i †kªYxwfwËK †gvU QvÎ-QvwÎ fwZ© msL¨vt 

(†iwRóvi †`‡K c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

K. cÖKí 
ev¯Íevq‡bi c~‡e©i 
eQi 

              

Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               
L. 2010 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               
M. 2011 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               
N. 2012 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               
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wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

O. 2013 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               

 
17. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ Zb eQ‡i (2010, 2011 Ges 2012 m‡b) ‡Rjvi cÖvBgvwi ¯‹z‡ji QvÎ-QvwÎi Mo Dcw ’̄wZi nvi 

(%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
¯‹y‡ji aib QvÎ-QvwÎi Mo Dcw¯’wZi nvi (%) 

cÖKí ev¯Íevq‡bi c~‡e©i eQi 2010 m‡b 2011 m‡b 2012 m‡b  

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj              
L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

            

M. KwgDwbwU ¯‹zj (CS)             
N. Experimental 
Schools  

            

†gvU             
 
18. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ‡Rjvi cÖvBgvwi ¯‹z‡ji †kªYxwfwËK QvÎ-QvwÎi Mo 

Dcw ’̄wZi nvi (%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi......... 

              

2010 m‡b               
2011 m‡b               
2012 m‡b               

 
19. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ¯‹z‡ji cÖv_wgK mgvcYx cix¶vq AskMÖnYKvix 5g 

†kªYxi QvÎ-QvwÎ Ges Zv‡`i cv‡ki msL¨vt \ 
evjK evwjKv †gvU mvj 

AskMÖnYKvix 
Qv‡Îi  msL¨v 

cv‡ki  msL¨v AskMÖnYKvix 
QvwÎi msL¨v 

cv‡ki  msL¨v AskMÖnYKvix 
QvÎQvwÎi  msL¨v 

cv‡ki  msL¨v 

cÖKí ev¯Íevq‡bi c~‡e©i eQi...........       

2010 m‡b       

2011 m‡b       

2012 m‡b       
     
20. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ‡Rjvi cÖvBgvwi ¯‹z‡ji QvÎ-QvwÎ‡`i cÖv_wgK 

wk¶vPµ mgvwßi nvi (%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
¯‹y‡ji aib QvÎ-QvwÎ‡`i cÖv_wgK wk¶vPµ mgvwßi nvi (%) 

cÖKí ev¯Íevq‡bi c~‡e©i eQi 2010 m‡b 2011 m‡b 2012 m‡b  

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj              
L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

            

M. KwgDwbwU ¯‹zj (CS)             
N. Experimental 
Schools  

            

†gvU             
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21. cÖKí ev¯Íevq‡bi c~‡e©i eQ‡ii QvÎ-QvwÎ c‡ii eQi GKB †kªYx‡Z wiwcUvi (cybive„wË), 2009 m‡bi QvÎQvwÎ 2010 m‡b,  2010 m‡bi 
QvÎQvwÎ 2011 m‡b Ges 2011 m‡bi QvÎQvwÎ 2012 m‡b GKB †kªYx‡Z wiwcUvi (cybive„wË) msL¨v: (cÖKí ev¯Íevq‡bi c‡ii eQi, 
2011 Ges 2012 m‡bi djvdj †iwRóvi †`‡L c~iY Ki‡Z n‡e) 

 

1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi............ 

            

2010 m‡b             
2011 m‡b             
2012 m‡b             

 
22. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvq 3 eQi †_‡K 10 eQi eq‡mi †gvU evjK evwjKvi msL¨v t 
 

mvj 3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm 
 evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 
cÖKí 
ev¯Íevq‡b
i c~‡e©i 
eQi 

 
 

               

2010 m‡b                 
2011 m‡b                 
2012 m‡b                 
2013 m‡b                 

    
23. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡kªYxwfwËK kvLvi (‡mKk‡bi) msL¨v: (GKvwaK †mKkb bv _vK‡j, 1 wj‡L 

c~iY Ki“b) 
 

welq wkï ‡kªwY 1g ‡kªwY 2q ‡kªwY 3q ‡kªwY 4_© ‡kªwY 5g ‡kªwY 
cÖKí ev¯Íevq‡bi c~‡e©i eQi............       
2010 m‡b       
2011 m‡b       
2012 m‡b       
2013 m‡b       

