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Executive Summary
Background of the Project

Following the World Declaration of EFA (Education for All) Bangladesh has enacted a legislation called the “Primary Education (compulsion) Act 1990” for making primary education compulsory. The Act came into force from January, 1992. The Ministry of Religious Affairs having a direct linkage with the mosques of the country has potential for initiating and implementing non-formal education program as multi-sectored phenomena. Towards achieving the long-term objective of making non-formal education a complementary process in the strategy of human resource development in the Bangladesh society where various segments can not be reached through the formal system alone. 

Project Brief 

( Administrative Ministry/Division
:
Ministry of Religious Affairs.

( Executing Agency                       
: 
Islamic Foundation Bangladesh.

( Location of the Project              
:
Throughout Bangladesh (479 Selected 

Upazillas at 64 Districts) with Head Office in Dhaka.

( Cost of the Project 
: 
GoB (Funded) in Lakh Taka.

   ( Original                                   : 
21600.00

   ( Latest Revised                       : 
21600.00

( Implementation Period              
: 
Date of Commencement     Date of Completion
                                                     

01/01/2006  


31/12/2008
Objectives of the Project: 
a. To impart pre-primary education to children with a view to enhancing the enrolment of students at primary level.
b. To provide literacy and religious education to illiterate adults (male, female and prisoners) with a view to increasing the literacy rate and consciousness among the adults.
c. To provide opportunity to school going students to learn the Holy Quran properly.
d. To develop positive discipline and various aspects among the new generation.
Objective of the Assignment: 
i. To review the rationale of the project in respect of concept, design and learning courses of pre-primary child and adult education.
ii. To assess impacts of project activities on children’s learning of the Holy Quran and adult literacy and their moral development and ethical values.
iii. To examine the employment opportunity for women and young male members of the community and overall socio-economic benefits of the rural community if any etc, 
iv. To examine internal strengths, weaknesses, opportunities and threats (SWOT) of the project activities. 
v. To recommend more improved management and sustainability of the project.
Study Methodology
The present study covered 20 percent districts from all 7 divisions of Bangladesh. The respondents were selected by a random sample. The study selected 14 districts, 3 upazilla from each district, 1 from urban and 2 from rural area. The participants were selected from all three components of the Program.

The study was conducted on 42 upazillas of 14 districts from both rural and urban areas. The study was essentially based on primary data – both quantitative and qualitative. Primary data on education program was collected by direct interview and personal observation through structured and semi-structured questionnaire, Focus Group Discussion (FGD) and Key Informant Interviews (KII). Key informant interviews (KII) was conducted with the key personnel of Local and Head office of Islamic Foundation of Bangladesh (IFB). In addition to that 126 teachers and 126 participants of FGD were conducted. The study also draws upon secondary data, especially the project documents and reports and Bangladesh Bureau of Statistics (BBS) report on population census 2011. 
Indicators Used
The following indicators were used to achieve the objectives of the present study:

( Physical Observation
The implementation status of Mosques and Resource centers was observed. The rationale of the project consisted of the concept, design and learning courses, Impacts of project activities, the employment opportunity and overall socio-economic benefits of the rural community were also assessed. 
Findings of the Study 
 Reading Status of the Students
In pre-primary program 100 percent students, those who completed their education from the Mosque-based education centers, were admitted and continued their study in the primary schools of the country. It showed that the project achieved one of the major objectives increasing enrollment situation in the primary schools. In case of Nurani, 97.5 percent continued their study where the dropout rate was only 2.5 percent. However, the adults were left aside in consideration of admission issue. So, the project served the purpose. It also contributed to removal of illiteracy.
Attitude towards the Standard of Education (Pre-primary)


At pre-primary level most of the students’ attitude towards the subject –Bangla was seen positive. Even though 78 percent respondents showed their positive attitude towards English, a considerable portion of them (22 percent) disliked and were afraid of English course. As regards mathematics, the response was comparatively low towards better acceptance than other subjects. It was assumed that it happened due to the weakness of teacher in mathematics teaching. The ‘not satisfactory’ attitude was more in English and mathematics among all the subjects. 

 Attitude of the adults towards the Standard of Education 
Like pre-primary level most of the adult students’ attitude towards the – Bangla was positive. Although 68.24 percent respondents were positive towards English, a considerable portion of them (31.76 percent) disliked and were afraid of English course. In case of mathematics education the response was comparatively low towards better acceptance than other subjects. It is attributable to the weakness of teacher in mathematics teaching. The ‘not satisfactory’ attitude was more in English and mathematics among all the subjects. The course of Arabic education and its standard was preferable and attractive to the students. 

Attitude of the Nurani students towards the Standard of Education
In learning the Holy Quran properly, Nurani group students’ positive response was very high (97.94 Percent). It showed a great acceptance of the standard of the Holy Quran course. Only 2.06 percent showed negative attitude which was insignificant. Nurani students read only one book named ‘Sahaj Quran Shikkha’ (Easy Quran Learning) for long one year. However, they were school going students and had less time to spend for learning only one course in the mosque-based education center. If they could learn the Holy Quran with meaning in Bengali and could apply it in their practical life, it could be more effective and useful for them.
Academic Achievement of Pre-primary Learners

The students’ result in class one in their year final examination out of 200 students the number of students holding 1st position was 17, 2nd position 25, 3rd position was 24, which is very encouraging. It reveals that the educational achievement and success of the ex-student of pre-primary is excellent. So, it is a good sign of the Mosque-based education program that the children got proper education and guidance. In sum, the students of Mosque-based education program a good number of their academic achievement was comparatively better than other students. 

Employment Opportunity 

About 60 percent adult reported negative in case of employment opportunity. Though 40 percent answered positively but the course curriculum of adult program did not support this view. Here emphasis was given mainly to provide literacy and religious education to illiterate adults viewed with increasing the literacy rate and raising consciousness among the them. However due to their low age there was no question of employment creation through pre-primary and nurani program of this project.
Constrains
Almost no obstacle or threat was reported by the participants. Though a few of them complained but they could not make it clear. Rather it was clear that nobody prevented them to attend the education center. 
Practicing status of the Holy Quran 
With respect to the impact on children’s learning of the Holy Quran practice is seen to be the main thing in their moral development and ethical values. People who were committed to practice religion, their moral and ethical levels were higher than other people. Notable is that reading the Holy Quran and understanding its implications is a part of practicing religion to the Muslims. It also reflected their moral and ethical standard in the society. The study found that many of the respondents forgot reading the Holy Quran properly. It might happen due to lack of continuous monitoring and guidance. 

Perception about Overall Activities 
The study found that everybody was more or less satisfied. Overall hundred percent of the stakeholders strongly expressed their opinion in favor of continuation the program. So it is clear that learners highly benefited from this project. 
Teachers’ status
The study finds that among the teachers 61 percent were Imam, 12 percent were Moazzin and 27 percent were other people. Though 73 percent teachers were recruited from mosque, a significant number (27 percent) of them were recruited from outside. Most of the outsiders were women. Those teachers could not go to the mosque. They conducted their classes outside the mosque where sitting arrangement and other facilities were insufficient. Especially in the rural areas, it was almost impossible for them to accommodate the students with proper facilities. However, some teachers were recruited on political pressure in which most of them were women and non-trained. As a result, quality of teacher had to be compromised. 
Qualification and Training of Teachers
The study showed that 46.5 percent teachers were Degree/Fazil and MA/Kamil pass. On the other hand more than fifty percent teachers were SSC/Dakhil and HSC/Alim pass.  Moreover only 41 percent of them were trained. That means about 60 percent teachers’ had no training. In teaching profession, especially in the lower level teaching, training and orientation is very important. Both pre-service and in-service training was necessary for the teachers to achieve the goal. It could be identified as one of the constrains of the project.
Problems or Weaknesses in Operating the Program
The participants of FGD identified the problems of accommodation, house rent, sitting arrangement (especially in the outside center), insufficient honorarium of teachers, frustration of teacher due to uncertainty of their service, excessive pressure of children, tiffin, school dress, bag and stipend, unawareness especially of parents, communication, campaign, poverty and illiteracy, long duration of class, inadequate number of education center.
​Perception about the helpfulness of this education 
Participants of FGD accepted this program positively. Because not only their children were getting benefit, the illiterate adults were also enlightened through this program. They expressed their happiness since 94.5 percent of the participants showed their positive attitudes in fulfilling the demand of the learners. Only 5.5 percent of them did not admit that. This education program did not create employment opportunity directly or indirectly. The project activities had a great impact on both children and adult in their moral development and ethical values. As revealed by FGDs this program contributed a lot to increasing enrolment in primary schools and decreasing dropout rate. Besides, it increased literacy rate, developed religious and ethical values and built awareness among the local people. 
Recommendation of FGD Participants 
For strengthening the Project FGD participants’ recommended for - better accommodation and sitting arrangement, finance for house rent for outside center, recruitment of quality teacher, their training and orientation, increasing teachers’ honorarium and confirming their service, tiffin, school dress, bag and stipend for the students, continuation of the project, development of more effective course and curriculum, more education center and shifting the project into revenue budget. However the local people fully disagreed with the idea of closing the government allocation for the project. They thought that running of the project could not be possible by their own capacity and finance. Rather they suggested for increasing the number of centers so that more students could be accommodated in the context of overwhelming population increasing. However, they emphasized on recruitment of Imam and Moazzin for teaching exclusively.
Case Study 

The study planned to contact some prisoners as Case Study.  Five of them were found out and interviewed. However the prisoners reported that from this project they benefited. They opine that the nation also got benefit from this program by reducing illiteracy first. One of the prisoners admitted that he could learn prayer and some of religious knowledge from this course which were great opportunity for him especially living in a jail and currently he was regular in the mosque. They thought that this sort of program should be expanded especially in the jail all over the country so that this program could help to correct people.
 Conclusion 

There is no alternative to education to face the future challenges of development. The Mosque-based Child and Mass Literacy Program can play a vital role in this respect. This program contributed a lot to eliminating illiteracy and increasing literacy rate of the country. However, the program has some constrains and problems which should be removed immediately for strengthening the project. Problems are outlined below: 

 Accommodation Problem: The study found that sometimes centers were established outside the mosques which were not convenient for conducting classes. There were problems of class room and sitting materials. One-fourth of the education center was running outside the mosque. If the infrastructural facilities were used properly to run the program then the accommodation and sitting problem could be minimized. So, the teachers and participants of FGD requested for either shifting the center into the mosque or confirming better accommodation equipped with sitting arrangement. 