 
24. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b  ¯‹zjwfwËK wkdU -Gi  msL¨v: (GKvwaK wkdU bv _vK‡j, 1 wj‡L c~iY 

Ki“b) 
 

¯‹z‡ji aib cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi........ 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

K. miKvwi cÖvBgvwi ¯‹zj (GPS)      
L. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj 
(RNGPS) 

     

M. KwgDwbwU ¯‹zj (CS)      
N. Experimental Schools       
 †gvU      

 
25. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvq 3 eQi †_‡K 10 eQi eq‡mi DcRvwZ Ges kvixwiK cªwZeÜx  evjK 

-evwjKvi msL¨v  t  
 

3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm welq 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

DcRvwZ                 
K. cÖKí 
ev¯Íevq‡bi c~‡e©i 
eQi............... 

                

L. 2010 m‡b                 
M. 2011 m‡b                 
N. 2012 m‡b                 
O. 2013 m‡b                 
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3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm welq 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

                 
kvixwiK cªwZeÜx                 
K. cÖKí 
ev¯Íevq‡bi c~‡e©i 
eQi.............. 

                

L. 2010 m‡b                 
M. 2011 m‡b                 
N. 2012 m‡b                 
O. 2013 m‡b                 

 
26. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013  m‡b ‡Rjvq ‡kwYwfwËK DcRvwZ Ges kvixwiK cªwZeÜx  evjK -evwjKvi ¯‹z‡j 

fwZ©i msL¨v t  
 

welq wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx 
 evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 
DcRvwZ             
K. cÖKí ev¯Íevq‡bi 
c~‡e©i 
eQi............... 

            

L. 2010 m‡b  
 

           

M. 2011 m‡b  
 

           

N. 2012 m‡b  
 

           

O. 2013 m‡b  
 

           

             
kvixwiK cªwZeÜx             
K. cÖKí ev¯Íevq‡bi 
c~‡e©i 
eQi................ 

            

L. 2010 m‡b  
 

           

M. 2011 m‡b  
 

           

N. 2012 m‡b  
 

           

O. 2013 m‡b  
 

           

 
 
Note: wdì mycvifvBRviMY ‡Rjv cÖv_wgK wk¶v Awdm †_‡K 2003 †_‡K 2013 mv‡ji Dc‡iv³ Z_¨¸‡jv Aek¨B 
msMÖn Ki‡eb| 
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wØZxq cÖv_wgK wk¶v Dbœqb Kg©m~wP (wcBwWwc-2) kxl©K cÖK‡íi cÖfve g~j¨vqb 

 

Dc‡Rjv †cÖvdvBj †PKwj÷ 
(wdì mycvifvBRvi Dc‡Rjv wk¶v Awdm †_‡K GB Z_¨¸‡jv msMÖn Ki‡e) 

 
No.: 
  
 
wefvM:...........................................................‡KvW bs: ............. ‡Rjv:.................................. ‡KvW bs: .............   
  
Dc‡Rjv:...................................................... ‡KvW bs: .............   Z_¨ cª̀ vbKvixi bvg: .......................................   
 
c`ex.........................................................................   †gvevBj †dvb bs: .........................................................
 
 

 
Dc‡Rjv wk¶v Awd‡mi wcBwWwc-2 cÖKí mswk−ó Kg©KZ©v/Kg©Pvixi mv¶vrKvi MÖn‡Yi gva¨‡g Ges Awdwmqvj bw_ cÎ 
(Official records) †_‡K 2003 †_‡K 2012 mv‡ji Dc‡Rjvi wbgœwjwLZ Z_¨ msMÖn Ki‡Z n‡e| G‡Ki AwaK 
Dr†mi mv‡_ †hvMv‡hvM Ki“b Ges m¤¢e n‡j Ab¨vb¨ cÖ‡qvRbxq/cÖvmw½K Dr†mi Z_¨vw` cyb:we‡ePbv/hvPvB Ki“b|  
 

 
 

1. Dc‡Rjvi †gvU AvqZbt 
.................................eM© wK‡jvwgUvi 

2. Dc‡Rjvq †gvU BDwbq‡bi msL¨v t 
...............................wU 

3. Dc‡Rjvq wcBwWwc-2 cÖK‡íi ev¯Íevqb 
KvR K‡e ïi“ n‡qwQj  

 
.................................(gvm I eQi) 

4. Dc‡Rjvq wcBwWwc-2 cÖK‡íi ev¯Íevqb 
KvR K‡e ‡kl n‡qwQj? 

 
...................................(gvm I eQi) 

 
cÖKí ev —̄evwqZ nIqvi c~‡e©i eQi eZ©gv‡b 

5. Dc‡Rjvi †gvU Lvbvi msL¨v 
...............................wU ...............................wU 

6. Dc‡Rjvi †gvU †jvKmsL¨vt   
‡gvU: ..............................................Rb  
cyi“l: .............................................Rb 
gwnjv: ............................................Rb 

‡gvU: ..............................................Rb  
cyi“l: .............................................Rb 
gwnjv: ............................................Rb 

7. Dc‡Rjvi 6 †_‡K 10 eQi eqwm wkï‡`i  
msL¨vt   

  
.............................Rb 

  
.............................Rb 

8. Dc‡Rjvi Lvbvi Av_© mvgvwRK Ae ’̄v 
`wi ª̀:..............................%  
`wi ª̀  bq:..........................% 

`wi ª̀:..............................%  
`wi ª̀  bq:..........................% 

9. Dc‡Rjvi wk¶v cÖwZôv‡bi msL¨v   

K. ¯‹zj: 
................................... msL¨v ................................... msL¨v 

L. K‡jR: 
................................... msL¨v ................................... msL¨v 

M. gv ª̀vmv: 
................................. .msL¨v ................................. .msL¨v 

 
 
 
 
 
 
 

   

dig- 13 
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10. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b Dc‡Rjvi †gvU cÖvBgvwi ¯‹z‡ji msL¨v t     
cÖvBgvwi ¯‹z‡ji msL¨v ¯‹y‡ji aiY 

cÖKí ev¯Íevq‡bi c~‡e©i eQi 
.................... 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

K. miKvwi cÖvBgvwi ¯‹zj (GPS)      
L. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj (RNGPS)      
M. KwgDwbwU ¯‹zj (CS)      
N. Experimental Schools       
†gvU      

 
11. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b Dc‡Rjvi cÖvBgvwi ¯‹z‡ji †gvU wk¶‡Ki msL¨v t     

wk¶‡Ki msL¨v 
 

¯‹y‡ji aib 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi 

.................... 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

 cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU cyi“l gwnjv  †gvU cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU 
K. miKvwi cÖvBgvwi ¯‹zj 
(GPS) 

               

L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj  
(RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

                 †gvU                
 
12. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b Dc‡Rjvi wm-B-GW (C-in-Ed) cÖwk¶YcÖvß  †gvU wk¶‡Ki msL¨v t     

wm-B-GW (C-in-Ed) cÖwk¶YcÖvß  wk¶‡Ki msL¨v 
 

¯‹y‡ji aib 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi 

.................... 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

 cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU cyi“l gwnjv  †gvU cyi“l gwnjv   †gvU cyi“l gwnjv  †gvU 
K. miKvwi cÖvBgvwi ¯‹zj 
(GPS) 

               

L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

                   †gvU                
 
13. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b Dc‡Rjvi cÖvBgvwi ¯‹z‡j fwZ©i Dc‡hvwM †gvU wk¶v_©xi msL¨v t   

fwZ©i Dc‡hvwM †gvU wk¶v_©xi msL¨v 
cÖKí ev¯Íevq‡bi 

c~‡e©i eQi 
2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

¯‹y‡ji aib 

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj 
(GPS) 

               

L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

†gvU                
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14. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b Dc‡Rjvi cÖvBgvwi ¯‹z‡ji †gvU QvÎ-QvwÎ fwZ© msL¨vt  
 

QvÎ-QvwÎ fwZ© msL¨v 
cÖKí ev¯Íevq‡bi c~‡e©i 

eQi 
2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

¯‹y‡ji aib 

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj                 
L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

               

M. KwgDwbwU ¯‹zj (CS)                
N. Experimental 
Schools  

               

†gvU                
 
15. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b Dc‡Rjvi cÖvBgvwi ¯‹z‡ji †kªYxwfwËK †gvU QvÎ-QvwÎ fwZ© msL¨vt (nvwRiv 

†iwRóvi †`‡K c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi......... 