 Lack of Quality Teachers: The study found that some teachers were recruited on political pressure where quality could not ensured. It was harmful for the program. Besides, most of the teachers were not trained. For quality teaching there was no alternative to continuous teachers training. However, teachers’ honorarium was not suitable and the project was temporary. That’s why most of the teachers became frustrated due to uncertainty of their service.  

 Lack of Incentive: Most of the students came from poor and needy family. They demanded incentives like tiffin, school dress, bag and stipend. In government primary schools and some NGO running schools provide these sorts of incentives.  So the incentives might help them to be more interested.
 Course Curriculum: The project objective was to impart pre-primary education to children with a view to enhancing enrollment of students at primary level. In pre-primary program the age limit of the students was 4-5 years. But the designed course curriculum was lengthy for them. On the other hand the courses designed for adults did not create any employment opportunity for women and young male members of the community. The learning courses should be modified on the basis of project objectives.    
 Lack of Awareness: Since most of the students came from poor and illiterate family they could not realize the importance of the program. There was also lack of communication and campaign. Proper communication and campaign might help them to be more aware. 

 Communication Problem: The number of centers was less than required. For this reason students had to come far away from the center. But the road communication was not so well in all the areas of the country. So students had to face communication problem. However security problem is very important. In Bangladesh still we are suffering for this problem especially for our children. Sometimes parents feel tension and anxiety sending their children to the education center alone.   

 Problems of Uncertainty of the Project: Since the project was going on temporary basis concerned people did not feel comfortable. It was found that they were worried about their service and future. Their service age was already over. So, they had no scope to be appointed elsewhere. Within this constrains it was very tough to deliver proper service. So, to overcome their frustration there is no alternative to confirming their service.
 Recommendations 

On the basis of above findings the following recommendations can be made:

· To continue Mosque-based Child and Mass Literacy Program;
· To provide better accommodation and sitting arrangements; 
· To allocate additional finance for house rent for outside center;

· To recruit quality teacher;
· To arrange training and orientation course for teachers;

· To confirm service of the teachers;

· To increase teachers’ honorarium;

· To provide tiffin, school dress, bag and stipend for students; 
· To modify course curriculum for more effective education;

· To maintain the class duration within two hours;

· To increase the number of centers;  
· To develop infrastructure where necessary, and

· To shift the project into revenue budget immediately.

CHAPTER- I
Introduction
1.1 Background of the Project


The World Conference of EFA (Education for All) adopted a World Declaration recognizing that basic learning needs of all must be met. It also emphasized on basic education to be equitable, all children, youth and adult be given the opportunity to achieve and maintain an acceptable level of learning. Meanwhile, Bangladesh has enacted a legislation called the “Primary Education (compulsion) Act 1990” for making primary education compulsory. The Act came into force from January, 1992. It is, however, recognized that it is not   possible to reach the goal of EFA through the formal education, non-formal education, must go hand in hand, if education is to reach the door-step of the poor and disadvantaged. By its very nature, non formal education must be multi-sectored in character. The Ministry of Religious Affairs having a direct linkage with the mosques of the country has potential for initiating and implementing non-formal education program as multi-sectored phenomena. Towards achieving the long-term objective of making non-formal education a complementary process in the strategy of human resource development in the Bangladesh society where various segments can not be reached through the formal system alone. In this way, pre-primary learners are 4-5 years old who will be primary learners’ next step. Except this, the learners who were studying at primary level can learn the ‘Holy Quran’ education for the change of their mental character level for their future. In order to translate the view into action Bangladesh government took initiative and launched Mosque-based Child and Mass Literacy Program since 1993.

1.2. Project Objectives
I. To impart pre-primary education to 16,20,000 children through 18,000 centers around the country with a view to enhancing the enrolment of students at primary level. Each center will intake 30 students per year.

II. To provide literacy and religious education to 57,600 illiterate adults (male, female and prisoners) through 768 centers around the country with a view to increasing the literacy rate and consciousness among the adults. 25 learners will enroll in each center.

III. To provide opportunity to 12,60, 000 school going students to learn the Holy Quran properly through 12,000 centers all over the country that contains 35 learners in each center.

IV. To support the Project 1427 Resource Centers will be established within the project areas.
V. To develop positive discipline and various aspects among the new generation.
1.3 Context of Study 
In Bangladesh there are 11 categories of education in primary level. Primary education of formal system is running through these schools. But to ensure education for all we have to emphasize on both formal and informal education at the same time. 
There are 86 thousand villages in Bangladesh and in every village there are two-three mosques. Some of the villages have eight-ten mosques. In this way more than 2 lakh 50 thousand mosques have been built in our villages sponsored by the common people. In these mosques we have about 3 lakh Imams and Moazzins. Imams and Moazzins are very respectable and trusted persons in the society. Using these infrastructural opportunities Moqtabs were running for religious education purpose since a long. But lack of money and other facilities it became weakening gradually. Bangladesh government planned for using these mosques since 1992. However to implement the Education For All(EFA) and Compulsory Education Program(CEP) Islamic Foundation Bangladesh(IFB) under the Ministry of Religious Affairs(MoRA) launched a program named “Mosque-based Integrated Non-formal Education Expansion Program”. The program contributed significantly in implementing National Education Policy (NEP). Through the program Imams were not only creating interest among the pre-primary learners on formal education but also providing education on Bangla, English, Mathematics and Arabic. Besides, efforts were made to increasing ethics, morality and religious values among the new generation. Every day teachers taught 2-3 hours to the learners. 
1.4 Objectives of the Impact Evaluation
i. To review the implementation status of Mosques and Resource centers;

ii. To review the rationale of the project in respect of concept, design and learning courses of pre-primary child and adult education;

iii. To asses impacts of project activities on children’s learning of the Holy Quran and adult literacy and their moral development and ethical values;

iv. To examine the employment opportunity for women and young male members of the community and overall socio-economic benefits of the rural community if any etc;

v. To examine the strengths, weaknesses, opportunities and threats (SWOT) of the project activities. 
vi. To recommend more improved management and sustainability of the project.
1.5 An Overview of the Mosque-Based Child and Mass Literacy Program
The Fourth Phase 
Name of the Project              
: 
Mosque-based Child and Mass 

                                                   
Literacy Program (4th Phase).

Administrative Ministry/Division
:
Ministry of Religious Affairs.

Executing Agency                       
: 
Islamic Foundation Bangladesh.

Location of the Project              
:
Throughout Bangladesh (479 Selected 

Upazillas at 64 Districts) with Head Office in Dhaka.

 Estimated Cost  

          
: 
GoB (Funded) in Lakh Taka.

   Original                                     
: 
21600.00

   Latest Revised                          
: 
21600.00

 Implementation Period              
: 
Date of Commencement     Date of Completion

                                                     

01/01/2006  


31/12/2008

The 4th phase of the project has operated 18,000 pre-primary education centers, 768 adult education centers, 12,000 Quran education centers and 1,474 resource centers. These centers contributed a lot for increasing literacy rate, enrolment in primary schools and eliminating illiteracy from the country. 

Mosque-based Child and Mass Literacy Program has provided education on Bangla, English, Mathematics Arabic along with other awareness building activities. 

1.6 Organization of Report 

The report is organized into Four Chapters.
Chapter one titled “Background of the Project and Its Objectives” deals with the introduction, background and objective of the project. This chapter also incorporates context of study, objectives of the impact evaluation, an overview of the “Mosque-Based Child and Mass Literacy Program”, organization of report and limitations of the study.
Chapter two titled “Methodology” includes study area, study steps, study design, sampling, indicators used, and methods of data collection, data processing and analysis.
Chapter three titled “Results and Findings” shows information about the center , stakeholders opinion, teachers opinion and views of the participants of the Focus Group Discussion (FGD). Here the study examines the strengths, weaknesses, opportunities and threats of the project activities. 
Chapter Four titled “Conclusions and Recommendations” includes the summary of the study and recommendations for improved management and sustainability of the project. 
1.7 Limitations of the Study 

The consultant and all concerned of the evaluation were serious to formulate a perfect and logical research report using reliable data and information so that the limitation would be minimized. Nonetheless, some unexpected mistake might have remained in this report due to shortage of time and other constrains. Within these limitations only the academic achievement of the learners has been analyzed. Nevertheless the consultant of the study was aware to bring out the relevant aspects of the project in this report.
Chapter-II
Methodology 
2.1 Introduction

The present study has collected data and information from both primary and secondary sources for analysis. To minimize cost and time like most of the social survey, the study has followed sample survey techniques. This sample survey has gathered data and information making generalization of the characteristics of above mentioned project from only a representative portion of the same.
2.2 Study Area
The present study covered 20 percent districts from all 7 divisions of Bangladesh. The respondents were selected by a random sample. The study selected 14 districts, 3 upazilla from each district, 1 from urban and 2 from rural area, since more than two-thirds population live in the rural area. The participants were selected from all three components of the Program.

The study was conducted on 42 upazillas of 14 districts from both rural and urban areas. The study is essentially based on primary data – both quantitative and qualitative. Primary data on education program was collected by direct interview and personal observation through structured and semi-structured questionnaire, Focus Group Discussion (FGD) and Key Informant Interviews (KII). Key informant interviews (KII) was conducted with the key personnel of Local and Head office of Islamic Foundation of Bangladesh (IFB). The study also draws upon secondary data, especially the project documents and reports and Bangladesh Bureau of Statistics (BBS) report on population census 2011. 
The selected districts and upazillas are given below:  
	Sl. No.
	Name of District 
	Name of Upazilla 

	01
	Madaripur
	Sadar, Kalkini and Rajoir 

	02
	Mymansingh 
	Sadar, Gaphargaon and Phulbaria 

	03
	Rajshahi 
	Sadar, Godagari and Puthiya 

	04
	Natore 
	Sadar, Gurudaspur and Lalpur 

	05
	Rangpur 
	Sadar, Mithapukur and Gangachara 

	06
	Dinajpur 
	Sadar, Biral and Chirirbandar 

	07
	Jhenidah 
	Sadar, Kaligonj and Kotchadpur 

	08
	Jessore 
	Sadar, Chowgacha and Bagharpara 

	09
	Barisal 
	Sadar, Hizla and Muladi 

	10
	Patuakhali 
	Sadar, Galachipa and Kalapara 

	11
	Comilla 
	Sadar, Daudkandi and barura. 

	12
	Bandarban 
	Ruma, Thanchi and Lama 

	7813
	Sylhet 
	Golapgonj, Biswanath and Balagonj 

	14
	Hobigonj 
	Sadar, Bahubal and Madhappur 


2.3 Study Steps 

The present study is consisted of the following five steps;
Step I:   Reviewed relevant documents and secondary literature to understand the present situation of the study area and context of the implementation status of Mosques and Resource centers. However the study examined the rationale of the project in respect to concept, design and learning courses of pre-primary child and adult education. 
Step II : Conducted direct interview with key informant, personal observation and case study in order to asses impacts of project activities on children’s learning and adult literacy and their moral development and ethical values, to examine the employment opportunity for women and young male members of the community and overall socio-economic benefits of the rural community.

Step III: Conducted sample survey to collect data and information from the stakeholders, teachers and local elites to quantify the individual opinion for better and distinct conclusion.

Step IV: Conducted intensive Focus Group Discussion (FGD) with concerned staffs, parents, religious leaders and local elites who were well aware of the education program. Mr. Md. Mozammel Haque Khan, Secretary, IMED, Mr. Md. Mosharraf Hossain, Assistant Director (Evaluation Sectors), IMED were also present in some Focus Group Discussions (FGDs). The overall findings of the 126 education center were shared in the Technical Committee and Steering Committee meetings. The comments and suggestions were noted and incorporated in the final report. 

Step V: Prepared and submitted final report after incorporating the findings from the Technical Committee and Steering Committee meetings. 
2.4 Study Design
In designing the present study followed the ‘Terms of Reference’ (TOR) and ‘Guideline’ of IMED. Following the TOR 20 percent district from all 7 division of Bangladesh was covered here. The participants were selected from all three components of the Program. Both quantitative and qualitative study design were adopted. For quantitative data, proportional stratified sampling technique was used for selection of stakeholders. A ‘Cross Sectional’ study design was used to collect the relevant data and information. Primary data on education program was collected by direct interview and personal observation. Information regarding socio-economic impact of the project was collected through structured and semi-structured questionnaire, Focus Group Discussion (FGD) and key informant interviews (KII).Key Informant Interviews (KII) were conducted with the key personnel of Local and Head office of Islamic Foundation of Bangladesh (IFB). Secondary data, especially the project documents and reports have been collected and reviewed.         
2.5 Sampling  

Several factors were taken into account for determining sample size, such as type of study, financial constrains, importance of results, the methods of data collection and the degree of accuracy needed. 

The goals of sampling were to use a procedure that was likely to yield a “representative” sample of the population as a whole, while holding down sampling costs as much as possible. Large sample sometimes hinder the research work, sometimes one method or the other could involve both less exposure to sampling error and lower costs than another. 

The three most commonly used methods for collected sample data were simple random sampling, stratified sampling and cluster sampling. In the present study, the random, sampling method was used to collect representative samples to reduce sampling errors and to avoid bias. To some extent the drawback was that the variation among individuals within components was less than the overall population variation. 
( Quantitative Data 
In the present study, face to face interviews using structured and semi-structured questionnaire were used as the primary method of collecting data from stakeholders and individuals concerned. A draft questionnaire was prepared on the basis of the literature review on the specific objectives of the proposed study. The draft questionnaire was field tested in one location with all three components. It was observed during the pre-testing that some questions were not clearly understood by the respondents. Later, some questions were dropped and a number of additional questions were added. The sequence and language of some questions were also changed on the basis of the pre-testing results.
After the field test, the schedule questionnaire was updated to ensure that interviewers and respondents would easily understand the questions. The final questionnaires were in Bangla to establish easy communication with the respondents during interviews. 
The questionnaire survey was conducted simultaneously in each component with the qualitative survey. Interviews were conducted on stakeholders of all three components, teachers and participants of FGD. Total of 1271 individual male and female were interviewed for collection of both quantitative and qualitative data through personal interview. The number of respondents per component was average 8 persons. In this way the total number of stakeholder was supposed to 126×8 = 1008 but ultimately it was 1019 persons. In addition to that 126 teachers and 126 participants of FGD were conducted. 
The sample size of each component was proportionately distributed, based on population size, in particular the number of enrolled students in each component first, then the total number of student covered by the project in components-wise. Table 2.4.1 shows the total number of samples collected from each component following the study design and basic criteria.       
Table- 2.4.1 Component wise break-up 

	Sl. No.
	Name of the Component
	Total  No. of Student Enrolled
	Total No. of Center
	No. of sampled Centers
	Urban
	Rural

	01
	Pre-primary(4-5 years)
	16,20,000
	18,000
	74
	24
	50

	02
	Adult( male and female)
	57,000
	768
	03
	01
	02

	03
	Nurani (6-10 years, school going )
	12,60,000
	12,000
	49
	16
	33

	Total
	
	29,37,600
	30768
	126
	41
	85


*Average 08 persons or 25 percent of enrolled students was covered from each center (from both male and female). In this way total number of student was 1019. 

Sample size/number of upa-zilla           n=z²q÷p×r²

[n=number of upa-zillas

z=normal variant

p=assumed achievement/success=80%

q=assumed failure=(100-80)=20%

r= relative efficiency or precision=0.15%

z²=3.84]

n=3.84×0.2/0.80× (0.15)²=42 upa-zillas

Total upa-zilla=42; that means 3 upa-zillas per district. So total district 2×7=14 and 3 upa-zillas per district. The study has conducted total 126 centers and 3 centers from each upa-zilla. According to the Population Census 2011 the proportion of urban-rural population is 1:2. So, the study conducted 1 center from urban area and 2 centers from rural area in seach upazilla.

( Qualitative Data 

Focus Group Discussions (FGDs) were conducted using a guideline. One FGD was conducted in each selected district. The participants of the FGDs were concerned staffs, guardians, religious leaders and local influential people in order to understand their views. So, total 14 FGDs were conducted and average 9 persons participated among whom 40 to 50 percent were women. 

The study prepared an observation checklist through which physical inspection of each resource center was conducted. The findings of the information are described in the next chapter. However, Key Informant Interviews (KII) was conducted with the personnel of 14 district office and Head Office of the project.
The study team collected qualitative information through field observation also. Detailed information collected through field observations are presented for individual component in Annex-1. 
The study also draws upon secondary data, especially the project documents and reports and Bangladesh Bureau of Statistics (BBS) report on population census 2011. 
2.6 Indicators used 
The following indicators were studied in course of the present study:

( Physical Observation
The study observed the implementation status of Mosques and Resource centers. Besides the rationale of the project in respect to concept, design and learning courses of pre-primary child and adult education, Impacts of project activities on children’s learning of the Holy Quran and adult literacy and their moral development and ethical values was also observed. However, the study examined the employment opportunity for women and young male members of the community and overall socio-economic benefits of the rural community through participatory observation. 
2.7 Methods of Data Collection

2.7.1 Direct Interview
Personal interview through structured questionnaire: The study formulated questionnaire for collecting necessary data and information. Then the trained interviewers went to conduct interview with the cross section of stakeholders to fill-up the questionnaire.

· The study conducted direct interview with 1019 students from three components. 

· The study conducted with 126 teachers from 126 centers in order to get information and their opinion.

· The study conducted 14 FGDs in 14 districts. 

2.7.2 Personal Observation: The consultant discussed and mixed personally with the concerned office personnel from Head Office and other offices in the locality for collecting information and personal observation. 

2.7.3 Case Study: The study contacted with 5 prisoners for the course as Case Study. Prisoners were selected randomly but on the basis of some specific criterion. However, questionnaire prepared for the stakeholders was used here. 

2.8 Data Processing and Analysis
The data collected through field study was processed after necessary checking and editing. Data was processed by computer and analyzed both quantitatively and qualitatively. Statistical methods consisting of percentage co-relation were used. The analysis of qualitative data was made through systematic and analytical description of the collected facts. The researcher followed different tables in the relevant chapter in course of analysis.
CHAPTER-III
Results and Findings
3.1 Introduction

The study aims to review the implementation status of Mosques and Resource Centre, the rationale of the project in respect to concept, design and learning courses of pre-primary child and adult education. It wants to assess impacts of project activities on children’s learning of the Holy Quran and adult literacy and their moral development and ethical values, the employment opportunity for women and young male members of the community and overall socio-economic benefits of the rural community. However the study aims to examine the internal strengths, weaknesses, opportunities and threats (SWOT) of the project activities and finally to recommend more improved management and sustainability of the project.  

3.2 Findings of the Students
3.2.1 Sex Distribution 
	Components
	Sex
	Frequency
	Percent
	Overall

	Pre-Primary
	Male
	92
	46.0
	19.6

	
	Female
	108
	54.0
	

	
	Total
	200
	100.0
	

	Nurani
	Male
	210
	43.8
	47.0

	
	Female
	269
	56.2
	

	
	Total
	479
	100.0
	

	Adult
	Male
	147
	43.2
	33.4

	
	Female
	193
	56.8
	

	
	Total
	340
	100.0
	

	 
	Grand Total
	1019
	
	100.0


Table shows that in all the 3 components, respondents were dominated by the female, which was 55.93 percent in average. Besides, the project was able to attract and include the female more. Notable that in the national level the literacy rate of male is 60.76 percent and female is 54.56 percent. Whereas the present study found that the project was able to include more female students than the male. 
3.2.2 Reading Status of the Students
	Components
	Study Status
	Frequency
	Percent

	Pre-Primary
	Read
	200
	100.0

	
	Don't Read
	0
	0.0

	
	Total
	200
	100.0

	Nurani
	Read
	467
	97.5

	
	Don't Read
	12
	2.5

	
	Total
	479
	100.0


In pre-primary program 100 percent students, those who completed their education from the Mosque-based education centers, were admitted and continued their study in the primary schools of the country. It showed that the project achieved one of the major objectives increasing enrollment situation in the primary schools. In case of Nurani, 97.5 percent continued their study where the dropout rate was only 2.5 percent. However, the adults were left aside in consideration of admission issue. So, the project served the purpose. It also contributed to removal of illiteracy.
3.2.3 Class-wise Distribution of Students
The students of first batch of fourth phase (2006) reached up to class ten with their smooth and harmonic progress and it was happened in case of Nurani education. On the other hand the pre-primary students reached up to class six because of their low age. Maximum students’ participation found in class four from pre-primary and in five and six from the Nurani education. In both components, running students were proportionately more in the classes of three, four, five and six, where no student observed in the class three from Nurani program. Average 95 percent students of pre-primary and Nurani were adopted themselves in the mainstream of education at national level, which was a significant achievement. 
3.2.4 Attitude towards the Standard of Education (Pre-primary)



At pre-primary level most of the students’ attitude towards the subject –Bangla was seen positive. Even though 78 percent respondents showed their positive attitude towards English, a considerable portion of them (22 percent) disliked and were afraid of English course. As regards mathematics, the response was comparatively low towards better acceptance than other subjects. It was assumed that it happened due to the weakness of teacher in mathematics teaching. The ‘not satisfactory’ attitude was more in English and mathematics among all the subjects. 