              

2010 m‡b               
2011 m‡b               
2012 m‡b               
2013 m‡b               

 
16. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K  2013 m‡b Dc‡Rjvi cÖvBgvwi ¯‹z‡ji ag© Abymv‡i †kªYxwfwËK †gvU QvÎ-QvwÎ fwZ© 

msL¨vt (†iwRóvi †`‡K c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

K. cÖKí 
ev¯Íevq‡bi c~‡e©i 
eQi 

              

Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨.........               
L. 2010 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               
M. 2011 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               
N. 2012 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               
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wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

O. 2013 m‡b               
Bmjvg               
wn› ỳ               
‡eŠ×               
Lxª÷vb               
Ab¨vb¨..........               

 
17. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ Zb eQ‡i (2010, 2011 Ges 2012 m‡b) ‡Rjvi cÖvBgvwi ¯‹z‡ji QvÎ-QvwÎi Mo Dcw ’̄wZi nvi 

(%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
¯‹y‡ji aib QvÎ-QvwÎi Mo Dcw¯’wZi nvi (%) 

cÖKí ev¯Íevq‡bi c~‡e©i eQi 2010 m‡b 2011 m‡b 2012 m‡b  

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj              
L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

            

M. KwgDwbwU ¯‹zj (CS)             
N. Experimental 
Schools  

            

†gvU             
 
18. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ‡Rjvi cÖvBgvwi ¯‹z‡ji †kªYxwfwËK QvÎ-QvwÎi Mo 

Dcw ’̄wZi nvi (%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
 

wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi......... 

              

2010 m‡b               
2011 m‡b               
2012 m‡b               

 
19. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ¯‹z‡ji cÖv_wgK mgvcYx cix¶vq AskMÖnYKvix 5g 

†kªYxi QvÎ-QvwÎ Ges Zv‡`i cv‡ki msL¨vt \ 
evjK evwjKv †gvU mvj 

AskMÖnYKvix 
Qv‡Îi  msL¨v 

cv‡ki  msL¨v AskMÖnYKvix 
QvwÎi msL¨v 

cv‡ki  msL¨v AskMÖnYKvix 
QvÎQvwÎi  msL¨v 

cv‡ki  msL¨v 

cÖKí ev¯Íevq‡bi c~‡e©i eQi...........       

2010 m‡b       

2011 m‡b       

2012 m‡b       
     
20. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges MZ wZb eQ‡i (2010, 2011 Ges 2012 m‡b) ‡Rjvi cÖvBgvwi ¯‹z‡ji QvÎ-QvwÎ‡`i cÖv_wgK 

wk¶vPµ mgvwßi nvi (%)t  (kZKiv nv‡i c~iY Ki‡Z n‡e) 
¯‹y‡ji aib QvÎ-QvwÎ‡`i cÖv_wgK wk¶vPµ mgvwßi nvi (%) 

cÖKí ev¯Íevq‡bi c~‡e©i eQi 2010 m‡b 2011 m‡b 2012 m‡b  

evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU evjK evwjKv †gvU 
K. miKvwi cÖvBgvwi ¯‹zj              
L. wbeÜbK„Z †emiKvwi 
cÖvBgvwi ¯‹zj (RNGPS) 

            

M. KwgDwbwU ¯‹zj (CS)             
N. Experimental 
Schools  

            

†gvU             
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21. cÖKí ev¯Íevq‡bi c~‡e©i eQ‡ii QvÎ-QvwÎ c‡ii eQi GKB †kªYx‡Z wiwcUvi (cybive„wË), 2009 m‡bi QvÎQvwÎ 2010 m‡b,  2010 m‡bi 
QvÎQvwÎ 2011 m‡b Ges 2011 m‡bi QvÎQvwÎ 2012 m‡b GKB †kªYx‡Z wiwcUvi (cybive„wË) msL¨v: (cÖKí ev¯Íevq‡bi c‡ii eQi, 
2011 Ges 2012 m‡bi djvdj †iwRóvi †`‡L c~iY Ki‡Z n‡e) 

 

1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx ‡gvU mvj 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

cÖKí ev¯Íevq‡bi 
c~‡e©i eQi............ 