 3.2.5 Attitude of the adults towards the Standard of Education 
Like pre-primary level most of the adult students’ attitude towards the – Bangla was positive. Although 68.24 percent respondents were positive towards English, a considerable portion of them (31.76 percent) disliked and were afraid of English course. In case of mathematics education the response was comparatively low towards better acceptance than other subjects. It is attributable to the weakness of teacher in mathematics teaching. The ‘not satisfactory’ attitude was more in English and mathematics among all the subjects. The course of Arabic education and its standard was preferable and attractive to the students. 

3.2.6 Attitude of the Nurani students towards the Standard of Education
In learning the Holy Quran properly, Nurani group students’ positive response was very high (97.94 Percent). It showed a great acceptance of the standard of the Holy Quran course. Only 2.06 percent showed negative attitude which was insignificant. Nurani students read only one book named ‘Sahaj Quran Shikkha’ (Easy Quran Learning) for long one year. However, they were school going students and had less time to spend for learning only one course in the mosque-based education center. If they could learn the Holy Quran with meaning in Bengali and could apply it in their practical life, it could be more effective and useful for them.
3.2.7 Admission Status After Completion the pre-primary Course
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It was found that the students, who completed their pre-primary education course, got themselves admitted 100 percent in the primary schools of the country. One of the major objectives of the project was to impart pre-primary education to children with a view to enhancing the enrolment of students at primary level by removing school fear. So, in this respect, the study can state that the enrolment situation of this children was the most significant and successful one.  

3.2.8 Academic Achievement of Pre-Primary Learners
The result of the students in class I in their year final examination, out of 200 students, the number of students holding 1st position was 17, 2nd position 25, 3rd position was 24, which is very encouraging. It reveals that the educational achievement and success of the ex-student of pre-primary is excellent. So, it is a good sign of the Mosque-based education program that the children got proper education and guidance. In Mosque-based education program, the achievement of the students was comparatively good than other students. 
3.2.9 Employment Opportunity 
	Components
	Opinion
	Frequency
	Percent

	Adult


	Yes
	139
	40.9

	
	No
	201
	59.1

	
	Total
	340
	100.0


About 60 percent adult reported negative in case of employment opportunity. Though 40 percent answered positively but the course curriculum of adult program did not support this view. Here emphasis was given mainly to provide literacy and religious education to illiterate adults, increasing the literacy rate and raising consciousness among them. However, due to their low age, there was no question of employment generation through pre-primary and nurani program of this project.
3.2.10 Perception about Up-gradation of Socio-Economic Status
	Components
	 Perception
	Frequency
	Percent

	Adult

 
	Yes
	283
	83.2

	
	No
	57
	16.8

	
	Total
	340
	100.0


Question asked to the stakeholders whether the education program was able to up-grade their socio-economic status or not. In reply to their question, 83.2 percent adult students answered ‘yes’, that means they believed that this education could upgrade their socio-economic status. Though 16.8 percent did not accept this view but more than eighty percent of them were in favor of up-grading the socio-economic status. It means that the project has an indirect impact on the stakeholders in creating positive attitudes among them. 

3.2.11 Question of Awareness Building 
	Components
	 Perception
	Frequency
	Percent

	Adult

 
	Very helpful
	187
	55.0

	
	Average
	90
	26.47

	
	Not so
	6
	1.77

	
	Not at all
	57
	16.76

	
	Total
	340
	100.0


One of the major objectives of the project was to build consciousness and develop positive discipline among the adults as well as among the new generation. So, question asked to the adults whether the education program was helpful to create consciousness or not. Above 80 percent respondents thought that the education program was able to help them in building consciousness. Nonetheless about 20 percent of them did not agree with this view. The study left pre-primary and nurani students from asking this question because of their incapacity to perceive such type of question.
xz3.2.12 Attitude towards the Effectiveness of this Education
	Components
	 Attitude
	Frequency
	Percent

	Adults


	Very effective
	163
	47.94

	
	effective
	127
	37.35

	
	Satisfactory
	10
	2.94

	
	Not satisfactory
	40
	11.77

	
	Total
	340
	100


Question was set for the adult learners to know how far the Mosque-based education program was effective for them. In search of this question, about 90 percent of their response was positive. It was observed that their expectation was not so high from this education. Firstly they wanted to be literate; then acquire some knowledge of reading, writing and arithmetic. Besides, they needed help to practice religion properly. However, they got help from their teachers to solve their problem and became satisfied. As a result, most of them believed that the mosque-based education program was effective for them, though a few of them had different opinion. Like previous question, here pre-primary and nurani students have also been excluded.
3.2.13 Constrains   
Almost no obstacle or threat was reported by the participants. Though a few of them complained, they could not make it clear. Rather it was clear that nobody prevented them from attending the education center. 
3.2.14 Helping Status at Home
The children are always depended on their parents. So, a question was asked to pre-primary and nurani students whether they got any help at home or not. The study showed that 34 percent of pre-primary and 42 percent of nurani students got help in their study at home. Further, when they were asked about their assistance of study at home, they replied that their father or mother, and in some cases, their elder brother or sister helped them in the study at home. Since most of the participants were from poor and illiterate family, so the data showed that they could not able to get help from their family level. Here adults were excluded. Because, they were matured learners and didn’t require any help form outside.
3.2.15 Practicing status of the Holy Quran 
	Components
	Practice status
	Frequency
	Percent

	Nurani
	Yes
	401
	83.7

	
	No
	78
	16.3

	
	Total
	479
	100.0


With respect to the impact on children’s learning of the Holy Quran, practice is seen to be the main thing in their moral development and ethical values. People who were committed to practice religion, their moral and ethical levels were higher than other people. Notable is that reading the Holy Quran and understanding its implications is a part of practicing religion to the Muslims. It also reflected their moral and ethical standard in the society. The study found that many of the respondents forgot reading the Holy Quran properly. It might happen due to lack of continuous monitoring and guidance. 

3.2.16 Perception about the Utility of this Education
The theme came out from the program that the primary level student could learn the Holy Quran for the change of their mental character level in future. From this point of view the study could explain the utility of this education. Here the opinion of the respondents was very important. So, the question was raised whether there was any utility of this education for the change of their life or not. The research showed that consciously or unconsciously almost all the respondents’ were positive to this question. It is very much encouraging. Normally people do not easily accept new things. But here the response towards not only the Holy Quran education but also towards the mosque-based education was undoubtedly tremendous. Moreover, the respondents thought that the education has much utility in their lives. 
3.2.17 Benefits of this Education 
The study tried to evaluate the impact of the project on the stakeholders. In the question of their benefit from this education the pre-primary and nurani groups thought that the education increased their reading attention, helped them to achieve good result in the classes and practice religion properly and built consciousness among them. On the other hand the adults thought that the education helped them to eliminate the curse of illiteracy from their lives. Besides, it helped them to practice religion properly and to build awareness among them and indirectly to the society. A few of them complained against teachers’ behavior and irregularities. Despite some complaints they admitted that this program benefited them directly and indirectly. Though this program did not create employment opportunity but the learners acquired some knowledge which helped them in their future. The study observed that actually the program was accepted by almost all the participants.         
3.2.18 Prayer Status 
One of the objectives of the assignment was to assess impacts of project activities on children’s learning of the Holy Quran and adult literacy and their moral development and ethical values. The study shows that 23.5 percent respondents of pre-primary level say their prayer five times a day; 52 percent, irregularly; 12.5 percent, only on Friday; and 12 percent of the respondents did not at all say their prayers. The respondents of nurani level, 23.5 percent say their prayer five times a day; 52.5 percent, irregularly; 4.5 percent, only on Friday; and 3.5 percent of the respondents did not at all say their prayers. It reflected their moral development since 60 percent of the adults were regular in practicing religion. Only 3.5 percent adults did not say their prayer which was insignificant. In the same way, 60 percent of adults say their prayer five times a day; 33.5 percent, irregularly; 3 percent, only on Friday; and 3.5 percent of the respondents did not at all say their prayers. It reflects their moral development. 

3.2.19 Status of Timely Delivery of Teaching Materials 
We could not think of education without book even in the digital era. In this question timely delivery of books and other teaching materials were very important. In this connection they were asked whether books and other teaching materials were supplied to them in time or not. The pre-primary respondents fully agreed that they were able to receive everything in time, which was 97.5 percent in nurani and 99 percent in adult. The study also enquired whether any facility was received for supplying teaching material or not. In this question they replied negatively. It showed the sincerity of the department and also the honesty of every one concerned.
3.2.20 Perception about Overall Activities 
The study found that everybody was more or less satisfied. Overall hundred percent of the stakeholders strongly expressed their opinion in favor of continuation the program. So it is clear that learners highly benefited from this project. 
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3.3.1 Teachers’ status
The study finds that among the teachers 61 percent were Imam, 12 percent were Moazzin and 27 percent were other people. Though 73 percent teachers were recruited from mosque, a significant number (27 percent) of them were recruited from outside. Most of the outsiders were women. Those teachers could not go to the mosque. They conducted their classes outside the mosque where sitting arrangement and other facilities were insufficient. Especially in the rural areas, it was almost impossible for them to accommodate the students with proper facilities. However, some teachers were recruited on political pressure in which most of them were women and non-trained. As a result, quality of teacher had to be compromised. 
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3.3.2 Qualification of Teacher

           3.3.3 Training of Teachers

The study showed that 46.5 percent teachers were Degree/Fazil and MA/Kamil pass. On the other hand more than fifty percent teachers were SSC/Dakhil and HSC/Alim pass.  Moreover only 41 percent of them were trained. That means about 60 percent teachers’ had no training. In teaching profession, especially in the lower level teaching, training and orientation is very important. Both pre-service and in-service training were necessary for the teachers to achieve the goal. It could be identified as one of the constrains of the project.
3.3.4 Problems to Run the Activities
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Although the teachers reported that there was no problem to run the program. But personal observation didn’t support this view. As most of the people are poor in Bangladesh, they need support in their every step of life. Sometimes children remain unfed at home. Besides, they stayed in education centers for two-three hours without food. The study observed that due to inadequate support, sometimes students felt disinterested. There were also some social barriers like illiteracy, unconsciousness, etc. In the government primary schools tiffin and stipend are provided for the students. Some NGO running schools also provide school dress and bag. So, only supply of book is not enough to attract them into this program.
3.3.5 Perception of the local people: 
	Attitude
	Frequency
	Percent

	Very good
	107
	85

	Good
	16
	12.7

	Satisfactory
	-
	-

	Not satisfactory
	3
	2.3

	Total
	126
	100


The teachers reported that the local people accepted this program positively. Because not only their children benefited, indirectly they were also enlightened through this program. So, they became happy. About 98 percent teachers expressed their happiness. Only 2 percent were not satisfied for unknown reason. Teachers thought that this program contributed a lot to increase enrolment in the primary schools. As a result, the program helped to reduce dropout rate which ultimately helped to increase the literacy rate.  However, the program developed religious and ethical values and built awareness among the local people. In this way the program has become successful to achieve one of the major objectives of the project. 

3.3.6 Recommendations by the Teachers to Strengthen the Project

For strengthening the Project in future teachers recommended to -- finance for accommodation and sitting arrangement especially for the outside center, their training and orientation, increasing their honorarium and confirm their service, tiffin, school dress, bag and stipend for the students, the development of more effective course and curriculum, more education center, continuation of the project and shifting the project into revenue budget.

3.4 Focus Group Discussion (FGD)
3.4.1 Introduction
The study conducted 14 Focus Group Discussion (FGD) in order to assess impacts of project activities and overall socio-economic benefits of the community. The participants of FGD were concerned staffs, guardians, religious leaders and local influential. in order to understand their views about the opportunity, utility, helpfulness and benefits created by the program. However, the study tried to identify the weaknesses as well as to bring out their suggestions for strengthening the project in future. The study articulates their views through this report after necessary review. 
3.4.2 Participants’ Information 

Table-3.4.1 Duration of Involvement with this Activities
	Duration of involvement
	Frequency
	Percent

	1 Year
	5
	4.0

	2 Years
	7
	5.6

	3 Years
	13
	10.3

	4 Years
	26
	20.6

	5 Years
	75
	59.5

	Total
	126
	100.0


More than 80 percent participants of FGD were involved to this program for more than 4 years. So they were more or less known to this program. They knew the strengths as well as drawbacks. So, their opinion was very much important for the present study.  
3.4.3 Problems in Operating the Program
The participants of FGD identified the problems of accommodation, house rent, sitting arrangement (especially in the outside center), insufficient honorarium of teachers, frustration of teachers due to uncertainty of their service, excessive pressure of children, unconsciousness among the parents, communication, campaign, poverty and illiteracy, long duration of class, inadequate number of education center. However, they claimed tiffin, school dress, bag and stipend for the children.
3.4.4 Problems were Resolved 
The above mentioned problems were resolved - 
· With the help of local people
· Through awareness building and motivation
· Through personal contact with the guardian
· Through communication
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​3.4.5 Perception about the helpfulness of this education 
Participants of FGD accepted this program positively. Because not only their children were getting benefit, the illiterate adults were also enlightened through this program. They expressed their happiness since 94.5 percent of the participants showed their positive attitudes in fulfilling the demand of the learners. Only 5.5 percent of them did not admit that. This education program did not create employment opportunity directly or indirectly. The project activities had a great impact on both children and adult in their moral development and ethical values. As revealed by FGDs this program contributed a lot to increasing enrolment in primary schools and decreasing dropout rate. Besides, it increased literacy rate, developed religious and ethical values and built awareness among the local people. 
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3.4.6 Perception about the Infrastructural Facilities 
Here infrastructural facilities meant building, chair-bench, teacher, teaching materials, teaching environment, etc. Though 51 percent of the participants were positive in this respect, rest of them differed. They thought that the infrastructural facilities were not sufficient.  
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3.4.7 Future of the Project without Government Fund
The local people fully disagreed with the idea of withdrawal of government fund from this project. They thought that it could not be possible to run the project by their own finance. Rather they recommended increasing the number of centers so that more students could be accommodated. There was pressure for getting admission of the students. However, they emphasized on recruitment of teachers only from the Imams and Muazzins.
3.4.8 Recommendations of FGD Participants
For strengthening the Project FGD participants’ recommended - better accommodation and sitting arrangement, finance for house rent for outside center, recruitment of quality teacher, their training and orientation, increasing teachers’ honorarium and confirming their service, tiffin, school dress, bag and stipend for the students, continuation of the project, development of more effective course and curriculum, more education center and shifting the project into revenue budget. However the local people fully disagreed with the idea of closing the government allocation for the project. They thought that running of the project could not be possible by their own capacity and finance. Rather they suggested for increasing the number of centers so that more students could be accommodated in the context of overwhelming population increasing. However, they emphasized on recruitment of Imam and Moazzin for teaching exclusively.
3.5 Case Study 
The study planned to contact some prisoners as Case Study.  Five of them were found out and interviewed. Their views were:
a. Jesmin Begum, district jail, female ward, Natore, reported that from this project she benefited. She opined that the nation also got benefit from this program first by reducing illiteracy. Besides, she thought that religious education helped them to be more religious. 

b. Md. Abdus Salam, district jail, male ward, Natore, admitted that he could learn prayer and some of religious knowledge from this course which was great opportunity for him especially living in a jail.

c. Md. Hanif from Natore jail repoted that currently he was regular in the mosque. Due to this literacy program he acquired some religious knowledge which was very much valuable for him.

d. Md. Ali Akbar Khalil Mollah from Jessore jail informed that the teacher of this program in the jail was very much cooperative.  He taught them with love and affection. Further he suggested that this program should be extended all over the country, especially in jails.
e. Md. Sohrab Ali from Natore jail expressed his great satisfaction with this program. He thought that this program could help to correct people and ultimately the society could achieve its target of maintaining peace and harmony.   
CHAPTER-IV
Conclusion and Recommendations
4.1 Conclusion
There is no alternative to education to face the future challenges of development. The Mosque-based Child and Mass Literacy Program can play a vital role in this respect. This program contributed a lot to eliminating illiteracy and increasing literacy rate of the country. However, the program has some constrains and problems which should be removed immediately for strengthening the project. Problems are outlined below: 

4.1.1 Accommodation Problem: The study found that sometimes centers were established outside the mosques which were not convenient for conducting classes. There were problems of class room and sitting materials. One-fourth of the education center was running outside the mosque. If the infrastructural facilities were used properly to run the program then the accommodation and sitting problem could be minimized. So, the teachers and participants of FGD requested for either shifting the center into the mosque or confirming better accommodation equipped with sitting arrangement. 

4.1.2 Lack of Quality Teachers: The study found that some teachers were recruited on political pressure where quality could not ensured. It was harmful for the program. Besides, most of the teachers were not trained. For quality teaching there was no alternative to continuous teachers training. However, teachers’ honorarium was not suitable and the project was temporary. That’s why most of the teachers became frustrated due to uncertainty of their service.  

4.1.3 Lack of Incentive: Most of the students came from poor and needy family. They demanded incentives like tiffin, school dress, bag and stipend. In government primary schools and some NGO running schools provide these sorts of incentives.  So the incentives might help them to be more interested.
4.1.4 Course Curriculum: The project objective was to impart pre-primary education to children with a view to enhancing enrollment of students at primary level. In pre-primary program the age limit of the students was 4-5 years. But the designed course curriculum was lengthy for them. On the other hand the courses designed for adults did not create any employment opportunity for women and young male members of the community. The learning courses should be modified on the basis of project objectives.    
4.1.5 Lack of Awareness: Since most of the students came from poor and illiterate family they could not realize the importance of the program. There was also lack of communication and campaign. Proper communication and campaign might help them to be more aware. 

4.1.6 Communication Problem: The number of centers was less than required. For this reason students had to come far away from the center. But the road communication was not so well in all the areas of the country. So students had to face communication problem. However security problem is very important. In Bangladesh still we are suffering for this problem especially for our children. Sometimes parents feel tension and anxiety sending their children to the education center alone.   

4.1.7 Problems of Uncertainty of the Project: Since the project was going on temporary basis concerned people did not feel comfortable. It was found that they were worried about their service and future. Their service age was already over. So, they had no scope to be appointed elsewhere. Within this constrains it was very tough to deliver proper service. So, to overcome their frustration there is no alternative to confirming their service.
4.2 Recommendations 

On the basis of above findings the following recommendations can be made:

· To continue Mosque-based Child and Mass Literacy Program;
· To provide better accommodation and sitting arrangements; 
· To allocate additional finance for house rent for outside center;

· To recruit quality teacher;
· To arrange training and orientation course for teachers;

· To confirm service of the teachers;

· To increase teachers’ honorarium;

· To provide tiffin, school dress, bag and stipend for students; 
· To modify course curriculum for more effective education;

· To maintain the class duration within two hours;

· To increase the number of centers;  
· To develop infrastructure where necessary, and

· To shift the project into revenue budget immediately.
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Table- 3.2 Sample Information (Component-wise)
	Sl. No.
	Name of the Component
	Total  No. of Student enrolled
	Total No. of Center
	No. of sampled centers
	Urban centers
	Rural centers

	01
	Pre-primary(4-5 years)
	16,20,000
	18,000
	74
	24
	50

	02
	Illiterate adult( male and female)
	57,000
	768
	03
	01
	02

	03
	Holy Quran (6-10 years been for school going 
	12,60,000
	12,000
	49
	16
	33

	Total
	29,37,600
	30768
	126
	41
	85


Table-3.2.1 Sex Distribution 

	Components
	Sex
	Frequency
	Percent
	Overall

	Pre-Primary
	Male
	92
	46.0
	19.6

	
	Female
	108
	54.0
	

	
	Total
	200
	100.0
	

	Nurani
	Male
	210
	43.8
	47.0

	
	Female
	269
	56.2
	

	
	Total
	479
	100.0
	

	Adult
	Male
	147
	43.2
	33.4

	
	Female
	193
	56.8
	

	
	Total
	340
	100.0
	

	 
	Grand Total
	1019
	
	100.0


Table-3.2.2 Reading Status of the Students
	Components
	Study Status
	Frequency
	Percent

	Pre-Primary
	Read
	200
	100.0

	
	Don't Read
	0
	0.0

	
	Total
	200
	100.0

	Nurani
	Read
	467
	97.5

	
	Don't Read
	12
	2.5

	
	Total
	479
	100.0


Table-3.2.3: Class-Wise Distribution of Students
	Component
	Class
	Frequency
	Percent

	Pre-primary Education
	Three
	45
	22.5

	
	Four
	105
	52.5

	
	Five
	44
	22.0

	
	Six
	6
	3.0

	 
	Total
	200
	100.0

	Nurani Education
	Don't  read
	12
	2.51

	
	Class Four
	36
	7.52

	
	Class Five
	103
	21.50

	
	Class Six
	167
	34.87

	
	Class Seven
	106
	22.13

	
	Class Eight
	54
	11.27

	 
	Total
	479
	100.0

	 
	