            

2010 m‡b             
2011 m‡b             
2012 m‡b             

 
22. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvq 3 eQi †_‡K 10 eQi eq‡mi †gvU evjK evwjKvi msL¨v t 
 

mvj 3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm 
 evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 
cÖKí 
ev¯Íevq‡b
i c~‡e©i 
eQi 

 
 

               

2010 m‡b                 
2011 m‡b                 
2012 m‡b                 
2013 m‡b                 

    
23. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡kªYxwfwËK kvLvi (‡mKk‡bi) msL¨v: (GKvwaK †mKkb bv _vK‡j, 1 wj‡L 

c~iY Ki“b) 
 

welq wkï ‡kªwY 1g ‡kªwY 2q ‡kªwY 3q ‡kªwY 4_© ‡kªwY 5g ‡kªwY 
cÖKí ev¯Íevq‡bi c~‡e©i eQi............       
2010 m‡b       
2011 m‡b       
2012 m‡b       
2013 m‡b       

 
24. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b  ¯‹zjwfwËK wkdU -Gi  msL¨v: (GKvwaK wkdU  bv _vK‡j, 1 wj‡L c~iY 

Ki“b) 
 

¯‹z‡ji aib cÖKí 
ev¯Íevq‡bi 
c~‡e©i eQi........ 

2010 m‡b 2011 m‡b 2012 m‡b 2013 m‡b 

K. miKvwi cÖvBgvwi ¯‹zj (GPS)      
L. wbeÜbK„Z †emiKvwi cÖvBgvwi ¯‹zj 
(RNGPS) 

     

M. KwgDwbwU ¯‹zj (CS)      
N. Experimental Schools       
 †gvU      

 
25. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013 m‡b ‡Rjvq 3 eQi †_‡K 10 eQi eq‡mi DcRvwZ Ges kvixwiK cªwZeÜx  evjK 

-evwjKvi msL¨v  t  
 

3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm welq 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

DcRvwZ                 
K. cÖKí 
ev¯Íevq‡bi c~‡e©i 
eQi............... 

                

L. 2010 m‡b                 
M. 2011 m‡b                 
N. 2012 m‡b                 
O. 2013 m‡b                 
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3 eQi eqwm 4 eQi eqwm 5 eQi eqwm 6 eQi eqwm 7 eQi eqwm 8 eQi eqwm 9 eQi eqwm 10 eQi eqwm welq 
evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 

                 
kvixwiK cªwZeÜx                 
K. cÖKí 
ev¯Íevq‡bi c~‡e©i 
eQi.............. 

                

L. 2010 m‡b                 
M. 2011 m‡b                 
N. 2012 m‡b                 
O. 2013 m‡b                 

 
26. cÖKí ev¯Íevq‡bi c~‡e©i eQi Ges 2010 †_‡K 2013  m‡b ‡Rjvq ‡kwYwfwËK DcRvwZ Ges kvixwiK cªwZeÜx  evjK -evwjKvi ¯‹z‡j 

fwZ©i msL¨v t  
 

welq wkï ‡kªYx 1g †kªYx 2q †kªYx 3q †kªYx 4_© †kªYx 5g †kªYx 
 evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv evjK evwjKv 
DcRvwZ             
K. cÖKí ev¯Íevq‡bi 
c~‡e©i 
eQi............... 

            

L. 2010 m‡b  
 

           

M. 2011 m‡b  
 

           

N. 2012 m‡b  
 

           

O. 2013 m‡b  
 

           

             
kvixwiK cªwZeÜx             
K. cÖKí ev¯Íevq‡bi 
c~‡e©i 
eQi................ 

            

L. 2010 m‡b  
 

           

M. 2011 m‡b  
 

           

N. 2012 m‡b  
 

           

O. 2013 m‡b  
 

           

 
 
Note: wdì mycvifvBRviMY Dc‡Rjv wk¶v Awdm †_‡K 2003 †_‡K 2013 mv‡ji  Dc‡iv³ Z_¨¸‡jv Aek¨B 
msMÖn Ki‡eb| 
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