	679
	


Table-3.2.4: Pre-Primary Students’ Attitude Towards the Subjects 

	Components
	 Subject
	Students Attiude
	Frequency 
	Percent

	Pre-primary
	Bangla
	Very Good

Good

Satisfactory

Not Satisfactory
	96

59

31

14
	48

29.5

15.5

7

	
	
	Total
	200
	100

	
	English
	Very Good

Good

Satisfactory

Not Satisfactory
	56

78

22

44
	29

38

11

22

	
	
	Total
	200
	100

	
	Mathematics
	Very Good

Good

Satisfactory

Not Satisfactory
	59

80

18

43
	29.5

40

9

21.5

	
	
	Total
	200
	100

	
	Arabic
	Very Good

Good

Satisfactory

Not Satisfactory
	112

74

4

10
	56

37

2

5

	
	
	Total
	200
	100

	
	Religion and Others
	Very Good

Good

Satisfactory

Not Satisfactory
	71

109

9

11
	35.5

54.5

4.5

5.5

	
	
	Total
	200
	100


Table-3.2.5 Attitude of the Adults Towards the Standard of Education 
	Components
	 Subject
	Students Attiude
	Frequency 
	Percent

	Adult
	Bangla
	Very Good

Good

Satisfactory

Not Satisfactory
	118

137

25

60
	34.71

40.29

7.35

17.65



	
	
	Total
	340
	100

	
	English
	Very Good

Good

Satisfactory

Not Satisfactory
	48

99

85

108
	14.12

29.12

25

31.76



	
	
	Total
	340
	100

	
	Mathematics
	Very Good

Good

Satisfactory

Not Satisfactory
	55

126

79

80
	16.18

37.06

23.23

23.53



	
	
	Total
	340
	100

	
	Arabic


	Very Good

Good

Satisfactory

Not Satisfactory
	110

136

45

49
	32.36

40

13.23

14.41

	
	
	Total
	340
	100

	
	Religion and Others
	Very Good

Good

Satisfactory

Not Satisfactory
	122

159

29

30
	35.88

46.77

8.52

8.83

	
	
	Total
	340
	100


Table-3.2.6 Attitude Of the Nurani Students Towards the Standard of Education 
	Components
	Students’ Attitude
	Frequency
	Percent

	Pre-primary 
	Very Good
	71
	35.5

	
	Good
	109
	54.5

	
	Satisfactory
	9
	4.5

	
	Not Satisfactory
	11
	5.5

	
	Total
	200
	100

	Nurani 
	Very Good
	209
	43.63

	
	Good
	227
	47.39

	
	Satisfactory
	23
	4.80

	
	Not Satisfactory
	20
	4.18

	
	Total
	479
	100.0

	Adults 
	Very Good
	122
	35.88

	
	Good
	177
	52.06

	
	Satisfactory
	22
	6.47

	
	Not Satisfactory
	19
	5.59

	
	Total
	340
	100.0

	
	Grand Total 
	1019
	


Table-3.2.7 Academic Achievement of Pre-Primary Learners

	Promotion from
	 Position in class
	Frequency

	Class I to II
	First
	17

	
	Second
	25

	
	Third
	24

	
	Others
	134

	
	Total
	200

	Class II to III
	First
	9

	
	Second
	16

	
	Third
	24

	
	Others
	151

	
	Total
	200

	Class III to  IV
	First
	17

	
	Second
	15

	
	Third
	20

	
	Others
	148

	
	Total
	200


Table-3.2.8 Employment Opportunity 
	Components
	Opinion
	Frequency
	Percent

	Adult


	Yes
	139
	40.9

	
	No
	201
	59.1

	
	Total
	340
	100.0


Table-3.2.9 Perception About Up-gradation of Socio-Economic Status
	Components
	 Perception
	Frequency
	Percent

	Adult


	Yes
	283
	83.2

	
	No
	57
	16.8

	
	Total
	340
	100.0


Table-3.2.10 Question of Awareness Building 
	Components
	 Perception
	Frequency
	Percent

	Adult

 
	Very helpful
	187
	55.0

	
	Average
	90
	26.47

	
	Not so
	6
	1.77

	
	Not at all
	57
	16.76

	
	Total
	340
	100.0


Table-3.2.11 Attitude Towards the Effectiveness of This Education
	Components
	 Attitude
	Frequency
	Percent

	Adults


	Very effective
	163
	47.94

	
	effective
	127
	37.35

	
	Satisfactory
	10
	2.94

	
	Not satisfactory
	40
	11.77

	
	Total
	340
	100


Table-3.2.12: Constrains
	Components
	Obstacle Status
	Frequency
	Percent
	Overall

	Pre-Primary 
	Yes
	00 
	0.0
	 

	 
	No
	200
	100.0
	 

	 
	Total
	200
	100.0
	19.6

	Nurani
	Yes
	2
	0.4
	 

	 
	No
	477
	99.6
	 

	 
	Total
	479
	100.0
	47.0

	Adult
	Yes
	3
	0.9
	 

	 
	No
	337
	99.1
	 

	 
	Total
	340
	100.0
	33.4

	 
	Grand Total
	1019
	 
	100.0


Table-3.2.13 Helping Status at Home 
	Components
	Helping Status
	Frequency
	Percent

	Pre-Primary


	Yes
	68
	34.0

	
	No
	132
	66.0

	
	Total
	200
	100.0

	Nurani


	Yes
	204
	42.6

	
	No
	275
	57.4

	
	Total
	479
	100.0


Table-3.2.14 Practicing Status of the Holy Quran 
	Components
	Practice status
	Frequency
	Percent

	Nurani
	Yes
	401
	83.7

	
	No
	78
	16.3

	
	Total
	479
	100.0


Table-3.2.15 Perception About the Utility of This Education
	Components
	Status
	Frequency
	Percent
	Overall

	Pre-Primary 

 

 
	Yes
	197
	98.5
	 

	
	No
	3
	1.5
	 

	
	Total
	200
	100.0
	19.6

	Nurani

 

 
	Yes
	475
	99.2
	 

	
	No
	4
	0.8
	 

	
	Total
	479
	100.0
	47.0

	Adult

 

 

 
	Yes
	334
	98.2
	 

	
	No
	6
	1.8
	 

	
	Total
	340
	100.0
	33.4

	
	Grand Total
	1019
	 
	100.0


Table-3.2.16 Benefits of  This Education
	Components
	 Opinion
	Frequency
	Percent
	Overall

	Pre-primary 
	Increased  reading attention 
	84
	42.0
	 

	
	Helped to achieve good result in the class
	43
	21.5
	 

	
	Helped to practice religion more
	63
	31.5
	 

	
	Helped to build awareness
	10
	5.0
	 

	 
	Total
	200
	100
	19.6

	Nurani 
	Increased reading attention
	150
	31.5
	 

	
	Helped to achieve good result in the class
	59
	12.5
	 

	
	Helped to practice religion more
	212
	44.0
	 

	
	Helped to build awareness
	58
	12.0
	 

	 
	Total
	479
	100
	47.0

	Adults 
	Helped to remove illiteracy
	134
	39.5
	 

	

	
	Helped to practice religion more 
	109
	32.0
	 

	
	Helped to build awareness
	97
	28.5
	 

	 
	Total
	340
	100
	33.4

	 
	 Grand total
	1019
	 
	100.0


Table-3.2.17 Prayer Status 
	Components
	Prayer Status 
	Frequency
	Percent

	Pre-primary 
	Five times daily
	47
	23.5

	
	At times
	104
	52

	
	Only Friday
	25
	12.5

	
	No
	24
	12

	 
	Total
	200
	100

	Nurani 


	Five times
	189
	39.5

	
	At times
	251
	52.5

	
	Only Friday
	21
	4.5

	
	No
	18
	3.5

	 
	Total
	479
	100

	Adult
	Five times
	204
	60

	
	At times
	114
	33.5

	
	Only Friday
	10
	3

	
	No
	12
	3.5

	 
	Total
	340
	100

	 
	Grand Total 
	1019
	 


Table-3.2.18 Status of Timely Delivery of Teaching Materials
	Components
	 Status 
	Frequency
	Percent
	Overall

	Pre-primary 
	Everything timely
	200
	100
	 

	
	Some were timely
	 
	0.0
	 

	
	Not at all
	 
	0.0
	 

	 
	Total
	200
	100
	19.6

	Nurani 
	Everything
	467
	97.5
	 

	
	Some were timely
	5
	1
	 

	
	Not at all
	7
	1.5
	 

	 
	Total
	479
	100
	47.0

	Adults
	Everything timely
	337
	99.
	 

	
	Some were timely
	 
	0.0
	 

	
	Not at all
	3 
	1
	 

	 
	Total
	340
	100
	33.4

	 
	 
	1019
	 
	100.0


Table-3.2.19 Perception About Overall Activities 
	Components
	 Perception
	Frequency
	Percent
	Overall

	Pre-primary 
	Very Good
	103
	51.5
	 

	
	Good
	85
	42.5
	 

	
	Satisfactory
	12
	6.0
	 

	
	Not Satisfactory
	 
	0.0
	 

	 
	Total
	200
	100
	19.6




	
Components
	Perception
	Frequency
	Percent
	Overall

	
Nurani 
	Very Good
	268
	56.0
	 

	
	Good
	202
	42.0
	 

	
	Satisfactory
	9
	2.0
	 

	
	Not Satisfactory
	 
	0.0
	 

	 
	Total
	479
	100
	47.0

	Adults 
	Very Good
	172
	50.5
	 

	
	Good
	148
	43.5
	 

	
	Satisfactory
	20
	6.0
	 

	
	Not Satisfactory
	 
	0.0
	 

	 
	Total
	340
	100
	33.4

	 
	 
	1019
	 
	100.0


Table-3.3.20 Perception About the Necessity of the Project

	Components
	 Attitude
	Frequency
	Percent
	Overall

	Pre-primary 
	Very necessary
	184
	92.0
	 

 

 

 

19.6

	
	Necessary
	16
	8.0
	

	
	Not So
	 
	0.0
	

	
	No need
	 
	0.0
	

	 
	Total
	200
	100
	

	Nurani 
	Very necessary
	443
	92.5
	 

 

 

 

47.0

	
	Necessary
	36
	7.5
	

	
	Not So
	 
	0.0
	

	
	No need
	 
	0.0
	

	 
	Total
	479
	100
	

	Adult
	Very necessary
	309
	91.0
	 

 

 

 

33.4

	
	Necessary
	31
	9.0
	

	
	Not So
	 
	0.0
	

	
	No need
	 
	0.0
	

	 
	Total
	340
	100
	

	 
	 
	1019
	 
	100.0


Table-3.3.1 Teachers’ Status  

	Status of Teacher
	Frequency
	percent

	Imam
	77
	61

	Moazzin
	15
	12

	Others
	34
	27

	Total
	126
	100


Table-3.3.2 Qualification of Teachers
	Teachers’ Qualification
	Frequency
	Percent

	SSC/Dakhil
	34
	27

	HSC/Alim
	33
	26.5

	Degree/Fazil
	21
	16.5

	MA/Qamil
	38
	30

	Total
	126
	100


Table-3.3.3 Training of Teachers
	Teachers’ training
	Frequency
	Percent

	Trained
	52
	41

	Non-Trained
	74
	59

	Total
	126
	100


Table-3.3.4 Identified Problems
	Types of problems
	Frequency
	Percent

	Supports were inadequate
	15
	78.95

	Lack of interest of the students
	2
	10.53

	Social barriers
	1
	5.26

	Others
	1
	5.26

	Total
	19
	100


Table-3.3.5 Perception of the Local People
	Attitude
	Frequency
	Percent

	Very good
	107
	85

	Good
	16
	12.7

	Satisfactory
	-
	-

	Not satisfactory
	3
	2.3

	Total
	126
	100


Table-3.4.1 Duration of Involvement 
	Duration of involvement
	Frequency
	Percent

	1 Year
	5
	4.0

	2 Years
	7
	5.6

	3 Years
	13
	10.3

	4 Years
	26
	20.6

	5 Years
	75
	59.5

	Total
	126
	100.0


Table-3.4.2  Perception about the Helpfulness of This Education 
	Answer
	Frequency
	percent

	Yes
	119
	94.5

	No
	7
	5.5

	Total
	135
	100


Table-3.4.3  Perception About the Infrastructural Facilities
	Sufficient
	Frequency
	Percent

	Yes
	64
	51

	No
	62
	49

	Total
	126
	100


Table 3.4.4 Possibility of Running the Program Without Government Help
	Opinion
	Frequency
	Percent

	
	134
	99.3

	no problem
	1
	.7

	Total
	135
	100.0


Annexure - ii
gmwR`wfwËK wkï I MYwk¶v Kvh©µg (4_© ch©vq)

welqt cÖK‡íi cÖfve g~j¨vqb

DcKvi‡fvMx‡`i Rb¨ cÖkœgvjv-2012

1.0 †K›`ª m¤úwK©Z Z_¨vejx
t

1.1 †K‡›`ªi bvg
t

1.2 †K‡›`ªi †KvW bs
t 

1.3 MÖvg/gnj­vi bvg
t

1.4 †K‡›`ªi cÖwZôvKvj
t

1.5 Dc‡Rjv /_vbv
t

1.6 †Rjv
t

2.0 DËi`vZvi Z_¨vejx
t

2.1 bvg
t

2.2 wcZvi bvg
t

2.3 wj½
t
†Q‡j/†g‡q

2.4 eqm
t

2.5 eZ©gvb Ae¯’vb
t
Aa¨qbiZ/ Aa¨qbiZ bv

2.6 Aa¨qbiZ n‡j †Kvb †kªYx‡Z
t
1g/2q/3q/ 4_©/5g/6ô/7g/8g

3.0 †K‡›`ª wk¶vi gvb m¤úwK©Z Z_¨vejx t

3.1 †K‡›`ª wk¶vi gvb †Kgb wQj?  

DËi:

	welq
	ক.Lye fvj
	L. fvj
	গ. m‡š—vlRbK
	ঘ.m‡š—vlRbK bq

	evsjv
	
	
	
	

	Bs‡iwR
	
	
	
	

	MwYZ
	
	
	
	

	Aviwe
	
	
	
	

	†KviAvb
	
	
	
	

	ag©xq Ávb
	
	
	
	

	ˆbwZKZv I Ab¨vb¨ wk¶v
	
	
	
	


4.0  †K›`ª †_‡K wk¶v MÖn‡bi cieZ©x Ae¯’v t

4.1 †K›`ª †_‡K wk¶v MÖnY †k‡l cÖv_wgK we`¨vj‡q fwZ© n‡q‡Qb wK-bv?

DËit  ক. nu¨v (       খ. bv (
4.2 DËi nu¨v n‡j †Kv_vq fwZ© n‡q‡Qb?

DËit ক. miKvwi ¯‹z‡j খ. †emiKvwi ¯‹z‡j গ. gv`ivmvq ঘ. Ab¨vb¨

5.0 fwZ©i ci djvdj AMÖMwZt

5.1 1g †kªYx †_‡K wØZxq †kªYx‡Z DËxY© nIqvi mgq djvdjt 

ক. cÖ_g খ. wØZxq গ. Z…Zxq ঘ. Ab¨vb¨

5.2 wØZxq †kªYx †_‡K Z…Zxq †kªYx‡Z DËxY© nIqvi mgq djvdj

ক. cÖ_g খ. wØZxq গ. Z…Zxq ঘ. Ab¨vb¨

5.3 eZ©gvb †kªYx‡Z Ae¯’vbt

ক. cÖ_g খ. wØZxq গ. Z…Zxq ঘ. Ab¨vb¨

6.0  G cÖK‡íi wk¶vi gva¨‡g Kg©ms¯’vb m„wó m¤úwK©Z Z_¨vejx (বয়স্ক শিক্ষার্থীদের জন্য)t 
6.1 G cÖK‡íi wk¶vi gva¨‡g bvix I hyeK‡`i †Kvb ai‡Yi Kg©ms¯’vb m„wó n‡q‡Q wK-bv?

DËit ক. nu¨v

খ. bv

6.2 DËi bv n‡j †Kb nqwb?

DËit ক. G wk¶v ch©vß wQj bv খ. GUv Kg©gyLx wk¶v wQj bv 

গ. KvR cvIqvi Rb¨ AviI †jLvcov Rvbv `iKvi ঘ. Ab¨vb¨

6.3 mvaviY gvby‡li Av_©-mvgvwRK Dbœq‡b G wk¶vi †Kvb  cÖ‡qvRb Av‡Q wK-bv?

DËit ক. nu¨v

খ. bv

6.4 G cÖK‡íi wk¶v m‡PZbv e„w×‡Z KZUv mnvqK wQj?

DËit ক. LyeB mnvqK খ. †gvUvgywU mnvqK গ. †Zgb mnvqK bq ঘ. †gv‡UI mnvqK bq

7.0 †K‡›`ªi wk¶v m¤úwK©Z Z_¨vejx (বয়স্ক শিক্ষার্থীদের জন্য)t

7.1 gmwR` wfwËK wkï I MYwk¶v †K›`ª KZUv djcÖmy wQj e‡j Avcwb g‡b K‡ib?

	ক. LyeB djcÖmy
	খ. djcÖmy
	গ. m‡š—vlRbK
	ঘ. m‡š—vlRbK bq


8.0 †K‡›`ª Avm‡Z †KD evav w`‡Zv wK-bv?

DËit ক. nu¨v খ. bv

8.1 DËi nu¨v n‡j †K evav w`‡Zv?

DËit ক. evev খ. gv গ. fvB/†evb ঘ.  Ab¨vb¨

9.0 evox‡Z cov‡jLvq †KD mvnvh¨ Ki‡Zv wKbv?

DËi ক. nu¨v খ. bv

9.1 DËi nu¨v n‡j †K mvnvh¨ Ki‡Zv?

DËit ক. evev খ. gv গ. fvB/†evb ঘ.  Ab¨vb¨

10.0†KviAvb wk¶v m¤ú‡K© Z_¨vejxt

10.1 †KviAvb wk¶v KZUv fvj †j‡M‡Q?

DËit

	ক. LyeB fvj
	খ. fvj
	গ. m‡š—vlRbK
	ঘ. m‡š—vlRbK bq


10.2†KviAvb wk¶vq †KD evav w`‡Zv wK-bv?

DËit ক. nu¨v খ. bv

10.3 DËi nu¨v n‡j †K evav w`‡Zv?

DËit ক. evev খ. gv গ. fvB/†evb ঘ. Ab¨vb¨
10.৪t বর্তমানে কোরআন শরীফ পড়তে পারেন কি-না?
DËi 
ক. nu¨v খ. bv

10.৫t  নিয়মিত কোরআন শরীফ পাঠ করেন কি-না?
DËi 
ক. nu¨v খ. bv

10.৬t  আর কোন ধর্মীয় বই পড়েন কি-না?
DËi 
ক. nu¨v খ. bv

10.৭t  উত্তর হ্যা হলে নাম বলুন।
DËi 
ক.                      খ.                           গ.                                    ঘ.
11.0 
gmwR` wfwËK wk¶vi Dc‡hvMxZv m¤úwK©Z Z_¨vejxt

11.1 
gmwR` wfwËK wk¶v MÖnY K‡i †Kv‡bv jvf n‡q‡Q wK-bv?

DËi 
ক. nu¨v খ. bv

11.2  DËi nu¨v n‡j Kx jvf n‡q‡Q?

DËit ক. †jLvcovi cÖwZ AvMÖn †e‡o †M‡Q খ. eZ©gv‡b djvdj fvj n‡”Q

        গ.ag©xq wkক্ষা jv‡f mg_© n‡q‡Q  ঘ. Av‡Mi †P‡q m‡PZb n‡qwQ

11.3  DËi bv n‡j †Kb nqwb?

DËit 
ক. wVKgZ K¬vm nqwb
খ. cov eyS‡Z cvwরwb


গ. wk¶‡Ki AvPiY fvj wQj bv
ঘ. Ab¨vb¨

12.0 
eZ©gv‡b bvgvR c‡ob wK-bv?
t 5Iqv³/gv‡S gv‡S/ ïµev‡i/ cড়ি bv

12.1 
eZ©gv‡b ¯‹z‡j bv †M‡j, bv hvevi KviYt

DËit ক.
cvwievwiK Amyweav খ.KvQvKvwQ ¯‹zj bv _vKv গ. Ab¨ Kv‡R wb‡qvwRZ ঘ. Ab¨vb¨

13.0 
cÖK‡í M„wnZ wk¶vর স্থায়ীত্বকাল m¤ú‡K©  aviYv
t

13.1 
cÖK‡í KZw`b covïbv K‡i‡Q
t 3/2/1/1 eQ‡ii Kg

14.0 
wk¶‡Ki AvPiY m¤ú‡K© aviYv t

14.1 
gmwR‡` wk¶‡Ki e¨envi †Kgb wQj?

LyeB fvj/ fvj/†Zgb fvj bv/ †gv‡UI fvj bv

15.0
 cov‡jLvi Rb¨ wk¶K †Kvb UvKv cqmv wb‡q‡Qb wK-bv?

A‡bK/mvgvb¨/ †gv‡UI bv

16.0 
wk¶v DcKiY m¤ú‡K© aviYvt

16.1 
Avcbv‡K cÖ‡qvRbxq eBcÎ I  wk¶v DcKib mieivn Kiv n‡q‡Q wK-bv?

me/ wKQz wKQz/†gv‡UI bv

16.2  
eBcÎ †`qvi wewbg‡q †Kvb UvKv cqmv †bqv n‡q‡Q wK-bv?

DËit
ক. nu¨v
খ. bv

16.3 
eBcÎ co‡Z fvj ‡j‡M‡Q wK bv?
DËit
ক. LyeB fvj
খ.fvj 
গ. m‡š—vlRbK
ঘ. m‡š—vlRbK bq| 

17.0 cÖK‡íi mvwe©K Kvh©µg m¤ú‡K© wk¶v_©xi g‡bvfvet

17.1 Avcwb wK GB cÖK‡íi mvwe©K Kvh©µ‡g mš‘ó?
DËit ক. LyeB mš‘ó খ. mš‘ó গ. †gvUvgywU ঘ. mš‘ó bq

18.0
cÖKí Pvwj‡q hvIqvi e¨vcv‡i gZvgZ t

18.1 G cÖKí Pvwj‡q hvIqvi `iKvi AvQ wK-bv?

ক. LyeB `iKvi খ. †gvUvgywU `iKvi গ. †Zgb `iKvi †bB ঘ. G‡Kev‡iB `iKvi †bB

mv¶vrKvi MÖnYKvixi bvg t

mv¶vrKvi MÖn‡bi ZvwiL t

¯^v¶i t

Form-B

Impact Evaluation of Mosque-Based Child and Mass Literacy Program (4th Phase)
wbweo Av‡jvPbvi Rb¨ wb‡`©kvejx (MvBW jvBb)

g~j¨vqb †m±i

welqt cÖK‡íi mv‡_ m¤ú„³ wk¶‡Ki Rb¨ cÖkœvejx-2012

wk¶‡Ki  bvg
t

c`ex
t
1. Bgvg 2. gyqvw¾b 3. Ab¨vb¨

†K‡›`ªi bvg
t







†K›`ª †KvW t

Dc‡Rjv 
t








†Rjv t

Avcwb KZw`b hver G cÖK‡íi mv‡_ m¤ú„³/ cwiwPZ?

mgqKvj (eQ‡i) 1/2/3/4/5 eQi

1. wk¶‡Ki wk¶vMZ †hvM¨Zvt 1. GmGmwm/ `vwLj 2. GBPGmwm/ Avwjg 3. wWwMÖ/ dvwRj 4. Gg G / Kvwgj

2. wk¶‡Ki cÖwk¶Yt 1. cÖwk¶YcÖvß Cgvg 2. cÖwk¶YcÖvß bb 3. Ab¨vb¨

3. †K‡›`ª QvÎQvÎx fwZ© msµvš— Z_¨t

	cÖvK cÖv_wgK
	  QvÎ-   QvÎx

1g eQi-

2q eQi

3q eQi

†gvU
	†gvU QvÎQvÎx
	3 eQ‡i me©‡gvU QvÎQvÎx

	†KviAvb wk¶v
	 QvÎ-   QvÎx

1g eQi-

2q eQi

3q eQi

†gvU
	 †gvU QvÎQvÎx
	3 eQ‡i me©‡gvU QvÎQvÎx

	eq¯‹ wk¶v
	 cyi“l- gwnjv

1g eQi-

2q eQi

3q eQi

†gvU
	
	


4. †K›`ª †_‡K wk¶v MÖnY Kivi ci hviv cÖv_wgK wk¶vq fwZ© nbwb Zv‡`i fwZ© bv nIqvi g~j KviY wK e‡j Avcbvi g‡b nq?

DËit 1. wcZv-gvZvi A‡mPZbZv 2. KvQvKvwQ ¯‹zj bv _vKv 3. wk¶v_©xi cov‡jLvi cÖwZ Abxnv 4. Ab¨vb¨

5. wk¶v Kvh©µg cwiPvjbvq †Kv‡bv mgm¨v n‡q‡Q wK-bv?

DËit 1. nu¨v 2. bv

5.1 DËi nu¨v n‡j wK mgm¨v n‡qwQj?

DËi: 1. ch©vß my‡hvM myweavi Afve 2. QvÎQvÎx‡`i AvMÖ‡ni Afve 3. mvgvwRK evav 4. Ab¨vb¨

6. G cÖKí DcKvi‡fvMx wk¶v_©x‡`i Pvwn`v c~i‡Y mnvqK wK-bv? 

DËit 1. nu¨v 2.bv

7. GjvKvi mvaviY RbM‡Yi Kv‡Q G cÖK‡íi MÖnY†hvM¨Zv KZLvwb AwR©Z n‡q‡Q?

DËit

	1. LyeB fvj
	2. fvj
	3. m‡š—vlRbK
	4. m‡š—vlRbK bq


8.cÖK‡íi j¶¨-D‡Ïk¨-A_©vr cÖv_wgK wk¶vq fwZ©i nvi e„w×, S‡i cov †iva, mv¶iZvi nvi e„w×, ˆbwZK I ag©xq wk¶v`vb BZ¨vw` c~iY n‡q‡Q wK-bv? DËit

	1. LyeB fvj
	2. fvj
	3. m‡š—vlRbK
	4. m‡š—vlRbK bq


9. G cÖK‡íi Kvh©µg cwiPvjbvi †¶‡Î Kx ai‡bi mgm¨v/`ye©jZv †`Lv †M‡Q?

10. mgm¨v¸‡jv Kxfv‡e †gvKv‡ejv Kiv n‡q‡Q?

11. fwel¨‡Z miKvwi mnvqZv eÜ n‡j RbM‡bi wbR¯^ ¶gZv I A_©vq‡b G Kvh©µg Pj‡Z cvi‡e wK-bv?

12. G cÖKí †Rvi`vi Ki‡Y Avcbvi mycvwik wK?

mv¶vrKvi MÖnYKvixi bvg t

mv¶vrKvi MÖn‡bi ZvwiL t

¯^v¶i t

wbweo Av‡jvPbvi Rb¨ wb‡`©kvejx (MvBW jvBb)

ev¯—evqb cwiex¶Y I g~j¨vqb wefvM

g~j¨vqb †m±i

cÖK‡íi mv‡_ m¤ú„³ Kg©KZ©v, AwffveK, ag©xq †bZv I cÖfvekvjx †jvKR‡bi mv‡_ wbweo Av‡jvPbvi Rb¨ wb‡`©kvejx (FGD এর জন্য MvBW jvBb)

DËi`vZvi bvg
 t

c`ex
t

RvZxq/gvV ch©vq
t

†K‡›`ªi bvg
t

Dc‡Rjv
t
†Rjv t

wb‡`©kvejx (MvBW jvBb)

Avcwb KZw`b hver G cÖK‡íi mv‡_ m¤ú„³/ cwiwPZ?

mgqKvj (eQ‡i) 1/2/3/4/5 eQi

1.G cÖK‡íi wk¶v wk¶v_©x‡`i Pvwn`v c~i‡Y mnvqK wQj wK-bv?

DËit 1. nu¨v 2. bv

2.GjvKvi mvaviY RbM‡bi Kv‡Q G cÖK‡íi MÖnY†hvM¨Zv KZLvwb AwR©Z n‡q‡Q?

	1. LyeB fvj
	2. fvj
	3. m‡š—vlRbK
	4. m‡š—vlRbK bq


3.0 cÖK‡íi j¶¨-D‡Ïk¨ m¤úwK©Z Z_¨ejxt

3.1 G cÖK‡íi wk¶vi d‡j cÖv_gwK wk¶vq fwZ©i nvi e„w× †c‡q‡Q wK-bv?

DËit 1. nu¨v
2. bv

3.2 G cÖK‡íi wk¶vi d‡j S‡i covi nvi K‡g‡Q wK-bv?

DËit 1. nu¨v
2. bv

3.3 G cÖK‡íi wk¶vi d‡j mv¶iZvi nvi e„w× †c‡q‡Q wK-bv?

DËit 1. nu¨v
2. bv

3.4 G cÖK‡íi wk¶v bZzb cÖR‡b¥i g‡a¨ BwZevPK †Kvb cwieZ©b Avb‡Z m¶g n‡q‡Q wK-bv?

DËit 1. nu¨v
2. bv

3.5  G cÖK‡íi wk¶v ˆbwZK I agx©q Ávb e„w×‡Z mnvqK wQj wK-bv?

DËit 1. nu¨v
2. bv

3.6 DËi nu¨v n‡j ‡m¸‡jv wK wK?

DËit K.



L.
             
M.
            
N.

3.7 G cÖK‡íi wk¶v wkï I eq¯‹ wk¶v_©x‡`i‡K m‡PZb Ki‡Z mnvqK wQj wK-bv?

DËit 1. nu¨v
2. bv

4. G cÖK‡íi AeKvVv‡gvMZ my‡hvM myweav¸‡jv ch©vß wQj wK-bv?

DËit 1. nu¨v
2. bv

5.G cÖK‡íi Kvh©µg cwiPvjbvi †¶‡Î Kx ai‡bi mgm¨v/`~e©jZv †`Lv †M‡Q?

6.mgm¨v¸‡jv Kxfv‡e †gvKv‡ejv Kiv n‡q‡Q?

7.G cÖK‡íi mej AwfÁZv¸‡jv Kxfv‡e cieZx© ch©v‡q Kv‡R jvMv‡bv n‡q‡Q?

8. cÖK‡íi AR©b †_‡K RvwZ/ivóª Kxfv‡e jvfevb n‡e e‡j g‡b K‡ib?

9.G cÖK‡íi Kvh©µg AviI mej Ki‡Z Avcbvi civgk© wK?

10.fwel¨‡Z miKvwi mnvqZv eÜ n‡j RbM‡bi wbR¯^ ¶gZv I A_©vq‡b G Kvh©µg Pj‡Z cvi‡e wK-bv?

mv¶vrKvi MÖnYKvixi bvg t

mv¶vrKvi MÖn‡bi ZvwiL t

¯^v¶i t



















